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RELATIONSHIP BETWEEN GENDER AND POWER IN SHAKESPEARE’S
KONIG LEAR AND MARLENE STREERUWITZ’S DENTRO

Alba DE JUAN Y LOPEZ
Universitat de Valencia, English and German Philology Dept.

dejuany@alumni.uv.es

Abstract

Comparative analysis of literary works has an ultimate purpose of finding common elements and features in
order to allow a deeper and more detailed knowledge of said texts. In the case of the study of King Lear and
Dentro. a comparative analysis offers not only the possibility to contrast two very different versions with
clearly different styles, but also allows to acquire a larger comprehension about the situation of women in
different points in history and how feminism has developed. As the plays selected belong to radically different
periods of time, comparing them offers the opportunity to analyze timeless social issues women have been
suffered from Early Modern England until the last years of the raising of second wave feminism. Opposing
the vision society had of womanhood in these two periods of time could give students the opportunity to study
how social issues, such as feminism, racism... alter and develop during two opposite points in history, having
as a result a change in how such students react to the situations analyzed. In the case of the comparison of
Konig Lear and Dentro topics as forced motherhood, gender roles, patriarchy and the inequality in the
distribution of power will be will be explained using scenes from the play to exemplify how they affect the
characters of Goneril, Regan and Cordelia. Comparing literary works could be useful for students, not only
because of the more exhaustive analysis of the texts, but because it raises awareness about current issues

society need to improve and overcome.

Keywords: feminism, power, patriarchy, motherhood, womanhood, violence, gender roles, virginity,

independence.

1. Introduction

Analyzing any type of literary work inevitably entails a general study of the context of the work and how
it affects the general public as well as its acceptance. However, this analysis of the context tends to only
cover quite general aspects and it misses how these elements of the historical period have a close
influence in the way characters are written by the authors and accepted by the public.

In the case of Shakespeare’s Konig Lear and Streeruwitz’s Dentro., the aim of this study is to show
through a comparative analysis how power is a concept closely related to the gender of the main
characters. As this study is focused mainly on the female roles, the complete analysis has been carried
through under a feminist perspective in order to prove that the context of both plays has a critical
influence in how such characters behave inside the play and how they are interpreted by future scholars.
Given that the main intention behind this comparison is offering a more detailed explanation of the
context under a feminist perspective, how it has a clear influence in the female roles and the way power
fluctuates between those characters a symmetrical comparative four-part structure that includes the
totality of elements mentioned before has been followed. The aim behind using this type of structure is



The 1% International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016,Barcelona-SPAIN

to obtain an objective basis in order to perform a further analysis of the play and the characters based
mostly on a personal interpretation of the original text, the german version and the study of different
feminist and historic treatises. The result of performing this comparative analysis could be highly
beneficial, especially for students who pursue a career in any type of bilingual major.

2. Review of Literature

2.1 Konig Lear

In order to perform a successful comparative analysis, it is essential to understand the basis of the study.
In this case, the german translation by Frank Giinther of the shakespearean classic King Lear was the
starting point of this study. The play was chosen due to several reasons as it offers an extensive number
of male and, specially, female roles to analyze and was developed during an intense historical moment.

The reason behind selecting a classic play such as King Lear was that many studies and treatises have
been carried through in the past, offering this way a wider range of perspectives and analysis that can be
questioned using, as in this case, a more feminist point of view. These studies have offered a great deal
of information regarding the acceptance and the context of the play but failed when the female roles
were analyzed, as the vast majority of them turned out to be very superficial and biased interpretations
of the female characters, specially Goneril and Regan. However, the historical studies used to base this
comparative analysis had thrown some light in aspects that had an undeniable effect on how Goneril,
Regan and Cordelia have been interpreted by scholars. Some elements that had a special influence in
how women were considered during the 17th century such as misconceptions about women’s
psychology and anatomy, gender roles, the reign of Elizabeth I and patriarchy (Fletcher, 1995: 61)
appear clearly portrayed in Konig Lear, specially if we focus in how the male characters see the female
ones. Lear’s behaviour towards his daughters is a clear symbolism to the treatment suffered by women
in Early Modern England, being the figure of Lear a clear representation of a patriarchal system.

Given the fact that the play counts with three complex female characters, it seemed extremely suitable to
select it as a base for a feminist comparative analysis. Despite most of the interpretations of these
characters, as stated before, followed a not very exhaustive analysis of the female roles, other studies as
Fantasies of the female Evil: The Dynamics of Gender and power in the shakespearean Tragedy (2003)
have helped to highlight the links between the real context where the play was published and the
fictional reality of the characters.

2.2 Dentro.

This version written by Marlene Streeruwitz in 1998 was chosen as possible comparative resource not
only because the time gap between the original play and the german version offered a very different
portrayal of a very similar situation, but because the play was written by an author who never doubted in
labeling herself as a feminist (as some of her work such as Das wird mir alles nicht passieren ...Wie
bleibe ich Feministln (2011) prove). Although the main characters in Dentro. are Goneril, Regan,
Cordelia and Lear, as we can find in the shakespearean play, the original version of the plot changes
drastically and adapts to some of the main issues of the time like violence inside the household, forced
motherhood, virginity (Osborne, 2001: 25) or the unequal distribution of power (Niekant, 2009: 100).
All these situations appear symbolically represented in a typical domestic situation in which Goneril and



The 1% International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016,Barcelona-SPAIN

Regan try to prevent Cordelia from the misfortunes a life as a wife and mother would bring her. Despite
their intentions, as can be seen in King Lear, are doubtful their reactions and attitudes reflect all the
issues mentioned above. As in the original play, the example of one specific family serves as tool to
reflect the social inequalities women suffered during the last years of the second wave of feminism,
which made a more than a suitable choice to analyze the development of feminism.

3. Methodology

As the aim of carrying through this study was not only giving a feminist point of view to the plays of
Dentro. and Konig Lear but also suggest this as a new method of analyzing characters and literary texts,
the methodology followed was symmetrical in both plays.

In the case of Konig Lear the first thing done was a superficial reading of the play, then the elements that
could be considered more important were selected. Also, the aspects of the character’s personality that
seemed more significant were narrowed down. After this, it was necessary to research about the context
of the play but without relating it to the plot or the characters. In this case some aspects that later had an
important influence on the play were found, such as the differentiations society in Early Modern
England made between men and women that were the basis of the future creation of gender roles
(Fletcher, 1995: 61) or the common belief that women were inherently inferior to men based on the
aristotelian theory that distinguishes “body” and “form” or “essence” (Solana Dueso, 2005: 25). The
concept of patriarchy and how a patriarchal society reflects in the household had also a notorious
presence not only in all the studies consulted but also in both plays, making it one of the the main topics
discussed in this comparative analysis.

For Dentro. the methodology used was identical, with the only difference that it was necessary to do a
deeper and more aware first read, given the language complications the play supposed. As Streeruwitz
used a deconstructed language as a way of defeating patriarchy (Calero, 2007: 12), when the analysis of
the context was carried out, “4 Companion to America’s Women's History” (2002) by Nancy A. Hewitt
served to explain the effects of second wave feminism in the US and “Atempause: Feminismus als
demokratische Projekt” (1999) aswell as “Putting German Feminism in a Historical Perspective”
(2003) by Heike Trappe helped to focus the effects of feminism in Germany.

The purpose of this symmetrical structure was allowing the reader to associate similar concepts in order
to establish links between the two plays. As the work developed in this contrastive analysis had the
intention of ensuring a proper, objective knowledge of the contexts for future interpretations of the
plays, the process followed was based on an extensive research of possible useful information regarding
the topic, trying to ensure this way a less biased interpretation of the texts. As this study is based on a
personal opinion no surveys or external opinions were included, being the main result a compilation of
personal reasonings and interpretations open to discussion.
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4. Results

The research process and the compilation of information about the situation of women in Early Modern
England and Germany during the last year of the second wave feminist resulted in the following
interpretation of the plays and the how the female characters reflect the problems women suffered
during both periods of time.

The first interpretations that will be explained will be the ones regarding Konig Lear. As explained
before, the elements of the context that drew more attention about how women were considered during
Early Modern England were the misconceptions about their anatomy and psychology. Regarding this
issue, the basis of such misconceptions were the judeo- christian tradition and its vision about women
and the influence of Aristotle’s theory of gender, having as a result the consideration of women as the
“weaker vessel” (Fletcher, 1995: 51). These two misconceptions had an obvious influence in how
women were considered by the english society of the time as we can see in a quote by Alexander Ross
cited in Fletcher’s book Gender, Sex & Subordination in England 1500-1800 “[...] the fatness, softness
and laxity of women’s body, besides the abundance of blood [...] her proness to anger and venery argue
imbecility of mind and strength not heat” (Fletcher, 1995: 86). Another misconception about
womanhood was the belief that women needed to be mothers in order to be fulfilled. Even if this concept
has a wider influence in Dentro. than in Konig Lear, in the case of the second play Cristina Ledn pointed
out to a scene that exemplifies clearly this social construct of motherhood- womanhood as a unique
concept:

Gib auf die Absicht, wenn’s dein Wille war

Dass das Geshopf da Frucht triagt!

In ihren Leib verpflanz Unfruchtbarkeit!

Vertrockne ihr’s Organ fiir die Vemehrung,

Und nie entrspring aus ihrm schandvollen Leib (Kdnig Lear, 1997: 63)

In this scene, Lear is furious with his daughter because she did not follow his wishes and, as revenge, he
curses her with the worst outcome for a woman during those times, infertility. This scene, which
normally may not call the attention of the reader, is quite important because it is a clear example of how
women were only considered a mean to assure the future offspring of the family. Therefore, when Lear
curses his daughter, he is dehumanizing her (Ledn, 2003: 94- 95).

These beliefs of women’s capacities and intelligence and their role in society are the total opposite of
what can be found in Kénig Lear. Along the play the female characters are the ones who make the
decisions and manipulate the male characters in order to obtain power. Even if the intentions of the older
sisters are questionable, they are quite far from the idea of heated, illogical women unable to handle
power that we can find in some of the studies mentioned before. Oddly enough, the one who seems to fit
in this description is Lear himself.

Together with these misconceptions, gender roles have also an undeniable significance in the play of
Konig Lear. As stated before, women had clear functions inside the english society. They were meant to
be mothers, nurturers and devoted to their husbands and children. However, in the case of Konig Lear it
can be seen how Goneril and Regan step out of this gender roles by not showing any intention to become
mothers or never fulfilling this role as nurturers (they do not show any sign of concern about their father
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well- being) as we can see in this extract: “Bei Tag und Nacht komt es mir quer; allstiindlich braust er
von einer Schandtat in die néchste, dass jeder hier gereizt ist; ich mach's nicht mehr mit"(Konig Lear,
1997: 43-45). Furthermore, they show uncommon qualities such as thirst for power or selfishness.
Patriarchy is also a crucial element inside the plot of the play, as it could be said that the complete action
that develops in the tragedy is the result of a patriarchal society. In the case of Konig Lear, what triggers
the future decisions of the sisters is when Lear makes them prove their love to him, making them
confront each other. Apart from that, even if he promises to give them a part of the territory (and as a
result, power) he is not willing to let their daughters make decisions and overreacts when their wishes
are not followed. He never truly leaves his role as patriarch of the family and his erroneous actions
always seem to be forgiven or justified, a privilege the female characters can not count on. In the
following extract from The American Science Review: Early Liberal Roots of Feminism: John Locke
and the Attack on Patriarchy, Butler points out that
The patriarchal family experience was universal. The family in the seventeenth century was a
primary group [...] The family patriarch was an universally knowledged authority [...] by linking
the authority of the king with the authority of the father, a theorist could inmediately clarify the
nature of a subject’s political obligations (Butler, 1978: 36)
In addition, and under a personal perspective as there are no studies that can confirm the following
statement, it could be interpreted that the reign of Elizabeht I could have had some influence in how the
characters of Goneril and Regan are portrayed by Shakespeare. As we can find cited in Fletcher’s book,
Elizabeth I said “ I have the heart of a man, not of a woman and I am not afraid of anything” (cit. in:
Fletcher, 1995: 79).

Finally, and to conclude the part of this analysis focused on Shakespeare’s play, five scenes were chosen
that reflect how power and gender relate to each other through physical/verbal violence. Regarding
verbal violence, the scenes chosen were: In Act I Scene [ when Lear forces their daughter to prove their
love he is displaying the power and influence he has among his daughters by making them confront each
other (Konig Lear, 1997: 10). Also in this same scene, Cordelia acquires power when she refuses to
prove her love through words as she believes her actions should be enough. Here Cordelia not only
stands up for her beliefs, but also directly confronts patriarchy by disobeying her father: “Was soll
Cordelia sagen? Liebe und schweig” (Kénig Lear, 1997: 17). Another scene that exemplifies this use of
language to perpetuate power is when Goneril refuses to fulfill her father’s demands, to which Lear
responds “Ich hab Scham, dass du Macht hast, mein Mannsein so zu schiitteln” (Konig Lear, 1997: 65).
Here, Lear shows embarrassment when he realizes how easy is for his daughter to threat his
masculinity. Regarding power inflicted through violent acts, the scenes chosen were when Regan
demands to take one of Gloucester’s eyes out as she believes he has betrayed her (Konig Lear,
1997:163) and when Goneril murders her sisters and then kills herself after fighting for Edmund’s love:
“Sir, ihre Gattin, ihre Gattin: und deren Schwester ist tot, von ihr vergiftet; sie gesteht’s” (Konig Lear,
1997: 257)

In the case of Streeruwitz’s Dentro. we also find some aspects related to the context that appear reflected
along the play. The aspect that has more relevance in the plot is the social construct based on women’s
necessity and obligation to become mothers. The plot of this german version of Kénig Lear is based on
how Cordelia does everything in her hand to avoid becoming a wife and a mother. As we can see in the
following extract, “Bekomm so lang wie moglich keine Kinder. Erstens bleibst du schon. Und er muss
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warten. Dass du Kinder. Sohne. Jedenfalls” (Dentro.,1998: 409) Goneril tries by all means to stop
Cordelia from having children. Independently to the intention behind Goneril’s advice, this could be
interpreted as criticism against the traditional family structure. Apart from this scene, another aspect that
criticises forced motherhood and the traditional family is that is quite possible that Cordelia and her
mother (defunct) suffer abuses from Lear. This does not appear explicitly on the play but can be justified
basing on some scenes that will be explained later. Apart from the criticism to these two aspects, we can
also find an important negative judgement to the idea of virginity as a measurement of a woman’s worth.
In the case of Dentro., the older sisters suggest Cordelia to take her own virginity with a fish so no man
will want her, as it happens when Edgar think she has truly taken her virginity and then refuses to marry
her, as he thinks she is now not worth his love (Dentro., 1997: 414). Related to virginity, it could be said
that there is some sort of praise to sexual liberation when the older sisters openly talk about their
sexuality and the way they put it into practise using the metaphor of making orange jam.
Fiir mich nicht. Meine liebe Regan. Fiir mich nicht. Ich weiss nur. Nur wenn man es besser macht als die
Besten. Wilder als die Wildesten. Verschlagener als die Verschlagensten. Dann bekommst du, was du
willst. Und wenn ich mir meine eigene Orangenmarmelade machen will. Dann mache ich mir mein
eigenees Rezept. (Dentro.: 409)
Next, and as it was stated before, in Dentro. we can also find an important criticism to the distribution of
power. As we can see in the following quote cited in Gender und Macht in der deutschprachigen
Literatur, feminists advocated for women being “a political subject” and, therefore, have more influence
in any political agenda
Das Verbindene zwischen beiden, Wellen” ist das politische Zield der ,,Subjektwerdung von
Frauen”, wie es in den 1970er und 1980er Jahren Hiess: die politische Anerkennung der Frau als
(Staats-)Biirgerin  (citizenship), die soziale Anerkennung/Inklusion von ,Frauen als
Subjekte[n], als Individuen mit eigener Stimme, als vollberechtigte Menschen. (Niekant, 2009:
100)
As explained before, Ana R. Calero interpreted the time on stage the female characters own in
comparison to male’s appearances as a symbolism to this attempt of empowering women in political
matters (2007:12).
Following the same structure as when Konig Lear was analyzed, five scenes were chosen in order to
reflect how power and gender relate to each other. Regarding language as a way of perpetuating power,
Ana R Calero states two elements that that exemplify this idea of language as weapon: firstly, the fact
that we can find the play with a deconstructed language was interpreted as an attempt by Marlene
Streeruwitz to criticise patriarchy (Calero, 2007: 12) and to reflect the lack of communication between
the characters. Ana R. Calero also interpreted Cordelia’s silence in both Konig Lear and Dentro. as an
acceptance to gender roles or as a possible weapon against the structures of power that appear in the
plays:
Cordelia hingegen bedient sich des Schweigens, was zweierlei Lesarten zuldsst. Auf der einen
Seite folgt sie den Sitten jener Zeit, in der eine Frau nichts zu sagen hat, aber auf anderen Seit
kann ihr Schweigen als Rebellion gegen diese Machtstrukturen interpretiert werden (Calero
2007: 12-13)
Taking these statements into account, the two scenes chosen to exemplify violence through spoken acts
were: Szene VII when Regan, pretending to be Lear, blames Cordelia for all the problem the family has,
insults her intelligence and points out how her stupidity would not allow her to be a good mother,
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creating an obvious sense of guilt in Cordelia (Dentro., 1997:415). The other scene chosen was Scene
XII, when Lear and Cordelia speak and she attempts to open up about her feelings having as response
the complete invalidation of them and making her consider suicide (Dentro., 1997: 420).

To conclude, in contrast to Konig Lear, in Dentro. we can find more examples of physical violence. For
this part the next three scenes were chosen: the first and more notorious scene to exemplify physical
abuse is Scene X. In this scene, Edmund falsely believes Cordelia is not a virgin anymore, what he
believes is a valid reason to rape her and then justify himself telling her he loves her and would marry
her anyway (Dentro., 1997: 41). This could be interpreted as the issue of marital rape, another aspect
criticised by feminists (Rutherford, 2011: 76). The other two scenes that portray power through violence
are inflicted to the characters by themselves as a result of the constant abuses from the male protagonists
and the frustrations resulted from the constant social oppressions. These scenes are Cordelia’s suicide
attempt after being sexually abused (Dentro., 1997: 419) and when Goneril poisons her sister and then
kills herself in scene X VII after confessing “[...]JIch hab dich lieb, Regan.- In den neuen Zeiten sind wir
besser tot. Regan. - Wir Fruen. Wir sind schon in ein Grab geboren” (Dentro., 1997: 429).

5. Discussion and Conclusion

The process of contrasting and analyzing these two plays and their context had two principal aims. The
first intention behind writing this dissertation was to offer a comparative analysis of feminism and how
female characters are portrayed in literature. While studying Konig Lear and Dentro. we find the same
play written under two radically different perspectives., first the original script, written by a man in the
17th century and the second, a rewriting by a feminist woman in 1997. Comparing two texts with similar
basis but that belong to two highly separated periods of time offers a wide vision about how feminism
has evolved, which elements have improved and which sadly remain the same despite all the years
inbetween the plays. Putting both plays and contexts on perspecctive allows the reader to realize the
many flaws feminism had and the incredible number of situations of inequality women still suffer even
if society falsely believes to have overcome everyday sexism. Even if it is true that women have finally
acquired their deserved rights in many fields such as political issues or job opportunities, some basic
aspects such as their right to not become mothers or sexual freedom without consequences are still quite

far from being accepted by society’s standards.

Given the many possibilities and interpretations a comparative analysis of classic literature may have, it
could be interesting and even advisable to, perhaps, include these type of literature study in the higher
levels of education. This way, students can not only analyze some technical elements of both plays
(structure, characters, language) but also it would create a natural discussion about current issues such as
feminism, society’s changes and constructs. In addition, and as it was the case while analyzing Konig
Lear and Dentro., comparing two literary works can be quite useful for students cursing any type of
bilingual study, as it offers the opportunity to compare how the texts are written in the original language
and the second language version while providing the chance to acquire a wider vocabulary and contrast
different writing styles. To conclude, any type of literary analysis than includes an underlying aim of
understanding our everyday reality would help to create future educators who are not only well prepared
in subjects related to their field of expertise, but also capable of transmiting better values to their
students, change their vision of the world and help overcome situations of inequality.
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OKUL ONCESIi DONEM COCUKLARININ SOSYAL BECERILERI iLE
EBEVEYNLERININ DUYGUSAL ZEKA VE YASAM DOYUMLARI
ARASINDAKI iLiSKiNiN INCELENMESI"

Nur Aylin CANBOLAT?
Doc. Dr. Saide OZBEY?

Ozet

Aragtirma okul dncesi donem ¢ocuklarinin sosyal becerileri ile ebeveynlerinin duygusal zeka diizeyleri
ve yasam doyumlart arasindaki iligkiyi incelemek amaciyla yapilmistir. Arastirma iligkisel tarama
modelindedir. Arastirmada veri toplama aract olarak ‘Genel Bilgi Formu’, ‘Sosyal Beceri Olgegi’,
‘Schutte Duygusal Zeka Olcegi’ ve ‘Yasam Doyumu Olcegi’ kullamilmistir. Arastirmanin evrenini 2015-
2016 egitim-ogretim yilinda Ankara ili Yenimahalle merkez ilcesinde bulunan Milli Egitim Bakanligi na
bagli resmi ilkokullarin anasmiflarina, bagimsiz anaokullarma ve dzel anaokullarina devam eden 48-72
aylik okul oncesi donem cocuklari ve bu ¢ocuklarin anne-babalari olusturmaktadir. Arastirmanin
orneklemini evrenden basit rastgele ornekleme yoluyla secgilen 332 ¢ocuk ve bu ¢ocuklarm ebeveynleri
olusturmaktadir. Arastirma sonucunda, ¢ocuklarin ‘Sosyal Beceri Olgegi’'nden aldiklar: puanlar ile
ebeveynlerin ‘Duygusal Zekda Olgegi’'nden aldiklart puanlar arasinda pozitif yonde anlamly iliski
saptanmistir (p<0.05). Cocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar: puanlar ile ebeveynlerinin
‘Yasam Doyumu Olcegi'nden aldiklar: puanlar arasinda anlamly farklilik saptanmamistir (p>0.05).
Ebeveynlerin yasam doyumlart ile duygusal zekd diizeyleri arasinda pozitif yonde ve anlamli bir iliski
oldugu saptanmistir (p<0.05). Anne ve babalarin  ‘Duygusal Zeka Olgegi’'nden aldiklar: puanlar
arasinda annelerin lehine anlamli farklilik saptannistir(p<0.05). Anne ve babalarin ‘Yasam Doyumu
Olgegi’'nden aldiklar: puanlar arasinda anlamli farklilik saptanmamistir (p>0.05).

Anahtar Kelimeler: Okul Oncesi Egitim, Sosyal Beceri, Duygusal Zeka, Yasam Doyumu

RESEARCH ON THE CORRELATIONS BETWEEN EMOTIONAL
QUESTIONING (EQ) LEVEL AND LIFE SATISFACTIONS OF PARENTS AND
SOCIAL SKILLS OF PRE-SCHOOL CHILDREN

Abstract

This research has targeted the interrelations between emotional questioning and life satisfactions of
parents and social skills of pre-school children. The research is in the model of coherent scanning
which is one of the general scanning models. In this study, general information form, scale of social
skill, schutte emotional questioning scale and life satisfaction scale was applied. The universe of this
research has been constituted by pre-school age of children (48-72 months old) who attend at public
kindergartens dffiliated to Ministry of National Education (MEB), independent kindergartens and
private kindergartens and their parents who live in Yenimahalle central district of Ankara province
during 2015-2016 academic year. At the end of the research a positively observed correlation between
the points which achieved by children’s social skill scale and the total points of parents’ which achieved
by ‘Emotional Questioning Scale’ (p<0.05). There is no relationship has been correlated between the
points achieved by children through ‘Social Skill Scale’ and the points achieved by parents through
‘Life Satisfaction Scale’ (p>0.05). A positive correlation has been observed between the life
satisfactions of parents and their level of emotional intelligence (p<0.05). From the points of parents
through all the sub dimensions of ‘Emotional Intelligence Scale’ and the total points achieved from the
scale, a meaningful difference on behalf of mothers has been recognised (p<0.05). No meaningful

'Bu makale Gazi Universitesi Egitim Bilimleri Enstitiisii’'nde Dog. Dr. Saide OZBEY danismanliginda
yiiriitiilen Nur Aylin CANBOLAT 1n yiiksek lisans tez ¢aligmasi temelinde hazirlanmistir.
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* Dog. Dr. Gazi Universitesi, Egitim Bilimleri Enstitiisii, Okul Oncesi Egitimi ABD., saideozbey@gmail.com



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

difference has been defined among the points achieved by mothers and fathers through ‘Life
Satisfaction Scale’ (p>0.05).

Key Words: Pre-school Education, Social Skills, Emotional Intelligence, Life Satisfaction Scale.

1.Giris

Yasamin ilk yillar1 sosyal ve duygusal gelisim agisindan kritik bir donemdir. Bu stirecte ¢ocugun
merak ederek soru sormasi, baskalarimi dinlemesi, anlamasi, paylasmasi sosyal iliskilerinin
gelisimini saglamaktadir (Erten, 2012, s. 3-4). Cocuklar dogduklar1 andan itibaren bulundugu
sosyal cevre igerisinde toplumun davranis kaliplarini, tutumlarimi ve kendisinden bekledigi
davranislar1 bagka bir ifadeyle sosyal becerileri 6grenerek sosyallesme stirecini gelistirmeye devam
eder (San Bayhan ve Artan, 2005, s. 237-238).

Sosyal beceriler, iletisim, problem ¢6zme, karar verme, kendini yonetme ve akran iligkileri gibi
digerleriyle olumlu sosyal iliskileri baslatmaya ve siirdiirmeye izin veren becerilerdir (Kapikiran,
Bora- Ivrendi, Adak, 2006, s. 19). Bireyin baskalari ile iyi iliskiler kurmasinda, toplumsal kurallara
uymasinda, sorumluluk yiiklenebilmesinde, baskalarma yardim etmesinde, haklarim
kullanabilmesinde sosyal becerilerin 6nemi biiyiiktiir. Sosyal becerilere sahip olan g¢ocuklarin
insanlarla iletisimleri iyidir, yasitlariyla nasil zaman gegireceklerini bilirler. Ozgiivenleri tamdir,
akran gruplarina kolaylikla katilabilirler, istenmeyen davranislar gostermezler, isbirlik¢idirler,
paylasmay1 bilirler. Empati kurmakta basarilidirlar, ¢evrelerine kolay uyum saglar, ¢catismalardan
uzak kalmay1 basarabilirler. Bu ¢ocuklarin grup {iyeleri ile arasindaki iletisimin kalitesinde artig
goriilmekte ve bu sayede ileriki yasaminda sorun ¢dzme becerisi gelismektedir. Nitekim bireyin
icinde yasadigi toplumun bir {iyesi haline gelmesi, toplumun bir pargasi oldugunun bilincine
varmast ve toplumsal sorumluluklarini yerine getirmesi bireyin toplumsal yasamda gerekli olan
sosyal becerileri kazanmasi ile olanaklidir (Cubuk¢u ve Giiltekin, 2006, s. 156; Giilay ve Akman,
2009: 58).

Okul 6ncesi donemde ¢ocugun sosyal ve duygusal gelisiminin desteklenmesinde aile etkin bir yere
sahiptir. Cocuklarin, sosyal becerilerini, kisilik atiflarini, sosyal uyumlarini ve degerlerini edindigi
hayatinin bu déneminde ilk etkilesim ailede ve ebeveynlerle iletisim kurma ile baslar. Daha sonra
kardesler, akranlar ve diger yetiskinlerin iletisime katilmasiyla gelisir. Yapilan bir¢cok arastirmaya
gore ebeveyn tutumlari, anne baba egitim diizeyi, tam ya da parcalanmis aile gibi birgok aileye
iliskin faktorler c¢ocuklarin sosyal beceri kazanimmi olumlu ya da olumsuz yonde
etkileyebilmektedir (Alisinanoglu ve Ulutas, 2000, s. 15; Brodeski ve Hembrough, 2007, s. 18;
Seyhan ve Zincir, 2009, s. 9). Bunlarin yani sira anne-babanin kisilik 6zellikleri, deger yargilari,
cocuga yasaminin ilk yillarinda sagladiklar1 sosyal deneyim edinme firsatlar1 da ¢ocugun sosyal
becerileri kazanmasinda etkilidir (Yener, 2014, s. 16). Bu slirecte anne ve baba ¢ocuga sevgi verip
onun i¢cin giiven ortami saglayarak, cocuklarmin yeteneklerinin gelisimine yardim ederek,
davranislarina yon vererek uymasi gereken kurallar1 6gretmekte ve gerektiginde denetleyip geri
doniitler vererek ¢ocukta sosyal davraniglarin gelismesini saglamaktadir. (Bazarbashi, 2014, s. 2;
Saltali, 2013, s.115; Sergin ve Giverts, 2003, s. 136). Cocuklar onunla yakindan ilgilenen
ebeveynin empatik davranislarindan etkilenmektedir (Giilay ve Akman, 2009, 66).

Cocuklar tzerinde bu denli etkili olan ailede ebeveynlerin duygusal zekad diizeyi ve yasam
doyumlarmin da cocuklarin sosyal davramiglarimi etkileyecegi diistintilmektedir. Duygusal zeka
bireylerin birbirini anlamasini, insanlar ile iyi iligkiler kurmay1, zorluklarla miicadele etmede daha
basarili olmay1 saglayan sosyal yetilerin buttintdiir (Bar-On, 2006, s. 3). Duygusal zeka, bireyi
kendi potansiyel hedeflerinin pesinde kosmaya sevk etmekte, en icten degerlerini ve 6zlemlerini
harekete gegirmektedir (Kilicarslan, 2010, s. 31). Duygusal zeka sayesinde kisi kendini nasil
gorecegini, baskalarina tepki verirken ne gibi segenekleri oldugunu ve bu seg¢eneklerden hangisini
kullanmas1 gerektigini, korkularini, endiselerini ve umutlarim nasil ifade edecegini 6grenmektedir
(Field’den aktaran Bazarbashi, 2014, s. 21). Birey is, egitim ya da 6zel yasaminda istedigi amaca
ulagabilmek i¢in duygularimi akillica ve istedigi yonde kullanabiliyorsa duygusal zeki olarak
degerlendirilebilirler. Duygusal zekas1 yiiksek bireyler empati, duygular ifade etme ve anlama,
kendini kontrol edebilme, bagimsiz davranabilme ve farkli ortamlara uyum saglayabilme,
kisileraras1 sorunlar1 ¢ozme, sebat, sevecenlik, nezaket, saygi gibi Ozelliklere sahiptirler
(Yesilyaprak,2001, s. 140).
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Ebeveynlerin duygularii kontrol edebilme, ¢ocuguna sicak ve samimi aile ortami olusturabilme,
empati becerisi, sorun ¢dzebilme, saygi, nezaket ve ¢ocuklartyla kuvvetli bag kurma gibi 6zellikleri
cocugun yasami boyunca sosyal ve duygusal gelisimine olumlu katki saglamasi bakimindan
olduk¢a 6nemlidir (Giinindi, 2008, s. 2; Sahin ve Omeroglu, 2015, s. 44).

Duygusal zeka diizeyi yiiksek olan bireylerin yasam doyumlari da yiiksek olmaktadir (Deniz ve
Yilmaz, 2004; Deniz ve Yilmaz 2006; inci, 2014; Kartil, 2009). Yasam doyumunun yiiksek olmasi
ise bireylerin; gelisim goérevlerini yerine getirmesini, akademik basarisinin yiiksek olmasini, olumlu
sosyal iliski kurma yeterliliginin olmasini, duygusal problemlerin az olmasini, mutlu ve uyumlu
olmasmi ve kendini kabul etmesini saglamaktadir (Ulker-Tiimlii ve Recepoglu, 2013, s. 206).
Bireyin kendi yasamin1 nasil algiladigina bagli olarak degisen yasam doyumu, kisinin is, bos vakit
ve diger zaman dilimlerindeki yasamima gosterdigi duygusal tepki veya tutumudur. Yas, cinsiyet,
calisma ve is kosullari, egitim seviyesi, din, irk gelir diizeyi gibi etkenlerin yani sira, evlilik ve aile
yasami, toplumsal yasam, kisilik ozellikleri, biyolojik etkenler de yasam doyumu ile iligkili
kavramlardir (Diener, Emmons, Larsen ve Griffin, 1985, s. 71; Koker’den aktaran Akandere, Acar
ve Bastug, 2009, s.18). Dolayisiyla ailenin ve evlilik uyumunun yasam doyumunu etkileyen 6nemli
bir faktor oldugu disiiniildiigiinde mutlu ve doyum saglanan evliliklerde aile refahi ve aile igi
iletisim olumlu y6nde olacak bu durum aile i¢inde ¢gocugun olumlu gelisimine katki saglayacaktir.

Bu nedenle bu arastirma okul dncesi donem ¢ocuklarinin sosyal beceri ile ebeveynlerinin duygusal
zeka diizeyleri ve yasam doyumlart arasindaki iligkinin incelenmesi amaciyla yapilmistir. Bu
amagla asagidaki sorulara cevap aranmustir.

1-Cocuklarin ‘Sosyal Beceri Olgegi’'nden aldiklar1 puanlar ile ebeveynlerinin ‘Duygusal Zeka
Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

2-Cocuklarin  ‘Sosyal Beceri Olgegi’'nden aldiklar1 puanlar ile annelerinin ‘Duygusal Zeka
Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

3-Cocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar1 puanlar ile babalarmin ‘Duygusal Zeka
Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

4-Cocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar1 puanlar ile ebeveynlerinin ‘Yasam Doyumu
Olgegi’nden aldiklar1 puanlar arasinda iligki bulunmakta midir?

5-Ebeveynlerin ‘Duygusal Zeka Olgegi’nden aldiklar1 puanlar ile ebeveynlerin ‘Yasam Doyumu
Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

6-Ebeveynlerin ‘Duygusal Zeka Olcegi’nden aldiklari puanlar arasinda farklilik bulunmakta midir?

7-Ebeveynlerin ‘Yasam Doyumu Olgegi’nden aldiklari puanlar arasinda farklilik bulunmakta
midir?

2.Yontem

Arastirma Modeli

Ebeveynlerin duygusal zeka ve yasam doyum diizeyleri ile ¢ocuklarin sosyal becerileri arasindaki
iligkiyi incelemek amaciyla yapilan bu ¢alisma genel tarama modelinin kullanildigi bir
arastirmadir. Genel tarama modelleri ¢ok sayida elemandan olusan bir evrende, evren hakkinda
genel bir yargiya varmak amaci ile evrenin tiimii ya da ondan alinacak bir grup 6rnek ya da
orneklem tizerinde yapilan tarama diizenlemeleridir. Genel tarama modelleri ile tekil ya da iligkisel
taramalar yapilabilir (Karasar, 2014, s. 79). Iliskisel tarama modelleri, iki ya da daha ¢ok degisken
arasinda birlikte degisimin varligin1 veya derecesini belirlemeyi amaglayan aragtirma modelleridir
(Karasar, 2014, s. 81). Cocuklarin sosyal becerileri bazi degiskenlere gore incelenecegi igin
‘Iliskisel Tarama Modeli’ secilmistir.

Evren ve Orneklem

Arastirmanin evrenini 2015-2016 egitim-6gretim yilinda Ankara ili Yenimahalle merkez il¢esinde
bulunan Milli Egitim Bakanligi’'na bagl resmi ilkégretim okullarmin anasiniflarina ve 6zel
anaokullarina devam eden 48-72 c¢ocuklar ve bu cocuklarin anne-babalari olusturmaktadir.
Arastirmanin 6rneklemini evrenden ‘Basit Rastgele Ornekleme’ formiilii (Cing1, 1990) kullanilarak

11



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

belirlenmis 332 cocuk olusturmaktadir. 48- 60 aylik 122(%36.,7) ve 60-72 aylik 210(%63,3)
cocugun bulundugu bu 6rneklemde, ¢ocuklarin 173(%52,1)’1 kiz ve 159(%47.,9)’u erkektir. Ayrica
cocuklardan 110(%33,1) tanesi bagimsiz anaokuluna, 162(%48,8) tanesi anasinifina ve 60(%18,1)
tanesi 0zel anaokuluna devam etmektedir.

Veri Toplama Araclar

Arastirmada, ¢ocuklarin ve ailelerinin demografik 6zelliklerini belirleyebilmek i¢in arastirmaci
tarafindan gelistirilen ‘Genel Bilgi Formu’, ¢ocuklarin sosyal beceri diizeylerini belirlemek i¢in
‘Sosyal Beceri Olgegi’, ailelerin duygusal zeka diizeylerini 6lgmek i¢in ‘Schutte Duygusal Zeka
Olgegi’ ve ailelerin yasam doyum diizeylerini 6lgmek icin ‘Yasam Doyumu Olgegi’ kullanilmustir.

‘Genel Bilgi Formu’ g¢ocuklarin cinsiyeti, kardes sayisi, dogum sirasi, okul 6ncesi egitime devam
etme siiresi, okul tiirii, cocugun tam aileye sahip olup olmadigi, anne babanin evlilik yil1, annenin
6grenim durumu, babanin 6grenim durumu, annenin yasi, babanin yasi, annenin meslegi ve
babanin meslegi gibi bilgilerin 6grenilmesine yonelik maddeleri igermektedir.

‘Anaokulu ve Anasimifi Davranis Olcegi’ (Preschool and Kindergarden Behaviour Scale (PKBS—
2)), okul oncesi donemde 3—6 yas cocuklarinin sosyal beceri ve problem davraniglarii 6lgmek
amactyla 1994 yilinda Kenneth W. Merril tarafindan gelistirilmis; Tirkiye’de gegerlik ve
giivenirlik ¢alismas1 Alisinanoglu ve Ozbey tarafindan (2009) yapilmustir. ‘Sosyal Beceri Olgegi’,
Sosyal Isbirligi, Sosyal Bagimsizlik ve Sosyal Kabul Becerileri, Sosyal Etkilesim olmak iizere iic
faktorden olusmaktadir. Sosyal Beceri Olgegi’nin birinci faktoriin Cronbach Alfa degeri .92, ikinci
faktorin Cronbach Alfa degeri .88, {iglincti faktoriin Cronbach Alfa degeri .88; Sosyal Beceri
Olgegi’nin toplam Cronbach Alfa degeri ise .94, olarak saptanmustir. Sosyal Beceri Olcegi 23
maddeden olusan, ‘Hi¢, Bazen, Nadiren ve Sik Sik’ seklinde puanlanan Likert tipi bir 6lgektir.
Olgekten alinabilecek en yiiksek puan 92 en diisiik puan ise 23’diir. Toplam puanin yiiksek olmasi
cocuklarin sosyal becerilerinin yiiksek oldugunu gostermektedir (Ozbey, 2012, s. 25).

Aragtirmada ebeveynlerin duygusal zeka diizeylerini belirlemek icin Schutte, Malouff, Hall,
Haggerty, Cooper, Altin ve Dornheim (1998) tarafindan gelistirilen ve Austin, Saklofske, Huang
ve McKenney ( 2004 ) tarafindan revize 41 maddelik Schutte Duygusal Zeka Olgegi kullanilmistir.
Olgegin Tiirkiye’de gecerlik ve giivenirlik calismasi Tok ve Saltukoglu tarafindan (2009)
yapilmustir. Schutte Duygusal Zeka Olgegi 5°1i derecenlendirme igeren likert tipi bir 6lgektir. Olgek
Iyimserlik/Ruh Hali, Duygularin Kullanilmast ve Duygularin Degerlendirilmesi olmak iizere iig
faktorden olugmaktadir. Olgegin toplam Cronbach Alfa degeri ise .82°dir (Tatar, Tok ve
Saltukoglu, 2011, s. 325).

Diener, Emmons, Larsenand ve Griffin (1985) tarafindan gelistirilmis olan ‘Yasam Doyumu
Olcegi’'nin Tirkiye’ de gecerlik ve giivenirlik calismast Durak (2010) tarafindan yapilnustir.
Olgegin ortalamasi 21.91, standart sapmas1 6.16, i¢ tutarliligi .81°dir. Olgegin toplam korelasyonu
Tiirk 6grenciler igin .55 ve .63 arasindadir. Olgek 16 yasindan biiyiik herkese uygulanabilir (Durak,
Senol-Durak ve Gengdz, 2010, s. 416).

3. Bulgular
Arastirmanin bu boliimiinde arastirma sorularina iliskin analizlere yer verilmistir.

Arastirma Sorusu 1: Cocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar1 puanlar ile ebeveynlerinin
‘Duygusal Zeka Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

Tablo 1. Cocuklarmn Sosyal Beceri Olcegi’nden Aldiklar1 Puanlar ile Ebeveynlerin Duygusal Zeka
Olgegi’nden Aldiklari Puanlar Arasindaki iliskiye Ait Spearman’s Rho Testi

Ebeveyn
Ebeveyn Duygusal
Ebeveyn Duygularin Ebeveyn Duygularin Zeka Olgegi
N=332 Iyimserlik Kullanimi Degerlendirilmesi Toplam
Sosyal Is Birligi r ,07 ,13(%) ,10 13(%)
Becerileri p ,237 ,014 ,061 ,015
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Sosyal Bagimsizlik ve 02 ,01 ,06 ,04
]Sg‘éiﬁillfr?bul P 784 923 242 494
Sosyal Etkilesim r ,00 ,10 J12(%) 10
Becerileri p ,998 ,058 ,034 ,080
Sosyal Beceri Olgegi T ,02 ,087 ,10(*) ,092*
Toplam p ,339 ,056 ,037 ,047
*p<0.05

Tablo-1 incelendiginde ¢ocuklarin ‘Sosyal Beceri Olgegi’nin Sosyal Isbirligi alt boyutundan
aldiklart puanlar ile ebeveynlerin ‘Duygusal Zeka Olgegi’nin Duygularin Kullanimi (r33=0.13),
alt boyutundan ve ‘Duygusal Zeka Olgegi’nin toplamindan (r(33,=0.13), aldiklari puanlar arasinda
pozitif yonde diisiik diizeyde anlamli bir iligski oldugu gortilmektedir (p<0.05). Cocuklarin ‘Sosyal
Beceri Olgegi’nin Sosyal Etkilesim (r33=0.12), alt boyutundan aldiklar1 puanlar ile ebeveynlerin
Duygularin Degerlendirilmesi alt boyutundan aldiklar1 puanlar arasinda pozitif yonde diistik
diizeyde anlamli bir iliski oldugu goriilmektedir. Cocuklarm ‘Sosyal Beceri Olgegi’nin
toplamindan aldiklar1 puanlar ve ebeveynlerin ‘Duygusal Zekd Olgegi’nden aldiklar1 puanlar
arasinda pozitif yonde diisiik diizeyde anlamli bir iliski oldugu goriilmektedir (r(332=0.92, p<0.05).

Arastirma Sorusu 2: Cocuklarin ‘Sosyal Beceri Olgegi'nden aldiklar1 puanlar ile annelerinin
‘Duygusal Zeka Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

Tablo 2. Cocuklarin Sosyal Beceri Olgegi’nden Aldiklar1 Puanlar ile Annelerin Duygusal Zeka Olgegi’nden
Aldiklar1 Puanlar Arasindaki iliskiye Ait Spearman’s Rho Testi

Anne Anne
_ Anne Duygularin Anne Duygularin Duygusal
N=332 lyimserlik Kullanimi Degerlendirilmesi Zeka
Sosyal Is Birligi r ,04 ,13(%) ,05 ,11
Becerileri P ,516 ,016 ,351 ,057
Sosyal Bagimsizlik ve ,040 ,05 ,03 ,02
Eﬁﬁlﬁbm p 470 ,339 ,613 ,668
Sosyal Etkilegim r ,010 ,06 ,10 ,10
Becerileri p ,924 ,262 ,064 ,084
Sosyal Beceri Olgegi T ,01 ,10(*) ,06 ,078
Toplam P ,437 ,033 ,136 ,076
*p<0.05

Tablo-2 incelendiginde cocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar1 toplam puanlar ile
annelerin ‘Duygusal Zeka Olgegi’nin Duygularin Kullanimi alt boyutundan aldiklar1 puanlar
arasinda pozitif yonde anlaml iliski oldugu goriilmektedir (r(23,)=,10, p<0.05). ‘Sosyal Beceri
Olgegi’'nin Sosyal Isbirligi alt boyutundan aldiklari puanlar ile annelerin ‘Duygusal Zeka
Olgegi’nin Duygularin Kullanimi alt boyutundan aldiklar1 puanlar arasinda anlamli iliski oldugu
gorulmektedlr (I'(332):,13, p<005)

Arastirma Sorusu 3: Cocuklarin ‘Sosyal Beceri Olgegi’'nden aldiklar1 puanlar ile babalarinin
‘Duygusal Zeka Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

Tablo 3. Cocuklarin Sosyal Beceri Olgegi’nden Aldiklar1 Puanlar ile Babalarin Duygusal Zeka Olgegi’nden
Aldiklar Puanlar Arasindaki iliskiye Ait Spearman’s Rho Testi

Baba Baba Baba Duygularin Baba
N=332 lyimserlik Duygularin Degerlendirilmesi Duygusal
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Kullanimi1 Zeka
Sosyal Is Birligi r ,07 ,08 ,109(*) ,13(%)
Becerileri p ,205 ,142 ,048 ,022
Sosyal Bagimsizlik ve  r ,05 ,05 ,07 ,05
Sosyal Kabul
Becerileri p ,346 ,384 217 ,322
Sosyal Etkilesim r ,01 ,107 ,09 ,09
Becerileri p ,894 ,053 ,089 ,106
Sosyal Beceri Olgegi T ,04 ,04 ,10(%) ,09(%)
Toplam p 218 ,242 ,041 ,048
*p<0.05

Tablo-3 incelendiginde ¢ocuklarin ‘Sosyal Beceri Olgegi’nin toplamindan aldiklar1 puanlar ile
babalarin ‘Duygusal Zeka Olgegi’nin Duygularin Degerlendzrtlmesz alt boyutuna (r(;,=,10,
p<0.05) ait puanlar1 arasinda ve ‘Duygusal Zeka Olgegi’nin toplamindan aldiklar1 puanlar arasinda
pozitif yonde diisiik diizeyde anlamli bir iliski oldugu goriilmektedir (rps2=,09, p<0.05).
Cocuklarin ‘Sosyal Beceri Olgegi'nin Sosyal Isbirligi alt boyutundan aldiklari puanlar ile babalarin
‘Duygusal Zeka Olgegl nin Duygularin Degerlendirilmesi alt boyutundan (r3=,109, p<0.05) ve
‘Duygusal Zeka Olgegi’nin toplamindan aldiklar1 puanlar arasinda pozitif yonde diisiik diizeyde
anlaml bir iliski oldugu goriilmektedir (r3,=,13, p<0.05).

Aragtirma Sorusu 4: Cocuklarin ‘Sosyal Beceri Olgegi’'nden aldiklar1 puanlar ile ebeveynlerinin
“Yasam Doyumu Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

Tablo 4. Cocuklarin Sosyal Beceri Olgegi'nden Aldiklar1 Puanlar ile Ebeveynlerin Yasam Doyumu
Olgegi’nden Aldiklar1 Puanlar Arasindaki liskiye Ait Spearman’s Rho Testi

Ebeveyn Yagam Doyum
N=332 Olgegi
. r 04
S 1 Is Birligi B ileri ’
osyal Is Birligi Becerileri b 443
< . r ,01
Sosyal Bagimsizlik ve Sosyal Kabul Becerileri 833
p b
09
Sosyal Etkilesim Becerileri ’ ’
p ,114
.. r 03
S 1 Beceri Olgegi Topl ’
osyal Beceri Olgegi Toplam b 208

Tablo-4 incelendiginde gocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar puanlar ile ebeveynlerinin
“Yasam Doyumu Olgegi’nden aldiklari puanlar arasindan anlamli fark olmadigi goriilmektedir
(p>0.05). Anne ve babalarin ‘Yasam Doyumu Olgegi’nden aldiklar: puanlar ile ¢ocuklarin ‘Sosyal
Beceri Olgegi’nden aldiklar1 puanlar ayri ayr kargilagtirlmigtir. Cocuklarin ‘Sosyal Beceri
Olgegi’nden aldiklar1 puanlar ile annelerin ‘Yasam Doyumu Olgegi’'nden aldiklari puanlar ve
babalarin ‘Yasam Doyumu Olgegi’nden aldiklari puanlar arasinda anlamli farklilik saptanmamistir
(p>0.05).

Aragtirma Sorusu 5: Ebeveynlerin ‘Duygusal Zeka Olgegi'nden aldiklar1 puanlart ile
ebeveynlerin ‘Yasam Doyumu Olgegi’nden aldiklar1 puanlar arasinda iliski bulunmakta midir?

Tablo 5. Ebeveynlerin Duygusal Zeka Olgegi’nden Aldiklart Puanlar fle Yasam Doyumu Olgegi’nden
Aldiklar1 Puanlar Arasindaki iliskiye Ait Spearman’s Rho Testi
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. Duygularin Duygularin Duygusal
N=332 lyimserlik Kullanimi Degerlendirilmesi Zeka
Yasam Doyumlari -22(%) 07 210 ,26(%)
,000 ,095 ,000 ,000
*p<0.05

Tablo-5 incelendiginde ebeveynlerin yasam doyumlar ile duygusal zeka diizeyleri arasinda pozitif
yonde diisiik diizeyde anlamli bir iliski oldugu goriilmektedir (r:32)=,26, p<0.05).

Arastirma Sorusu 6: Anne ve babalarin ‘Duygusal Zeka Olgegi’nden aldiklar1 puanlar arasinda
farklilik bulunmakta midir?

Tablo 6. Anne ve Babalarin Duygusal Zeka Olgegi’'nden Aldiklar1 Puanlar Arasindaki Farkliiga Iliskin
Wilcoxon Signed Ranks (Isaretli Siralar) Testi

Duygusal Zeka
Sira Sira

Ebeveyn N Ortalama S Ortalamasi Toplami Z p
L Anne 332 46,97 5,71 155,99 2542600 212,034
Iyimserlik

Baba 332 46,09 5,87 141,67 19125,00
Duygularin Anne 332 20,52 3,33 142,10 23730,50 2,89  ,004
Kullanimi Baba 332 19,93 3,29 139,39 15890,50
Duygularin Anne 332 38,19 5,28 154,63 24741,50 2,44 015
Degerlendirilmesi Baba 332 37,14 5,96 135,45 17744,50
Duygusal Zeka Anne 332 154,63 1547 171,97 32330,00 484 000
C")lg:egi Toplam Baba 332 149,71 16,39 134,49 16811,00
*p<0.05

Tablo-6 incelendiginde anne ve babalarm ‘Duygusal Zekd Olgegi’nin tiim alt boyutlarindan ve
Olcegin toplamindan aldiklar1 puanlar arasinda annelerin lehine anlamli farklilik bulundugu
gortlmektedir (p<0.05).

Arastirma Sorusu 7: Anne ve babalarin ‘Yasam Doyumu Olgegi’nden aldiklar1 puanlar arasinda
farklilik bulunmakta midir?

Tablo 7. Anne ve Babalarin Yasam Doyumu Olgegi'nden Aldiklar1 Puanlar Arasindaki Farkliliga Iliskin
Wilcoxon Signed Ranks (Isaretli Siralar) Testi

Sira Sira
Ebeveyn N  Ortalama S Ortalamasi Toplami Z p
Anne 332 22,74 6,55 143,52 18370,00 46,046
Yasam Doyumu
Baba 332 22,77 6,73 133,20 19850,00

Tablo-7 incelendiginde anne ve babalarin ‘Yasam Doyumu Olgegi’nden aldiklar1 puanlar arasinda
anlaml farklilik olmadigi gortilmektedir (p>0.05).

4. Tartisma ve Sonuc¢

Cocuklarin sosyal becerileri ile ebeveynlerinin duygusal zekélar1 arasindaki iliskiyi dogrudan
inceleyen ¢aligmalar bulunmamaktadir. Bu nedenle tartisma benzer 6lg¢eklerle yapilan ¢alismalarin
sonuglar1 dikkate alinarak tartisilmaya calisilacaktir.
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Tablo1’e gére, ¢ocuklarin ‘Sosyal Beceri Olgegi’nin toplamindan aldiklar1 puanlar ve ebeveynlerin
‘Duygusal Zeka Olgegi’nden aldiklar puanlar arasinda pozitif yonde diisiik diizeyde anlamli bir
iliski oldugu saptanmistir (p<0.05). Okul 6ncesi donemde ¢ocugu bulunan ebeveynlerin duygusal
zekalarina iliskin yapilan ¢alismalarin sonuglart bu bulguyu destekler niteliktedir. Ismen(2004),
duygusal zeka ve aile islevleri adli ¢alismasinda ebeveynlerin duygusal zeka seviyesi arttik¢a ailevi
islevlerden Duygusal Tepki Verebilme islevini daha saglikli olarak gerceklestirdikleri sonucuna
ulagsmistir. Bulut (1990)’a gore Duygusal Tepki Verebilme islevini yerine getirebilen bir ailede
sevgi, sevkat gibi glizel duygular 6n plandadir. Aile tiyeleri mutluluk, nese gibi ferahlik ifade eden
duygularin yaninda {iziintii, korku gibi duygularini da sézle ya da davranislariyla ifade edebilirler.

Cocuklar i¢in ¢ok 6nemli bir yere sahip olan anne-babalarin, ¢ocuga olan geri bildirimleri,
pekistirmeleri, sagladiklari 6grenme yasantilart ¢ocugun kendilik degerini, sosyal gelisimini
bicimlendirecegi i¢in ¢ocuklarina karsi yaygin olarak kullandiklar1 tutumlar ¢ok 6nemlidir (Sezer
ve Oguz, 2010, s. 745). Ozarabaci (2006), ¢ocuklarin sosyal becerileri ile ebeveynlerin sosyal
becerileri arasindaki iliskiyi inceledigi arastirmasinda ebeveyn sosyal beceri 6lgeginin Duyussal
Kontrol alt boyutu ile cocuklarin sosyal beceri diizeyleri arasinda yiiksek diizeyde bir iliski
saptamistir. Seger ve Karabulut(2016) ise anne-babalarin duygusal sosyallestirme davranislar ile
okul oncesi ¢ocuklarin sosyal becerileri arasindaki iligskiyi inceledigi calismasinda ebeveyn sosyal
beceri dlgeginin Duyussal Anlatim boyutu ile cocuk sosyal becerisi arasinda iligki oldugunu ortaya
koymustur.

Duygusal zeka, bireyin iletisim becerilerini énemli 6l¢iide etkileyebilmektedir. Diger insanlarin
beden dili ve anlatimlara bakilarak, onlari ne hissettigini bilme ve davraniglarimi buna goére
diizenleme becerisi ebeveyn cocuk etkilesimine 6nemli katkilar saglamaktadir. Bir bagka ifadeyle,
duygusal zekada neyin nasil sdylendigi ve aktarildig: bilgisi veya yetenegi sosyal iligki etkinliginde
on plana ¢ikmaktadir (Ozdemir Yaylaci, 2006, s. 209). Nitekim yapilan galismalar duygusal zeka
ile iletisim becerileri arasinda pozitif ve anlamli bir iliski bulundugunu ortaya koymaktadir
(Cetinkaya ve Alparslan, 2011; Ozbey, 2013). Cesitli nedenlerle duygusal etkilesimin azaldig1 ya
da yok oldugu ailelerde esler arasi ve ebeveynin ¢ocukla olan iletisim becerileri de zayiflamakta
s6z konusu durum ¢ocugun sosyal duygusal gelisimini olumsuz etkilemektedir (Kandir ve Alpan,
2008, s. 36). Duygular tizerine odaklanip, onlar1 anlayip dile getirmek ve ¢evredekilerin duygu ve
gereksinimlerini anlayip o gereksinmeleri karsilamak sorunsuz, yapict ve huzurlu bir evlilik
hayatinda 6nemli bir yere sahiptir. Bu noktada iletisim ve birbirini anlamada, birlikte hos vakit
gecirmede, evlilikte 6fkeyi kontrol edebilmede, karsilasilan sikintilarin iistesinden gelebilmede,
evlilik uyumunun saglanmasinda yiiksek duygusal zekaya sahip olma 6nemli bir yere sahiptir
(Baba, 2010, s. 50-51). Duygusal zekanin yiiksek olmasi ¢iftlerin evlilik uyumunu olumlu
etkilemektedir. Uyumlu evliliklerde ise cocuklarin olumlu davraniglar1 artmakta ve sosyal
gelisimleri desteklenmektedir ( Ozbey, 2012; Uncii 2007).

Duygusal zeka ile yapilmis s6z konusu c¢aligmalar bu arastirma sonuglar ile birlikte
degerlendirildiginde ebeveynlerin duygusal zekalarinin direk ve dolayli olarak ebeveyn tutumlaria
yansidig1 ve buna paralel olarak da cocuklarin sosyal becerilerinin gelismesinde etkili oldugu
yorumu yapilabilir.

Tablo 2’e gore gocuklarin ‘Sosyal Beceri Olgegi'nden aldiklari toplam puanlar ile annelerin
‘Duygusal Zeka Olgegi’nin Duygularin Kullanimi alt boyutundan aldiklar1 puanlar arasinda pozitif
yonde anlaml iliski oldugu gortilmektedir (p<0.05). Webster-Stratton(1990) ¢ocuklariin olumsuz
sosyal davraniglar sergiledikleri ailelerde annenin depresyonlu oldugunu saptamistir. Duygusal
zeka agisindan umutlu olmak; kisinin kaygiya, 6fkeye ya da depresyona yenik diigmemesi anlamina
gelmektedir (Goleman, 2015, s. 96, 100, 106). Duygusal zeka, korku, depresyon ve 6fke gibi duygu
ve ruh hallerini etkili bir sekilde yonlendirebilmek, kendini motive edebilmek, o6zellikle hayal
kirikligma ugradiginda iyimser kalabilmek, empati, yani bagka insanlarin goriis acisindan
bakabilme kabiliyeti ve iliskilerdeki sosyal kabiliyettir (Goleman’dan aktaran Konrad ve Hendl, s.
11). Sonuclar degerlendirildiginde annelerin duygusal zekalarinin yiiksek olmasi depresyona
girmelerini engelliyici bir faktordir. Dolayisiyla annelerin duygusal zekasiin yiiksek olmasi
saglikli duygu durumuna sahip olmalarimi saglamaktadir. Bu durum da annelerin ¢ocuklarinin
sosyal gelisimini desteklemesinde 6nemli bir yere sahiptir.

Bazarbashi1(2014), ¢alismasinda annelerin duygusal zekalar1 ile demokratik tutum arasinda anlaml
iliski oldugunu saptamistir. Afkas Ozkafaci, (2012); Ogelman, Onder, Secer, Erten, (2013); Sari,
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(2007) yaptiklar1 calismalarda annelerin demokratik tutumlarimin g¢ocuklarin sosyal beceri
kazanimlarini olumlu yonde etkiledigini saptamislardir. Yapilan ¢alismalar ve bu arastirma sonucu
annelerin duygusal zekalarinin anne davranislar1 tizerindeki dolayisiyla ¢ocuklarin sosyal becerileri
arasindaki olumlu iligkiyi ortaya koydugunu sdyleyebilmek mimkiindiir.

Tablo 3’ e gore ¢ocuklarmn ‘Sosyal Beceri Olgegi’nin toplamindan aldiklar1 puanlar ile babalarin
‘Duygusal Zeka Olgegi’nin toplamindan aldiklar1 puanlar arasinda pozitif yonde diisiik diizeyde
anlamli bir iliski oldugu goriilmektedir (p<0.05). Cocugun psikolojik agidan iyi olmasinda ve
davranigsal problemleri ortaya ¢ikarmasinda, babanin ilgi ve sevgisinin etkisi, anne ilgi ve
sevgisinin etkisi gibi 6nemli bir yere sahiptir (Erdogan, 2004, s. 147). Babalarin duygusal zekasinin
yiiksek olmasi demokratik tutuma sahip olmalari {izerinde etkilidir. Demokratik tutuma sahip ve
babalik roliinii iyi algilayan babalarin ¢ocuklarinin da sosyal beceri diizeyleri yiiksek olmaktadir
(inci, 2014; Kelesoglu, 2008; Tiirkoglu ve Giiltekin-Akduman, 2015). Anne ve babalarm duygusal
zeka puanlari incelendiginde, annelerin ‘Duygusal Zeka Olcegi’nin’ Duygularin Kullanimi alt
boyutu ile ¢cocuklarin sosyal becerileri arasinda anlamli iligski saptanmistir. Buna karsilik babalarin
‘Duygusal Zeka Olgegi’nin tiimiinden aldiklar1 puanlarin ¢ocuklarin sosyal becerileri ile iliskili
oldugu bulunmustur. Bu durum ¢ocuklarin davraniglarini sekillendirmede anne kadar babalarin da
etkili oldugunu ortaya koymak agisindan 6nem tasimakta ve babanin ¢ocuk davranislari izerindeki
etkin roliinii ortaya koyan literatiir bilgisini desteklemektedir.

Tablo 4’e gore, ¢ocuklarin ‘Sosyal Beceri Olgegi’nden aldiklar1 puanlar ile ebeveynlerinin ‘Yasam
Doyumu Olgegi’nden aldiklar1 puanlar arasindan anlamli fark olmadigi goriilmektedir (p>0.05).
Anne ve babalarm ‘Yasam Doyumu Olgegi'nden aldiklar1 puanlar ile gocuklarin ‘Sosyal Beceri
Olgegi’nden aldiklar1 puanlar ayr1 ayri karsilastirilmistir. Cocuklarin ‘Sosyal Beceri Olgegi’nden
aldiklar1 puanlar ile annelerin ‘Yasam Doyumu Olcegi’nden aldiklar1 puanlar ve babalarin ‘Yasam
Doyumu Olgegi’nden aldiklar1 puanlar arasinda anlamli farklilik saptanmamustir (p>0.05).

Tablo 5’e gore yasam doyumu ile ebeveynin duygusal zekas1 arasinda c¢ift yonlii pozitif bir iligki
oldugu; Tablo 1’e gore ise ebeveynlerin Duygusal zekalari ile de ¢ocuklarin sosyal becerileri
arasinda pozitif iliski oldugu saptanmistir. Dolayisiyla yasam doyumunun dogrudan olmasa da
ebeveynlerin duygusal zekalarina etki ederek cocuklarin sosyal becerilerini dolayli yoldan
etkiledigini s6yleyebilmek miimkiindiir.

Tablo 5’¢ gore ebeveynlerin duygusal zeka diizeyleri ile yasam doyumlari arasinda pozitif yonde
diistik diizeyde anlamli bir iliski oldugu goriilmektedir (p<0.05). Yapilan arastirmalarda duygusal
zekasi yiiksek bireylerin yasam doyumunun daha yiiksek oldugu sonucunu desteklemektedir (Inci,
2014; Kartil, 2009).

Tablo 6’a gore anne ve babalarin ‘Duygusal Zeka Olgegi’nin tiim alt boyutlarindan ve 6lcegin
toplamindan aldiklar1 puanlar arasinda annelerin lehine anlamli farklilik bulundugu goriilmektedir
(p>0.05). Yapilan c¢alismalar incelendiginde bu sonucu destekler nitelikte oldugu goriilmektedir.
Glingor Houser (2009); Kose (2009); Nikolaou ve Tsaousis (2002); Rehber ve Atict (2009)
calismalarinda kadinlarin duygusal zeka diizeylerinin erkeklere goére daha yiiksek diizeyde
olduguna iliskin sonuca ulagmislardir.

Tablo 7’e gore anne ve babalarin ‘Yasam Doyumu Olgegi’nden aldiklar1 puanlar arasinda anlaml
farklilik olmadig1 gortilmektedir (p>0.05). Evlilik doyumu ile yasam doyumu birbirini etkileyen
kavramlardir. Evlilik yasantisindaki mutluluk, kisinin toplam mutluluguna etki etmektedir.
Evlilikteki uyum arttik¢a ciftlerin yasam doyumu de artmaktadir (Celik ve Timkaya, 2012;
Kahveci, 2016; Yildiz ve Baytemir, 2016).

5. Oneriler

Calismadan elde edilen sonuglara gore anne babalara, egitimcilere ve arastirmacilara yonelik
Oneriler asagida sunulmustur.

Erkek ¢ocuk yetistirirken, 6zellikle babalar ¢ocuklarina dogru model olabilmek adina aile i¢i etkili
iletisim, anne-baba-¢ocuk iligkileri, esler arasi iletisim gibi konularda kurslara, seminerlere
katilabilir kendini gelistirebilir.

Hem annelerin hem de babalarm katilacagi, cocuklarin sosyal becerilerini desteklemeye yonelik
uzun siireli aile egitim programlart hazirlanabilir.
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Cocuklarin sosyal gelisiminde babalarin da 6nemli bir etkiye sahip oldugu bilinmektedir. Bu
noktadan hareketle 6gretmenler aile katilimi c¢alismalarinda baba katilimini artirmaya yonelik
etkinlikler planlayabilir ve babalarin egitim siirecine daha fazla katilmasini saglayabilir.

Gorsel medyada baba-cocuk iliskisini anlatan programlar diizenlenebilir ve yazili basinda dergiler,
gazeteler hazirlanabilir.

Babalarin duygusal zeka diizeylerini artirmak i¢in, duygular1 giliclendirme egitim programina
katilmalar1 saglanabilir.

Yeni yapilacak calismalar farkli yas grubu cocuklar kapsayacak sekilde de yapilabilir.

Cocuklarin duygusal zeka diizeyleri ile anne babalarmin tiikkenmislik diizeyi arasindaki iliskiyi
inceleyen arastirmalar yapilabilir.
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Abstract

In the terms of education, doctoral study in general is the highest degree that a student can gain in high
education. The Faculty of Kinesiology, University of Zagreb has acquired long tradition and experience to
conduct doctoral study. The Board of doctoral study monitors very precisely and methodically all activities
concerning doctoral achievement. Despite the good results of students’ satisfaction with doctoral study, the
Board of doctoral study also identified some problems, such as: almost 100 % of our doctoral students are
fully employed in other institutions. That strongly interferes with their availability through the workweek
and diminishes the amount of time of their possible engagement. That was the major reason why the
Faculty decided to conduct the study as a part-time study, contrary to the situation in some other countries
where the government provides the PhD scholarships. On the other hand, the part time study is not always
a downside. It allows flexibility and it provides the opportunity for more students to attend the study, and it
is not limited by government scholarships. It means that more students have decided to enrol to study and it
recently became apparent that there are more students from another field of research (such as medicine,
economy engineering) enrolling.

The aim of this study is to present the outlines of the Doctoral study of Kinesiology at the Faculty of
Kinesiology in Zagreb while emphasizing the main problems and advantages of the part-time PhD study
curriculum.

Keywords: doctoral study, kinesiology, PhD study curriculum, part-time study

1. Introduction

The trained and educated staff in kinesiology is important for education, science jobs in higher
education, business, as well as in the public sector, with an emphasis on health and sport sectors.

Taking into consideration the indicators showing that morbidity and mortality rates in a population are
independently related to a sedentary way of life than to various other risks (smoking, overweight, high
blood pressure, etc.), the role of scientists involved in research in the area of sport and/or recreational
physical activities is vital in economical terms as well (reduced sick leave rate, medical treatment
costs, efficiency at work among the employed population, and the like). (WHO, Global Strategy on
Diet, Physical Activity and Health, 2010.)

Scientific work in kinesiology is interdisciplinary and collaborative. Accordingly, kinesiology as a
science is an integral part of numerous research projects in biomedicine, humanities and social
sciences, public health sciences, biotechnology and various other sciences. A scientist who conducts
research in the field of kinesiology is indispensable in research teams in a number of research projects.

In the terms of education, the doctoral study in general is the highest degree that a student can gain in
high education. The PhD degree signifies that one has attained the greatest level of competence in a
certain field of study and that one has the requisite analytical skills to carry out the most complex
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research tasks,

The Faculty of Kinesiology, University of Zagreb has acquired long tradition and experience to
conduct doctoral study. So far, the scientific postgraduate study of kinesiology was completed by 289
applicants who were awarded master’s degree and 180 who were awarded doctor’s degree, 104 of
which during the last ten years. The doctoral study of kinesiology is the only doctoral study in the
field of kinesiology within the Zagreb academic community. The first Doctoral study of Kinesiology,
as a reformed study to comply with the Bologna Process, (Bologna Declaration. 1999,
http://www.aic.lv/ace/acedisk/ Bologna/ maindoc) and the corresponding procedures for the attainment
of the academic degree of Doctor of Science were put in place in 2005.

The aim of this study is to present the outlines of the Doctoral study of kinesiology at the Faculty of
Kinesiology in Zagreb while emphasizing the main problems and advantages of the part-time PhD
study curriculum.

2. Description of Doctoral program of Kinesiology at the Faculty of Kinesiology in Zagreb

The two categories (scientific and teaching) of the student’s cumulative workload during the doctoral
study amount to 5,400 hours, which is equivalent to 180 ECTS credits. In this program, a special
attention was given to the distribution of various forms of teaching activities. The ,ex
cathedra“ lectures encompass only 20% of the overall classes while the rest of the classes encompass
research seminars, workshops and discussion panels showing that the students had actively
participated throughout the course of study.

The doctoral program of kinesiology at the Faculty of Kinesiology in Zagreb is structured as a part
time program, meaning our students are employed elsewhere. During the first two years of the study,
students attend altogether 116 classes within the required courses and 120 classes of elective modules
and elective courses. Other required activities encompass active participation in generic knowledge
workshops. The overall student work in regard to the participation in organized classes (lectures,
research seminars, workshops and discussion panels) and the literature research needed to participate
and prepare for the research seminars, as well as studying for exams amount to 75 ECTS credits of
student engagement. The remaining 95 ECTS credits should be obtained through the research and
publishing activities (45 ECTS), doctoral thesis proposal (10 ECTS) and the research activities in
regard to the finalization of the doctoral thesis and the public presentation and defending of the
doctoral thesis (50 ECTS) .

During their study, the doctoral students are required to present their research projects and defend
them in front of an audience comprised of a certain number of doctoral study teachers competent in
respect of the research project, and all other students enrolled in the same year of study. The student is
required to prepare, before taking the exam, a seminar paper in the form of a project or a specific
research work relating to the subject matter that the course addresses. Most prominent non-research
competences acquired during the study, involve presentation and lecturing skills. In addition, a certain
number of students acquire also some specialist competences related to organizational work in sport
through their research work performed in direct contact with respondents, such as athletes.

At the current level of development of kinesiology, an interdisciplinary approach assumes more
importance than ever. In this sense, the fundamental kinesiology and applied kinesiology are closely
associated with numerous other related disciplines. The Doctoral study of Kinesiology is based on a
holistic approach to research in kinesiology. This approach fully acknowledges the fact that the
understanding of human movement and teaching, coaching and exercise processes presupposes
knowing all abilities, characteristics and knowledge of a person as an integrated bio-psycho-social
being. This also involves awareness of various circumstantial and other factors pertinent to the
interaction between the human being and the environment because these factors have a considerable
impact on transformation of the abilities, characteristics and knowledge relevant for health
maintenance and improvement, and successful performance in sport and physical exercise. For this
reason, the doctoral study program includes, in addition to fundamental and applied kinesiology
disciplines, a number of courses from the areas of biomedicine and physical, humanities and social
sciences. Therefore, it could be pointed out that the doctoral program trains doctoral students to be
able to pursue independent research-based and interdisciplinary approach to problems, to conduct

22



The 1* International Conference on Studies in Education (ICOSEDU2016)
October 14-16, 2016, Barcelona-SPAIN

research independently and to evaluate critically the work of others.

Below is the graphical representation of the current Doctoral study of Kinesiology
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3. The Board of doctoral study supervision

a) Number of obtained PhD degrees

The Board of the doctoral study permanently keeps record of the number of students who gained PhD
degree.
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In Table 1. there are number of students who gained PhD degree, collected since the latest reform of
the study in academic year 2006/2007.

Table 1.
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b) Annual reports from the Board of doctoral study

Another way of monitoring the quality are the annual reports on the research progress of doctoral
students and their supervisors which they are required to submit on forms prescribed by University
of Zagreb (Regulations on Doctoral Studies at the University of Zagreb, Zagreb, 2010.)

The Board’s annual report is also based on the information gathered from conducting anonymous
student questionnaires on the following aspects of the doctoral study: the usefulness and quality of
information sources for studying; the usefulness of the teaching process for understanding
assigned topics; contents and quality of elective courses; contents and quality of obligatory
courses; an assessment of the number of classes in relation to the amount of research; number of
available elective courses and the quality of the teaching staff.

Doctoral students evaluate both the teachers and the course contents in an anonymous survey. The
results of the survey are known only to the doctoral study leader and the course leader.

Table 2. shows several examples of the survey results through the last ten years.
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2006/07 2009/10 2011/12 2012/13.

¢) Anonymous survey among students about their supervisors

As a result of a survey it is considered favorable that about 70 % of the candidates indicated that their
first choice supervisor accepted the mentorship, 25 % of the candidates managed to select their
supervisors second choice, and 5 % of the candidates were only successful in the third try (Graph 1.).
The candidates who could not have found the supervisor in the first try indicated that, either the
supervisor has been too busy already, or they wrongly assumed the possible supervisor has not
competency for the field in which the candidate wanted to work, or they had decided independently to
change the topic in the meantime.

The result of the survey also shows some interesting points about the availability of supervisor. More
than a half of candidates indicated that they communicated with their supervisors by all available
means of communication (e-mail, in person, by phone). One fourth of them communicate mainly by e-
mail or through personal consultations on the Faculty premises. Another reported fact that is
considered satisfactory is that 95 % of candidates indicate that in case they needed their supervisor’s
advice, they would get it within a week. Only 5 % answered “within a month”. No one reported that
the supervisor’s advice was hard to obtain.

In Figure 1. below is a representation of successfulness of finding supervisor.

Figure 1.

M First choice
B Second choice

B Third choice

4. Discussion

The Faculty of Kinesiology has conducted Doctoral study of Kinesiology for forty years. The
first major change occurred when the Faculty adopted a study program according to the Bologna
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Process (Keeling, R., 2006). After that, the number of students who tried to enroll in the study
rapidly increased, but it was affected also by the fact that the previous master of science study
was at that time terminated. In addition, it is interesting that, the number of students who
successfully finished their study increased too. One of the reasons might be a fact that students
have to gain ECTS credits for enrolment in the higher year. That way the student has an
obligation to attended classes and other activities at the Faculty, which is helpful in achieving
better result as they are engaged continuously.

The Board of doctoral study monitors very precisely and methodically all activities concerning
doctoral achievement and according to that, they made a policy about conducting doctoral study.

Based on the survey among students, it is shown that they are mainly satisfied with the study
(average grade is 3,7) and as presented in results, we stress the fact that 70 % of students
indicated that in the first choice supervisor accepted the mentorship and 95 % of candidates
indicated that in case they needed their supervisor’s advice, they would get it within a week.

Despite the good results of students satisfaction with doctoral study, the Board of doctoral study also
identified some problems, such as: almost 100 % of our doctoral students are fully employed in other
institutions; only 1 or 2 of them is scientific trainees at the Faculty, i.e. present on the premises on a
daily basis .That strongly interferes with their availability through the work week and diminishes the
amount of time of their possible engagement. That was the major reason why the Faculty decided to
conduct the study as a part-time study, contrary to the situation in some other countries where the
government provides the PhD scholarships.

Therefore, as they are not present at the laboratories and Faculty regularly every day, it is
necessary to ensure good communication and access to information for the doctoral students to
schedule of lectures during weekends, to ensure the availability of supervisors and teachers
according to student needs. The doctoral study effectiveness depends very much on the possibility
to obtain quality information from teachers, associates and postgraduate registry officers. The
doctoral study webpage, within the website of the Faculty of Kinesiology, and the doctoral study
website in the Merlin system, has an important role in the study advice and guidance system. The
latter should provide all relevant information on the study, modes of communication, schedule of
lectures, elective modules, elective courses, registering for exams, consultations, and activities of
advisors and supervisors.

On the other hand, the part time study is not always a downside. It allows flexibility and it
provides the opportunity for more students to attend the study and it is not limited by government
scholarships. It means that more students have decided to enroll to study and it recently became
apparent that there are more students from another field of research (such as medicine, economy
engineering) enrolling.

Throughout the surveys the Doctoral Study Board collects useful information based on which it tries
to introduce necessary adaptations and revision of the program as far as possible, to enable the
students to successfully complete their studies and defend their doctoral dissertation. During their
doctoral studies, the doctoral students are encouraged to establish cooperation with international
institutions and scientists of various profiles. Official study visits to foreign institutions and joint
participation in scientific research (and publishing scientific papers) with foreign researchers are
counted as aspects of the international cooperation. The possibility to be included in a project where
the Faculty is a partner is of big importance for doctoral students (ERASMUS +, Croatian science
foundation; bilateral project with other University etc.)

Despite that, the positive remarks mentioned above, the greatest weaknesses of the PHD program had
also been detected which is an emphasized burden of the teaching workload on the majority of
researchers in undergraduate, graduate and professional studies. According to the Croatian legislation,
the faculties are not institutions in which it is possible to pursue purely a research career, however, the
adoption of various incentive regulations represents an attempt to increase the part of research in
relation to the teaching process, as well as to encourage and popularize research work, as previously
explained.

In future, there is room for further improvement. The available improvement options would include
more involvement of academic staff in international research projects and the use of EU funds;
connecting with other Croatian faculties and universities throughout joint research and development
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projects, as well as high-quality foreign universities throughout joint research and development
projects which would provide wider spectrum of research fields for future PhD students. Also, the
linking and cooperating with the business sector, the availability of international scholarships and
facilitated mobility and opening up possibilities for the doctoral and postdoctoral training of young
researchers in the field of kinesiology at the top international institutions might further increase the
interest to enroll. Those should be set as goals in next 5 years future.

5. Conclusion

The Faculty of Kinesiology University of Zagreb conducts doctoral study of kinesiology that is
structured as a part time study. A large numbers of students are working in another institution and do
not have time for full time engagement on doctoral study. The fact that the Faculty conducted this
study as a part time on the other hand gave the opportunity for more students to enroll to the study
because there is no obligation for students to be at the Faculty on daily bases.

The Board for the doctoral study collects useful information based on which it tries to improve the
current program and to enable the students to complete their studies successfully. Through the
conducted survey, The Board of doctoral study fined that there are a few recognizable problems as
obstacles for even more successful program. These problems are: the lack of financial resources for
research costs derived from the national budget; the inadequate stimulation of young academic staff
and their excessive obligations towards teaching; and the and the lack of government scholarships.
One of the main problems is also the lack of resources (student’s grants, national and international
project etc.). Based on of the above, the main strategic goals are:

- launching new domestic and international scientific projects and setting up collaborative
research networks both in Croatia and beyond,

- popularizing science and research careers at the institution, improving researcher mobility at
the institution during and after the doctoral study and systematically promoting postdoctoral
education and researcher independence;

-organizing the funding of scientific activities at the Faculty based on the strategic plan and
measurable indicators of efficiency increasing and optimizing spatial and material capacities
for performing scientific research

-collaboration with business sector in order to provide scholarships for PhD students

Given the aging of population, the dynamic nature of the scientific area, as well as the strategic
objective of the national education policy to raise the educational level in Croatia, there is a permanent
need for well-trained staff in kinesiology.

The current doctoral study program is adjusted to regional specificities and global needs of society and
through the achievements of the set goals the students should be adequately prepared for jobs in
science and higher education, private and public sectors, and society in general, as well as to develop
and apply scientific achievements after they obtain their PhD.
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Abstract

Education is the most important thing for a woman to become an individual in society. Nowadays the
development level of world countries is measured by education level of women in society. Education is
significant in improving the social conditions of women. Education, together with health and income levels,
is one of the basic indicators of Human Development Reports first of which was published in 1990 by the
United Nations Development Program. However, women education is still an important problem in most
parts of the world despite the developments and advances in the field of education all over the world. Women
benefit less from education opportunities compared to men and inequalities based on gender still continue.
Community houses which were founded and run by Eskisehir Tepebasi Municipality aim at providing
children, young and adults with occupation, meeting their basic needs, supporting the social, cultural,
sportive and educational activities. However, due to the fact that it was women who mostly benefit from
community houses, the study was limited with the contributions of community houses to women education.
Women who attend community houses not only need an occupation but also to be informed by many other
issues. The purpose of this study is to emphasize the place and importance of Eskisehir Tepebasi Municipality
community houses in women education. To realize this purpose first of all education opportunities, education
levels of women and different aspects of women benefiting from education opportunities than man around the
world and in Turkey were examined. And then the foundation purpose of Eskisehir Tepebasi Municipality
community houses, the number of community houses, the courses in community houses, other activities of
community houses except for courses, the duration periods and start and end dates of courses in community
houses, the requirements (age, education, income, gender, etc.) for attending courses in community houses
and the workers in community houses were examined and the contribution of them to women education was
emphasized.

Keywords: Woman education, gender, community houses.

1. Introduction

Women rights mean the prevention of violence against women and prevention of violence against
women, equaility between man and women, participation of women in the decision making process
and mechanisms, women rights in security and freedom as an individual, equal protection against law,
right to live a heathy life, equal and suitable work conditions, rights to be unexposed to demeaning
unhuman behaviours and undiscriminating right of education which constitues the basis for all of these
rights. (KSSGM, 2000, p:V)
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“Education,” in its simplest terms explained as changing behaviour according to certain objectives, is a
regular interaction which is carried out to provide some changes in human behaviours such as
knowledge, skill, understanding, interest, attitude and character. (Sénmez, 2002, p.31)

In today’s world, the development level of world countries is measured by the education level of
women in that society. Education is a right that all women and men should benefit from without
discrimination of sex. However, when the chance of benefitting from education in the world is taken
into consideration, it is seen that there are huge differences between men and women. Despite the fast
developments and improvements in the education field, the education of women is still a major issue
in most of the world. Modern woman is benefitting from educational opportunities less compared to
man and inequalities based on sex differences continue.

Modern woman is supposed to be conscious, distinctive, productive, self-confident and includes a
respective status in the society. Moreover, it is important for women to have her own place as an
individual in the society. The most important thing for a woman to have her own place in the soecity is
education. Education is very significant in making the communal conditionals better for women in
their society.

2. Review of Literature

Education is one of the basic points in “Human Development Reports™ first of which was published in
1990 with education, health and economy level by United Nations Development Programme (UNDP).
UNICETF ties the skill of a knowledgeable and responsible individual’s asking for his or her rights and
benefitting from these rights with the child’s opportunity to have a basic education. Within this view, a
child’s benefitting from the right of education will protect the child against difficulties such as
poverty, obligatory work in industry or farmland, serving at a house, sexual exploit with monetary
purposes and armed conflicts. Beside these points, education has a bigger capacity than any other
activity when it comes to speeding up the communal development, awakening the skills and using
them, strengthening humans and protecting their rights. Due to these reasons, education of women is
one of the basic points which is used to measure the human development in the international
assessment. “Gender Development Index (GDI)” which United Nations use to define human
development, has taken the inequalities between the schooling rates of primary, secondary and higher
education along with the literacy rates of women and men. (Gok, 2004, p.35)

Despite the importance of education of girls, as in the other countires, there are some reasons which
prevent equality of opportunity. Despite all the educational campaigns, in all of the educational
departments, starting from the primary school, the literacy level has not reached the desired level. In
Turkey, people who don’t know how to read and write consist of 3,69 of the population above 6 years
and it is seen that this rate is higher for women (TUIK 2015). Despite the increas in literacy over the
years, the target rate has not been reached. According to the Address Based Population Register
System (ADNKS) results in 2015, the illiteracy level is around 2.664.144 and 2.191.867 of this
number is woman. 78.4% of the illiterate women (1.717.989) are 50 and above. The illiteracy number
for 6-24 age

gap is 76.615 (KSGM, 2016). In Table 1 is shown the literacy level in Turkey based on age (6+) and
gender.

Table 1. Literacy Status and Population According to Gender (6+) 2015 Turkey

ILiteracy Condition Average Women Men

Iliterate 2.644.144 2.191.867 452.277
ILiterate 67.255.997 32.701.639 34.554.358
Unknown 597.642 300.203 297.439
IAverage 70.497.783 35.193.709 35.304.074

Resource: TUIK National Education Statistics Database 2015 Results
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The illiteracy rate for age 6 and above among women is 6.2% while this rate is around 1.2% among
men. 8 people out of every 10 people who don’t know how to read and write are women. Among the
adult women (+15), the illiteracy rate goes up to 7.3%.

In 2012 “Global Gender Gap Report” which evaluated 135 countries in World Economic Forum
showed that in Turkey women are lagging behind in many areas when compared to men. According to
the report, Turkey has stepped back to 124th among 135 countries, going back 3 steps in the
women-men equality list compared to last year’s results. Women continue to be in the lower ranks in
the access to their education. Turkey is placed 108th in women’s access to education among 135
countires. In Table 2 the finished education level and its data depending on the gender (6+) is given.

Table 2. Finished Education Level and Population Based on Gender (6+) 2015 Turkey

Finished Education Level Total Men Women

Illiterate 2.644.144 452.277 2.191.867
Literate but have not finished a school 8.697.753 3.689.832 5.007.921
Primary School Graduate 19.825.078 8.903.202 10.921.876
Primary School 10.690.444 5.314.047 4.009.122
Secondary school graduate 7.269.584 4.130.893 3.138.691
High school graduate 12.990.847 7.436.617 5.554.230
University graduate 8.340.145 4.606.778 3.733.367
Master degree graduate 641.210 372.049 269.161

IDoctorate graduate 168.211 100.940 67.271

Unknown 597.642 297.439 300.203
Total 70.497.783 | 35.304.074 | 35.193.709

Resource: TUIK ADNKS Education, Culture and Sport Database 2015 Results

In the article 42 in the 1982 Constitution, “Primary school is obligatory for all men and women
citizens and is free in state schools” decision made education available for both genders without
discrimination. In accordance with this, all law, code, regulations were organised so as to include all
the population without discrimination. In the 4th article of National Education Basic Law,
“educational bodies are open to everyone with no regards to language, race, gender or religion” and
“in education there must be an opportunity for both men and women” statements are written. Within
this view, in the 2nd article of Primary School and Educaion Law, “primary school is obligatory for
every girl and boy who is of age, and state schools are free” statement is written. In the above
mentioned law, obligatory period of education is 4 years in primary schools, 4 years in secondary
school and another 4 years in high school, which sums up to 12 years in total (KSGM, 2014)

On the other side, in our society, education has a double standard based on gender. Social economical
situation is seen as an important determinant in the gender roles of the society. As the income state and
social status increase, the educational differences between girls and boys decrease; and girls are also
directed to the occupations from which they can make money as much as boys. However, all of the
studies carried out in the country show that, despite all these points mentioned above, the first
responsibilty of a woman is her house and children and that there is no differentiation in their in-house
expectations. In order to overcome the difficulties both at home and at work, women are forced to
decrease their professional performances in the end. (Navaro, 1997, p.2)
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In the world, women’s situation is not very different from the situation in our country. According to
the World Education Report in 2011 by UNESCO, while more than half of the illiterate population
live in the most populated areas such as China, India, Bangaldesh and Pakistan, two third of this
illiterate population is women. According to the Women’s Situation in Turkey, December 2010,
prepared by Women Status Directorship, around 4 million women do not know how to read and write.
While 2.5 million of these women are 50 years old or above, 220.00 women are between 6 and 24
years old.

In Table 3 and 4, the countries with the lowest and highest literacy rates are given.

Table 3. Countries with the Highest Literacy Rate

# | Rank Country Literacy Rate
1 1 Georgia 100.0
2 2 Cuba 99.9
3 3 Estonia 99.8
4 3 Lithuania 99.8
5 4 Barbados 99.7
6 4 Slovenia 99.7
7 4 Belarus 99.7
8 4 Lithuania 99.7
9 4 Ukraine 99.7
10 4 Armenia 99.7
11 5 Kazakstan 99.6
12 5 Tajikistan 99.6
13 5 Azerbaijan 99.5
14 5 Turkmenistan 99.5
15 5 Russia 99.5
16 6 Hungary 99.4
17 7 Kirghizistan 99.3
18 7 Poland 99.3
19 8 Tonga 99.2
20 9 Albania 99.1

Table 4. Countries with the Lowest Literacy Level

Rank Country Literacy Rate

123 Sierra Leone 29,6
124 Chad 25,5
125 Mali 19,0
126 Niger 14,4
127 Burkina Faso 12,8

Source: http://tr.wikipedia.org/wiki/Okuryazarl%C4%B 1k

In our country, the explotation of girl power in the industry, early marriages, starting the school late, lack
of reinforcement regarding girl education, the high price of education, patriarchical values and
depending on all of these, the idea that education will have no effect on their future have been affecting
the education of girl in a negative way. (KSSGM, 1998, p.10) The fact that gender equality cannot be
established in our society and that the traditional roles are always on the foreground are the primary
reasons for the reasons mentioned above.
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In relation with the communal gender roles, the ongoing gender discrimination within the family
prevents an opportunity to be given to girls like boys in different ways. In the decision making process
regarding the distribution of roles within the family, nourishment, health and education, the decision that
the parents make are generally in the benefit of the male children. Within this light, the education of girls
is not given enough importance; the definitions regarding the man-woman relationship reflect on the
attitudes of the parents regarding the education of the girls and as a result the duration of this education,
the school they they are going to register and the kind of education that the schools are going to follow in
the view of the obligatory education. Morever, because the girls are also shaped into the girl-boy
relationships of the society, they tend to agree with their parents’ decisions, to be affected by their
environments and their friends, and to see this decision as an act of their own free will. The traditional
defitions regarding the girl-boy relationships reflect on their teachers’ behaviours; and the school books,
curriculum of the schools, choice of school and similar situations continue the girl-boy separate
education idea (Akhun, 2000, p.6.).

3. Methodology

The aim of the study is to emphasise the place and significance of Eskisehir Tepeasi Municipality
Community Houses in the education of women. In order to realise this aim, in the study, a literarute
review was done, TUIK database was analysed, and the education opportunities of women, their
education level and the difference in these opportunities between men and women in Turkey and in
other countries were studies. Later on, the reason why Eskisehir Tepebasi Municipality Community
Houses were established, how many of these community houses there are, what kind of courses are
given in the community houses, the activities outside these houses, the duration of the courses in these
house, starting and finishing dates, the conditions to be able to enter these houses and the people who
work in these houses are designated through research and documents and the contributions of these
community houses on the education of women is emphasised.

4. Results

Because the rate of the girls who continue their education in the national schools is low, the
importance of education increases. Widespread education carries the significance of teaching
reading-writing to the adults and getting the adolescents a good job. First opened in 1928, nationals
schools are the first examples of widespread education. Within the scope of widespread education,
Girl Technical Education have operated since 1928. This service includes Practical Girl Art Schools,
Village Women Courses, Girl Technical Institutes and later on the schools started in villages where it
was not very common and possible to have education. Within the light of “Cooperative Programmes” ,
and within the interest of the education of women, there are some projects, namely the Education of
Girls, Literacy of Adults, Increasing the Income and Talent of Women (Demiray and Curabay, 2004).

In our country, along with these projects, in the “Community Centres” which is connected to the
Turkish Social Service and Children Protection Institution, a number of projects are being worked on
to increase the consciousness and skills of the individuals, to increase the status of the women in the
family and society, to make women more productive, to inform women about nourishment, child
development and education, family planning and house economy, to teach women and girls how to use
their human rights starting from their citizenship rights, to guide them in many areas, to include them
in the socio-cultural areas developing their areas of interest as a whole (SHCEK, 2016). Also, studies
are carried out by the municipalities in order for women to have a proper education and a good job. At
the end of the two years work in the Solution Conference for the Problems of Turkey, among all 81
cities of Turkey, Tepebasi Municipality community houses undertook this task.

Definition of community house was first used in 2001 in “Child, Adolescent and Adult Education
Support Project,” which was actualised by the cooperation of Eskisehir Tepebasi Municipality,
Anadolu University, Osmangazi University, Public Education Centre and Ataturk Education Centre.
The aim of “Child, Adolescent and Adult Education Support Project” is to give an occupation to the
children, adolescents and adults, and meet their basic needs and actualise their social, cultural and
educational activities. (Curabay, 2006, p.759) Within this purpose, the first community house of the
project was open in 2001 under the name of Fevzi Cakmak Community House and it started to operate
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in conjunction with Eskisehir Tepebasi Municipality. Afterwards, more community houses were
established. In Eskisehir, which has three municipalities, Buyuksehir, Odunpazari and Tepebasi, there
are 22 community houses established as of 2016.

Community Houses and Establishment Dates;

Asag1 Sogutoni Community House (2010)
Avlulu Cars1 Community House (2001)
Bahgelievler Community House Vocational Courses Center (2014)
Batikent Community House (2002)
Camlica Community House (2003)
Cukurhisar Community House (2009)
Ertugrulgazi Community House (2011)
Fevzi Cakmak Community House (2001)
Gilindiizler Community House (2015)
Hedef Batikent Bedeevi (2015)

Mustafa Kemal Paga Community House (2011)
Muttalip Community House (2013)
Sazova Community House (2014)

Stitlice Community House (2012)
Sarhoytik Community House (2015)

Seker Siraevler Community House
Sirintepe Community House (2012)
Sirintepe 2 Community House (2016)
Tombakzade Community House (2013)
Tunali Community House (2005)
Yesiltepe Community House (2008)
Zincirlikuyu Community House (2008)

Community Houses operate under the supervision of Tepebasi Municipality Social Welfare Centre and
Health and Welfare Department. Among the functions of these community houses are giving jobs to
the citizens in the area, opening hobby courses, giving education on sports, giving sportive activities in
summer schools, giving aid to the citizens and students in the area in their school education,
cooperating with the institutions, giving organisations regarding the activities, announcing the
Department’s activities, creating an activity checklist to inform the citizens, making attempts to give
more importance to the places of art, culture and social in Eskisehir, arranging national and
international festivals, exhibitions, theatres, concerts, workshop, festivities, and semposiums.
However, the most important function of these community houses is opening courses in order to
enable citizens to acquire occupations and occupational skills, to prepare the women and make them
stronger in the society through a series of educaitonal studies, to make informative meetings with
women, to arrange educational seminars, and to give seminars for domestic issues. These are the most
important functions of these community houses regarding this study.

Tepebasi Municipality, in order to give a better service to the citizens in the area, to carry out their
demands and listen to their complaints, has established these community houses in certain places in
the neighbourhood so that they can also give social help and arrange some cultural activities at the
same time. In these community houses, the vocational courses provided for the housewives aim at
women to contribute to their house economy. Moreover, through these courses, citizens spend
enjoyable moments, carry out some studies of their interests and at the end of their courses, exhibits
their hand works, making them utterly satisfied. Children, whose mothers come to the courses can
spend enjoyable time in the places designated for them while their mothers attend the courses.
Community houses meet a huge need as a communal orgasinational unit. Citizens can come to these
courses, sharing and producing all the way. Especially women literally own these community houses
and make them live.

33



The 1* International Conference on Studies in Education ICOSEDU’2016)
October, 14 — 16, 2016,Barcelona-SPAIN

In the community houses, citizens can benefit from courses in 48 different branches. From 2009 to
2016, around 70.000 citizens benefitted from these community houses. In order for adult women to go
out of their houses and socialise, to support their house economy and learn a new art, courses were
given to teach them ceramics, how to make dolls, how to cook and how to sew along with courses to
provide health care and sportive endurance with dance and pilates courses. In the community houses,
at the end of their courses, the citizens are given Tepebasi Nafiye-Huseyin Kucukoglu Public
Education Centre National Education Department certified courses so that adult women-men and
university students can find suitable jobs for their interest and education in places such as hospital,
offices, schools and hotels.

Courses in the Community Houses; Office management, secretaryship, accomadation and travel
services, sterilisation and disinfection staff education, sick and elderly services, diction and effective
speech, fast reading and writing, bookkeeping, basic accounting, computer, self-development, sign
language translator, German, English, Arabic, photography, stone painting, skin care, ceramics, baby
doll making, cooking, sewing, glass making, paper accessories, cake baking, clothing, marbling,
painting, chess, point lace, ribbon embroidery, cocoon embroidery, sewing machine embroidery,
jewelry design, felting, rug weaving, hairdressing, fitness, pilates, zumba, aerobics, step, dancing
and literacy. The number and the kind of courses depend on the municipality house and the year.

The courses in these community houses start in October and end in May.
In the community houses, seminars are given for women. The topics of these seminars are;

Obesity and Healty Diet, Cancer Scan in Women, Characteristic in Adolesence Period. With the
association of Anadolu University Pre-School Department and Municipality, “Adolescence Period and
Healthy Communication with Teenagers” , “Attitudes of Parents”, “Positive Discipline” , “What do
the Children Say? What do we Understand?” “Games and Toys”, “Effective Communication” ,
“Ways to Deal with Depression-Anxiety” , “Domestic Communication” , “Children are the Mirror of
Our Behaviours” , “Violence Against Women” , “AKUT-Search and Rescue” , “First Aid” , “Family
Planning” and “Hygiene.” A number of exhibitions have been given with the products of the citizens
in the areas of clothing, cooking, sewing, ceramics, wood painting and marbling.

Everyone, ranging from children to adults, who wants to experience and learn new things can join
these courses. There is no requirements in education, age or income status. The courses are free of
charge. Those who sign up to the courses which has sufficient number of attenders get informed by the
Tepebast municipality vocational course center. The documents needed for the registration are 2
copies of the ID card and 2 copies of the education background documents. The course attenders
capacity of the community houses are between 25 and 200 people.

In the courses, Public Education Centre teachers, volunteers, teachers from Anadolu and Osmangazi
Universities and experts from the municipality can take part.

5. Discussion and Conclusion

The course attenders who attend the free of charge courses in 4 principal branches as vocational,
education, hobby and sports and 48 sub-branches in communiy houses get vocational education on
various areas. At the end of the training, they have the right to get a certificate of some branches
confirmed, Directorate of National Education and Public Education Center. Besides, the vocational
courses provided especially to housewives by the growing Community Houses Project of Tepebasi
Municipality support the home budget. The trainees in the community houses that a warmth of a
family recommends other housewives who spend their free time at home to join in the community
houses of Tepebast municipality. They state that the community houses are second home to them.
Opening its doors to women through many different courses, Tepebasi Municipality community
houses turn into an address where different stories come together and sharing and solidarity are
experienced. Instead of locking themselves at home and isolating themselves from the Daily life,
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women emphasize that they exist in the society by producing in the community houses. The course
attenders learn about different areas of knowledge while making marvelous hadn crafted productions.
Workshops for women are also organized in the community houses. The community houses make
significant contributions to the self-development and the ducation of women and help them spend their
free time in a good way and get vocational training through courses in different areas. It gets a very
importantant place in women’s lives. As it happens each year, Courses and events of Community
Houses Project that is carried out in the frame of social municipality and that help thousands of
women to take part in social life and make people meet the life continues in 2016-2017, as well.
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Abstract

Young adult literature has a great significance among the youth of today, so by introducing this genre into
the classroom students can deepen the text itself and our society through a critical perspective. Therefore, it
would be a thought-provoking question to include “The Hunger Games” series in “English Narrative in
the 20" and 21° centuries” subject in the English Studies Degree at Universitat de Valencia (Spain).
Among the contents of the subject there is a section which deals with Dystopian Literature and students
must mandatorily analyse the 20" century novel “1984” from English author George Orwell, so it could be
appropriate to examine as well Suzanne Collins as an example of a 21° century American female author by
analysing the most relevant themes of her novel “The Hunger Games” (THG) as well as its repercussions
in both students and our society. Ruined societies that young adult dystopian novels show come together
with the topics of rebelliousness and defiane, this behaviour is performed by a female protagonist which
brings us a key topic: gender interactions. All these issues are quite relatedly with government control
implement in dystopian worlds. In order to obtain a response, which will affirm or reject if THG should be
taken into account as a possible mandatory reading in English Narrative subject, a survey has been
conducted to undergraduate students. Results of the research show that there is a firm relation between
both dystopian texts and that students would consider appropriate to have both 20" and 21" century
dystopian texts in English Narrative class since literature reminds students of the threat of social collapse
and aims them to consider the ways in which society shapes and alienates us.

Keywords: Dystopian Literature, Literary Education, Education for the Sustainable Development, The

Hunger Games

1. Introduction

Young adult literature has a great significance among the youth of today, especially science fiction and
dystopian literature. Dystopian texts remind students of the threat of social collapse (Thomas, 2013)
and aims then to consider the ways in which society shapes and alienates us (Hoben, 2013). Therefore,
by introducing these texts into the classroom students can deepen the text itself and our society
through a critical perspective (Perry, 2014). Thus, it would be a thought-provoking idea to analyse the
young adult dystopia The Hunger Games as a possible mandatory reading in the subject “English
Narrative in 20™ and 21 centuries” at the English Studies Degree in the Universitat de Valéncia in
order to expand undergraduate students’ interest linked to Literary Education.
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According to Ballester and Ibarra (2013), literature should be taken as a tool to approach society to its
civilization, that is, taking literature as an itinerary towards knowledge. At this point, based on
UNESCO, there is a learning-teaching movement called Education for the Sustainable Development
(ESD) which considers education as a learning active process, being its main aim to promote an active
participation oriented to the change and action on the part of a more committed and responsible new
society. Plus, according to Estatus de la Universitat de Valéncia' students are prompted to actively
and critically participate in the classroom, to become responsible of their own learning. In order to
reach these practices, it would be engaging to re-wonder paradigms and to implement ESD in the
course structure of English Studies Degree. Similarly, based on the section named “Summary”
available in the course syllabus, “English Narrative in the 20" and 21 centuries” seeks to:

“Guide students in the development of critical skills needed to understand and provide a
reasoned response to literary texts in relation to issues such as gender relations, social
stratification, ideological censure or religious and philosophical questions”.

2. Review of Literature
2.1. Dystopian Literature

In dystopian literature we find a world “in which human freedom and social community are seriously
disrupted” (Science Fiction and Speculative Fiction, 2013:107). Dystopian societies are under the rule
of a regime which “seeks to crush individuals by controlling every aspect of their lives” (On the Turn:
The Ethics of Fiction in Contemporary Narrative in English, 2007: 244) and making them incapable to
think by themselves.

In “English Narrative in the 20™ and 21* centuries” subject, dystopian literature is studied through the
20™ century English author George Orwell. According to Ingle (2007), the basic premise of Orwell’s
1984 “appears at first glance to be that the only constraint upon a totalitarian regime is provided by the
individual acting” (244). Like Orwell’s 1984, The Hunger Games “offers insight into defiance against
compliance to power” (Science Fiction and Speculative Fiction, 2013: 202) and, moreover, it will be a
young woman the one who will lead the rebellion against the system.

Consequently, The Hunger Games could be taken into account in order to be studied as another
dystopian fiction example but written by a non-English-born female author from the 21* century,
Suzanne Collins, particularly due to the extremely interesting gender interaction that occur in the book.
Female protagonists contradict the usual perception that girls are too young and powerless to question
their limitations and, moreover, to rebel against its society. In The Hunger Games we see follow a
young woman, Katniss Everdeen, who “is a tough, self-possessed woman who is clever, strategic,
driven, physically adept, and capable of violence” (Science Fiction and Speculative Fiction, 2013: 64).
According to Passell (2013), this implies a serious departure from gender stercotypes. By contrast, a
male character (Peeta) is a baker and Katniss fellow from District 12. Although he is strong, he not
only avoids violence but is kind and thoughtful. According to Miller (2012), he represents both
masculine and feminine traits.

Collins is challenging the stereotypes. It is not the male romantic hero the one who saves the helpless

! Students’ statutes at the Universitat de Valéncia (Spain)
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woman, but the female character the one represented as the saviour and the strongest one (Miller,
2012). It is a woman who leads the rebellion, who becomes the “powerful agent of political change”
(Female Rebellion in Young Adult Dystopian Fiction, 2014: 23). The conception of a woman having a
passive role in her society is completely questioned throughout the novel, which makes this such a
powerful reading tool for undergraduate students at the English Studies Degree, as Katniss does not
conform to the rules and codes and will fight against them.

3. Methodology

To analyse the possibility of taking The Hunger Games into account and be accepted as another
dystopian literature text in English Narrative subject, a research in this field must be done. Moreover,
according to Giddens (2014), surveys are the most generalized method of quantitative research since
they allow social phenomena to be measured and analysed later on. Therefore, our data gathering is
based on a survey written in English language, which consists of 9 close-ended questions and one last
open-ended question.

The main purpose of the survey has been in every moment to prove if there is a reliable connection
between both dystopian novels 1984 by George Orwell and The Hunger Games by Suzanne Collins so
as to analyse if the last one could be included as a possible mandatory text in English Narrative subject.
Thus, the targets of this research are students of English Studies Degree who have taken this subject
previously in the last two years.

Firstly, we want to know what the main aspects of dystopian literature are for those who have been
interviewed. The answers for this question are taken from the definitions of dystopian literature
provided in the Theoretical Framework section. Thus, they deal with freedom and censorship, hunger
and poverty, punishment, and finally with rebellion.

Consequently, the next four questions will include four excerpts from /984, each one dealing with the
four main characteristics of dystopian literature already mentioned. In the same way, the following
four questions will include four excerpts taken from The Hunger Games trilogy also related to the four
main aspects of a dystopian text. The excerpts are not cited so the surveyed do not know which novel
they are taken from unless they guess it. Finally, the last question is an open-ended one and it asks
directly if the interviewed would like whether to study or teach both 20™ and 21% centuries texts in
class if it were possible.

4. Results

The first aim of the survey was to have both students and lecturers interviewed, but twenty-five
students have been interviewed whereas six lecturers have done the survey. Given that there are just
six lecturers’ opinions is not enough and therefore not representative, so from now on we will have to
deal just with the students’ answers.

The first question in our survey (Chart 1) shows that the vast majority of the students interviewed
believe that one of the main aspects of dystopian literature is when human freedom and social
community are disrupted in societies but also when manipulation is perpetrated by the government.
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m 1. In your own opinion, which is the main aspect of
Dystopian Literature?

® a) Societies in which human freedom and social community
are disrupted.

wb) Impoverished and powerless population under the rule of a
totalitarian regime.

m ¢) Control, manipulation and punishment on the part of the
govemment.

m d) The presence of a hero who becomes the leader of the
rebellion against the system.

Chart 1. Question number 1 in our survey, which deals with the concept of Dystopian Literature

Regarding human freedom that is a topic omnipresent in dystopian novels, in Orwell’s 7984, students
believe that it could deal with censorship performed by governments, which want to suppress
information and make population see the world as they want to (Chart 2). While in the same topic but
in the The Hunger Games instead, answers are almost exactly the same proving that at this point there
is a strong relationship between both texts (Chart 3).

2. Which are your thoughts regarding this excerpt?

Day by day and almost miwte &y minde the past was brought up to date.
In this way every prediction made by the Party could be shown by docisnentary
evidemece to have been correct, MOY Was ayy ftam of news, oF MV expression
of opinion, which complicted with the needs of the momernt, ever allowed
to remain on record
= 3} It could be related to freedom of speech since if these
measures are taken in a society it implies that peopl e have no
right to opine or ask for trustful information.

wb) It could deal with censorship, usually performed by a
govemment which wants to suppress information that cannot
benefit them and also to control society and to make them see the
world in the way the authorities want to.

M c) Any of the above.

= d) None ofthe above.

Chart 2. Question number 2 in our survey, which deals with an excerpt of 1984.

u 6. Which are your thoughts regarding this excerpt?

My first sighting is 1 anews story referencing the DarkDays. I ses () inDistrict 13 () a mocking ay's wing (..
They cuttowha & supposedto be ve footage of a female reporter () stnding infrov of the ruivs of the Justice
Building 113 () But just before they cut backito main . Isee the istateble flash of that sane
mockingjavs wing The reporter has simply been incorporated o the oldfootage She's not in Ditrict 13 ot all

m a) It could berelated to freedom of speech since ifthese measures are taken in a
society it implies that people have no right to opine or ask for trustful
information.

Wb) It could deal with censorship, usually performed by a government which

wants to suppress information that cannot benefit them and also to control
society and to make them see the world in the way the authorities want to.

mc) Any of the above.

ud) None of the above.

Chart 3. Question number 6 in our survey, which deals with an excerpt of The Hunger Games.
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When it comes to powerless population in /984, most students believe that poverty serves as a weapon
to control population. Apart from that, many students also consider that the main responsible of an
impoverished society is the government itself, and that power and wealth remain in the hands of the
privileged ones and the regime (Chart 4). For The Hunger Games excerpt answers show that students
consider both same options once again (Chart 5).

4

m 3. What does the following sentence bring to yvour
mind?

In the long run, a hierarchical societv was orly possible
on a basis af poverty and ignorance.

= a) An impoverished society which dies for starvation
could have its main responsible in the form ofthe
ovemment itself.

5 b) Power and wealth remain in the hands of the
privileged cast and the regime.

o c) Poverty as a weapon to control population.

= d) Any of the above.

Chart 4. Question number 3 in our survey that deals with a sentence from 1984.

= 7. What does the following sentence bring to vour mind?
Starvation s not an wcommon fate (... ). Starvation
is never the cause of death officially. It's
abways the flu, or egpasiye, ar pReumoria.

m a) An impoverished society which dies for starvation could
have its main responsible in the form of the government
itself.

mb) Power and wealth remain in the hands of the privileged
cast and the regime.

m ) Poverty as a weapon to control population.

md) Any of the above.

Chart 5. Question number 7 in our survey that deals with a sentence from The Hunger Games.

As for the role of the main character, students believe that in Orwell’s 7984 the protagonist is thinking
about to rebel against the regime while showing how corrupted it is (Chart 6) and instead Collins’ The
Hunger Games results reflect it is far more evident that the protagonist is about to rebel against the
system (Chart 7).

Ultimately, the survey shows that twenty-one students would like to have both texts included in
English narrative class, being one from the 20" century and written by a man while TGH is a 21*
century dystopian piece written by a woman (Chart 8). Some even have specified that they would like
to have both texts if the subject would last a whole academic year instead of one semester long, but
none of the interviewed disagrees with the proposal. Consequently, throughout the different
comparisons of the excerpts we can notice a firm connection between both dystopian novels.
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m 5. Which type ofrole do you think this character stands for?
The writing of those parficular words wor not more dangerows tham
the initial act of opening the diary (.. ). He had committed (...) the
essential crime that contaimed all others n itselfl Thoughtcrine,
they called it
m a) It seems that he is going to take action and to rebel against the
system.

= b) It looks like heis a character who wants to show how
corrupted and dehumani zed the regime is.

m ) Any of the above.

m d) None of the above.
Chart 6. Question number 5 in our survey that deals with 19845 main character.

= 9. Which tvpe ofrole do vou think this character stands for?
Iwant to do something right here, right now, to shamne them, to male
them accowntabls, to show the Copitel that whatever they do orforce us
to do there is part of every tribute they o't own
That Rus was more theer a pisce in their Games.

m 3} It seems that he/she is going to take action and to rebel against
the system.

mb) It locks like he/sheis a character who wants to show how
corrupted and dehumanized the regime is.

= )} Any of the above.

m d) None ofthe above.

Chart 7. Question number 9 in our survey that deals with TGH s main character.

B 10. When studying/teaching Dystopian Literature in class, would
vou like to have both 20th and 21 s century texts if it were
possible?

®a) Yes.

Bh) No.
B c) It does not matter.

= d) Other answer.

Chart 8. Question number 10 in our survey that deals with both texts and students’ interest.

5. Discusion and Conclusion

The aim of the dissertation has been throughout all the process to show that The Hunger Games is not
only great young adult literature, but that it has all the components of a dystopian text to be included in
English Studies Degree. Characters in the novel live in situation of poverty, they are controlled and
punished by a totalitarian regime, but they also have a hero who will lead the rebellion. Moreover,
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genders are questioned through the novel and its main character is a young female who will rebel
against the system, finding this aspect particularly essential in order to delve into gender studies. Thus,
by breaking prejudices we can include young adult literature into classroom in order to make a
difference and become more contemporary and open-minded.

Besides, it has been a very interesting process, as an undergraduate student to re-think about students’
role and opinion when dealing with an anachronic literary canon. It is particularly engaging for a
student to question the established curriculum. The curriculum structure of university degrees can and
must be changed through the pass of time, we cannot stuck just in the canonical texts of the previous
centuries, we need to build new structures and include new texts in order to show that there is still a
road ahead to discover, and The Hunger Games is just a mere example.

In brief, as students we have to make an effort and become more critical since even governments
propose specific literature in Elementary schools, High Schools and universities which do not
represent and collect texts that make students wonder, which is the key of education, to make students
reflect and question. As a collective community, students must start to think, study and analyse
different situations and learn how to raise our voices and become more participative, by showing
interest and questioning what we find pertinent to change. This is the only way, as Dystopian
Literature reflects, to be able to recognise when we as human beings are being indoctrinated or
oppressed on the part of higher authorities and thereby “to show them that they do not own us, that we

are more than a piece in their games”.
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Ozet

Uzaktan égretim bir ¢ok yonden geleneksel egitimden ayrilir. Her seyden dnce dgretmenler ve 6grenciler
fiziksel olarak birbirlerinden ayridirlar. Derslerin sunuglarindaki ogretim materyallerinin iiretim
bicimindeki, kurumun idari ve yonetim yapisindaki, ogretim materyali ve bina kullamimindaki ve destek
hizmetlerindeki farkliliklar digerleridir.

Bir ¢ok yiiksekogretim kurumu geleneksel egitimlerinin yaninda uzaktan egitim yontemi ile on lisans ve
lisans programlart da sunmaktadir. Uzaktan egitim bir ¢ok kurum igin dzellikle 2000 yilindan sonra yeni
bir alan olmus ve kurumlar uzaktan egitime biiyiik ilgi gdstermisler ve cesitli programlar a¢cmislardir. Bu
agidan 2000 yilindan sonra 51 yiiksek dgretim kurumu Tiirkiye 'de uzaktan on lisans ve lisans programlari
egitimleri icerisinde yer almislardir. 2015 yilmda onlarin 15°i uzaktan egitim aktivitelerini tamamiyla
sonlandirmis 39°u devam etmektedir. Uzaktan egitimde dgrenci devamliligi ve basaridaki ana faktorlerden
birisi destek hizmetleridir. Alan yazinda ogrenci destek hizmetleri, program oncesi, program boyunca ve
program sonrasi olarak simiflandirilmaktadir. Bir uzaktan egitim programi sececek ogrenciler ilk olarak
kurum web sayfalarint arastiracaklar ve bu program secim asamasinda oncelikli olacaktir. Muhtemelen
ogrenci uzaktan egitimle bu asamada karst karsiya gelecektiv. 2015 yilinda uzaktan egitim sistemi olan
kurumlarin web siteleri, uzaktan egitimin web sitelerinde agirligi, tanmitimlari, brogiirleri olup olmadigi,
ders orneklerinin varligi, dgrencilerden istenen becerilere iligkin bilgiler, basar: sistemlerine iligkin bilgi
bu ¢alismada incelenecek ve sonuclar sunulacaktir.

Anahtar kelimeler: Uzaktan egitimde web sayfalart

Abstract

Distance education differs in many aspects from the traditional education. First of all, teachers and
students are physically apart from each other. Other aspects are the difference of the presentations of the
lectures; the difference in the way of producing the teaching materials; the difference of the
administrational and managerial structure of the institution; the difference in teaching material and
building usage, and difference in support services.

Some higher education institutions give distance education of associate and undergraduate degree
programs besides their traditional education. Distance education is a new field for such institutions
specially after the year 2000 and the institutions show great interest in distance education and opened
various programs. In this sense, after the year 2000, 51 higher education institutions took part in distance
associate and/or undergraduate education in Turkey. By the year 2015, 15 of them completely terminated
their distance education activities and 39 of them continues with the open and distance education. One of
the main factor in success and student continuity in distance education is the support services. In literature,
the student support services are classified as prior to program, during program and after program. The
students who will choose a distance education program will first examine the web site of the institution and
this is the prior to the program choosing phase. Probably the student will first face the distance education
in this phase. Web sites, the amount of distance education pages, promotions, if they have promotion
brochure, if they have lecture samples, information about the skills they ask from their students, info about
the grading system of the institutions who has distance education programs in the year 2015 has been
examined in this paper and the results will be presented.
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1. Giris

Tiirkiye’de yiiksek 6gretim diizeyinde agikogretim, ¢ok uzun yillar Anadolu Universitesi tarafindan
stirdiiriilmiistiir. Ozellikle 2000°1i yillardan itibaren diger yiiksekogretim kurumlari da agik ve uzaktan
yiiksek6gretim 6gretim alanina girmislerdir. Yasal diizenlemelerin de uygun hale gelmesi ile bir ¢ok
tiniversite Onlisans ve lisans programlari agmaya baslamiglardir. Geleneksel tiniversite anlayisindan
gelen bu kurumlar, geleneksel Ogretimin yaninda uygulamaya basladiklar1 uzaktan G6gretim
programlari ile ikili yapili veya karma 6gretim yapan liniversite konumuna gelmislerdir.

Universitelerin uzun yillardir geleneksel 6gretim ile edindikleri akademik birikimi ve icerigi uzaktan
egitime tagima ve bu alanda da tecriibelerini kullanma istegi son derece normaldir. Ancak uzaktan
ogretim geleneksel yiiz yiize 6gretimden bir ¢ok noktada farklilasir. En azindan 6grenci uzaktadir.
Uzaktaki 6grenciyle iletisim kurma dendiginde, her ortam kullanilabilir, ancak glintimiizde iletigim ve
etkilesim c¢ok biiyilk oranda internet lizerinden saglanmaktadir. Bu nedenle etkin uzaktan egitim
programlar1 olusturmada en 6nemli konulardan bir tanesi web tasarimlari araciligi ile 6grencilere
kilavuzluk yapmak olmaktadir. Iyi tasarlanmis web sayfalar1 6grencilerin ve 6grenci adaylarinmn
bilgiye kolaylikla ulagsmalarin1 saglayacaktir. Ayrica hem 6grenciler hem de 6grenci adaylart igin
uzaktan ogretimin basarisindaki en dnemli unsurlardan bir tanesi 6grenci ile etkilesimdir. Ogretim
elemann ile, kurumla ve igerikle etkilesim ¢ok biiyiik oranda internet {izerinden web sayfalar1 araciligi
ile kurulmaktadir.

Uzaktan 6gretimin etkinligi ve basarisinda anahtar unsurlardan olan 6grenci destek hizmetleri de
internet lizerinde tasarlanmaktadir. Destek hizmetleri bir ¢ok agidan siiflanabilmektedir. Bunlarin
baslicalar1 “akademik ve akademik olmayan destek hizmetleri” ve “program Oncesinde, program
sirasinda ve program sonrasinda” destek hizmetleridir (Simpson, 2012).

Akademik destek hizmetleri ders materyallerinin kullanimindan danisman etkinliklerine kadar genis
bir yelpaze de uzanmaktadir. Ders materyalleri 6grenciye internet tizerinden sunulmakta, senkron ve
asenkron dersler yine internet lizerinden yiriitilmektedir. Akademik olmayan destek hizmetleri ise
ogrencilerin hedeflerini, motivasyonlarini ve becerilerini gelistirmeye yonelik ve 6grenimleri boyunca
kars1 karsiya kaldiklar1 problemlerin ¢dziimiine yonelik olmak tizere iki kisimda ele alinmaktadir.

Program oncesi, sirasinda ve sonrasinda destek ise aday grenci, programa kayith 6grenci ve mezun
ogrenciye odaklanmaktadir. Yine o6zellikle aday ogrenciler ilgilendikleri programla ilgili bilgileri
oncelikle kurumlarin web sayfalarindan edinmekte ve bu sayfalari incelemektedirler. Ozellikle bu
calisma kapsaminda yiiksek 6gretim kurumlarinin web sayfalar1 incelenirken bu gozle bakilmis ve ilk
kez kurum web sayfasma giren bir Ogrenci adaymin sayfada aradiklarmi bulma kolayligi
degerlendirilmistir.

Internete dayali uzaktan 6gretim ile ilgili olanlar igin etkin iletisim ve dogrudan bilgiye erisim web
tasarimlarinin anlasilabilir ve kullanigli olmasini gerektirir. Uzaktan 6gretimde web tasarimlari,
uzaktan Ogretimin aktif katilimcilar1 ve adaylar icin dikkat ¢ekici ve motive edici sekilde organize
edilmelidir. Tletisim engellerini en aza indirmek, motivasyonlarini artirmak, kendi sorumluluklarmi
anlamak i¢in, iyi tasarlanmis web sayfasi olusturmak sorunlarin iistesinden gelmede bilesenlerden bir
tanesidir. (Isman ve digerleri, 2004). Ozellikle hem geleneksel hem uzaktan egitim sunan karma
(blended) egitim kurumlari i¢in bu daha fazla dikkat edilmesi gereken konudur. Bu kurumlarin ana
bakis agilar1 geleneksel 6gretime oldugu igin uzaktan Ogretimin bir yan ugras olarak goriilmesi,
Ozellikle bu ¢alismanin konusu ag¢isindan web sayfalarinda uzaktan 6gretimin goriilmemesi olasiligi
yliksektir. Bunun yaninda yine bu kurumlarin organizasyon yapilar1 geleneksel Ogretime gore
oldugundan, uzaktan ogretimin gerektirdigi organizasyon yapisi olusturulamamakta ve isler
organizasyon icerisindeki bir c¢ok birim arasinda paylasilmaktadir. Isin hangi birimin asil
sorumlulugunda oldugu karigsmakta veya yapilmasi gerekenler konusunda farkli birimlerde direngle
karsilasilabilmektedir. Ciinkii herkes ayni yone bakmamaktadir. Keegan (1996) uzaktan egitimdeki
Ogretme siirecinin yeniden entegrasyonunun sozlii ve grup tabanli egitimin normal yapisinda en az bes
degisiklikle sonuclanacagini iddia etmektedir. Bunlar;

1. Ogrenme eyleminin endiistrilesmesi

2. Kurumsal 6grenmenin 6zellesmesi
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3. Idari yapida degisiklik
4. Farkli techizat ve binalar
5. Maliyet yapisinda degisim

Bunlar uzaktan 6gretimin geleneksel 6gretime gore farklilagsmasini agik¢a ortaya koyan unsurlardir.
Tirkiye’de uzaktan 6gretim de sunan karma yiiksekdgretim kurumlaria bakildiginda farkli yapilar ve
organizasyon bi¢imlerinin olustugu goriilmektedir. Bazilar1 “uzaktan egitim merkezleri” kurarak bu
merkez {lizerinden, bazilar1 meslek yiiksek okulu {izerinden ve bazilar1 da koordinatorliikler {izerinden
uzaktan 6gretimi siirdiirmektedir. Ancak hangi birim olursa olsun uzaktan 6gretimin ytritiilmesinde
cok farkli birimlerle etkilesim igerisinde olunmasi gerekir ve bu noktada {ist yonetimin uygulamaya
verdigi 6onem uzaktan 6gretime sahip ¢ikis 6nem kazanir. Ne yazik ki 6nlisans ve lisans programlari
anlaminda uzaktan ogretimin Tirkiye’deki gelisimine bakildiginda ¢ok parlak bir tablo ortaya
¢tkmamaktadir. Bugiine kadar 16 tiniversite uzaktan lisans programi agmis ancak bunlar biiyiik oranda
bu programlart kapatmistir. Su anda 4 tniversite uzaktan lisans Ogretimine devam etmektedir.
Onlisans anlaminda ise yillar icerisinde 51 yiiksekdgretim kurumuna kadar yayginlasan uzaktan
ogretim 2015 yilinda 37 yiiksekogretim kurumu tarafindan yiiriitiilmektedir (OSYM Kilavuzlar: 2000-
2015). Bu durumun olusmasinda kontenjan kisitlamalari, biirokratik engeller, parasal 6deme
zorluklar1, kurumun altyap1 ve kaynak yetersizligi gibi bir ¢cok neden sayilabilir. Ancak agilan uzaktan
Ogretim programlarinin stirdiiriilmesinde ve engellerin asilmasinda kurumun bakis agisi dnemlidir. Bu
calismada bu bakis agisinin bir gostergesi olarak lisans ve oOnlisans diizeyinde uzaktan Ggretimi
sirdiren 33 yiksekogretim kurumunun web sayfalarinda uzaktan Ogretime verdikleri yer
incelenmistir.

2. Yontem

Web sayfalar tasarim, giincellik, teknik gibi farkli yonlerden incelenebilir ve degerlendirilebilir. Bu
calismada uzaktan ogretim sunan ylksekogretim kurumlarmin karma &gretim verdikleri dikkate
alinarak web sayfalarinda uzaktan dgretime ve onunla ilgili olmasi gereken konulara ne kadar yer
verdikleri incelenmeye c¢alisilmistir. Bu yapilirken bir yontem olusturulmaya c¢alisilmis ve tim
tiniversitelerin web sayfalarinin degerlendirilmesinde bunlar ortaya konmustur. Burada ama¢ uzaktan
Ogretimde mitkemmel web sayfasi nasil hazirlanir sorusuna cevap vermek veya boyle bir sonug ortaya
koymak degildir. Turkiye’deki 6n lisans ve lisans egitiminde uzaktan dgretim uygulamalarinin olumlu
yonde ilerlemedigi disiincesi (veya 6n kabulii) ile kurumlarin uzaktan 6gretime bakis acilarini,
uzaktan Ogretim uygulamalarina diger uygulamalarin yaninda verdikleri degeri web sayfalari
tizerinden degerlendirebilmektir. Cilinkii uzaktan ogretim, sunucu kurum agisindan, &gretimin
sunulmasinda tasarimin 6nemli oldugu, uzaktaki 6grenciye ve 6grenci adayina veya ilgililere en kolay
bicimde, goriiniir bicimde bilginin sunulmasi gerektirir. Gliniimiizde tartigmasiz bunun en uygun yolu
da internet ve web sayfalaridir.

Bu bakis agisiyla uzaktan 6gretim 6grenci adaylarinin, 6grencilerin ve tiim ilgililerin uzaktan 6gretim
sunan kurumun sayfasina girdiklerinde uzaktan egitim ile ilgili bilgilere ulasma ¢abalarim
kolaylastiran bir web sayfasi ile karsilagip karsilasmadiklart ana sorusu baglaminda, kurumun asagida
siralanan bilgilere nasil ve ne dl¢lide web sayfalarinda yer verdigi degerlendirmistir. Uzaktan 6gretim
ile ilk kez ilgilenen veya bir programa kayit yaptirmay1 diistinen bir adayin bakis acist tahmin edilerek,
bunlar degerlendirme ifadelerinde daha 6ncelikli olarak kabul edilmis ve kullanilmistir. Bu ifadelerin
degerlendirilmesi sonucunda sunucu kurumlarin uzaktan 6gretime bakis agilarinin bir gostergesinin de
elde edilecegi diistiniilmektedir. Elbette uygulayict kurumlarin uzaktan 6gretime negatif bir bakis
acisina sahip oldugu gibi sonuca ulagilamaz. Ancak yeterince 6nem verilmedigi veya konuya tam
hakim olunmadig1 sonucuna ulasilabilir. Bu anlayisla asagida yer alan ifadeler uzaktan 6gretim sunan
tiim kurumlarin web sayfalarinda incelenmis ve sonuglar bulgular kisminda yorumlanmigtir. Uzaktan
Ogretim sunucu kurumlarin web sayfalarinin degerlendirilmesinde kullanilan ifadeler:

» Ana sayfada uzaktan egitimin agirligi nedir?
e Uzaktan egitim sayfasina link verilmis
e Uzaktan egitim i¢in ana sayfada bir boliim ayrilmis
» Uzaktan egitime iligkin ayr1 bir sayfa var mi1?
o Ilgili 6gretim biriminin sayfasi var
e Tamamen uzaktan egitime adanmis bir web sayfasi var
e Hem uzaktan egitimin agiklandigi hem de {iniversite uzaktan egitim sisteminin agiklandig
sayfa var
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» Uzaktan egitime iliskin destek bilgileri verilmis mi?
e Program Oncesi bilgiler verilmis
o Uzaktan egitime 6zgii calisma stilleri agiklanmis
o Uzaktan egitime Ogrenci adayr hazir bulunusluguna iliskin bilgilendirme yeterli
(Donanim ve mental olarak)
Ders isleme sekli, ders devamliligi, basari kriterleri vb. bilgilendirme yapilmig
Ornek ders isleme videolarma yer verilmis
Cagr1 merkezi, telefon, teknik destek, yardim masasi, e-mail gibi destek iletisim bilgileri
verilmig
» Bolim/Programlara ait ayr1 birer sayfa var mi?
e Tanitim filmi, fotograflar, kilavuz, misyon/vizyon, slogan vb. bilgileri var

Bu ifadeler 2015 yilinda uzaktan 6gretim sunan 33 yiiksekogretim kurumunun web sayfalari tizerinde
incelenmis ve yorumlanmistir. Bu yliksekdgretim kurumlari sunlardir:

Afyon Kocatepe Universitesi Istanbul Medipol Universitesi

Akdeniz Universitesi Kahramanmaras Siitcii imam Universitesi
Amasya Universitesi Kapadokya Meslek Yiiksekokulu

Ankara Universitesi Karabiik Universitesi

Atilim Universitesi Kirikkale Universitesi

Bahgesehir Universitesi Kocaeli Universitesi

Beykent Universitesi Marmara Universitesi

Beykoz Lojistik Meslek Yiiksekokulu | Mersin Universitesi

Bingol Universitesi Mugla Sitk1 Kogman Universitesi
Bitlis Eren Universitesi Nevsehir Hacibektas Universitesi
Celal Bayar Universitesi Okan Universitesi

Canakkale 18 Mart Universitesi On Dokuz May1s Universitesi
Cukurova Universitesi Plato Meslek Yiiksekokulu
Dokuz Eyliil Universitesi Sakarya Universitesi

Erzincan Universitesi Siileyman Demirel Universitesi
Inénii Universitesi Trakya Universitesi

Istanbul Aydin Universitesi

3. Bulgular

Yukarida siralanan ifadeleri tiim yiiksekogretim kurumlart icin evet veya hayir gibi ¢ok kisa sekilde
cevaplamak giictiir. Ctinkii her yiiksekogretim kurumunun sayfa tasarimi ¢ok farklidir ve aranan
bilgilerin gortntr olup olmadigi, kolay ulagilabilmesi ve igerigin yeterli olup olmadigimin
degerlendirilmesi evet veya hayir cevaplarinin Gtesinde agiklama gerektirmektedir. Bu anlamda
bulgular asagida paylasilmaktadir.

3.1. Ana web sayfalarinda uzaktan 6gretimin agirhg

Ik olarak uzaktan dgretim onlisans ve lisans programlari, sunucu yiiksekogretim kurumlarinin ana
web sayfalarinda uzaktan 6gretime ayirdiklari yer seklinde iki ifade ile incelenmistir. Ana sayfada
uzaktan egitimin agirligi “Uzaktan egitim sayfasina link verilmis” ve “Uzaktan egitim i¢in ana sayfada
bir boliim ayrilmis” ifadeleri ile aranmustir.

33 tuniversite igerisinde sadece bir yiiksekogretim kurumu uzaktan egitime ana sayfasinda gortiniir
bicimde yer vermektedir. Bu yiiksekogretim kurumu ana sayfadaki tasarimla goriiniir noktada
siraladigl logolarmn iginde uzaktan egitim yazisiyla uzaktan egitim i¢in olusturdugu sayfaya link
vermektedir. Diger bir iiniversite ise ana sayfada ancak sayfanin en altinda ve sayfanin asagi
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kaydirilmasi ile ve goriilmesi cokta kolay olmayan bir sekilde uzaktan egitim ifadesini kullanmis ve
buna tiklama ile sayfaya ulasilabilir durumdadir. Diger bir ifade ile hizli erisim mendisii igerisinde bir
tiniversite uzaktan egitim ifadesine yer verirken bir tiniversite yine hizli erisim meniisii i¢erisinde
ancak sayfada ¢ok da goriiniir olmayan bir noktada yer vermektedir.

Diger 31 yiiksekogretim kurumu ise farkli basliklar altindaki erisim mentileri igerisinde, genelde
hizmeti yiiriiten birimlerin isimleri ile o birimlerin sayfalarina link vermektedirler. Burada kullanilan
ana basliklar “Akademik”, “Ogrenci”, “Merkezler”, “Arastirma” gibi basliklar olmakta, bu basliklarin
tiklanmasi ile agilan mentilerde genelde uzaktan 6gretimi sunan birimin ismi olmakta ve bu ismin
tiklanmasi ile bu birimin sayfasina ve uzaktan 6gretim bilgilerine ulasilmaktadir. Bu sekildeki erigim
mentisii icerisinde link verilen birim sayfalar1 da ¢ok anlasilir degildir. Buraya ilk kez ulasan birisi
eger uzaktan egitim merkezine link veriliyorsa, bu linke igerisinde uzaktan yazdig1 i¢in tiklayacaktir.
Ancak uzaktan egitim bir meslek yiiksekokulu biinyesinde yiriitiilityor ve meslek yliksekokulunun
adinda uzaktan egitim ibaresi ge¢miyorsa uzaktan egitim sayfasina ulagsmasi sansa kalacaktir. Ayrica
bu erisim meniileri altinda genellikle ¢cok sayida birim ve merkeze link verilmis olmasi yine uzaktan
ifadesi gecse bile linkin gézden kagirilmasina neden olabilecektir. Diger goriilen bir yanlislik da
Uzaktan Egitim Merkezine verilen ismin, mentide kisaltmasinin kullanilmis olmasidir. Sayfay1 bulan
kisinin bu kisaltmay1 ¢6ziip linke tiklamasi ciddi bir ugras gerektirecektir.

3.2. Uzaktan egitime iliskin ayr1 bir web sayfasinin varhgi

Uzaktan egitime iligskin ayr bir web sayfasinin varligi ifadesinin degerlendirilmesinde ti¢ ayr1 unsur
dikkate almmis ve buna gore degerlendirme yapilmistir. Bunlar “Ilgili 6gretim biriminin sayfasi var”,
“Tamamen uzaktan egitime adanmis bir web sayfasi var” ve “Hem uzaktan egitimin ac¢iklandigi hem
de tiniversite uzaktan egitim sisteminin agiklandig1 sayfa var” ifadeleridir.

flgili 6gretim biriminin sayfasi var ifadesinin degerlendirilmesinde farkli &gretim birimleri ile
karsilagilmistir. Bunlar, uzaktan egitim meslek yliksekokulu web sayfasi, yiiksekdgretim kurumundaki
uzaktan egitim yapmakla gorevlendirilmis ancak adinda uzaktan ifadesi gegmeyen ve yiiz ylize egitim
de veren meslek yiiksek okulu sayfasi, uzaktan egitim merkezinin sayfasi, uzaktan egitim
koordinatorliikleri veya uzaktan egitim birimlerinin web sayfalar1 olarak ¢esitlenmektedir. Bu web
sayfalar1 uzaktan egitime yonelik web sayfalar1 olarak degerlendirilmekle birlikte, ilgili birimin tim
diger faaliyetlerini de kapsayan sayfalar olarak olusturulmuslardir. Bu sayfalar hedef kitleleri birden
fazla olan, sertifika programlarina, formasyon programlarina, yiiksek lisans programlarina, kurum igi
uzaktan ortak dersleri alanlara gibi ¢ok farkli hedef kitlelere hitap edecek bicimde tasarlanmis
durumdadir ve igerisinde dahil oldugunuz gruba veya ulagmak istediginiz bilgiye iliskin bilgilere
ulagsmak ¢ok kolay degildir.

Yine de tamamen uzaktan egitime adanmis bir web sayfasi var ifadesi agisindan web sayfasi
degerlendirildiginde 22 yiiksek 6gretim kurumunun boyle bir sayfa olusturduklari goriilmektedir. Bu
sayfalarda yetersiz de olsa genel olarak uzaktan egitimden bahsedilmis ve yine tuniversite uzaktan
egitim sistemi tanitilmistir. Bunun disinda kalan 11 yiiksekogretim kurumunda resmi duyurular ve
ilgili birimin tiim faaliyetleri 6n plana ¢ikmakta veya boyle bir sayfa olusturulmamis durumdadir.

Hem uzaktan egitimin a¢iklandigi hem de tiniversite uzaktan egitim sisteminin ag¢iklandigi sayfa var
ifadesi degerlendirildiginde 12 yiiksek6gretim kurumunun buna uygun web sayfasi diizenledigi,
digerlerinin ise agirlikli olarak tiniversite uzaktan egitim sistemini tanitma cabasi igerisinde olduklar1
veya sikca sorulan sorular bi¢iminde yine kendi sistemlerini anlattiklar1 sayfalar tasarimladiklari
gorilmistiir.

3.3. Uzaktan egitime iliskin destek bilgilerinin verilmesi

Uzaktan egitime iliskin destek bilgileri verilmis mi ifadesi, “program dncesi bilgiler verilmis”, “Ders
isleme sekli, ders devamliligi, basar1 kriterleri vb. bilgilendirme yapilmis”, “Ornek ders isleme

videolarina yer verilmis”, “Cagr1 merkezi, telefon, teknik destek, yardim masasi e-mail gibi destek
iletisim bilgileri verilmis” alt ifadeleri ile degerlendirilmistir.

Program oncesi bilgiler verilmis ifadesinin degerlendirilmesinde uzaktan 6gretimde 6grencinin sahip
olmasi gereken calisma becerilerine iligkin bilgilendirmenin yapilip yapilmadigina yonelik “Uzaktan
egitime 6zgll calisma stilleri agiklanmis™ ifadesinde, alt1 yiiksekogretim kurumunun agiklama yaptigi,
yine alt1 yiiksekogretim kurumunun donanim ve mental olarak uzaktan egitime 6grenci aday1r hazir
bulunusluguna iliskin bilgilendirme yeterli ifadesine uygun bilgilendirme yaptigi ancak diger
tiniversitelerde bu bilginin yer almadig1 gorilmustiir.
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Ders isleme sekli, ders devamliligi, basar1 kriterleri vb. bilgilendirme yapilmis ifadesinde dersle ilgili
tim bilgilendirmelerin genellikle higbir yiliksekogretim kurumu tarafindan bir biitiin olarak
yapilmadig1 goriilmiistiir. iki kurum 6grenci bilgi sistemi olusturmus ve nispeten bunlar kapsamli
aciklama olarak degerlendirilmistir. Ancak digerleri sadece es zamanli ve es zamansiz derslerin
oldugu bilgisini vermis, ders basarisinin nasil degerlendirildigine hemen hi¢ birinde yer verilmemis,
derslerin islenisinde sadece canli derslere erigim i¢in gereken adimlar agiklanmis veya ¢ok kisa yazili
bilgi verilmistir. Ogrenme yonetim sisteminin nasil ¢alistigia ve kullanilacagima iliskin verilen linkler
de dogrudan 6grenme yonetim sistemi giris sayfasina baglanmakta ve sifre istemektedir. Sistemin
nasil kullanilacagina iliskin bilgi ¢ok az yiiksekogretim kurumu tarafindan verilmistir.

Ornek ders isleme videolarima ise 16 yiiksekdgretim kurumu yer vermistir. Bu bilgi sistemin en 6nemli
bilgisi ve dgrenmenin iizerine sekillendirildigi yapidir. Ogrenci de muhtemelen en ¢ok bu bilgiyi
merak ediyordur. Ancak yiiksekogretim kurumlarimin yarisinin bu 6rnek videolara yer vermemis
oldugu gortlmistir.

Cagr1 merkezi, telefon, teknik destek, yardim masasi e-mail gibi destek iletisim bilgileri verilmis
ifadesinde, uzaktan egitim sayfalarinda ki destek veya iletisim meniisiinde genellikle e-mail veya
birim sekreterliginin telefonlar1 ve kurum santral telefonlar1 oldugu, iki kurumda g¢agri merkezi
telefonlarinin verildigi, iki kurumda online destek olusturuldugu ve yine iki kurumda egitim destegi,
teknik destek gibi ayrimlari bulundugu goriilmektedir.

3.4. Boliim/programlara ait ayr1 birer sayfamin varhgi

Yiriitilen boliim veya programlara iliskin sayfalarin hemen tim yiiksekogretim kurumlarinda var
oldugu gortilmiigtir. Boliim veya programlarin tanitimi 6rgiin programdaki sayfalara link verilerek
yapilmakla birlikte ¢ogu kurum tarafindan uzaktan 6gretime 6zel hazirlanmis sayfalarda da yapildigi
gortilmiis ve bu sayfalarda orglin programlara esdegerlik ayrica vurgulanmistir. Ancak yiiriitiilen
bolim ve programlara iligkin tanitim filmi, fotograflar, kilavuz, misyon/vizyon, slogan vb. bilgileri var
m1 ifadesinin degerlendirilmesinde dokuz tniversitede ayrintili bilgi verildigi yazili kisa bilginin
oOtesine ge¢ildigi, digerlerinde ise sadece formal bilgilere yer verildigi goriilmiistiir.

4. Sonug¢

Uzaktan 6gretimde ana unsurlardan birisi kullanilan web sayfalaridir. Kullanicilarin dikkatini ¢ekmek
ve bu dikkati stirdiirmek i¢in, verilen bilgilerin yeterli olmasi ve bu bilgilerin web sayfalarinda sunum
bicimleri 6nemlidir. Tiirkiye’de 2015 yilinda hem geleneksel hem de uzaktan Ogretim sunan
yiiksekogretim kurumlarimin web sayfalari incelendiginde genel olarak uzaktan 6gretimin yeterli
derece de web sayfalarinda yer bulamadigini, odaklanmanin ¢ok biiyiik 6l¢iide 6rgiin 6gretime oldugu
ve oradaki ¢ok biiyiik boyutlu 6rgiin 6gretime iligskin verinin arasinda uzaktan 6gretime ulasmanin ¢ok
zor oldugu sonucuna ulagmistir. Yiiksekdgretim kurumlarinin 6zel bir ¢aba gerektiren ve kendine has
ozelliklerinin s6z konusu oldugu uzaktan 6gretime ilgileri memnuniyet vericidir ancak bu ilginin
kurum igerisindeki ilgili birimlere verilecek destek ve web sayfalari ve diger tim ortamlarda daha
fazla yer verilmesi ile ¢ok daha fazla somutlastirilmasi gerekmektedir.
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Abstract

Along with globalization, learning English has been gaining more and more ground. Attaining high level of
success in English depends remarkably on self-regulatory skills and motivation. This study aimed to find
out how voluntary English preparatory class students’ self-regulation strategies and motivational beliefs
are and if their self-regulation strategies and motivational beliefs show significant differences in terms of
gender, the type of high school they graduated from, the departments they are going to study in and
academic achievement. The research group included 208 voluntary English preparatory class students at
Usak University. Data were collected using Motivated Strategies for Learning Questionnaire developed by
Pintrinch and De Groot (1990) and adapted to Turkish by Uredi (2005). Independent samples t-test,
one-way ANOVA and the Scheffe’s post-hoc test were utilized to analyze the data. T-test findings indicated
that gender and department difference affected self-regulation strategies and motivational beliefs. One-way
ANOVA results revealed that statistically significant differences were found in students’ test anxiety
according to the type of high school they graduated from. Furthermore, it was found as a result of the
Scheffe’s post-hoc test that students’ self-regulation strategies and motivational beliefs changed based on
their academic achievement.

Keywords: Self-regulation strategies, motivational beliefs, foreign language education

1. Introduction

In today’s world, learning and using English, which is the most widely used foreign language, has
become a necessity for nations and along with globalization, learning English has been gaining more
and more ground (Arslan & Akbarov, 2010). With the increasing importance of English, the nature of
foreign language education has changed. Today, teacher-centered approach is replaced by
learner-centered so the role and responsibility of the individuals are more important and change from
passive to active (Banisaeid & Huang, 2015). In order to attain high level of achievement in English,
learners need to set goals for themselves, plan their learning, use learning strategies, monitor
themselves and evaluate learning outcomes (Pintrich & De Groot, 1990). In other words, they need to
be self-regulated learners.

Zimmerman (2000) defined self-regulation as “self-generated thoughts, feelings, and actions that are
planned and cyclically adapted to the attainment of personal goals” (p. 14). Self-regulated learning
also involves the interdependence of personal, behavioral, and environmental processes (Bandura,
1986, as cited in Wang & Pape, 2005). Three components of self-regulated learning are seen important
for academic performance. First, self-regulated learning includes students' metacognitive strategies for
planning, monitoring, and modifying their cognition. Secondly, it consists of students' management
and control of their effort on classroom academic tasks. A third important aspect of self-regulated
learning is the actual cognitive strategies that students use to learn, remember, and understand the
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material such as rehearsal and elaboration (Pintrich & De Groot, 1990). Zimmerman (2002) lists the
specific traits of self-regulated learners as:

e setting specific proximal goals for oneself,

e adopting powerful strategies for attaining the goals,

e monitoring one's performance selectively for signs of progress,

e restructuring one's physical and social context to make it compatible with one's goals,
e managing one's time use efficiently,

e self-evaluating one's methods,

e attributing causation to results,

e adapting future methods.

In addition to knowledge of cognitive and metacognitive strategies, motivation is also one of the main
determining factors to be successful in developing a second or foreign language. Motivation
determines the extent of active, personal involvement in foreign or second language learning (Oxford
& Shearin, 1996). Learners need to be motivated to utilize the strategies as well as regulate their
cognition and effort. As Guilloteaux & Dornyei (2008) asserts, without sufficient motivation,
individuals with the most remarkable abilities cannot accomplish long term goals. Similarly,
appropriate curricula and good teaching are not enough on their own to ensure student achievement.

In Turkey, preparatory classes of universities provide intensive English courses with 25 hours
instruction per week. Preparatory classes in many Turkish universities are mostly compulsory and
voluntary preparatory classes are rare. Therefore, it is important to investigate voluntary English
preparatory class students’ self-regulation strategies and motivational beliefs.

This study aimed to find out how voluntary English preparatory class students’ self-regulation
strategies and motivational beliefs are and if their self-regulation strategies and motivational beliefs
show significant differences in terms of gender, the type of high school they graduated from, the
departments they are going to study in and academic achievement.

2. Review of Literature

Kirmizi (2014) compared self-regulated learning skills employed by regular, distance and evening
English Language and Literature (ELL) students. Garrido-Vargas (2012) examined the relationship
between self-regulated learning and academic achievement of seventh and eighth grade English
language learning students. Ilhan & Karatas (2015) analyzed the undergraduates’ motivational beliefs
and attitudes regarding learning English in terms of gender, grades and department variables. Harrison
& Prain (2009) identified key factors that influenced junior secondary school students’ self-regulation
of learning in English. Yagli (2014) analyzed the relationship between high school students’
self-regulation learning skills and their achievement in English. Nejabati (2015) examined the effects
of teaching self-regulated learning strategies on undergraduate students’ reading comprehension in
English. Tran & Duong (2013) investigated whether there are any differences in university students’
self-regulated strategy usage in terms of gender, years of learning English, and academic achievements
or not, and whether their attitudes towards English learning influence their self-regulated learning or
not. Johnson (2015) analyzed the impact of self-regulation strategies on the learning process of young
English learners. Pintrich & De Groot (1990) examined relationships between motivational orientation,
self-regulated learning, and classroom academic performance of seventh graders from science and
English classes. Banisaeid & Huang (2015) investigated if there is any relationship between
motivation and foreign language learners’ self-regulation and their language learning strategy. Acikel
(2011) examined the relationship of language learning strategy use and self-efficacy beliefs with
language proficiency of the language preparatory school students in a private university.

As seen from the review of literature, self-regulation strategies and motivation of English learners in
different school levels were investigated. In this study, self-regulation strategies and motivational
beliefs of students who are studying in voluntary English preparatory classes of Usak University are

51



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

analyzed. This study is significant in terms of focusing on English preparatory program at a state
university and gathering data from learners of a voluntary program.

3. Methodology
3.1.Research Design

This research was designed using survey model. A survey design provides a quantitative description of
trends, attitudes, or opinions of a population by studying a sample of that population. From sample
results, the researcher can generalize or make claims about the population (Creswell, 2009). Therefore,
in this study voluntary English preparatory class students’ self-regulation strategies and motivational
beliefs are identified and presented according to the research aim.

3.2.Participants

The research group included 208 voluntary English preparatory class students at Usak University. The
research aimed to reach the whole population, so no sampling method was used. The demographic
properties of students are shown in Table 1.

Table 1. Demographic properties of students

Variables N %
Age 18-19 131 62.9
20-21 77 37.1
Gender Female 93 44.7
Male 115 55.3
High School They General 33 15.9
Graduated From Vocational and Technical Anatolian 82 39.4
Anatolian High Schools 80 38.5
Other 13 6.2
Departments Social Sciences 148 71.2
Natural and Applied Sciences 60 28.8
Language Level Low 50 24
Medium 88 423
High 70 33.7
Total 208 100

3.3.Data Collection

Data were collected using Motivated Strategies for Learning Questionnaire (MSLQ) developed by
Pintrinch & De Groot (1990), and adapted to Turkish by Uredi (2005), from whom necessary
permission was obtained to use. MSLQ is a seven-point questionnaire between “not at all true of me
(1)” and “very true of me (7)”. The questionnaire consists of two factors, which are self-regulated
learning strategies and motivational beliefs. Self-regulated learning strategies include two dimensions:
use of cognitive strategies (13 items) and self-regulation (9 items) and motivational beliefs include
three dimensions: self-efficacy (9 items), intrinsic values (9 items) and test anxiety (4 items). The
questionnaire measures rehearsal, elaboration and organization strategies under cognitive strategies,
and meta-cognitive strategies such as planning, monitoring, revising as well as effort management
strategies under the self-regulation dimension. Self-efficacy dimension of the motivational beliefs
factor measures perceived efficacy and confidence in relation to class performance; intrinsic values
dimension measures intrinsic interest, perception of the importance of class work and internal goal
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orientation; and test anxiety questionnaire measures the level of anxiety toward exams (Tanriseven &
Dilmac, 2013). Cronbach’s alpha calculations for the adapted questionnaire into Turkish were .82 for
cognitive strategies, .84 for self-regulated learning, .92 for self-efficacy, .88 for intrinsic values,
and .81 for test anxiety dimensions (Uredi, 2005). After the data were analyzed within the context of
this study, the Cronbach’s alpha was measured again as .85 for cognitive strategies, .71 for
self-regulated learning, .86 for self-efficacy, .84 for intrinsic values, and .82 for test anxiety
dimensions.

The researcher, also an instructor in the prep program, went to all prep classes (12 classes) and
administered the questionnaire in the same week. The questionnaire was administered to the students,
who were present at the time when the questionnaire was carried out and willing to participate. The
questionnaire was administered to the students by the researcher in the spring term of the academic
year 2015-2016.

3.4. Data Analysis

Before having started data analysis, Kolmogorov-Smirnov Goodness-of-Fit Test was applied to
determine if the data followed normal distribution or not. According to this test, if p value is found
p>0.05, then it means that the data set is not significantly different from normal and can be analyzed
through parametric tests (Buyukozturk, 2012). In this study, as a result of the normality test, the
significance value was found 0.20 (p>0.05), which showed that the data followed normal distribution
and parametric tests could be utilized. Therefore, independent samples t-test was utilized in order to
investigate if students’ self-regulation strategies and motivational beliefs showed significant
differences in terms of gender and the department they were going to study in. Also, one-way ANOVA
was used to determine if students’ self-regulation strategies and motivational beliefs differed
significantly in terms of the type of high school they graduated from and academic achievement.
Scheffe’s post-hoc test was utilized to find out which specific groups differed. For descriptive statistics,
mean and standard deviation were used.

4. Results

The results obtained from the questionnaire are presented.

Table 2. Descriptive values of the students’ scores obtained from self-regulation strategies and motivational

beliefs questionnaire

Factors Sub-Dimensions N Min. Max. X SD
Self-regulation Use of cognitive 208 20 91 4.76 1.59
strategies strategies
Self-regulation 208 21 59 4.29 1.68
Motivational Intrinsic value 208 17 62 4.93 1.58
beliefs Self-efficacy 208 13 63 4.64 1.52
Test anxiety 208 4 28 3.75 1.92
Total 208 102 289 4.47 1.65

The results of descriptive analysis in the Table 2 show that students’ mean score from the total
questionnaire is 4.47 and standard deviation is 1.65.The interval width of the scale is calculated
through the formula (a=series width/the number of groups) and the choices and limits are determined
(6/7=0.86) (Tekin, 1996). Hence, it can be said that self-regulation strategies and motivational beliefs
are moderately used by the students. Besides, students’ intrinsic values are found higher than their use
of cognitive and self-regulation strategies.
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Table 3. Independent samples t-test results for revealing differences between students’ self-regulation strategies

and motivational beliefs and gender

Sub-Dimensions Gender N X SD T P
n Use of cognitive Female 93 64.00 14.22 1.95 .052
o & strategies Male 115 6049 1085
g 7
o 09
CER=
2 8 Self-regulation Female 93 40.15 7.39 2.93 .012%*
[}
= Male 115 37.71 6.45
Intrinsic value Female 93 43.25 10.87 -1.57 117
Male 115 45.42 8.41
<
@ 2
% é Self-efficacy Female 93 40.27 9.97 -2.13  .034*
- Male 115 43.10 9.08
B Test anxiety Female 93 16.35 6.04 2.83 .005%
Male 115 13.92 6.23

*p<.05

Independent samples t-test results indicated that gender affected self-regulation strategies and
motivational beliefs. Female students’ use of cognitive strategies and self-regulation score is higher
than male students. However, female students’ self-regulation score was found statistically significant
than that of male students (p<0.05). Besides, male students’ intrinsic values and self-efficacy score is
higher. However, there are significant differences in male students’ self-efficacy (p<0.05) Also,
significant differences were found in female students’ test anxiety (p<0.05). Female students have

more test anxiety than male students.

Table 4. One-way ANOVA results for revealing differences between students’ self-regulation strategies and
motivational beliefs and the type of high school they graduated from

Sub-Dimensions  Type of N X SD df F P
High School
E Use of cognitive Anatolian 80 62.45 13.15 3-204 101 959
:;'§ strategies Vocational 82 61.82 1113
"&% General 33 6230 1378
g Other 13 6053 1536
£ Self-regulation Anatolian 80 39.21 7.20 3-204 .668 573
H Vocational 82 3813 677
g General 33 3984 7.52
Other 13 3784 531
z Intrinsic value Anatolian 80 4541 9.45 3-204 756 .520
D & Vocational 82 4359 952
s = General 33 4351 1071
B Other 13 4638  8.73
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Self-efficacy Anatolian 80 43.70 9.01 3-204 2.04 .109
Vocational 82 40.19 9.37
General 33 40.87 10.95
Other 13 43.23 9.27

Test anxiety Anatolian 80 13.57 6.33 3-204 2.67 .048*
Vocational 82 16.31 6.30
General 33 15.24 5.76
Other 13 15 5.33

*p<.05

To reveal whether there were any significant differences between students’ self-regulation strategies
and motivational beliefs in terms of the type of high school they graduated from, one-way ANOVA
was utilized. As seen in Table 4, one-way ANOVA results revealed there were statistically significant
differences in students’ test anxiety according to the type of high school they graduated from (p<0.05).
Scheffe’s post-hoc test was also utilized to find out which specific groups differed. Scheffe’s post-hoc
test indicated that students who graduated from vocational and technical high schools had more test
anxiety than the students having graduated from Anatolian high schools.

Table 5. Independent samples t-test results for revealing differences between students’ self-regulation strategies
and motivational beliefs and the departments they are going to study in

Sub-Dimensions Department N X SD t P
Z & Use of cognitive Social Sciences 148 6264 1213 1.04 297
E’_ % strategies Natural Applied Sci. 60 60.63 1356
2 Ué Self-regulation Social Sciences 148 38.87 6.99 244 807
g' Natural Applied Sci. 60 38.61 6.98
Intrinsic value Social Sciences 148 44.13 10.16 -.826 410
z Natural Applied Sci 60 45.25 8.21
pld % Self-efficacy Social Sciences 148 41.19 10.09 1.532 127
QA %. Natural Applied Sci 60 4343 799
. Test anxiety Social Sciences 148 15.55 6.25 1.98  .048*
Natural Applied Sci 60 13.66 6.10
*p<.05

Based on the results of the independent samples t-test, it was unearthed that department differentiation
affected motivational beliefs. There were statistically significant differences in students’ test anxiety
according to the departments they are going to study in (p<0.05). Students who are going to study in
social sciences departments have more test anxiety than students who are going to study in natural
applied sciences departments.

Table 6. One-way ANOVA results for revealing differences between students’ self-regulation strategies and
motivational beliefs and academic achievement

Sub-Dimensions Language N X SD df F P

Level
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Use of cognitive Low 50 57.98 12.72  2-205 3.58 .030*
g  strategies Medium 88 63.53  11.95
5 = High 70 6312 12.73
U% c:% Self-regulation Low 50 35.80 6.45 2-205 6.43 .002*
” § Medium 88  39.85  6.69
High 70 3962  7.16
Intrinsic value Low 50 41.06 10.20 2-205 9.23 .000*
Medium 88 4348  9.52
< High 70 4810  8.19
g Self-efficacy Low 50 37.70 9.17 2-205 21.52  .000*
g Medium 88  39.85  9.04
© High 70 4730  8.01
@ Test anxiety Low 50  17.12 590  2-205 6.24  .002*
’ Medium 88 1527  6.15
High 70 13.17  6.17
p<.05

* Students’ end-of-first-semester total score was accepted as the indicator of their academic
achievement.

It was found as a result of the one-way ANOVA test that students’ self-regulation strategies and
motivational beliefs changed based on their academic achievement (p<0.05). There were significant
differences between students’ self-regulation strategies and motivational beliefs in all dimensions in
terms of their academic achievement (p<0.05). Scheffe’s post-hoc test was also utilized to find out
which specific groups differed. Scheffe’s post-hoc test indicated that students having high academic
achievement utilized cognitive and self-regulation strategies more than the students having low
academic achievement. Also, students with high academic achievement have more intrinsic values and
self-efficacy than students with medium and low academic achievement. Furthermore, students with
low academic achievement were found to have more test anxiety than students with high academic
achievement.

5. Discussion and Conclusion

The purpose of the study was to reveal how voluntary English preparatory class students’
self-regulation strategies and motivational beliefs were and if voluntary English preparatory class
students’ self-regulation strategies and motivational beliefs changed depending on gender, the type of
high school they graduated from, the departments they were going to study in and academic
achievement.

Examining the results of the study, it was seen that students employed self-regulation strategies and
motivational beliefs moderately. This finding is in line with the findings of Demirel, Erdogan & Aydin
(2014) and Tortop & Eker (2014). In order to train students, self-regulation strategies may be taught
explicitly and students may be provided with a variety of opportunities to apply the strategies in
classroom setting. These may help students become aware of the benefits of self-regulation strategies
and take necessary actions to promote their learning. Seeing the positive outcomes of self-regulation
strategies, students’ beliefs about themselves; namely their self-efficacy and motivation may change in
a positive way

One of the variables that affected self-regulation strategies and motivational beliefs at a significant
level was gender. The present study revealed that female students used self-regulation strategies more
than male students. This finding is parallel with the studies of Bozpolat (2016), Demirel, Erdogan &
Aydin (2014) and Ilgaz & Gul (2014). Nevertheless, in Uredi & Uredi’s (2005) study, investigating
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whether self-regulation strategies and motivational beliefs predicted mathematics achievement of
eighth grade students, male students were found to use self-regulated learning strategies more. In
addition, in the present study it was revealed that male students showed more self-efficacy than female
students. Supporting this finding, Memduhoglu & Celik (2015) reported that male students have more
self-efficacy in speaking English than female students. Generally Turkish families attach more
importance to their boys so this situation may have caused boys to develop more self-efficacy than
girls. However, there are studies that conclude gender does not cause a significant difference in
self-efficacy (Gomleksiz & Kilinc, 2014; Tertemiz & Agildere, 2015). Moreover, it was unearthed in
the current study that female students had more test anxiety than male students. This finding is
consistent with Cassady & Johnson (2002), Ergene (2011) and Kumaran & Kadhiravan’s (2015)
studies, in which it was found that girls suffered from test anxiety more than boys did. This situation
may have resulted from the fact that girls are more sensitive to stress than boys.

In addition, type of high school affected students’ test anxiety. Graduates of vocational and technical
high schools were found to have more test anxiety than those of Anatolian high schools. Students in
vocational and technical high schools do not get sufficient English education in terms of weekly hours
so they are not as good at English as the students in Anatolian high schools. Their low academic
achievement in English may have resulted in them to develop test anxiety. However, no significant
differences were found between type of high school and other dimensions of the questionnaire.
Similarly, the study by Uygur & Cakir (2015) determined that self-efficacy did not change according
to the type of high school. In contrast, in Acikel’s (2011) study, it was displayed that students who
were exposed to English intensively in private high schools had more self-efficacy than students who
graduated from regular high schools.

Another finding obtained from this study was that department differentiation affected motivational
beliefs. Students who were going to study in social sciences departments had more test anxiety than
students who were going to study in natural applied sciences departments. There is a lack of research
about the relationship between department and self-regulation strategies and motivational beliefs in the
literature. Therefore, more studies which explore the relationship between department and
self-regulation strategies and motivational beliefs may be carried out.

The last variable that affected self-regulation strategies and motivational beliefs was academic
achievement. This study determined that students having high academic achievement utilized
cognitive and self-regulation strategies more than the students having low academic achievement.
Similarly, in Acikel’s (2011) study, it was reported that cognitive strategies used in foreign language
learning were the predictors of high proficiency in English. Hence, it is essential to train English
learners about cognitive and self-regulated learning strategies. Moreover, students with high academic
achievement had more intrinsic values and self-efficacy than students with medium and low academic
achievement. Similarly, Rahemi (2007) determined a strong positive correlation between students’
foreign language achievements and self-efficacy. As also stated by Blumenthal (2014), self-efficacy
beliefs play an important role in determining students’ learning outcomes. Therefore, it is important for
foreign language teachers to incorporate tactics into their classrooms that build students’ sense of
self-efficacy such as helping students set goals and recognize progress, and by developing strategies to
deal with obstacles to learning as they arise. Furthermore, students with low academic achievement
were found to have more test anxiety than students with high academic achievement. As also
emphasized by Cassady & Johnson (2002) and Ergene (2011), higher levels of test anxiety are
associated with lower test scores and test anxiety has negative impact on academic performance.
Similarly, in Ocak & Yamac’s (2013) study, it was found that test anxiety has a direct negative effect
on achievement and attitude towards the course. Hence, teachers should take necessary precautions to
reduce students’ test anxiety by helping them improve regular study habits and cope with anxiety.

The current study was limited in some ways which can influence the results. Firstly, the results of this
study are limited to the data obtained from voluntary preparatory class students at Usak University.
The results can only present information about that specific group of students. Thus, it is not possible
to generalize the findings to the other preparatory school students at other universities. Also, the data
gathered from the questionnaire may be affected by students’ perceptions about themselves, which
may not be true in real.
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Abstract

This research aims to investigate the English language needs of students in the voluntary preparatory
classes of a Turkish state university from the perspectives of students and instructors in order to make
curricular recommendations for the preparatory program. The study is a case study conducted in a Turkish
university context. Data were collected via a questionnaire and open-ended questions from 203 students
and 12 instructors. The quantitative data were analyzed using percentages, mean and standard deviation.
The open-ended questions were analyzed by using content analysis. Results revealed that the English
preparatory education given does not meet the English language needs of the preparatory students at the
desired level in terms of improving students’ productive skills, namely speaking and writing. This indicates
that the curriculum which is to be developed needs to focus on productive skills more.

Keywords: English language needs, needs analysis, English preparatory students, curriculum development

1. Introduction

Needs analysis plays a pivotal role in foreign language education. Needs analysis refers to the
activities utilized to gather information that will serve as the basis for developing a curriculum
meeting the learning needs of a particular group of learners. Once identified, needs can serve as the
basis for designing tests, compiling materials, designing teaching activities, and evaluating strategies,
as well as for reevaluating the precision and accuracy of the original needs analysis (Li, 2014). Needs
analysis has been widely used for curriculum development purposes and may take place prior to,
during or after a language program, so the curriculum, materials and needs can be checked (Richards,
2001).

Various models of needs analysis have been put forward so far. Four of them; namely Target Situation
Analysis (TSA), Present Situation Analysis (PSA), Hutchinson and Waters' Model and Dudley-Evans
and St John's Model have been widely used to identify language needs. TSA basically focuses on
students’ needs at the end of a language course. The target needs are used to design a syllabus in this
model. In Munby's (1978) Communicative Syllabus Design work, he presents a highly detailed set of
procedures to discover target situation needs. He calls this set of procedures the Communication Needs
Processor (CNP). The CNP consists of a range of questions about key communication variables (topic,
participants, medium etc.) (Munby, 1978), which can be used to identify the target language needs of
any group of learners (Hutchinson and Waters, 1987).

On the other hand, PSA analyzes the present situation of learners and shows the gap between the
present and the target. PSA aims to find out the language proficiency of the students when the
language course begins and their strengths and weaknesses (Li, 2014). Besides, Hutchinson and
Waters' Model (1987) distinguished between target needs (i.e. what the learner needs to do in the
target situation) and /earning needs (i.e. what the learner needs to do in order to learn). Target needs
include "necessities", "lacks" and "wants". "Lacks" are the gap between "necessities" and what the
learner already knows. "Wants" are learners' subjective needs, which may be different from the
objective needs perceived by the teachers and course designers. Learning needs consist of the reasons
why learners take the course, the way they learn, available resources, learners’ background and the
place and time of the course (Hutchinson and Waters, 1987). Moreover, Dudley-Evans and St John's
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Model is composed of professional information about learners, personal information about learners,
language information about target situation, learners’ lack, learners’ needs, language learning needs
and the way to communicate in the target situation (Li, 2014). Thus, analysis of the needs of language
learners may be realized by choosing the most appropriate model.

Yilmaz (2004) analyzed the English language needs of voluntary preparatory class students at
Gaziosmanpasa University. Ermis (2009) assessed English language needs of the preparatory-class
students of the faculty of divinity and the department of the teacher training for the culture of religion
and ethics for primary school at Ondokuz Mayis University. Kesmer (2007) analyzed the needs of the
prep-class students in the faculty of engineering at Ondokuz Mayis University. Erbay &Erbay (2014)
analyzed the needs of prep-class students at Namik Kemal University.

The School of Foreign Languages at Usak University, which is focused in this study, has been
providing voluntary English language preparatory classes since 2013-2014 academic year. It
determines a quota for each faculty, which is limited. Students at this university either go to the
preparatory classes for one year or enter their departments directly and take three-hour weekly
compulsory English course for two semesters. Students who enter the preparatory classes are given an
online placement exam and ranked according to the results of this test. Furthermore, students are again
placed in appropriate levels at the beginning of the second term according to the results of the tests in
the first term.

Besides, there is neither a curriculum or syllabus nor any common teaching approach in the school.
The program has used different course books for three years and the course books have not been
analyzed in detail. Also, students are given a European Language Portfolio at the end of the year if
their total score is more than 60. The grading policy of the preparatory program is shown in Table 1.

Table 1. The grading policy of the preparatory program

First Semester Second Semester At the end of year
Midterms Quizzes Project Midterms Quizzes Project Final Exam
%20 (%10 %4 (%1 %1 %20 (%10 %4 (%1 %1 %350
each) each) each) each)

*Speaking skill is not tested in the first mid-term every semester.

Since the program focused in this study was new, this study was considered as an initial step for
developing a curriculum for this newly-founded unit. This research is significant because it will assist
teachers in planning a curriculum matching students’ expectations and needs. Also, it will be possible
to make curricular recommendations for the preparatory program.

Thus, the aim of this research is to investigate the English language needs of students in the voluntary
preparatory classes of Usak University from the perspectives of students and instructors.

2. Methodology

2.1.Research Design

The study is a case study conducted in a Turkish university context. Yin (2009, p.2) states that “case
studies are the preferred method when the investigator has little control over events, and the focus is
on a contemporary phenomenon within a real-life context.” Stake (1995) also claims that case study
expects to catch the complexity of a single case within its contexts. For those reasons, it was thought
that case study was a suitable method for this particular study.

The researcher conducted a needs analysis questionnaire and open-ended questions to students and
instructors to get the needed data. Thus, both qualitative and quantitative data were collected in the
research since the researcher aimed to determine if the results obtained from both types of data were
close, consistent or inconsistent with each other (Creswell, 2009).

Moreover, Present Situation Analysis (PSA) Model was preferred in the study, for it aimed to
determine the current needs of preparatory students.

2.2.Participants
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Needs analysis is comprised of the activities implemented to collect information about learners’ needs.
Learners are at the center of such a research aiming to determine learners’ needs in order to make
necessary changes on the program and its aims, content and methodologies. Hence, the main
participants of this research was 203 preparatory students enrolled in the School of Foreign Languages
at Usak University, and 12 instructors were also included in the study to determine their perspectives.

The research aimed to reach the whole population, so no sampling method was used. The demographic
properties of the students are presented in Table 2:

Table 2. Demographic properties of the students (N=203)

Variables N %
Age 18-19 164 80,8
20-21 39 19,2
Gender Female 82 40,4
Male 121 59,6
High  School  They General 35 17,2
Graduated From Vocational and Technical Anatolian 65 32
Anatolian High Schools 79 38,9
Other 24 11,8
The Faculties They are Arts and Science 18 8,9
going to Study Economics and Administrative Sci. 26 12,8
Engineering 37 18,2
Communication 7 3,4
Agriculture and Natural Sciences 3 1,5
School of Applied Disciplines 23 11,3
Vocational College of Civil Aviation 89 43,8
Total 203 100

Also, all the students enrolled in the preparatory classes in the academic year of 2013-2014 were
found to be A1 level according to the result of the placement test.

Besides, out of the 12 instructors, one of them is male and eleven of them are female. Four of them are
between 21-25 years old, six of them are between 26-30 years old and two of them are between 31-35
years old. Nine of them have 1-5 years’ experience and three of them have 6-10 years’ experience.
Nine of them graduated from English Language Teaching department, one of them graduated from
English Language and Literature department, one of them graduated from American Language and
Literature and one of them graduated from Translation and Interpreting department. Also, two of them
are native speakers of English; however, 10 of them are non-native English instructors.

2.3.Data Collection

Data were collected through a questionnaire and open-ended questions. The questionnaire was
prepared by considering previous needs analysis studies of Ayas (2011), Ermis (2009), Gulec (2013),
Kesmer (2007), Tasci (2007), Yeniceri (2008), Yilmaz (2004). After the draft questionnaire was
prepared, expert opinion was taken from two experts, one from Curriculum and Instruction department
and one from Foreign Language Education department. Some changes were made on the questionnaire
depending on the experts’ opinions.

The questionnaire included five dimensions and 87 items including both positive and negative
statements. The first part of the questionnaire included four demographic questions about age, sex, the
type of high school students graduated from and the faculty they were going to study in next year. The
second part of the questionnaire was about the reasons for learning English. The third part of the
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questionnaire focused on how students found English in general and English skills reading, writing,
listening, speaking, grammar, vocabulary and pronunciation. The fourth part of the questionnaire
consisted of five point Likert-type items about different language skills and if they had difficulties in
using them. The last part of the questionnaire included an open-ended question about students’
opinions and recommendations about the English program in the preparatory class.

Besides, a similar version of the questionnaire was carried out with 12 instructors to determine
students’ needs. Also, open ended questions were asked to the instructors about the strengths,
weaknesses and recommendations about the English program in the preparatory class.

The questionnaire was piloted and applied to ten preparatory students and the Cronbach alpha
reliability was found as a= 0.86 which can be evaluated as high reliability. After the questionnaire was
administered to students, the reliability was tested again and it was found that the questionnaire had a
Cronbach alpha reliability of 0.84. The questionnaire was administered to students in Turkish because
students were A2 level and would be hard for them to understand some items.

The researcher, also an instructor in the prep program, went to all prep classes and administered the
questionnaire in the same week. The student questionnaire was administered to the students, who were
present at the time when the questionnaire was carried out and willing to participate, and instructor
questionnaire was applied to instructors who were willing to participate in the study. The questionnaire
was administered to the students by the researcher in the spring term of the academic year 2015-2016.

2.4.Data Analysis

Data were analyzed using the Statistical Package for Social Sciences (SPSS. 19). Descriptive statistics
were utilized to run for percentages, mean and standard deviation. Except the third part of the
questionnaire focusing on how students found English in general and English skills, the questionnaire
was designed as a five point Likert-type. The items were coded from 1 to 5. The items were “I strongly
disagree”, “I disagree”, “Undecided”, “I agree” and “I strongly agree”. The mean of items between
1.00-1.79 were commented as strongly disagree, 1.80-2.59 as disagree, 2.60-3.39 as undecided,
3.40-4.19 as agree and 4.20-5.00 as strongly agree.

Also, the open-ended questions were subjected to content analysis. Thus, the following steps were
used in the analysis (Denscombe, 2010):

1. Data preparation (Cataloguing the text, preparation of data),
2. Initial exploration of the data (Looking for obvious recurrent themes or issues),

3. Analysis of the data (Coding the data, grouping the codes into categories or themes,
comparison of categories and themes, looking for concepts that encapsulate the
categories),

4. Presentation and display of the data ( Written interpretation of the findings, illustration of
points by quotes),

5. Validation of the data (Data and method triangulation, comparison with alternative
explanations).

3. Results
Findings obtained from the questionnaires and open-ended questions are presented.
Ss=Students and Ts= Teachers

Table 3. Students’ reasons for learning English

Reasons for Learning English Ss X S.D.
1. To increase job opportunities 4.73 0.73
2. To communicate with foreigners who do not speak Turkish 4.41 0.81
3. To be able to understand English songs, films and books 4.34 0.82
4. To work abroad 4.33 0.97
5. To get enough scores from national/international foreign language exams  4.14 0.97
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6. To be able to understand websites related to my field 4.05 1.03
7. To understand other cultures better 4.02 0.98
8. To get certificate at the end of the program 3.94 1.13
9. To be able to attend English conferences, seminars and symposiums 3.86 1.01
10. To do Master’s or Ph.D 3.84 1.09
11. To study abroad 3.74 1.25
12. To be able to write reports, articles in English related to my field 3.63 1.15
13. To follow department courses from English sources 3.44 1.14
14. My family wants me to learn English 2.63 1.45

As seen from Table 3, students’ reasons for learning English varied. Students strongly agreed with the

LIS

items “to increase job opportunities”, “to communicate with foreigners who do not speak Turkish”, “to
be able to understand English songs, films and books” and “to work abroad”. Students were only
undecided about the item “my family wants me to learn English”.

The following are students’ responses related to their reasons for learning English:

“I want to reach a level in which I can consult English sources related to my field and understand
English TV series and movies easily.” (§38)

“My expectation from the preparatory classes is to be able to get the language certificate at the end of
the program as well as to increase job opportunities through this certificate.” (S19)

“I want to improve my English and learn English sufficient enough for Erasmus examination to study
abroad.” (§24)

“I expect to be able to communicate with foreigners who do not know Turkish.” (S79)

Table 4. Students’ ideas about English

Ideas about English Agree Undecided Disagree
15. I like learning English. 89,2% 9,8% 1

16. It is necessary to learn English. 94,6% 3% 2,4%

17. 1t is hard to learn English 25,1% 45,8% 29,1%
18. It is boring to learn English 7,9% 32,5% 59,6%
19. It is enjoyable to learn English 68% 27,1% 4,9%

As shown in Table 4, a high percent of students agreed that they liked learning English and it was
necessary to learn English. Also, almost half of the students were found to be undecided about whether
it was hard to learn English. More than half of the students disagreed that it was boring to learn
English and found English enjoyable to learn.
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Figure 1. Students’ favourite language skill

As indicated in Figure 1, students’ most favourite English language skill is speaking (47.3%). Reading
and listening skills follow speaking skill. It is also seen that students’ least favourite language skill is
writing (12.8%).
Table 5. Students’ ideas about how they find English language skills

VeryDifficult  Difficult  Not Difficult

21. Reading 3% 32,5% 64,5%
22. Writing 2,5% 47,3% 50,2%
23. Speaking 20,7% 57,1% 22,2%
24. Listening 13,8% 41,9% 44.3%
25. Vocabulary 8,9% 55,7% 35,4%
26. Grammar 14,2% 49,8% 36%

27. Pronunciation 22.2% 50,7% 27,1%

As it can be seen from Table 5, students find speaking and pronunciation skills as the most difficult
skills. Also, more than half of the students find speaking, vocabulary and pronunciation difficult.
Besides, they find reading and writing skills as not difficult skills.

Table 6. Ideas about how to learn English

Items Ss X Ts X

28. Improving listening skills is important to learn English. 4.54  4.91

29. Improving speaking skills is important to learn 4.59 491
English.

30. Improving reading skills is important to learn English. ~ 4.53 491
31. Improving writing skills is important to learn English. ~ 4.36 491
32. Improving grammar is important to learn English. 420 450
33. Improving vocabulary is important to learn English. 4.65 4.83

34. Improving pronunciation is important to learn English.  4.43 4.41
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35. I need to learn English and American cultures to be 3.22 3.50
proficient in English.

Table 6 suggests that both students and instructors strongly agreed that improving listening, speaking,
reading, writing skills and grammar, vocabulary, pronunciation were important to learn English.
Students were undecided about if they needed to learn English and American cultures to be proficient
in English. However, instructors agreed with this item that students needed to learn about English and
American cultures.

Table 7. Ideas about speaking

Items Ss X TsX
36. While speaking it is necessary to know lots of vocabulary. 4.30 3.83
37. While speaking it is important to pronounce words correctly. 4.42 3.83
38. While speaking I cannot pronounce words correctly 3.36 3.91
39. While speaking I have difficulties in finding the correct words 3.53 4.00
40. I cannot put the words in the right place to make grammatically-correct 3.29 3.75
sentences.

As can be seen from Table 7, students strongly agreed with the items 36 and 37 which suggested that it
was necessary to know lots of words and pronounce them correctly. They also agreed that they had
difficulties in finding the correct words while speaking. Also, they were undecided about if they could
pronounce words correctly and put the words in the right place to make grammatically-correct
sentences. Besides, instructors stated that their students had difficulties in speaking skills such as
pronouncing words correctly, finding the correct words and putting the words in the right place.

It was also revealed from the open-ended questions that an instructor did not find the preparatory
program sufficient in terms of improving students’ speaking skills by stating “The present program
basically aims to help students with departmental courses they will take as compulsory or elective.
Preparatory program will help them make research in English related to their departments. However,
this program is not sufficient enough to learn English in terms of both teaching hours and content.
Especially it is not helpful for improving writing and speaking skills which are based on production.”
(ThH

Another instructor stated “They practice more than just grammar, which is a strength of the program.’
(T5), which shows that all skills are focused in the program.

’

The following are students’ and instructors’ recommendations related to speaking skill:

“Classes should focus on speaking skill more since students have a lot more difficulty in speaking than

the other skills.” (T3)

“There should be speaking lesson for at least an hour every day because our basic problem is not to
be able to speak.” (S26)

“Speaking hours and the number of native speaking teachers should be increased.” (S70)
“The number of speaking hours should be increased.” (S145)

“A skill-based program should be used.” (T4)

“Speaking may be conducted as a separate class.” (S83)

“Speaking contexts should be formed outside the class.” (T7)

“Students in school of foreign languages should be matched to students in TOMER (Turkish Learning
Center) so that we can practice English outside the class.” (S127)
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Table 8. Ideas about listening

Items Ssx Tsx
41. I cannot understand speech when people speak too fast 3.89 425
42. 1 cannot directly remember the meaning of words I hear. 340 3.66
43. I cannot understand speech because of words I do not know 3.59 4.16
44. 1 have difficulty in understanding the pronunciation of speakers 346 3091

45. 1 can understand written English but I have difficulty in understanding oral English ~ 3.44  4.25
46. While listening I have difficulty in note-taking 3.01 425
47. While listening I have difficulty in understanding different accents and intonations ~ 3.51 3.91

It is very vivid in Table 8 that students agreed with most of the listening items which showed that they
had difficulties in various listening skills. Also, they were undecided about item 46 “While listening
I have difficulty in note-taking.” On the other hand, instructors strongly agreed that their students had
problems with listening such as not understanding speech when spoken fast, having difficulty in
understanding oral English and note-taking.

Besides, some students recommended doing more listening in class by saying:
“Listening skill should be focused more through songs, videos.” (S144)
“More listening studies must be done.” (S166)

Table 9. Ideas about reading

Items Ss X Ts X

48.1 have difficulty in reading because my knowledge of grammar is insufficient 2.73 3.16

49.1 have difficulty in reading because I do not know enough vocabulary 2.94 3.75
50. I have difficulty in guessing the meaning of unknown words in a text 3.01 3.50
51. 1 can understand the gist of a reading text. 3.67 3.83
52. I have difficulty in understanding a specific information in a reading text. 2.80 2.83
53. I have difficulty in understanding texts about cultural topics 3.06 2.58

Table 9 shows that students were undecided about most of the reading items, which implies that they
are unsure about their skills. They only agreed that they could understand the gist of a reading text.
Besides, instructors agreed that their students had difficulties in guessing the meaning of unknown
words in a text and had problems in reading because of not knowing enough vocabulary. Instructors
disagreed that students had difficulty in understanding texts about cultural topics. A student
recommended doing more reading by saying “Reading should be focused more...There should be
different reading materials such as stories, news columns.” (S146)

Table 10. Ideas about writing

Items Ss X Tsx
54. 1 have difficulty in writing because I do not know enough vocabulary 3.18 4.08
55. While writing I have difficulty in making grammatically correct sentences  3.23 4.33
56. I have difficulty in organizing a paragraph 3.29 3.91
57. 1 have difficulty with spelling and punctuation 2.77 4.00
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Table 10 also reveals that students were unsure about all the writing items like reading items. On the
other hand, instructors agreed that students had difficulty in writing because they did not know enough
vocabulary, had difficulty in making grammatically correct sentences, organizing a paragraph and
difficulty with spelling and punctuation. Recommendations about writing are listed below:

“Some separate hours for writing must be allocated.” (S9)
“We should do more writing in class.” (S116)
“Writing assignments should be more.” (S141)

Table 11. Ideas about learning-teaching process

Items Ss X Ts X
58. I want to get homework every day 3.05 3.00
59. I want to get project every term 3.06 4.41
60. I want to the previous topics to be revised in lessons 4.01 3.75
61. I want to do pair-work in class. 376 3.66
62. I enjoy doing group work in class 3.77 3.5
63. I want to use the computer lab in lessons. 4.02 3.58
64. I want to watch videos in lessons 430 4.50
65. 1 want to watch English films that I can understand 4.52 4.58
66. I expect my teacher to correct my grammar mistakes 4.37 4.00
67. 1 expect my teacher to correct my pronunciation mistakes 4.47 4.08

68. 1 expect my teacher to explain the subject in Turkish when I do not 4.22 4.58
understand.

As seen from Table 11, students were undecided about items 58 and 59. However, they agreed that
they wanted the previous topics to be revised, to do pair and group work and use the computer lab as
did the instructors. Also, the students strongly agreed that they wanted to watch videos and English
films, the instructor to correct their grammar and pronunciation mistakes and explain the subject in
Turkish when they did not understand as did the instructors.

The following are instructors’ and students’ recommendations about learning-teaching process:
“Students should be assigned homework and more projects” (T6)

“The homework and other tasks assigned are very few. They should be more. For example, we can be

assigned a film to watch every week and we can discuss it in class and be asked to summarize it.”
(S89)

“Homework should be increased and checked regularly.” (S182)

“I want the teachers to revise the previous topics.” (S176)

“We want to watch films with subtitles.” (S132)

“While the teacher is teaching a grammar point, s/he should explain it in Turkish.” (529)
“I do not want the teachers to speak in Turkish unless they are in trouble.” (580)

Table 12. Ideas about learning context

Items Ssx TsX

69. It is necessary to place students in appropriate levels according to the results of 2.93 4.25
the tests during the term.
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70. Students who fail the prep classes should not continue their departments. 217 2.83
71. 25 hours of English a week is not sufficient 2.85 2.08
72. Our classroom population is appropriate to learn English effectively. 4.08 2.58
73. There are not enough technological tools in classes for language learning. 2.74 291
74. 1 like the physical conditions of classroom. 2.55 1.33

As indicated in Table 12, students and instructors had different ideas about placing students in
appropriate levels according to the results of the tests during the term. Although students were
undecided about this, instructors strongly agreed that there should be level-based classes. The
following are students’ responses about level-based classes.

“I don't think it is right to distribute classes according to levels. Adaptation to new friends and
teachers will cause us to lose time” (S5)

“Placement tests must be done during the term and I want to be in a class which is appropriate for my
level.” (S122)

Also, students disagreed with item 70 “Students who fail the prep classes should not continue their
departments.”

Moreover, students were undecided and instructors disagreed that 25 hours of English a week was not
sufficient. The following are students’ and instructors’ responses about weekly class hours:

“I think a strength is that they have a lot of hours of instruction per week” (T5)

“Weekly class hours must be lowered to 20 hours and a program, website or a project which can be
Jfollowed outside the university must be added.” (T12)

“I think weekly class hours are enough.” (S18)
“Weekly class hours should be increased.” (S137)

Besides, students and instructors had different ideas about the classroom population. Students believed
that their classroom population was appropriate to learn English effectively whereas the instructors
disagreed about this by saying:

“My classroom population is normal.” (S68)
“Classes should have fewer students in them (15-20 students is a good number)” (T10)

About the use of technological tools, a student recommended “Technological tools should be
increased.” (S70)

Furthermore, both students and instructors had negative ideas about the physical conditions of
classrooms. Students disagreed and instructors strongly disagreed that they liked the physical
conditions of classroom by saying:

“The physical conditions of the classes must be improved. Classes demotivate students.” (T2)

“It is necessary to change the place of the classrooms. I sometimes feel really disturbed to be doing
lessons in the basement floor.” (S25)

“Our classrooms are airless because they are in the basement, which affect our lesson badly.” (S178)

Table 13. Ideas about measurement and assessment

Items Ss X Ts X
75. 1 think the exams are hard. 2.82 1.66
76. I think the pop quizzes improve the level of my English. 3.42 3.58
77. The pop quizzes motivate me. 3.01 3.25

78. Speaking skill should also be tested in every mid-term 3.64 4.58
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exam.

As shown in Table 13, students were found to be undecided about the level of the exams. A student
stated “The exam questions should be easier.” (S152) However, instructors strongly disagreed that the
exams were hard.

Besides, both students and instructors agreed that the pop quizzes improved students’ level of English.
A student said “The number of quizzes must be increased because we learn about our mistakes and
improve ourselves.” (§92) However, both students and instructors were found undecided about if pop
quizzes motivated students or not.

Moreover, students agreed and instructors strongly agreed that speaking skill should also be tested in
every mid-term exam.

“I want my speaking skill tested. Even in the quizzes I want speaking tests or short speaking tests may
be conducted every week.” (§30).

Some instructors recommended other measurement and assessment policies such as grading
participation and attendance, which are normally not graded.

“Students should be graded on participation.” (T11)

“Attendance should be graded, as well. Attendance policies should be stricter — students should only
be able to miss a few classes because it affects their grades.” (T8)

Table 14. Ideas about course book

Items Ssx Tsx
79. The course book that we use is effective for learning English 3.75 3.75
80. The course book that we use is effective for getting sufficient grade from 3.67 4.00
exams.

81. Our course book is enjoyable. 3.62 3.75
82. The course book that we use is hard. 2.52 2.08
83. Our workbook is effective for revising what I learnt. 3.89 4.16

Table 14 shows that students and instructors had similar views about the course book. Both students
and instructors agreed that the course book they use was effective for learning English and getting
sufficient grade from exam, enjoyable and that the workbook was effective for revising what the
students learnt. Besides, both students and instructors disagreed that the course book was hard. The
following are students’ opinions about the course book.

“Overuse of the course book all the time makes us bored.” (S82).
“The course book we use is not enough to learn English.” (S101)
“The course book is complicated and does not help me learn.” (S198)
4. Discussion and Conclusion

This study was carried out to investigate the English language needs of students studying in the
voluntary preparatory classes of School of Foreign Languages at Usak University. The needed data
were gathered from two sources; preparatory students and instructors.

Results revealed that the English preparatory education given did not meet the English language needs
of the preparatory students at the desired level in terms of improving students’ productive skills,
namely speaking and writing. This indicates that the curriculum which is to be developed needs to
focus on productive skills more. Besides, both students and instructors depicted difficulties in speaking
and pronunciation the most although speaking skill was students’ favourite skill. As a result, they
recommended more focus on speaking and some students wanted more native English speaking
teachers, which showed their needs for speaking and pronunciation. This situation may have resulted
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from the fact that 43,8% of students are going to study in Vocational College of Civil Aviation and
they will need speaking skills in their future jobs as flight attendant. Hence, teachers should be trained
to develop speaking activities to provide students with practice.

Another research finding was that students and instructors had different opinions about level-based
classes. Most students did not find it necessary to be placed in appropriate levels at the beginning of
the second semester according to the results of the tests in the first semester whereas instructors
supported this. Students’ disagreement may have resulted from the fact that they got used to their peers
and instructors and did not want them to change.

Furthermore, both students and instructors depicted displeasure about the physical conditions of the
classrooms. For an effective language teaching and learning to take place, the place of the classrooms
and provision of all technological tools are of great importance. Hence, the physical conditions should
be improved in the School of Foreign Languages.

Besides, instructors’ dissatisfaction about the measurement and assessment dimension was disclosed
as a result of this study. Instructors recommended grading students on attendance and participation,
which is normally not included in the grading policy of the School of Foreign Languages. Both
instructors and students also believed that speaking skill should also be tested in every exam. They
stated that they were doing speaking so it should be tested so as to let students know about their
speaking level. Thus, it can be recommended that the measurement and assessment policy should be
consistent with the aims and objectives of preparatory program.

One of the limitations of this study occurred in the data analysis stage. Since the number of instructors
was few (12), no statistical analysis was carried out to compare the results with the students’ results.
The researcher was only able to analyze the frequency and mean of items.

The following step after this needs-analysis study would be to develop an appropriate curriculum for
the preparatory students. This study was a starting point for the development of English language
curriculum at the preparatory program.
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Abstract
Moodle (Modular Object-Oriented Dynamic Learning Environment) is the most popular Learning

Management System (LMS) used by many Universities in Indonesia. The use of E-learning systems is not only
for the purpose of educational system without knowing what students’ needs. Students’ experience is a key
factor to evaluate the needs, whether the students are satisfied or not with the Learning Management System
in their University. However, students’ experience in using Moodle has rarely been investigated.

The objective of this study is to provide a conceptual analysis of students’ experience in using Moodle. The
findings from the students’ experience survey show that the activities and resources in Moodle can affect
students’ learning and their achievement. They show the possible relationship between activities and
resources in Moodle and students’ performance in the course. Participants in the study consist of
undergraduate students who have different experiences and feedback about Moodle in the faculty of
Information Technology at the University of Nusa Nipa NTT, Indonesia. Finally, this research reflects the
importance of the use of students’ experience in using about Moodle to improve the effectiveness of the

teaching and learning process.
Keywords: Students’ experience, Achievement, Learning Management System, Moodle

1. Introduction

ICTs-based Learning Management System, such as Moodle play an important role in education,
processing of educational data and discovery of new teaching and learning models. This platform is very
powerful that integrate several modules into one system. Moodle, as open source Learning Management
System, provides various integrated features such as creation, organization, delivery, communication,
collaboration and assessment activities (Costa, Alvelos, & Teixeira, 2012). Moodle is the platform used
by most of higher education and the most easy to use system (Costa et al., 2012).

There have been many researches addressing the issues and give recommendations about Moodle
explaning that Most of students’ opinion agreed that Moodle are positive and satisfying (Norris, Sporre,
& Svendsen, 2013), Moodle can access learning materials and exercises from everywhere (H61bl, Welzer,
Nemec, & Sevcnikar, 2011), Moodle could increase the learning motivation and impact on the learning
process (Oproiu, 2015), Significant result of the various features of Moodle are uploading class
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assignments and submitting reports (Goyal & Tambe, 2015). However, studies on moodle and its relation
to the learning prosess are still limited. Even if there are, they did not fully addressed the features and
functionalities in Moodle which will affect students’ achievement (Filippidi, Tselios, & Komis, 2010).

Regarding the facts, this paper was designed to analyze the opinion of students in University of Nusa
Nipa Maumere about their experience in using Moodle as Learning Management System and identify
the various features mostly used as learning tools which could affect their performance. The results of
students’ experience survey from different faculties of University of Nusa Nipa Maumere can broadly
evaluate Moodle platforms as an education management tool. The survey results was processed by
analysing and evaluating the overall features in Moodle that affect students’ achievement.

Pearson Correlation was also used to find the correlation between students’ achievement and features in
Moodle. Having been analyzed, the Results of the correlation and survey shows accurately that
assignment, chat, forum, lesson and quiz have strong relationship with students’ performance.

Additionally, this paper is contributed to show the importance of students’ experience from different
perspectives about Moodle that can help developing new teaching practices and e-learning strategies.

2. Review of Literature

Using the data of students’ experience, this paper attempted to measure students’ perception of the
quality and learning experience using Moodle. Feedback or students’ experience is the most powerful
influence on learning using moodle and needs to be fully researched both qualitatively and quantitatively
to evaluate how feedback works in the classroom and learning process (Hattie & Timperley, 2007). For
such purpose, Romero and Ventura, 2010 evaluated teaching and learning in Education using data
mining techniques called Educational Data Mining (EDM)

Students’ evaluation data are potentially functioned as an academic performance indicator in higher
education (Smithson, Birks, Harrison, Nair, & Hitchins, 2015). Depending on the performance
conducted by the students, their achievement will be varied. Students’ achievement refers to measure
about how good students understanding toward a course and how well they perform to success in the
course. The students’ achievement can be numerical value or categorical value. Regarding students
achievement, a study said that students who are confident in their overall academic abilities will tend to
be more confident in other areas such as internet or technology usage(Chung & Ackerman, 2015).

Mendler recommended future researchers finding tools and strategies to increase motivation of students
to be well prepared and care about their study (Mendler, 2015). Expanding the previous research done
by Jensen Bar (2011) to develop new system of appraisal and feedback offering recognition to effective
teachers, spreading good practices and raise students’ performance.

3. Methodology

The survey was conducted online, by using surveymonkey.com. 62 students from different study
program the University of Nusa Nipa Maumere answered the survey. The respondents are students from
various faculties within the University of Nusa Nipa Maumere, namely the faculty of information
technology, the faculty of economy and the faculty of education. By gender the participants in this survey
were 52% of male and 48% of female.

3.1 Statistics and Data Analysis

Most of students who filled in the survey have login account in Moodle (71%), No login account (24%)
and the remaining students’ who do not know if they have login account or not (5%). The data show that
most of faculties access the Moodle to facilitate the students in their studies.

Another statistical record also show that most of respondents (69%) like using Moodle application,
followed by 15% who found that they do not like using Moodle, 11% maybe and just 5% who do not
know if they like using Moodle application.
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Figure 1. Increase on students’ achievement Figure 2. Source of motivation

Regarding the matter of whether the use of Moodle can increase the students’ achievement, most
students (57% ) gave positive opinion, 8% of students’ said no, 25% of students’ said maybe and 10%
others said that they do not know if Moodle can affect their achievement (figure 1).

As for the issue if Moodle can gave motivation in their studies 61% of the respondents stated that Moodle
can gave motivation in their studies, whereas 10% responded no, 21% responded maybe and 8%
responded that they do not know (figure 2).

The results of the survey indicated the usefulness and effectiveness of Moodle in affecting students’
achievement and also as a source of motivation for students’ in teaching and learning activities.

Wiki Workshop Assignment
SCORM SUrvey

10% 4% 16% 35%
package
0,
4% Quiz
51% Chat
61%
Choice
12%
Lesson Database
53% 24%
External tool
Glossary Forum Feeback 4o

10% 51% 4%

Figure 3. Features in Moodle Activity that are frequently used

Figure.3 is displayed to show the result of survey identifying features in Moodle activity that are used
the most by students as well as the reasons for using. In this matter, the students might choose more than
one features.

As what it is seen, the majority (61%) of students use ‘Chat’ as real-time interaction between teacher
and other students. The second was ‘Lesson’, where 53% of students use this feature to know the course
update posted by teacher. The third most frequently used was ‘Quiz’, 51% of students choose quiz
mainly because it is part of their assessment, also 51% of students used ‘Forum’ as communication tools
in classroom that facilitates the interactions, discussions and collaborations of participants. More than
35% students used ‘Assignment’ where students’ submit their assignment to teacher, view the
assignment results also get feedback from teacher about their assignment. As for the others, ‘Database’
(24%), “Workshop’ (16%), ‘Glossary’ (10%) and ‘Survey’ (10%). The data represented that students
infrequently used this features. The same number of percentages were on ‘External tool’, ‘Feedback’,
‘SCORM package’ and ‘Wiki’ with the percentages of 4% reflecting that students hardly used these
features. Overall, the main reason for students’ using those features are for educational purposes (figure
3).
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Next we wanted to investigate which features in Moodle Resources that were frequently used and also
their functionality. Similar to the opinion about Moodle Activity frequency of use, the students were
allowed to answer more than one. The survey identify that almost 85% of students’ used ‘File’ enabling
a teacher to upload and share course resources. The second with high percentage (58%) were’ Folder’
and ‘Book’. ‘Book’ allowed a teacher to provide reading materials like e-book that can be shared to
students whereas the functionality of ‘Folder’ is to enable a teacher to store some course files so the
students can download those files. The remaining percentages such as ‘URL’ (31%) is used to share the
useful website address. ‘Page’ with the percentage 25% can be used to create a web page using text
editor presented in text, images, sound, video, web link or embedded code such as YouTube that is
related to the course. ‘Label’, with the percentage of (17%) is used ato add description in format text
and multimedia to be inserted into course page. ‘IMS content package’ (6%) is used as a collection of
files according to standards content package of compatible software used in different systems (figure 4).
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Figure 5. Features in Moodle that teacher are frequently used

The next, Figure 5 presents the histogram of participants’ answers in the matter of which features in
Moodle the teacher used highly in teaching activities. It can been seen in figure 5 that the main ones are
‘Chat (63%), ‘Assignment’ and ‘File (61%). As for the others, around 55% of respondents, select
‘Database’ and ‘Forum’, and 51% of respondents select‘. The chart also shows that Lesson’. ‘Book’,
‘Folder’, ‘Quiz’ and other features are much less used than the mentioned features before.
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We also evaluated the benefit of Moodle where it can be seen from figure. 6 hat ‘user-friendly’ and
‘Submit assignment’ are mainly benefits for 52% of students’ mentioned about these. It also ‘Help
learning processes’ was mentioned by about 50% of the respondents. They believe that Moodle can help
their daily course activities. The next benefit of Moodle mentioned with the percentage of 43% is that it
can be ‘accessed everywhere, whereas for the increase motivation is (33%) and download course
material availability is (31%) (Figure 6).

Meanwhile, Figure 7 identify and address the problems of students’ experience in using Moodle. The
most positive answers, from 37% of students mention that Moodle is very easy to use. The most common
problem faced by 23% of students that they do not have internet access. Additionally, 15% of students
are busy and have no time to open Moodle, 12% of students are not compulsory to use Moodle in the
course and only 13% of students who do not know at all about Moodle. By seeing the shared information
in Figure 6 and figure 7, it is obviously that Moodle are user-friendly and easy to use by the majority of
students and teachers in the courses.

4. Results
4.1Correlation between students’ achievement and Moodle Activity

Additionally to the survey descrptive analysis, we also performed data analysis using SPSS statistic
software from survey results using correlation analysis to show that there was a correlation between
variables. Table 1 shows the bivariate correlation between students’ achievement (grades) (Figure 1) and
features in Moodle activity (Figure 3) consist of ‘Assignment’, ‘Chat’, ‘Choice’, ‘Database’, ‘External
Tool’, ‘Feedback’, ‘Forum’, ‘Glossary’, ‘Lesson’, ‘Quiz’, ‘SCORM Package’, ‘Survey’, ‘Wiki’ and
‘Workshop’.

From the analytical result in table 1, it is obvious that there is a significant relation between
features in Moodle activity and grades. The correlation value is significant if sig. (2-tailed) value is less
than or equal to 0.05.

Table 1. Correlation analysis between grades and Moodle Activity

Relation Correlation Sig. (2tailed) Result
Assignment 0.326 0.010 Significant
Chat 0.413 0.001 Significant
Grades Choice 0.184 0.155 No Significant
Database 0.155 0.232 No Significant
External tool 0.043 0.743 No Significant
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Feedback 0.133 0.308 No Significant

Forum 0.326 0.010 Significant
Glossary 0.040 0.758 No Significant
Leson 0.320 0.012 Significant
Grades Quiz 0.298 0.020 Significant
SCORM 0.043 0.743 No Significant
package
Survey -0.077 0.557 No Significant
Wiki -0.033 0.800 No Significant
Workshop 0.043 0.743 No Significant

There five significant values shown in table 1 regarding the correlations between ‘Grades’ and
‘Assignment’, ‘Chat’, ‘Choice’, ‘Database’, ‘External tool’, ‘Feedback’, ‘Forum’, ‘Glossary’, ‘Lesson’,
‘Quiz’, ‘SCORM package’, ‘Survey’, Wiki, and ‘Workshop’. In a row, the values of correlation and sig.
(2-tailedO of the variables are ‘Assignment’ (0.326 & 0.010), ‘Chat’ (0.413 & 0.001), ‘Forum’ (0.275 &
0.032), ‘Lesson’ (0.320 & 0.012) and ‘Quiz’ (0.298 & 0.020). Those results shows that there are
correlations of variables, between grades and the stated attributes. Meanwhile, for the others (‘Choice’,
‘Database’, ‘External tool’, ‘feedback’, ‘glossary’, ‘SCORM package’, ‘Survey’, ‘Wiki, ‘Workshop”)
were not significantly correlated. In a row, the result of correlation and sig. (2-tailed) values of those
features are ‘Choice’ (0.184 & 0.155), ‘Database’ (0.155 & 0.232), ‘External tool’ (0.043 & 0.743),
‘Feedback’ (0.133 & 0.308), ‘Glossary’ (0.040 & 0.758), ‘SCORM package’ (0.043 & 0.743), ‘Survey’
(-0.077 & 0.557), ‘Wiki’ (-0.033 & 0.800) and “Workshop’ (0.043 & 0.743).

4.2 Correlation between students’ achievement and Moodle Resources

The correlation between students’ achievement (grades) (Figure 1) as dependent variable and
independent variables in Moodle resource (Figure 4) (‘book’, ‘file’, ‘folder’, ‘IMS content package’,
‘label’, ‘page’, ‘URL’) are displayed as in Table 2.

Table 2. Correlation analysis between grades and Moodle Resouces

Relation Correlation Sig. (2tailed) Result
Book 0.485 0.000 Significant
File 0.481 0.000 Significant
Grades Folder 0.316 0.013 Significant
IMS Content 0.016 0.904 No Significant
package
Label 0.138 0.290 No Significant
Page 0.219 0.090 No Significant
URL 0.077 0.556 No Significant

Table 9 describes the positive correlation between grades and ‘book’ for 0.485 and sig. (2-tailed) value
of 0.000. The correlation between grades and ‘File’ is 0.481 with sig. (2tailed) value of 0.000. ‘Folder’
have correlation with grades for 0.316 with sig- (2-tailed) value of 0.013. These variables have less than
0.005 sig. (2-tailed) value with 5% error level. While the others features such as ‘IMS content package’
(0.904), ‘Label’ (0.290), ‘Page’ (0.090), ‘URL’ (0.556) have no correlation as the sig. (2-tailed) values
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are more than 0.005.
5. Discussion and Conclusion

This paper concludes by highlighting the importance of students’ experience using Moodle which can
influence students’ achievement. It shows that the research results revealed a significant relationship
between features in Moodle (Activity and Resources) and students’ achievement in class.

The survey results of which features in Moodle activity that the students access the most. It stated that
‘Chat’ (61%), ‘Lesson’ (53%), ‘Forum’ (51%), ‘Quiz’ (51%) and ‘Assignment’ (35%) are the highest
percentage of what were responded. Accordingly, those the analytical result showing that ‘Assignment’,
‘Chat’, “Forum’, ‘Lesson’, and ‘Quiz’ are significantly affect the students’ achievement. Hence, those
results claim that the more the students access those features in Moodle Activity (‘Assignment’, ‘Chat’,
‘Forum’, ‘Lesson’, ‘Quiz’) the more impact on their performance will be.

Next, The survey results of the most frequenly used features in Moodle resources shows that ‘File’ (85%),
‘Book’ (58%) and ‘Folder’ (58%) are the three highest features chosen. In accordance with, the
correlation analysis result shows that ‘Book’, ‘File’ and ‘Folder’ have strong relation with students’
achievement. The frequent students’ used the features in Moodle Resources (‘File’, ‘Book’, ‘Folder”)
the more increase in their grades will be.

Finally, this paper also shows the accuracy and the validity of both results from survey and correlation
analysis claiming that students’ experience in using Moodle are the key performance indicator to
enhance learning process, students’ achievemenn as well as their motivation.
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Ozet

Bilgi ve iletisim teknolojilerindeki ilerlemeler, beraberinde getirdigi bir¢cok faydanin yaninda bazi olumsuz
davranislarm da ortaya ¢ikmasma yol agnusti. Bu davranislardan birisi “siber zorbalik’tir. Siber zorbalik
bireylerin savunmasiz bireylere karsi elektronik iletisim araclariyla sergiledigi agresif, kiiciiltiicii, kirict ve
zarar verici davranislardw. Bireylerin bu tiir davranislarm farkinda olmast ve bu yonde gerekli onlemleri
almasi ise “siber zorbalik duyarliligi” olarak ifade edilmektedir. Bu arastirmada iiniversite 6grencilerinin
siber zorbalik duyarlilik diizeyleri ve bu diizeyin demografik degiskenler acisindan farklilik gosterip
gostermedigi incelenmistir. Arastirmada anket teknigiyle 229 6grenciden veri toplanmis, toplanan veriler
SPSS 18 paketleme programiyla analize tabi tutulmustur. Ogrencilerin siber zorbalik duyarliligini 6lcmeye
yonelik kullanilan 13 ifadeye aciklayici faktor analizi yapilmis ve 3 faktor elde edilmistir. Elde edilen
faktorler “Iftiraya Yonelik Duyarhilik”, “Zarar ve Tehdide Yonelik Duyarlilik” ve “Kisisel Bilgilerin
Ifsasina Yonelik Duyarlilik” olarak isimlendirilmistir. Arastirmada ayrica frekans, bagimsiz ornekler t testi
ve tek yonlii varyans (ANOVA) analizleri yapilmis ve bulgular yorumlanmisti. Arastirmada elde edilen ilk
bulgu, katilimct dgrencilerin siber zorbalitk duyarliligi diizeylerinin yiiksek oldugudur. Arastirmadaki bir
diger bulgu ise kiz dgrencilerin erkek dgrencilere nazaran “Zarar ve Tehdide Yonelik Duyarlilik” diizeyinin
daha fazla olmasidir.

Anahtar Kelimeler: Universite 6grencileri, siber zorbalik, siber zorbalik duyarliligi

Abstract

The developments in knowledge and communication technologies have led to the emerging of numerous
negative attitudes as well as variety of benefits they provide. One of those attitudes is “cyber-bullying”.
Cyberbullying is the aggressive, humiliating, offending and harming attitudes which the individual
displayed against the defenseless individuals through electronic communication instruments. The
awareness of the individuals for such attitudes and taking precautions against it is defined as “the
sensitivity for cyberbullying”.  In this research, the levels of sensitivity for cyber bullying and the differing
of those levels in terms of demographic variants were analyzed. Data was obtained from 229 students in
this research through questionnaire technique and the collected data was analyzed through SPSS 18
program. Factor analysis was conducted for the 13 expressions employed to measure the sensitivity of the
students for cyber bullying and 3 factors were obtained. The obtained factors were called “Sensitivity
towards Slandering”, “Sensitivity towards Harm and Threats”, and “Sensitivity towards the Revelation of
Personal Information”. Moreover, the frequency, independent sampling t test and one-way analysis of

variance (ANOVA) were conducted and findings were interpreted. One of the findings obtained in the
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research indicates that the sensitivity levels of the participant students for cyber bullying are rather high.
Another finding in the research shows that “the Sensitivity Levels for Harm and Threats” were higher
among the female students when compared to male students.

Keywords: University Students, Cyberbullying, Sensibility towards Cyberbullying.
1. Giris

Teknolojideki bilisim ve iletisime iliskin gelismeler bireylerin gerek ginliitk hayati gerekse is hayatina
yansimis ve biiyiik kolayliklar saglamistir. S6z konusu bu gelismeler arkadaslik kurma ve bunlarla
iletisime gegme, bireylerin kisisel gelisimini saglama, kisisel doyumu saylayici bilgiye ulagma,
aligveris kolayligi saglama, zaman tasarrufunu artirma gibi olumlu bazi degisikliklere zemin
hazirlamustir. Tiirkiye’deki internet kullanim oraninin %55,9 oldugu (TUIK, 18 Agustos 2015) goz
oniinde bulunduruldugunda bu degisimleri ¢ogu insanin yasadigi soylenebilir. Ozellikle {iniversite
ogrencileri ve gencleri etkileyen bu gelisme (Aricak, 2009: 163), sagladigi kolayliklarin yaninda
bilingsizce kullanimi sonucunda hem psikolojik hem de sosyolojik bazi olumsuz durumlarin da ortaya
cikmasina yol agmistir. Bu olumsuz durumlardan birisi 6zellikle internet bagimliliginin bir uzantisi
sonucunda ortaya ¢ikan “siber zorbalik” davramsidir (Eksi ve Ummet, 2013: 91). Siber zorbalik
davranigt iletisim teknolojilerinin bagkalarina zarar verme maksadiyla kullanilmasidir. Bu
davraniglarin zamaninda goriilmesi ve bu yonde gerekli 6nlemlerin alinmasi bireylere verilen zarari
azaltmada onemlidir. Bu aragtirma iiniversite Ogrencilerinin s6z konusu davraniglarin ne diizeyde
farkinda olduklarmi gostermektedir. Ayrica arastirmada katilimcr 6grencilerin demografik bilgiler
dogrultusunda siber zorbalik duyarlilik diizeyleri de karsilagtirilmistir.

2. 1. Teorik Cerceve

Zorbalik; kasith “zarar verme” amaci giiden, kisiler arasinda dengesiz bir gli¢ iliskisinin oldugu ve
stireklilik arz eden agresif bir davramis bi¢cimidir (Olweus, 1999: 11-12). Zorbaca davranislar
giintimiizde 6zellikle okullarda karsilasilan 6nemli bir sorun haline gelmistir. Son zamanlarda teknoloji
alanindaki gelismeler ve teknolojinin gencler tarafindan yaygin kullanimi zorbaca davraniglarin
teknoloji kullanilarak gerceklestirilmesi imkanini dogurmus ve bu yoniiyle siber zorbalik olarak ifade
edilen yeni bir zorbalik tiirii glindeme gelmistir (Ayas ve Horzum, 2010: 3).

Elektronik araglar 6zellikle de cep telefonlar1 ve internet izerinden yapilan zorbalik genellikle “siber
zorbalik” olarak adlandirilmaktadir. Siber zorbalik; bir grup ya da birey tarafindan elektronik iletigim
yoluyla kendisini rahatca savunamayan bir kurbana karsi stirekli olarak gergeklestirilen agresif, kasitl
bir davranis olarak tanimlanir (Smith vd., 2008: 376).

Siber zorbalik, bir kisinin bilgi teknolojilerini hedefledigi kisi ya da kisileri utandirmak, taciz etmek,
korkutmak, tehdit etmek ya da baska bir nedenle zarar vermek amaciyla kullandigr zaman ortaya
cikmaktadir. Siber zorbalik, geleneksel yliz ylize ya da dolayl olarak telefonla, daktilo veya el yazis
mesaj1 yoluyla gerceklestirilen fiziksel zorbaligin teknolojik bir uzantisidir (McQuade vd., 2009: 2).
Siber zorbalik bireyi stirekli olarak sindirmek, asagilamak, alay etmek ya da tizmek i¢in cep telefonlari,
bilgisayarlar, sosyal aglar ya da diger dijital teknoloji araglarinin kullanimi olarak da ifade edilir (Anti
Bullying Alliance, 2013).

Elektronik posta ya da cep telefonu mesaj1 ile asagilayici, alay edici, cinsel taciz icerikli veya siddet
iceren mesajlar gondermek, kurbanin web sayfasina veya bloglarma incitici, rencide edici, tehditkar
mesajlar ya da resimler eklemek, siber ortamda kurbanla ilgili dedikodular yaymak, kamerali cep
telefonu aracilign ile kurbanlarin uygunsuz gorintiilerini (soyunma odalar1 ya da tuvaletlere
yerlestirilen kameralar aracilig1 ile kurbanin goriinttlerini cekmek gibi) aninda internete yonlendirmek,
kurbana iliskin asagilayict web sayfalar1 hazirlamak gibi eylemler siber zorbalik davranmiglart olarak
sayilabilir (Erdur-Baker, 2013: 280).

Duyarlilik, tehdit edici uyaranlardan kaginma davranisi olarak ifade edilmektedir. Duyarlilig: yiiksek
kisiler tehdit edici durumlara kars1 asir1 uyanik olma ¢abasindadirlar. Duyarli kisiler ¢evrelerini siirekli
kontrol ederek olasi tehditlerin kendilerine zarar vermesini 6nlemeye (Bayezid, 2000: 100) ve tehdit
edici uyaranlara kars1 dikkatlerini vererek kaygilari ile basa ¢ikmaya caligirlar (Rohrmann vd., 2003:
322).
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Siber zorbaca davraniga maruz kalan kisiler bu durumu bir tehdit olarak algilayabilirler. Bu ytizden bu
bireylerin duyarlilik durumu gostermesi olasidir. Bu baglamda siber zorbalik duyarliligi kavrami
ortaya cikmaktadir. Siber zorbalik duyarlilig1 internet ve cep telefonu gibi siber araglarin kullanimi
sirasinda karsilasilabilecek zorbaca davranislardan uzak durma, bu tiir tehditlerin farkinda olma, tedbir
alma ve tehdit olusturabilecek uyaricilara karsi dikkati yiiksek tutma davraniglarii kapsamaktadir
(Tanrikulu vd., 2013: 40).

Gerek ulusal gerekse uluslararasi yazin incelendiginde “siber zorbalik” arastirmalar1 yaygin olmakla
birlikte “siber zorbaliga iliskin duyarlilik” arastirmalariin sinirli oldugu gériilmektedir. Bu nedenle
s0z konusu arastirmanin yazina katki saglayacag distiniilmiistiir. Yazinda siber zorbalik duyarliligina
iliskin arastirmalardan birisi Gezgin ve Cuhadar (2012) tarafindan yapilnusti. BOTE &grencileri
tizerinde yapilan arastirmada; ogrencilerin siber zorbalik duyarlilik diizeylerinin yiiksek oldugu, ote
yandan kiz 6grencilerin erkek 6grencilere nazaran siber zorbaliga daha duyarli olduklar1 goriilmiistiir.
Bu bulgu yazindaki Yilmaz’in (2010) yapmis oldugu arastirmadaki kiz 6gretmen adaylarinin erkeklere
nazaran siber zorbalik duyarlilik diizeylerinin yiiksek oldugu bulgusuyla da paralellik gostermistir.
Gezgin ve Cuhadar (2012) arastirmalarinda ayrica, 6grencilerin internet kullanim sikligi ile siber
zorbalik duyarlilig1 arasinda farkin olmadig1 bulgusunu da elde etmislerdir.

Ulusal yazinda yapilan bir diger arastirma Uysal ve arkadaslariin (2014) 6gretmen aday1 6grencilere
yapmis oldugu calismadir. Arastirmacilar ¢alisma sonucunda 6gretmen adayr Ggrencilerin siber
zorbalik duyarliligi diizeyinin yiiksek oldugu, cinsiyet ve boliim agisindan duyarlilik diizeylerinde
farkliligin olmadig1 bulgusunu elde etmislerdir.

Bu bulgular dogrultusunda bu arastirmada 6grencilerin “siber zorbalik duyarlilik” diizeyi ve bu
diizeyin “cinsiyet, boliim, yas, yasanilan yer, internet kullanma siklig1 ve internet kullanma amact (en
fazla)” degiskenleri agisindan farklilik gosterip gostermedigi tespit edilmistir.

3. Yontem

3.1. Arastirmanin Amaci, Kapsami ve Yontemi

Bu aragtirmanin amaci meslek yiiksekokulu 6grencilerinin siber zorbalik duyarliliklarini ve bu
duyarlilik diizeyinin 6grencilerin demografik degiskenler agisindan farklilik gosterip gostermedigini
tespit etmektir. Bu dogrultuda Aksaray Universitesi Ortakdy Meslek Yiiksekokulu biinyesindeki
“Isletme Y&netimi, Maliye, Muhasebe ve Vergi Uygulamalari, Makine, Mekatronik ve Elektronik
Teknolojisi” programlarindaki 6grencilerden anket teknigi yoluyla veri toplanmistir. Bu programlarda
aktif olarak ders devamliligi bulunan yaklasik 500 6grenciden tesadiifi olarak 250 6grenciye anket
dagitilmis; bu anketlerden bazilarinda veri kayiplar1 yasanmasi nedeniyle 229 anket degerlendirmeye
alinmustir.

Arastirmada kullanilan ankette yer alan ifadeler 6nceki caligmalarda giivenirligi ve gegerliligi
kanitlanmis 6lgek ifadelerinden olugsmaktadir. Anketin ilk boélimiinde cinsiyet, yas, yasanilan yer, aile
meslegi, glinliik internet kullanma siklig1, internet kullanim amaci (en fazla) ve boliim ile ilgili ifadeler
yer almaktadir. Anketin ikinci bolimiinde ise Tanrikulu ve arkadaslar1 (2013) tarafindan gelistirilen 13

maddeli “Siber Zorbalik Duyarlilig1 Olgegi” yer almaktadir. Anketteki “Siber Zorbalik Duyarlilig1”na
iliskin ifadeler “Hayir”, “Bazen” ve “Evet” secenekleriyle cevaplanmustir.

Arastirmada yer alan verilerden anlamli sonuglarin ¢ikabilmesi i¢in 6l¢eklerin giivenilirlik diizeylerine
bakilmis ve Siber Zorbalik Duyarliligr Olgegi Cronbach Alpha degerinin 0,799 oldugu goriilmiistiir.
Givenirlik degerlerinin 0,61-0,80 arasinda olmasi orta diizeyde; 0,81-1,00 arasinda olmasi ise yiiksek
diizeyde giivenilir oldugunu ifade etmesi (Ozdamar, 1999 akt. Yasar, 2014: 63) nedeniyle arastirmada
kullanilan 6l¢egin orta diizeyde giivenilir oldugu sdylenebilir.

4. Bulgular

4.1. Kullanilan Olcege Yonelik Faktor Analizi Bulgular:

Arastirmada kullanilan 6l¢ekteki ifadelerin uygun boyutlar altinda toplanmasina iliskin Siber Zorbalik
Duyarliligi Olgegindeki ifadelere agiklayici faktor analizi yapilmis ve Kaiser-Meyer-Olkin (KMO)
degerinin 0,792; Barlett Kiiresellik Testi degerinin ise ,000 oldugu goriilmiistir. KMO degerinin 0,60’
dan biiyiik olmast ve Barlett degerinin ise ,000 olmasi nedeniyle verilerden anlamli faktorler
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cikacagin1  gostermistir (Naktiyok, 2004: 245). Bununla birlikte analiz esnasinda “‘sanal
ortamlardayken bir bilgisayar korsaninin benim icin de tehlike olusturabilecegini géz oniinde
bulundururum” ifadesinde binisiklige rastlanmasi nedeniyle analizden ¢ikartilmis ve 12 ifadeyle
analize devam edilerek 3 faktor elde edilmistir. Bu faktorler ifadelerin igerigine uygun olarak “iftiraya
Yénelik Duyarhilik”, “Zarar ve Tehdide Yonelik Duyarlihk” ve “Kisisel Bilgilerin Ifsasma Yonelik
Duyarlilik” olarak isimlendirilmistir. S6z konusu faktorlerin Cronbach Alfa degerlerinin sirasiyla
0,745; 0,650; ve 0,644 olmas1 giivenirligin orta diizeyde oldugunu gostermistir (Tablo 1).

Tablo 1: Siber Zorbalik Duyarlilif1 Faktor Analizi

Faktorler Faktor Cronbach
Yiikleri Alfa
1. iftiraya Yonelik Duyarliik 0,745

Sanal ortamlardaki iletisimde hakkimda gercek olmayan sdylentilerin de yayilabilecegini | ,796

distintirim.

Benimle ilgili dogru olmayan bir bilginin internette yayilmasi durumda ne yapacagm | ,701

duistindiigtim olur.

internete girdigimde internetin aym zamanda baskalarina zarar verme amaciyla | ,666

kullanilabilecegini aklimda tutarim.

Gortilmesini istemedigim bir resim ya da goriintiimiin benden habersiz olarak yayilabilecegi | ,641

tehlikesini diistindtigiim olur.

Bana zarar vermek isteyen birisinin bunu internet, cep telefonu vb. araciligiyla da | ,599

yapabilecegini diistiniiriim.

2. Zarar ve Tehdide Yonelik Duyarhhk 0,650
Gergek yasamda sorun yasadigim insanlarla sanal ortamlarda da karsilasmamaya ¢aligirim. ,704
Sanal ortamlarda kiifiir veya hakarette bulunan kisilerle iletisimimi keserim. ,654
Internetteki e-posta, forum siteleri vb. iiyelik sifrelerimi kimseyle paylasmam. ,647

E-posta ya da cep telefonundan kisa mesaj (SMS) yoluyla tehdit alabilecegim kisilerle sanal | ,590

ortamlarda iletisimde bulunmam.

Sanal ortamlarda bagkalarinin bana zarar vermemesi i¢in bazi tedbirler alma ihtiyaci | ,488

hissettigim olur.

3. Kisisel Bilgilerin ifsasina Yonelik Duyarhlik 0,644

Internete girdigimde bilgilerimin baskalar1 tarafindan calmabilecegini goz oniinde tutarim. ,829

Sosyal paylasim sitelerinde (Facebook, Twitter vb.) 6zel bilgilerimin baskalari tarafindan kétii | ,760

amagli olarak kullanilabilecegini g6z oniinde bulundururum.

4.2. Arastirma Bulgulari

Aragtirmaya katilan {iniversite ogrencilerinden elde edilen verilere “Frekans” analizi yapilmis ve
sonuglar Tablo 2’de gosterilmistir.

Tablo 2: Katilimcilarin Demografik Bilgileri

Ozellik F Yiizde Ozellik F Yiizde
(%) (%)
Cinsiyet Erkek 148 64,6 Aile Memur 20 8,7
Kiz 81 35,4 isci 81 | 354
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Yas <20 88 38,4 Meslegi Ciftei 49 | 214
21-25 132 57,6 Esnaf 23 10,0
>26 9 3,9 Emekli 27 11,8

Yasadig1 il 98 42,8 Serbest Meslek 29 12,7

Yer ilge 78 34,1 internet Oyun 21 9,2
Kasaba/Belde/Koy 53 23,1 Kullamim Sohbet Siteleri 28 12,2

internet <1 saat 42 18,3 Amaciy(En Resim/Miizik/Video 51 22,3

Kullamm | 1-3 saat 101 44,1 Fazla) Indirme

Sikhig1 >3 saat 86 37,6 Facebook/Twitter vb. | 98 42,8

Sosyal Paylasim

Boliim Teknik Bilimler 105 45,9 E-Posta 4 1,7

idari Bilimler 124 54,1 Odev/Arastirma/Haber 27 11,8

Aragtirmadaki 229 katillmcimin %45,9’u teknik bilimler, %54,1°1 ise idari bilimler 6grencisidir.
Aragtirmada, katilmer erkek 6grencilerin (%64,6) kiz 6grencilerden (%35,4) daha fazla oldugu ve
bunlarm da %57,6’sinin 21-25 yas arasinda oldugu goriilmiistiir. Ogrencilerin ¢ogunlugunun (%42,8)
illerde yasadig1 ve aile mesleklerinin is¢i (%35,4) oldugu bulgusu elde edilmistir. Ogrencilerin giinliik
internet kullanim oraninin genellikle 1-3 saat arasinda oldugu; kullanim sebebinin ise en fazla
facebook/twitter vb. sosyal paylasimi (%42,8) sebebiyle, en az ise e-posta amactyla oldugu bulgular

arasindadir.

Katilimcilarm siber zorbalik duyarliligi ifadelerine verdikleri cevaplara iligkin ortalamalar Tablo 3°de

gosterilmistir.

Tablo 3: Siber Zorbalik Duyarliligi Olgegi ifadelerinin Ortalamasi ve Standart Sapmasi

ifadeler Ortalama | Std. Sapma
Internetteki e-posta, forum siteleri vb. iiyelik sifrelerimi kimseyle paylasmam. 2,821 ,494
Sosyal paylasim sitelerinde (Facebook, Twitter vb.) 6zel bilgilerimin baskalar1 | 2,729 ,551
tarafindan kot amacli olarak kullanilabilecegini goz ontinde bulundururum.

E-posta ya da cep telefonundan kisa mesaj (SMS) yoluyla tehdit alabilecegim | 2,712 ,603
kisilerle sanal ortamlarda iletisimde bulunmam.

Sanal ortamlarda kiifiir veya hakarette bulunan kisilerle iletisimimi keserim. 2,668 ,557
Internete girdigimde bilgilerimin baskalari tarafindan ¢aliabilecegini goz oniinde | 2,659 ,568
tutarim.

Goriilmesini istemedigim bir resim ya da gorintimiin benden habersiz olarak | 2,537 ,645
yayilabilecegi tehlikesini diisiindigim olur.

Gergek yasamda sorun yasadigim insanlarla sanal ortamlarda da karsilasmamaya | 2,480 ,723
caligirim.

Sanal ortamlarda baskalariin bana zarar vermemesi i¢in bazi tedbirler alma | 2,459 ,685
ihtiyact hissettigim olur.

Benimle ilgili dogru olmayan bir bilginin internette yayilmasi durumda ne | 2,437 ,702
yapacagimi diistindiigim olur.

Bana zarar vermek isteyen birisinin bunu internet, cep telefonu vb. araciligiyla da | 2,419 ,731
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yapabilecegini distintiriim.

Sanal ortamlardaki iletisimde hakkimda gercek olmayan soylentilerin de | 2,384 , 726

yayilabilecegini diistintirim.

Internete girdigimde internetin ayn1 zamanda baskalarina zarar verme amaciyla | 2,362 ,710

kullanilabilecegini aklimda tutarim.

Tablo 3’e bakildiginda katilimcilarin en fazla e-posta ve forum sitelerindeki iiyelik sifrelerini
paylasmama duyarliligina sahip olduklari, en az ise internetin baskalarina zarar verme amaciyla
kullanilabilecegi duyarliligina sahip olduklar1 gériilmektedir.

Katilimcilarin siber zorbalik duyarliligi boyutlar acisindan verdikleri cevaplarin ortalamalar1 Tablo
4’de yer almaktadir.

Tablo 4: Siber Zorbalik Duyarliligi Boyutlarinin Ortalamasi ve Standart Sapmasi

Degisken Ortalama Std. Sapma
iftiraya Yonelik Duyarhhk 2,428 ,495
Zarar ve Tehdide Yonelik Duyarhlik 2,628 ,399
Kisisel Bilgilerin ifsasina Yonelik Duyarhhk 2,694 ,480
Genel Duyarhlik 2,556 ,349

Tablo 4’e bakildiginda katilimeilarin genel anlamda “siber zorbalik duyarliligi” diizeylerinin yiiksek
oldugu (2,556) goriilmekle birlikte; bu diizeyin boyutlar bazinda en yiiksekten en diisiige sirasiyla
“Kisisel Bilgilerin ifsasia Yonelik Duyarlilik” diizeyi (2,694), “Zarar ve Tehdide Yonelik Duyarlilik”
diizeyi (2, 628) ve “Iftiraya Yonelik Duyarlihk” diizeyi (2,428) oldugu tespit edilmistir.

Katilimer 6grencilerin Siber Zorbalik Duyarlilik diizeyinde demografik degiskenler agisindan farklilik
olup olmadigina yonelik iki grup deger alan kontrol degiskenleri icin bagimsiz 6rnekler t testi (Heiman,

2011: 262), iki gruptan fazla deger alan kontrol degiskenleri icin ise tek yonlii varyans (ANOVA)
analizleri (Lee vd., 2000: 486) uygulanmistir.

Cinsiyet degiskeni acisindan siber zorbalik duyarliligr diizeyi farkliligini tespit etmek icin yapilan
bagimsiz 6rneklem t testi sonuglari, sadece “zarar ve tehdide yonelik duyarlilik” boyutunda farkliligin
oldugunu gostermistir (Tablo 5).

Tablo 5: Cinsiyet Degiskeni A¢isindan Siber Zorbalik Boyutlarinin Ortalamasi ve Standart Sapmasi

Degisken Ortalama Std. Sapma t Serbestlik Derecesi P
Zarar ve Tehdide
2,570 227 ,011
Yonelik Duyarhhk
Erkek 2,58 42
Kiz 2,71 35

Tablo 5’e bakildiginda kiz 6grencilerin erkeklere nazaran “zarar ve tehdide yonelik duyarlilik”
diizeyinin daha fazla oldugu goriilmektedir. Bu bulgu literatiirdeki Yilmaz (2010) ve Gezgin ve
Cuhadar’in (2012) bulgularini da destekler niteliktedir.
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Boliim degiskeni agisindan siber zorbalik duyarlilign dizeyi farkliligini tespit etmek icin yapilan
bagimsiz orneklem t testi sonuglari; yas, yasanilan yer, aile meslegi, internet kullanma siklig1 ve
internet kullanma amaci(en fazla) agisindan siber zorbalik duyarliligi diizeyi farkliligini tespit etmek
icin yapilan tek yonli varyans (ANOVA) analizi sonuglar1 bu degiskenler agisindan farkliligin
olmadigini gostermistir.

5. Sonug¢ ve Oneriler

Bu arastirmada tiniversite ogrencilerinin siber zorbaliga iliskin duyarlilik diizeyleri ve bu diizeyin
demografik degiskenler agisindan farklilasip farklilasmadigi incelenmistir. Arastirmadan elde edilen
veriler dogrultusunda oncelikle kullanillan 6l¢egin giivenilir ve gecerli oldugu gorilmistiir.
Arastirmadan elde edilen bir diger bulgu 6grencilerin siber zorbalik duyarliligi diizeyinin yiiksek
oldugu, fakat “Kisisel Bilgilerin ifsasma Yonelik Duyarlilik” diizeylerinin diger boyutlara nazaran
daha yiiksek oldugu yoniindedir. Bu bulgudan hareketle katilimc1 6grencilerin sanal ortamlardaki siber
zorbalik eylemlerinin farkinda oldugu ve bu tiir eylemlerde kisisel giivenliklerini saglayacak tedbirler
aldiklar1 ifade edilebilir.

Arastirma sonucunda elde edilen bir diger bulgu katilimci {iniversite 6grencilerinin siber zorbalik
duyarliliginin “Zarar ve Tehdide Yo6nelik Duyarlilik” boyutu diizeylerinin cinsiyet degiskeni agisindan
farklilagtigidir. Arastirmada farkin kaynagina bakildiginda kiz 6grencilerin erkek 6grencilere nazaran
zarar ve tehdite yonelik duyarlilik diizeyinin daha yiiksek oldugu goriilmiistiir. Bu bulgudan hareketle
kiz 6grencilerin sanal ortamda gergek hayatta sorun yasadiklar kisilerden uzak durduklari, kiiftir ve
hakarette bulunan kisilerden uzaklastiklari1 ve bu kisilerin zarar vermemesi i¢in tedbirler aldiklar ifade
edilebilir.

Ogrencilerin kayith bulundugu béliimii, yasi, yasadig1 yeri, aile meslegi, internet kullanma sikhig1 ve
internet kullanma amact (en fazla) agisindan siber zorbalik duyarlilik diizeylerinin farklilik
gostermedigi arastirmada bir diger bulgudur.

Arastirmada meslek yliksekokulu 6grencilerinden veriler toplanmasi aragtirmanin sinirliligi olmakla
birlikte fakiilte ogrencilerine yonelik ¢alismalarla bulgular desteklenebilir. Bunun yaninda
tiniversitelerde segmeli ders niteliginde siber zorbalik davranislari ve bu davranislara karsi alinacak
tedbirlere yonelik dersler miifredata eklenebilir.
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Abstract

In terms of providing a rich educational environment for children of pre-school institutions is the best option
may be preferable. Pre-school institutions are the ideal learning environment for the development of the
child. For pre-school institutions, as well as the outdoors with the indoors is also important. In these
environments, gained many basic skills and behavior, is imparted to children both in indoors and outdoors.
Taken from this perspective, a wealth of pre-school institutions and opportunities for outdoor least the
interior is as important as wealth and opportunities. In this study, pre-school education in the outdoors game
tools, botanical sections, ground-floor formats and field measurements have been investigated. The research
model and in situ observations made by the researcher has been completed. The research population ( Konya
Turkey ),located in the central district area among with private and independent nurseries. A total of 28 of
the nurseries’s 15 private and 13 percent are independent. The data obtained in this study are shown in
tables.

Keywords: Preschool, Preschool Education Institution, Outdoor.

1. Introduction

Decreasing free and green areas fastly because of urbanizing, especially conurbation limits freedom of
children at free spaces mainly. However, playground are specified by orders at planned and regular built
places. Development at virtual world quickly, alternative served games keep children away from these
bordered playgrounds and keep them in closed places even (Ozbakir, 2009: 148) According to Bal(2005),
open air and green areas reflect esthetic and intellectual features of city which they are in. Whatever people
like, streets are common sharing life places. Social behaviours advance at outside places more inside. A
person finds opportunity to distinguish himself/herself, to feel to belong to a society and to express outside.
Street, square and arranged areas are also communication places. Outer spaces are important to make social
characteristics as well as growing for child. Play is the main need for child. It is because his/her physical,
psychological and social development. Providing these opportunities, serving well-designed places to kids
are the best option to select preschool institutions.
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2. Results

Table 1: Playing materials placed outside of samples special preschool

School Chair
No Climbing Play Rubber sand Swing Spring Balance
Swing teeterboard slide materials homes wheel pit Ride Tunnel Tools board
1 - + + + + - + + + + +
2 + + + - - - - - - + -
3 + + + + + - + - - - +
4 + + + + + - + - + + +
5 + + + - + + - - - - +
6 + + + + - - - - - + +
7 + + + - + - - - + + -
8 + + + + - - + - - + +
9 + + + - - + + + - + +
10 + + + + + - + - + + -
11 + + + + + - + - - - +
12 + + + - + - + - + + +
13 + + + + + + - + + + +
14 + + + + - + + - - + +
15 + + + + + + + - + + +
Total 14 15 15 10 10 5 10 3 7 12 12
% 93,3 100 100 66,6 66,6 33,3 66,6 20 46,6 80 80

As play tools at samples of special preschools outside are seen in table 1, there are swings at 14 (93.3%),
teeter boards at all of them(100%), slides at all of them(100%), climbing materials at 10 (66.6%), play
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homes at 10(66.6%) rubber wheels at 5 (33.3%), sandpits at 10(66.6%), chair swing rides at 3 (20%)
tunnels at 7 (46.6%), spring tools at 12 (80%) and balance board at 12 (80%) in 15.

Tablo 2: Playing materials placed outside of samples independent preschool

School Chair

No Climbing Play Rubber sand Swing Spring Balance
Swing teeterboard slide materials homes wheel pit Ride Tunnel Tools board

1 + + + - - - + - +

2 + + + + + - - - + -

3 + + + + - - + - - +

4 - + + + + - + - + -

5 + + + - - - + - -

6 + + + + - - - - +

7 + + + - - - - - -

8 + + + - - - - - -

9 + + + - - + + + -

10 + + + - - - - - -

11 + + + + - - - - -

12 + + + - - - + - -

13 + + + - - - + - -

Total 12 13 13 9 3 1 7 1 2 2 1

% 92,3 100 100 69,2 23,8 7,7 53,8 7,7 15,3 15,3 7,7

As play tools at samples of independent preschools outside are seen in table 2, there are swings at 12
(92.3%), teeter boards at all of them(100%), slides at all of them(100%), climbing materials at 9
(69.2%), play homes at 3 (23.8%) rubber wheels at 1 (7.7%), sandpits at 7 (53.8%), chair swing rides at
1 (7.7%) tunnels at 2 (15.3%), spring tools at 2 (15.3%) and balance board at 1 (7.7%) in 13.
According to these facts, all independent preschools have slides and teeter boards, 92% of special
preschools have swings. The few seen tools are rubber wheels, chair swing rides, balance boards in
special preschools.
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Table 3: Botanical sectors at sample special and independent preschools

SPECIAL PRESCHOOLS INDEPENDENT PRESCHOOLS
School Science Science
Areas and School Areas and
No. Shadow Shadow
with Afforestation Nature with Afforestation Nature
Tree N Tree
Flower Search 0- Flower Search
Areas Areas
1 + + + + 1 - + + -
2 - + + - 2 - - + -
3 + + + + 3 - + - -
4 + + + + 4 + - + -
5 + + + + 5 - - + -
6 - + + + 6 - + + -
7 + + + + 7 - - - -
8 + + + - 8 - + - -
9 + + + + 9 + + + +
10 + + + - 10 - + + -
11 + + + - 11 + - + -
12 + + + + 12 + - - -
13 + + + + 13 - + + -
14 + + + + 14
15 + + + - 15
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Total 13 15 15 10 Total 4 7 9 1
% 86,6 100 100 66,6 % 30,7 53,8 69,2 7,6
As botanical sectors at samples of special and independent preschools outside are seen in table 3, there
are swings at 13 (86.6%), areas with flower at all of them(100%), afforestation at all of them(100%),
science&nature activity research places at 10 (69.2%) in 15. As play tools at samples of independent
preschools outside are seen in table 2, there are shadow trees at 4 (30.7%), areas with flower at 7 (53.8),
afforestation at 9(69.2%), a science&nature activity research place at 1 in 13.
Table 4: Soil shapes at sample special and independent preschools
SPECIAL PRESCHOOLS INDEPENDENT PRESCHOOLS
SOIL SHAPES SOIL SHAPES
Adventure (
Soft-protect Grass Land, Soft-protect Adventure ( Land, Hill,Ripple
Stiff Stiff Grass Area
or Area Hill,Ripple or soil) Area
soil) Area
School School
No. No.
1 - + + - 1 + + + -
2 + - + + 2 + + + -
3 + + + - 3 + + - -
4 + + + + 4 + + + -
5 + + + - 5 + + + -
6 - + + - 6 + + - -
7 + - + - 7 + - - -
8 + - + - 8 + - - -
9 + + + + 9 + + + -
10 + + + - 10 + + - -
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11 + + + - 11 + + - -
12 + + + + 12 + + - -
13 + + + + 13 + - - -
14 + + + - 14
15 + + + + 15
Total 13 13 15 6 Toplam 13 10 5 0
% 86,6 86,6 100 40 % 100 76,9 38,4 0
As soil shapes at samples of special preschools outside are seen in table 4, there are stiff(beton) soils at
13 (86.6%), soft-protector soils at 13 (86.6%), grass areas at 15 (100%), adventure areas at 6 (40%) in
15. As soil shapes at samples of independent preschools outside are seen in table 4, there are stiff(beton)
soils at 13 (100%), soft-protector soils at 10 (76.9%), grass areas at 5 (138.4%), no adventure areas (0%)
in 13.
Table 5: Field measurement at sample independent preschools
E
n
E o
Rate Gard
Building Enou Not
Total Between en
School Number Area gh En Not
fiedl Garden Building Garden Area Enough
no. of kids Per We oug Enough
(m2) And Per
Kid I h
Building Kid
1 168 1200 700 500 1,4 2,97 + 4,16 +
2 160 1300 880 420 2,09 2,81 + 5,5 +
3 120 600 250 350 0,71 2,91 + 2,08 +
4 130 1600 1000 600 1,66 4,61 7,69 +
5 177 1000 500 500 1 2,82 + 2,82 +
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6 228 3000 2000 1000 2 7,81 + 8,77 +
7 140 2250 1800 450 4 321 + 12,85 +
8 100 850 450 400 1,12 4 + 45 +
9 145 1200 600 600 1 413 + 4,13 +
10 80 1000 400 600 0,66 7.5 + 5 +
11 140 1000 600 400 1,5 2,85 + 428 +
12 80 600 250 350 0,71 437 + 3,12 +
13 110 1250 450 800 0,56 727 + 4,09 +
Total 1778 16850 9880 6970 18,41 60,26 0 7 6 | 6899 | 0 1 12
Average 136,7 1296 760 536,1 6,13 463 + 53 +
53
Rate (%) 0 . 462 0 7,7 92,3

According to table 5, average kids number is 68.4 at special ones, 136,7 at independent ones. Rates
between gardens and buildings are 0.42 and 6.13 respectively. If we evaluate the sufficiency of areas
according to number of kids; according to building area per kid, 12 in 15 special preschools (80%) are so
sufficient, 3 in 15 (20%) are just sufficient. However 7 in 13 independent preschool (53.8%) are just
sufficient, 6 in 13 (46.2%) are not sufficient. According to garden area per kid; 2 in 15 (13%) special
preschools are just suficient and 13 in 15 (87%) are not sufficient. Ever then 1 in 13 (7.7%) independent
preschool is just sufficient and 12 in 13 (92.3%) are not sufficient.

3. Discussion and Conclusion

Sampled taken in private nurseries in outdoors playground by the presence of see saw and slide has been
in all independent nurseries,on the other side swing sampled taken with the same reason in private
nurseries has been use of 92%. However, in both the private and independent nurseries have the lowest
rate of game tools ferris wheel (20% to 7.7%), respectively. Furthermore balance board and rubber tires
with the lowest ratio in the independent nurseries tools have been other games.The ratio of private
nurseries game tools and equipment rates has left behind a great deal than in independent nurseries.

Considering the findings of the botanical section, according to the flowering fields and plantations were
observed in all private nurseris. In contrast, the flowering fields in indpendent nurseries (53.8%) and
afforestation (69.2%) could not catch rate in private kindergartens. Nevertheless, flowering fields and
plantations, private nurseries as well as independent botanical sections with the highest rate was
observed. Another remarkable difference of private and independent nurseries while the proportion of
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science and nature activities are the research areas. Maximum rate difference occurred in this section
(66,6-% 7.6%). In general, the proportion of independent nurseries by comparing with private
in the botanical section of the fields in is deflected.

Sampling of private nurseries taken place outdoors in the ground when viewed formats, adventure
(land-hill-hilly area) area in both types of nurseries as a form of ground-floor have been implicated
with a small amount of (% 40% 0).Except the lawn area, with outside tables that are almost the same
rate difference between the largest proportion (38.4% 100-%) occurred in the lawn area.In general, in
private nurseries ground-floor format rates are higher then independent nurseries.

According to research in pre-school centers, 19 m? of outdoor space per child 9.5- are estimated to
have fallen. (Sener, 2001). Sampled according to the data obtained, average number of children in
private nurseries 68.4, the average number of children in independent nurseries is 136.7. In garden
area, according to calculations by the area per child sampled in 15 nurseries’s and in 2 (13%)
adequate, in 13 (87%) were observed to be inadequate.However sampled taken in 13 independent
nurseries’s 1 (7.7%) sufficient, 12 (92.3%) was observed to be inadequate. As a result, the private and
independent garden areas in nurseries, according to the number of children in these schools are very

narrow and inadequate.
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Abstract

Today, the pre-school education of children cannot be limited only affecting positively all development
fields and their 0-6 years period starting from birth, providing education, preparing institutions to the
primary education. Pre-school education not only handles the child alone as an individual, but also
includes his/her family in this tutorial. Researches show that pre-school educational institutions providing
education programs with _family participation has a positive effect on the development of children who grow
up reveals that more permanent. While maintaining the continuity of knowledge and skills in a home
environment which is acquired by the children during the pre-school period, the parents’ taking part in
activities that are implemented by preschool institutions helps the parents a lot in terms of preparing the
home environment in an appropriate way to children, obtaining information about child development and
about education and gaining skills about how this nformation will apply to.

Keywords: Childhood education, pre-school education

1. Introduction

One of the most important thing in a kid's life is a preschool. When considering the importance of the
preschool years, if quality education will be given to children during this period, the fact that a basis to
reach success in their future life arises spontaneously. In the other hand the quality and content of
education is very important topic. As required by the modern and democratic society, children can
express their thoughts and feelings freely and they can be entrepreneurs and researchers, they
respecting the rights of others. At the same time they have ability to use their skills and cultural values.
For raise healthy people spiritually and physically is just about the preschool education. In our century
families understood the importance of preschool education.. They are doing their best to give best
education to their children. In modern world parents' education is important for preschool education.
(Arabaci, Aksoy,2005:25; Kandir, 2001: 9; Poyraz, 2003: 101; Bulut, 1996: 10).

If preschool is occuring of planning and programming process it will be successful. If the aim is to
continue the education at home, preschool education preparing not only for children, it should be
prepared for their parents too. In last years targets of preschool education, beside children's education,
family should be considered too. All parents want their children have fun in school and succeed at
school activities. To make a good education, it is needed to get in contact trustfully, lovely. In addition,
teachers should know their students and characteristics of their family well. The family has a
privileged place in every part of life and little kids belong to their family indeed. Family swarming
with school is very important about getting better children education environment, increasing teacher
motivations, increasing student performance and developing positive behaviour, family developing
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good attitude with teacher. The children get first educations in family life and parents is the first
educator of them (Arabaci, Aksoy,2005:18; Beydogan,2006: 77).

Family participation, supporting, teaching, providing them to participate to education families is a
systematic approach for increasing programs with family participant and contribution, supplementing
children experiences with increasing&continuity connection between parents and educational
institutions. The family participation is a operation which sharing information and contacting. Besides,
this invisible program has a basic foundation, it creates a consistency bridge between children’s worlds.
According to surveys, the common idea is family participation to preschool education programs. When
family and shool have good contact, parents learn lots of things and become a succesfull people about
children’s education (Ensari, Zembat 1999: 180; Poyraz, 2003: 102).

Purposes of Family Participation

The first purpose is educating parents. Especially, it’s very necessary at places which have poor social
economic level. The basic aim at that kind of education is improving parents’ attitude through
children’s mental development in supportive way and improving best behaviours that help best. The
second purpose is getting a specific control and learning some communication ways that can effect to
children. The third is continuity of contact between family and school (Magden,1993: 173-174).
Participation of pre childhood supplies necessities of program, parents and children. Children meet with
some new adult people who have jobs, ideas and cultural backes differently. They feel comfortable and
safe when parents participate some activities in schools. Parent who work at job can spend time with
their kid, when they attend. Parents believe that they got support when teachers listen to them, sharing
information with them, taking advice about children’s issues and make them encourage their roles
( Ensari, Zembat 1999: 180).

According to Eryorulmaz(1993), the most important purpose of family participation is
supporting parents for children’s informational, emotional and social growing. In this purpose, the aim;

Contributing to child’s education environment in family

Contributing to all growing of child

Being sure that all child’s and parent’s needs are supplied thanks to program
Providing continuity of all good improving of child

Corroborating how important the family in a child’s life

Stopping problems and laying alternatives discipline ways

Giving information to family about what children can experience in home

The Family Participation at Pre School Education Institution

Although there are some schools which give good academic skills but don’t care parents, there are
schools vice versa. Every parents can take different time to contact with them well ( Aksoy, Turla, 1999:
44). The purposes of the program should be decided according to give personal growing of children and
how the program is successfull to reach the goal can produce.

Also, families must be informed about these analysis, bad conditions should be elaborated. Families are
very important to solve these undesirable results ( Oktay, 1999: 47).

In many researches, it’s shown that the only way to maintain success in education is depending on a
good relationship between family and school. A qualified place will be created when parents who know
their children more than anyone else and teachers who have experience with children work together. So,
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it must be considered that family participation at inside school or outside school activities is an essential
factor. Also, it should not be ignored that every parent has a special topic which can contribute to their
children’s educations.

The school should inform about the program, even it should be given by hand. So that parents can attend.
These kind of informations make families strong deciding new conscious decisions. Written
informations about the program compose a strong base for communication and deal between school and
children. Otherwise, parents should attend more often in case of they can discuss with teachers about
children’s situations and future realistic. Meanwhile parents participation works are planning, first of all
their interests and needs should be decided and in this direction prepared participation works can be
applied (Arabaci, Aksoy, 2005: 25; Aksoy, Turla, 1999: 44).

Phone Calls
Written or verbal communication system shoud be used to share daily cases which effect children. The
changes of physical and emotional of a child should be reported. These kind of information
giving&taking systems help to notify important things to families. It encourages parents to inform about
children as well. The first one of communication activities inside family is phone call. They should
make a contact with parents via phones frequently. They shouldn’t discuss any problem via phone but
face to face. In phone call, they should inform and say positive comments ( Aksoy, Turla , 1999: 45;
MEB, 2006: 80).

Personal Meeting
Personal meeting can be arranged by teacher, also behalf of wish of parents. They should happen only if
there is a problem at school or child’s life and sometimes positive feeling and comment should be given
to family and child in case of child development. So that, the best help in this fact can be given by pre
school teacher and school opportunities. A good communication and interaction between family and
teacher provide good results for child. First of all, positive behaviours should be talked. It is avoided
from judgmental and blaming attitudes to parents and feeling of solving problem together should be
given. Unnecessary chats should not be talked because families haven’t any time to do that. These
conversation should be discussed at plenary meeting so that it gives good results for understanding and
solving troubles (Yasar, 2001: 369; Poyraz,2003:101).

Two-Side Correspondence
It is a two-side communications from school to family and oppositely. Thanks to these correspondences
can connect mutual about issues that healthy condition, developments features, participation to school
activities of child. Eating, sleeping, growing and changing physically are not importtant for only parents
and child but also for teacher. Satisfaction with teacher or important happening can be noted. Joining of
children has a critical importance at exact records and reports. These correspondences which should be
mutual should be done for important issues of child, family and school (Yasar, 2001: 372; MEB, 2006:
81).

Report Letters
The report letters are very important tools which contact between parent and preschool. They can be
written once a week, two weeks or a month. They can be used to inform parents, society and
administrators. Parents want to know school out trips and new activities. After they are aware of
schedules of weekly activities, parents and child will speak about them so child will learn words and
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term he/she needs. Articles about raising child, making toys or activities which can be done together
with children can be added in letters. Everybody certainly pays attention the news related to children,
personals and parents. Besides, national news on new published laws of children, personals and parents,
changes at pre school programs, researches can be announced to parents via letters (M.E.B, 2006: 81).

Brochures and Activity Samples
As brochures can be prepared by teacher’s own, also they can be prepared with children. Brochures
about recipes of best delicious meals for children, addresses and contact numbers of other children &
personals, trip brochures prepared according to tirps&observations, ‘““things I like’, ‘what makes me
laugh’ ect. Can be prepared and shared with families (Yasar, 2001: 371).

Notice Board
Notice board should be placed where parents pass by when they go to take/get their children.
Announcement should be planted where children can read. Announcement which special notes teacher
writes and activities of children can be attached. Some leaflets that are prepared by firms (nutrition,
raising a child ve health...) can be supplied adequate number for parents (M.E.B, 2006: 81).

Poster
There must be a dramatic picture and main message in posters. They should hang in front of school,
entrance of classes so that everybody can see easily. They must not stay for long time and be renewed
from time to time (Yasar, 200: 1371).

Photos
All photos that are taken when first times of development of child, important happening, dish, breakfast
or school out trips and other all moment desired to remember can be recorded. They can be exhibited or
be given to families as a gift. So families can follow their children developments, find an opportunity to
know their children well and be informed about activities. These photo can be taken by children as well,
put in album. Thus children can talk about them be proud yourselves. Slides that are recorded at daily
events can be shown at parent-teacher meetings or meetings of social volunteer organzations. Slides can
inform parents pre school programs, their aims and objectives (Yasar, 2001: 372; MEB, 2006: 80).

Tapes
The important and exhiting events at activies applied at class can be taped. Parent can be informed by
sending them to homes, sharing works at school (Yasar, 2001: 372).

Conferences
They can be held by teacher, manager or a guest in determined topic or main topic. But topic contents
must be reviewed by discussing with guest, clearness of expressions and practicability of informations
when an expert is invited (M.E.B, 2006: 79).

Education Boards
They are prepared in exciting style to get attention by determining a title, be placed where everybody
can see and read easily. A related and remarkable title is prepared on boards. They are utilized more
attractive by reports, photos, articles, poems and pictures. They are advanced by published materials as a
related brochure, leaflet, dodger ect. When parents come to take/get their children, they pay attetion for
board. It is obsorved whether parent read on the boards or not, then their attention are led. (M.E.B, 2006:
79).

Education Meeting
According to published the ‘tebligler’ magazine (date:1983 and number:2141) ‘Term of School-Family
Association’, parents is based on to be specific models for personality formation of child. When
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education of children is talked, it’s not possible to ignore training of parents. After child is just taken
preschool program, parents are willy-nilly in the loop as well. Because supporting education of family is
so important with regard to complete the education so that education which is given at school can be
seen as a behaviour and can be formed positively. At this point, if teachers share information with
parents, proper education environment at school is continue at home too, moreover they teach parents as
well. On the other hand, they search a solution together for difficulties which parent get into. We see
that most part of responsibility of developing children is taken by parents in the long run. If they
participate programs actively before children start, it leads so powerfull good effects in various learning
and make a lasting impact (Beydogan,2006: 76; Kusin,1991: 74)
Meeting are important in terms of sharing knowledges, meeting other parents, introducing school
policies and program. In order to make parents participate pre school education, parent is needed to
inform about program, even it should be given written by hand. Written informations provides a strong
basis for communication and agreement between family and school. In the meetings at the beginning of
semester, informations should be given to parents as importance of pre school education, works before
school starts, aims and program. In the following meeting applied things and how close the school reach
the goals should be said. At the last meeting, it’s needed to evaluate and advise. In order to increase
fathers participating, there must be some specifial meeting only for fathers. Progress at development of
children should be told based on observing records, sample activities and test result. While meeting,
datas of children can be reviewed, discuss level of development and make future plans.
Firstly, families must be cared so much and needed to contact positively since education at school are
useful. Teacher encourage parents to talk at meeting and lead the community. Interaction and
communication with other families can be a support and encouragement for them. Every family is not
easy to contact with but they need some time. The family support programs inform family , give some
good skill, mentor for problems, step up growing and development of children. Status of growing and
development summary reports grounded in datas should be prepared in advance. Future plans can be
discussed or information about school which children continue at can be given after meeting. Good
feeling should be expressed, parents should be invited to cooparetion after plannings finish (Comert ve
Giileg, 2016:131; M.E.B, 2006: 82).

Visiting School
Visiting school is so important to understand program activities for parents. School visits should be
planned. But it’s not easy in good order especially for fathers. Therefore the best time must be selected
for fathers’ participation. Parent shoulb be allowed to visiting school with their children in special days
as well. The special visiting days can be planned. Mother’s day, siblings’ day ect. (M.E.B, 2006: 82).

2. Discussion and Conclusion

Preschools are not basic institutions that kids take education only. They take have very important
mission about continuity of education, connection school and home lives. If parents join these programs,
they see changes of characteristic of their kids which are desirable. Also they contribute development of
education by improving society conscious ve sensitiveness.

Continuity and permanence of education programs can be actualized by playing parents a part to the
family participation and supporting them in preschool programs. Researches shows that school-family
cooperation must start before kids go school and this cooperation must continue during school years in
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order to increase successes of kids, to influence their behaviors in positive ways.
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Abstract

In 2013, educational TV shows to teach Turkish Grammar have been made by Anadolu University for the
students of distance learning system. This project that consists of 28 episodes to be shown in fall and spring
term was completed in one year. 28 educational TV episodes have been produced using the books “Turkish
Grammar 1 *“ and * Turkish Grammar 11", each of which contains 8 units. They have been broadcasted on
TRT OKUL channel. 1 TV host, 5 faculty members (as student reporters), 7 actors/ actresses (as executive
director, news editor and reporter) took part in Turkish Grammar education programs. The purpose of this
study is to emphasize the importance of having persons and characters in the education programs. The
study has been prepared by examining 28 educational TV program prepared for Turkish grammar class.
Turkish grammar program is an example of the complex programs where speaking as forms of structures,
visuals and sample cases are employed all together. The persons who participate in this structure were
chosen taking some points into consideration. Each TV person has a certain function, role or a part in the
program. The choice of the persons that appear in front of the camera also means the choice of the words
that are uttered in the program. Therefore, besides the content, who will say what lays the foundation of the
designation of the Turkish grammar program, as well.

Key words: Distance learning, Turkish grammar, the persons in educational programs

1. Introduction

TRT OKUL education channel started broadcasting in 2011 as a result of the cooperation of Anadolu
University with TRT. Turkish grammar TV programs were made for distance learners in 2013 by
Anadolu University. The target audience of these programs are the students registered in the system of
Anadolu University. This project that consists of 28 episodes to be shown in fall and spring term was
completed in one year. Faculty members of Turkish Grammar and Literature in Faculty of Letters at
Anadolu University contributed as the advisors of the scripts that were written by a group of
scriptwriters. Turkish grammar I-II course books that were prepared for distance learning students
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were used as the main sources for the scriptwriting.

28 educational TV episodes have been produced using the books “Turkish Grammar I *“ and * Turkish
Grammar II”, each of which contains 8 units. The director of the program and the scriptwriters
determined how many educational TV program would be made from which units with the help of the
advisor teachers.

Five main principles were taken into consideration while creating the content of the program;

e Using the Turkish grammar course books as the main source in the production of the
educational TV programs

e Setting the number of TV program episodes independently of the number of the units in
Turkish grammar books.

e The necessity of coherence of the content although the scripts are written by five different
scriptwriters.

e The necessity of having persons who have a proper and correct Turkish in the program

e 20 minute time limit of the program

The programs that are prepared taking into consideration the principles above consist of three parts.
These are the studio part which has the TV hosts, sample cases part which has the actors/actresses and
the education hall part which has the field experts and the actors/ actresses together.

Turkish grammar program is an example of the complex programs where speaking as forms of
structures, visuals and sample cases are employed all together.

The persons who participate in this structure were chosen taking some points into consideration. Each
TV person has a certain function, role or a part in the program. The choice of the persons that appear
in front of the camera also means the choice of the words that are uttered in the program. Therefore,
besides the content, who will say what is the basics of the design of the Turkish grammar program, as
well.

This study discusses the role and importance of persons in educational programs focusing on Turkish
grammar programs.

2. Review of Literature

The Role of Persons in Educational TV programs

TV broadcasts are used to enrich and supplement the content and help learners be independent in
distant learning. To carry out their educational functions, the broadcasts should be coherent, arouse
interest in learners, be full of knowledge, should be real and new and present the cases, which are hard
to reach. (Mutlu, 1995, Hizal, 1983, Aktaran: Bozkaya). Various presentation methods are used in
educational TV programs. These are simple explanation (TV host, teacher on TV), dramatization
(making a story into play), demonstration, imaginary characters, documentation, animation-graphics,
interview, conversation and special effects. Which presentation method to use depends on the needs
and expectations of the learner, the content, the technology that the institution has, the budget and the
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time. (Bozkaya, 2006, p: 147)

Having set the structure and the content of a TV program, another important question to be answered
is who will appear on the screen. Each program is a team work which consists of researchers, script
writers, programmars, art advisors, TV hosts or actors/ actresses. Except for the team who is
responsible for the production, the persons who appear on camera are called TV persons. Being very
comprehensive, this concept, apart from professional actors/ actresses or TV hosts, may also include
persons from the real life who have never appeared on TV before. Whoever or whatever this person is,
the most important role of the TV person is to tell stories and make a connection with the audience.
( Kellison, 2006, p:105 )

Zettl divides the TV talent into two categories as “Performers” and “Actors”. Performers are the
persons who do not disguise themselves in other characters on screens and demonstrate their own
personality and voice in the presentations which are not dramatizations. The actors, however, reflect
the characters of other persons in dramatized stories. Both groups include persons who communicate
with the audience through a camera and are simultaneously in contact with the other staff of the TV
like producer, director, cameraman, sound mixer and so on. They are also skillful at managing the
voice, gestures and time. (Zettl, 2006, p: 371)

After determining the subject, the objectives, the target audience, the form of the program and writing
the script, the elements of the TV program are defined. These elements that consist of persons, places,
objects and graphical materials are determined after the script is written in the process of the
production of the program. In the production, who will appear on TV sometimes comes before the
preparation of the content.

The reasons why persons participate in the programs can be listed like below;

e The audience may want to see the expert or hear her/his voice. For instance an expert or a
professor can talk about his/her area of study. Experts can participate in a conversation in the
program. This kind of “guests” that take part in the program affect the learning process.

e The persons whose participation is thought that it would be good may not still be alive. In this
case the first way to go is to have an actor/actress. Dramatization is a powerful teaching
method.

e The object of the topic to be covered might need to be shown with a person. Like a person
who is demonstrating how to use a fire extinguisher or an field expert.

e A TV host is the first solution that comes to mind when it is necessary to give especially
verbal information. The TV host, the main person of the program, speaks looking directly at
the screen and appears throughout the program with a certain regularity. Looking directly
through the lenses of the camera and speaking, the TV host creates a friendly connection to the
audience. (Kilig, 1987)

Although professional presenters are used to TV environment and the technology used, they are not experts

of the scientific content. Therefore, a TV teacher mostly does the presentation of the educational content.
TV teacher is an academic advisor responsible for the content of the program. He does not find it
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challenging to have a coherent account as the subject of the program is his/her area of specialization.
Besides these, the age group of the target audience, their grammar and dialects and other features should
also be taken into account while choosing persons to present the program. (Kilig, 1987)

The field expert means an academician or an expert who studies a scientific area ( business
management, statistics, mathematics, etc.) The concept of TV teacher includes the participation of the
field expert is in the process of the production of TV education programs. An effective field expert is
the cornerstone of an educational TV program. Therefore he/she needs to know about the grammar
and expression opportunities of TV and the production process of the program and design lessons
accordingly to be able to teach the subject of his/her area effectively through TV. Moreover, for the
experts to teach via these means which they are not used to, they should also be able to have
competency about the grammar use and to use the body grammar effectively. ( Saglik Terlemez,
Ozturk 2013, p:32)

One of the factors that plays an important role in decreasing the distance between the learner and the
teacher at distance learning is the presentation of the content. If the related literature is examined, it
can be seen that the acts of the teacher is one of the important factors that lessen the physiological
distance between the learner and the teacher at distance education. Hackman and Walker (1990) state
that the verbal and non-verbal acts of the teacher positively affect the approaches and perceptions of
the learners about learning through TV. It is known that the teachers who have easy-going and friendly
behaviours, smile often, have a constant eye contact with the camera and encourage the learners to be
actively involved achieve a close relation on a very high level. According to Anderson ( 1979, p:544)
a teacher who communicates through words, facial expressions, tone of voice, body gesture and a
direct eye contact achieves a closer relation with the learners than a teacher who communicates with
the learners only with words and body gestures. Moreover, the presentations full of energy and
dynamism is effective in maintaining the interest in the subject longer. (Willis, 1993, Aktaran:

Bozkaya)

3. Methodology

The aim of this study is to highlight the importance of the role of the persons in educational TV
programs. The study has been prepared examining 28 educational TV program made for Turkish
Grammar class. Two of the researchers took part as director and script writer in the process of the
production of the programs. The experiences obtained with participant observation throughout the
production process take part in the research.

28 completed programs have been watched by the three researchers with the document analysis
method which is a qualitative analysis and the function and the role of each TV person that take part in
the program and the parts where he / she is present in the program flow are stated. Documenting these,
the importance of the role and the choice of persons in educational TV programs.
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4. Results

The Role of Persons in Turkish Grammar Programs

When choosing TV persons that take part in these programs, some abilities like correct and proper use
of Turkish, tendency for TV technology and expertise were required. In order to get a perfect
performance of their function from the persons that appear on TV in Turkish Grammar programs and
to keep their motivation high, they were involved in the process with the meeting before the
production. In this way, the feeling of embracing this project by these persons are encouraged. For this
purpose, the TV persons have been informed in detail about the topics like the function of the persons,
their contributions to the program, their parts in the program flow, times and stage directions if they
have one.

One of the field expert is a faculty member in Turkish Grammar and Literature in the faculty of Letters
in Anadolu University and the other is a faculty member in Turkish Grammar and Literature in the
faculty of Letters in Hacettepe University. The field experts who usually participates in the programs
as TV teacher would like to make programs that addresses to their colleagues but not to the target
audience. They concern about the fact that they might be seen easy they do not have sufficient
knowledge about their area of specialization while they try to simplify a topic to meet the necessities
of the TV grammar. (Saglik Terlemez, Ozturk, 2013, p: 32)

The experts of Turkish grammar program have also been observed to have this concern, and as it is
about Turkish grammar, their sensitiveness about this subject increased more. However their
responsibility as academic advisors in script writing eased and abolished this apprehension. It’s a
common problem that the field experts insist of using a complicated — scientific grammar instead of a
simple, clear and easy grammar that need to be used in TV. (Saglik Terlemez, Ozturk, 2013, p: 33).
The experts in Turkish grammar program are also writers and editors of Turkish Grammar books. They
were explained that the academic grammar used in these books are not appropriate for TV programs
and that the TV grammar has its own expression possibilities. It has been emphasized that it is a
different area of specialization to organize educational visuals with images and sounds. In this way, it
is made sure that they are in agreement with the TV production team.

In the class environment which we define as education hall, academics of Turkish Grammar and
Literature in Faculty of Letters take part as well as professional actors/ actresses.

However, the fact that these persons had no experience in front of the cameras created problems at the
beginning of the shooting process. It has been observed that they avoided improvising and stayed
distant and hesitant in order not to make mistakes. To overcome these apprehensions and to make sure
they act natural and feel comfortable, the number of the rehearsals were increased. After a while, the
group became more active in front of the camera by getting experience about learning to which camera
they need to talk, understanding the commands of the chief of the studio and being more comfortable
at using their body grammar.

When choosing a presenter for Turkish grammar programs, the features like mastery of Turkish
grammar, feeling comfortable in front of the cameras, familiarity with the technology used and
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sincerity were required. Thus an academic from acting school with TV host experience was chosen.
Talking directly to the camera, the chosen person created a friendly relation with the audience. The
body grammar the TV host uses, a sincere way of speaking, gestures and mimics, informal clothes are
the other factors that created this friendly environment.

Dramatization is a method that can easily be applied in educational programs. That is because persons
tell a story with their behaviors, tendencies and experiences. The characters that are adapted to the
educational content can be used in educational TV. Educational content and scenario are combined in a
story.

Dramatizations can be used as parts of the whole like sample cases as well as they can form the whole
program in educational TV. In Turkish grammar programs, sample cases also take place as a powerful
teaching method. The actors/ actresses were informed about the characters they act to deal with the
roles in the sample cases that do not have a unity on their own. The scripts of the program were sent to
them before the shootings. Anadolu University made it easier to reach to the actors/ actresses since it
has School of Acting. The biggest difficulty in the process of the project was to arrange the schedule of
the main characters of the program due to their busy academic schedule.

The first rule in all the areas that serve the society is to use the grammar well to have a proper
communication. The responsibility and the effect of the media on grammar is significant as it is one of
the means where a society has to use its grammar correctly and properly. (Guz, 1993, p: 117).
Therefore, the story in the Turkish grammar program takes place in a news center. Two main
characters of the story work in a media center. The reporters that do their apprenticeship in the TV
news center both work in the studio and get in-service training. We sometimes see them learning in the
class and sometimes running after some news out of the studio. Besides, the executive director and
four news editors as the staff of the news center are played by academics from Acting School of
Anadolu University. The academics in Turkish Grammar department take over the role of student
reporters in the “education hall” part. Two academics who are experts of their area take part in the
education hall as teachers. On chart 1 the distribution of the persons in Turkish grammar program can
be seen.
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Table 1: The Distribution of the Persons in Turkish Grammar TV Programs

STUDIO NEWS CENTER EDUCATION HALL
TV Host Executive Director 2 Field Experts
(Professional actor/actress)
Arts Editor

2 Reporters

(Professional actor/actress) .
(Professional actor/actress)

Magazine Editor

(Professional actor/actress)

Economy Editor 5 Reporters
(Professional actor/actress) (Faculty members of Turkish
Dometic News Editor Grammar Department )

(Professional actor/actress)
Reporter 1( Professional actor/actress)
Reporter 2( Professional actor/actress)

Turkish TV programs begins with a short sample case about the subject at hand. After this introduction,
the presenter summarizes what happened and what subject they covered in the previous episode. The
presenter administrates the flow sometimes by calling in the education hall and sometimes by calling
in the news center. In the education hall seven reporter candidates take Turkish grammar classes
in-service training. The field expert does the class in question-answer way in a class environment. In
the news center, a daily editors meeting of a media company is acted. The editors (economy, sports,
magazine editors, etc) make references to the subject of the program through the news that the news
center receives. The TV host makes a round-up and gives information about the next program before

she/he finishes the program.

TV Host: The functions of the TV host in the Turkish Grammar program;
e To begin and finish the program
e To state the topics to be covered in the program
e To give information about the previous and the next program
e To make a connection between the episodes
e To emphasize the important points covered in the education hall
e To make a round-up at the end of the program
e To explain the definitions and the concepts.

TheField Experts: Two academics who are experts in Turkish Grammar take over the role of TV
teacher in the program. One academic takes part in each program. The experts who teach Turkish
grammar to the student reporters in the education hall are also the writers of the units of the book and
scientific advisors of the TV programs.

In Turkish Grammar programs the field experts were asked to reflect his/her knowledge of the area on
the screen, to use a simple and easy grammar while teaching and to adopt to the TV technology and
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TV environment, and it is aimed that he/she makes connections to the students at the studio and
transfer it to the audience in front of the screen.

Professional Actors / Actresses: The sample cases in Turkish grammar programs have a frame that is
based on realistic and small comedies but not on action. The objective is to create a positive awareness
in the audience about the use of Turkish grammar through the events that can happen in a TV news
channel. The sample cases are based on the editors who care about grammar education and feels
responsible for it and the student reporters whose mistakes of the grammar are paid attention to. These
persons are responsible for the content of the news in the news center. In Turkish grammar programs,
professional actors/ actresses take part in the room of the editors and the education halls in the sample
cases. Here are the characters they play and their characteristics;

Executive Director: An elderly kind but firm male character who is highly sophisticated and
unfamiliar with the information technologies. He is in love with Turkish grammar and gets the
reporters have in-service training about the grammar use. He points out the mistakes made in the
Turkish grammar and warn persons about it and help them correct the mistakes and guides them about
how they can learn better.

Arts Editor: A serious female character who has art and literature knowledge.

Domestic News Editor: A male character who is not directly involved in a conversation about the
correct use of Turkish. However, the news headlines he gives are used in the topics covered.

Economy Editor: He gives news about the economy and some of these news are used in the topics
covered.

Magazine Editor: She does not have any role directly related to the use of Turkish. She is a cheerful
character who has a good sense of humor and is interested in poetry and literature.

Two professional actors take part in the education hall where the young reporters take Turkish
grammar classes from the experts.

Reporter 1: A sympathetic, active, jokey male character who does not like writing and studying a lot
but is very curious. He does not pay attention to his Turkish and makes mistakes.

Reporter 2: An interested female reporter candidate who is more serious than Berk and is aware of her
flaws and tries to correct her mistakes. Having this personality, she is sometimes in conflict with Berk
and she emphasizes his mistakes. The conflicts in the sample cases are set on these two characters.

Non- Professional Actors/ Actresses

The faculty members at Turkish grammar department at Anadolu University who participate in the
in-service training in the education hall and who play the young reporter candidates who are assumed
to work in different media companies.
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The reasons why the academics are preferred instead of professional actors/ actresses can be listed as
below;

e They take part in the designation of the program

e They are experts at Turkish grammar

e They can interact with the TV teacher in the classroom environment

e They have the ability to improvise.

Besides the permanent characters of the program, Genco Erkal, Sacit Onan and Mehmet Atay also
recited some poems and texts in the program.

5. Discussion and Conclusion

The basic rationale behind the production of educational programs is to make the topics that distant
learning students can not easily comprehend with the books more understandable through TV, to
emphasize the important points, to show different viewpoints about the subject, to provide examples
and to reinforce the knowledge that the students get. (Bozkaya, 2006, p: 150)

Turkish grammar is one of the classes that YOK (The council of higher education) makes obligatory.
The Turkish grammar programs that have been prepared for Open Education Faculty students is good
enough to make an important education material not only for Open Education Faculty students but
also for the other university students. The big number of the learners strengthen the efforts to increase
the will to watch the Turkish grammar programs by the learners.

With making persons a part of the designation and the production of the Turkish grammar programs,
it’s aimed that the learners can see the offsets of what they have learned in the real life. The
experiences gained throughout the whole production process of the program displayed the importance
of choosing the right persons and their role in the program.

It is necessary that this project whose objectives are stated before is evaluated from the learners’ points
of view and it should be examined is it meets the expectations of the learners. The results and the
evaluations that will come out will help develop better principles in the process of preparing TV
programs that are made to supplement the course books.

References

Anderson, JF. (1979). Teacher Immediacy as a Predictor of Teaching Effectiveness. Communication
Yearbook 3(ss.543-559), Transaction Books, New Brunswick, NJ

Bozkaya, M. (2006). Televizyonun Uzaktan Kullamimu. Selcuk letisim, 4, (3) (pp.146-158)
osc.selcuk.edu.tr/article/download/1075000241/1075000235.

Gtiz, N. (2005). Turkish Grammar and the Use of Turkish Grammar in the Means of Mass Media.
http://www.journals.istanbul.edu.tr/iudilbilim/article/view/1023017355/1023016608

111



The 1* International Conference on Studies in Education ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

Hackman, M. Z. and Walker, K. B. (1990). Instructional Communication in the Televised Classroom. The
Effect of System Design and Teacher Immediacy on Student Learning and Satisfaction,
Communication Education, 39 (3), (pp.196-206).

Hizal, A. (1983). Uzaktan Ogretim Siirecleri ve yazili Geregler, Ankara Universitesi Egitim Fakiiltesi
Yaynlari,Ankara.

Mutlu, E. (1995). Televizyonda Program Yapimi, Ankara Universitesi iletisim Fakiiltesi Yayini, Ankara.
Kellison, C. (20006). Production For TV And Video. Focal Press: USA

Kilig, L. (1987). Televizyon Egitim Programlarinda Yapimci-Yonetmen. Anadolu Universitesi Yayini,
Eskisehir.

Saglik Terlemez, M. (2013). The Use of Places in Educational TV programs: The Example of English
Programs. 4th International Conference on Horizons in Education INTE 2013 Proceeding Book,
Volume: 3 Rome/ Italy. (pp.435)

Saglik Terlemez M. & Oztiirk, S. (2013). The Expert of Area at Open Education and Distant Leaning Systems
at Anadolu University and the Process of Their Adaptation to the TV. 4th International
Conference on Horizons in Education INTE 2013 Proceeding Book, Volume: 3, Rome/ Italy. (pp.30)

Willis, B. (1993). Distance Education: A Practical Guide, Educational Technology Publications. Englewood
Cliffs, NJ.

Zettle, H. (20006). Television Production Handbook. San Francisco State University, USA: Thomson
Wadstworth.

112



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016,Barcelona-SPAIN

IKINCi YABANCI DIiL OLARAK ALMANCA DERSLERINDE OGRENME
STRATEJiSi OLARAK KELIME KARTLARININ KULLANIMI iLE KELIME
OGRETIMI
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Ozet

Kelime ogretimi yabanct dil ogretiminde dilbilgisi, konusma, dinleme, okuma ve yazma gibi
becerilerin yani sira biiyiik bir oneme sahiptir. Yabanci dil derslerinde kullanilan 6grenme stratejileri
ogrencilerin her tiirde becerisini ilerletmesi acisindan biiyiik 6neme sahiptir. Bu ¢alismada ele alinacak
olgu ikinci yabanci dil olarak Almanca derslerinde ogrencilere kelime ogretiminin yapilan etkinlikler
ile desteklenmesidir. Ogrenciler ile yapilacak cesitli etkinlikler ile 6grenme pekistirilmeli ve bilgilerin
kaliciligr saglanmalidir. Bu nedenle bu ¢alismada dgrenme stratejilerinden biri olan kelime kartlari ile
kelime ogretimi yapilmasinin kelime 6gretimine olan etkisi gozlemlenecektir. Bu ¢alismada soz konusu
bilgilerin toplanmasi amaciyla Aksaray Universitesi Turizm ve Otel Isletmeciligi boliimiinde dgrenim
goren dgrenciler ile yapilan etkinlikler incelenecektir. Bu ogrencilerin Mesleki Almanca derslerinde
otelde ¢alisirken miisterilerle iletisim kurabilmesi icin kullanmasi gereken kelimeler ve kaliplart
ogrenmeleri gereklidir. Bu sebeple 6grencilerimize kelime ogretiminde farkli yontemlerin kullaniimast
motivasyonlarint artirma ve 6grendiklerini pekistirme ve yeri geldiginde zihinsel sozliiklerinden ¢agirip
kullanma becerisini kazandirmaktadir. Bu ¢alismanin da konusu olan kullandigimiz yontem kelime
kartlari ile otelin restoran, rezervasyon, oda servisi gibi boliimlerinde kullanabilecek her tiirlii kelimeyi
kelime kartlart ile aktaryyoruz. Kartlarin bir yiiziinde kelimenin Almancasi, diger yiiziinde ise Tiirkcesi
ver almaktadir. Sirayla bu kelimeleri tahtaya yazan ogrenciler, daha sonra karigtirilan bu kelime
kartlarint uygun ana basliklarin zarflarma yerlestirmektedirler. Bu yontem ile kelimelerin akilda kalma
diizeyi artarken bu etkinlik neticesinde dgrenciler eglenirken 6grenmektedirler. Yabanci dil ogretiminde
klasik yontemlerden vazgegerek yas diizeylerine uygun olan etkinlikler ile bilgilerin aktarilmasi 6grenci
acisindan faydali olmaktadir.

Anahtar kelimeler: Ikinci Yabanci Dil Olarak Almanca, Ogrenme Stratejileri, Kelime Ogretimi,
Kelime Kartlar1

TEACHING OF VOCABULARY BY USING WORD CARDS AS A LEARNING
STRATEGY IN GERMAN COURSES A SECOND FOREIGN LANGUAGE

Abstract

Teaching of vocabulary has a significant role in teaching a foreign language as well as grammar,
speaking, listening, reading and writing. Learning strategies used in foreign language courses are gravely
important in terms of students' improving their all capabilities. The phenomenon to be handled in this study
is supporting the teaching of vocabulary by the help of activities in German courses as a second language.
Leaning should be reinforced and the data should be made catchy by means of various activities to be
carried out with the students. Thus, in this study the contribution of using word cards as one of learning
strategies in vocabulary teaching will be observed. In order to gather relevant data, in this study the
activities carried out with the students in Aksaray University Tourism and Hotel Administration
Department will be taken into consideration. Therefore, using different methods for students in vocabulary
teaching make them increase their motivation. By using word cards, as being the topic of this study, we
transfer all words to be used in hotel's restaurant, reservation and room service departments. As the
students write the words on the board respectively, then, after mixing the cards, they put them in
appropriate chief title envelopes By means of this method, words' levels of being remembered easily are
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increased and finally students learn while they are enjoying. Giving up classical methods in foreign
language teaching and transferring data by using appropriate methods according to their age levels is very
beneficiary in terms of students.

Keywords: German as a Second Language, Learning Strategies, Teaching Words, Word Cards

1. Giris

Peter Bimmel ve Ute Rampillon, Lernerautonomie und Lernstrategien adli ¢alismalarinda 6grenme
stratejisini, Ogrenme stratejisi, bir Ogrenme hedefine ulagmak icin, eylem planidir seklinde
tammlamaktadir. (Bimmel/Rampillon 2000, 53) Ogrenme stratejisi ve dgrenme teknigi literatiirde
genellikle es anlamh olarak kullanllsa da hedef (stratejl) ve uygulama (teknlk) arasmda fark
sozluge basvurabllme becerisi. Ute Ramplllon Lerntechniken im Fremdsprachenunterrlcht adh
caligmasinda dgrenme stratejisi i¢in ,dgrenici, 6grenme teknigi kullaniyorsa, bilingli ve amagh bir
hedefi varsa, 6grenme stratejisinden soz edilebilir, seklinde ifade etmektedir. Ogrenme stratejisi, farkli
ogrenme adimlarini ve 6grenme tekniklerini igeren, ve duruma goére degisen zihinsel bir plandir,
tanimini kullanmaktadir. (Rampillon, 1996, S.20)

Ogrenme stratejilerinin formiilii su sekilde olmalidir. Sayet ... o zaman. Bu duruma uygun bir 6rnek
vermek gerekirse, sayet bir dil 6grenicisi kelime 6grenmek i¢in, sozliik alistirmast yapiyorsa, bu o
Ogrenicinin 6grenme stratejisidir. Hedefi (kelime 6grenmek) icin, bu hedefe ulasmak i¢in ise, bir plan
yapmustir (zihinsel eylem).

Ogrenme stratejileri iki gruba ayrilmaktadir: birincisi dil 6grenme stratejileridir, 6greniciler dili
o6grenmek icin kullanirlar, ikincisi ise dil kullanim stratejileridir, bu strateji dil 6grenmek igin,
iletisimsel kullanim ve dili anlamak i¢in kullanilir.

Dil stratejileri sadece ciimleleri ve kelimeleri anlamak i¢in kullanilan stratejiler degildir. Ogrenicilerin
kendi 6grenmesini kontrol edebilmesi i¢in planlama ve dilizenleme, duygusal alan (6rn. stres
disiiriilmesi) ve de sosyal alan (6rn. baskalariyla ¢alisma) gibi diger alanlar1 da kapsamaktadir.
(Bimmel/Rampillon, 2000, 64)

Ogrenme stratejileri ise direk (bilissel) ve direk olmayan stratejiler olmak iizere ikiye ayrilmaktadir.
Direk (bilissel) stratejiler , direk olarak 6grenme konusu ile ilgilenir, 6grenilen bilgiyi yapilandirma,
isleme ve zihinde saklayip gerektiginde ¢agirabilmeyi saglar. Direk olmayan stratejiler ise, 6grenmenin
sekliyle, ne zaman, ne, nerede, nasil gibi sorular ile ilgilenir. Ogrenme ile ilgili olan duygularla ilgilenir.
Ogrenme konusu ile direk ilgisi yoktur fakat dolayli yoldan etkili 6grenmek i¢in kosullar1 saglar.

Bimmel ve Rampillon, kelime kartlarmin kullanimini direk (biligsel) stratejilerde, diizenli ve planl
tekrar icin kelime kartlar1 ¢aligmasini 6rnek vermislerdir. (Bimmel/Rampillon, 2000, S.65)

Diizenli tekrar edilmeyen, yeni Ogrenilen bilgilerin kisa stirede unutulmasi nedeniyle, yabanci dil
6greniminde tekrar 6nemli bir yere sahiptir.

Kelime kartlar1 alistirmasi, yabanci kelimeleri, dilbilgisi bilgilerini, telaffuzlari 6gretme acisindan
faydali bir ¢aligmadir.

Kartlar {izerinde yer alabilecek bilgiler, kelimenin ana dilde ve yabanci dilde karsiligi, telaffuzu,
kelimelerin gectigi 6rnek ctimleler.
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Kelime kartlarinin yararlarini, Ute Rampillon, Lerntechniken im Fremdsprachenunterricht, adli
calismasinda su sekilde 6zetlemektedir;

- Ogrenilen kelimeler diizenli bir siralama ile yer almaktadir.

- Ogrenilen kelimeler, heniiz tam 6grenilememis kelimeler iizerine yogunlastirilabilir.

- Ogzellikle zor dgrenilen kelimeler sik tekrar icin bir arada tutulabilir.

- Diizenleme segenegi esnektir, her kelime ihtiyaca gore diizenlenebilir.

- Kartlarin siirekli olarak artirilmas1 miimkiindiir.

- Oyun amagh kullanimi 6grenmeye tesvik eder.

- Kartlarin saklama bolmesi ve ¢alisma bolmesi olarak diizenlemesi sistematik tekrar1 saglar.
(Rampillon, 1996, S.44)

2. Metodoloji

Calismanin metodolojisi Aksaray Universitesi’nin cesitli Meslek Yiiksekokullari’nda Turizm ve Otel
Isletmeciligi boliimiinde 6grenim goren Mesleki Almanca dersini alan 6grencilerin mesleklerine ait
terimlerin  6grenilmesini saglamak ic¢in hazirlanan kelime kartlarina dayanmaktadir. Kelime
kartlarimiz1 6gretecegimiz kaliplar1 farkli iist basliklar ¢ergevesinde ele almaktayiz. Kartlar1 tahtaya
sirayla yazan ve okuyan 6grencilerimiz, daha sonra karigsmis olan kartlar1 ilgili tist basliklara (zarflara)
yerlestirmislerdir. Kelime kartlar1 ¢calismasinda bireysel olarak calisildiginda farkli bir yontem tercih
edilebilmektedir, grup ¢alismasinda da farkli yontemler mevcuttur. Fakat bizim konumuz, sinifimiz ve
ogrenci profilimiz agisindan bize en uygun yontem aktardigimiz bu yéntemdir.

Ust basliklarimizda otelin cesitli boliimlerinde kullanilan cesitli konulara gére yer alan konular vardir.
Orn. sebzeler, meyveler, yemek isimleri, icecekler, restoranda kullanilan kelimeler, yemek takimlari,
resepsiyon, otel odasi esyalari, oda cesitleri, oda donanimlar1 gibi. Bu tist bagliklarin (zarflarmn)
icerisinde ilgili konulara ait kelimeler yer almaktadir. Kartlarimizin bir yiiziinde kelimelerin Almanca
karsiliklar1, diger ylzinde ise Tirk¢e anlamlar1 yer almaktadir. Sira ile kelimelerin Almanca
karsiliklari1 tahtaya yazan ogrencilerimiz, diger Ogrenciler ile birlikte kelimelerin Tiirkge
karsiliklarini tahmin etmektedirler. Kelime kartlar ile kelime ¢alismasimin ilk adimmi bu asama ile
gerceklestirmekteyiz.

Sonraki siiregte ise zarflardaki kelimeleri bitiren 6grencilerimiz, karismig durumda olan  kartlar ilgili
zarflara yerlestirmeye ¢alismaktadirlar.

Bu teknik sayesinde Ogrencilerimiz, alanlarina ait kelimeleri farkli ve eglenceli bir yontemle
icsellestirerek ogrenmekte, ayrica st bagliklara yerlestirme alistirmasi ile zihinlerinde kelimeleri
kategorilere yerlestirme becerisine sahip olmaktadirlar.

Bu yontem Temel Yabanci Dil derslerinde, temel kelimelerde kullanilabilecegi gibi, Mesleki Yabanci
Dil derslerinde de alan kelimelerini 6gretme ve 6grenme agisindan faydali bir yontemdir.

3. Sonuclar

Mesleki Yabanci Dil dersleri, Temel Yabanci dil derslerine gore, 6grencilere alanlarina ait kelimeleri,
hizli ve etkili yoldan aktarmayi hedeflemektedir. Ulkemizdeki Meslek Yiiksekokullarinda verilen
yabanci dil derslerinin, ders saatlerinin az olmas1 da, bu siiregte hizli ve etkili 6grenmeyi gerektiren
faktorlerden bir tanesidir. Tiim bu nedenlerden otiirii, calismamiza konu olan kelime kartlar
alistirmasi, 6grenciler lizerinde gorsellige dayali, kendilerinin de 6grenme siirecinde aktif rol almalari
nedeniyle, smif ici grup calismasim desteklemesi nedeniyle, etkili bir yontemdir. Ogrenciler bu
alistirma sayesinde ayrica kelimeleri ilgili iist baslik kategorilerine yerlestirme becerisini de elde
etmektedirler. Bu yontem 6grencinin motivasyonunu ve derse katilimini artirmaktadir.  Derslere olan
katilm ve ilgi, dersin ilgi cekiciligi ile orantili olarak yiikselmesi nedeniyle, farkli yontemlerin
uygulanmasi yabanci dil derslerinde basariya ulagsmayi daha kolay kilmaktadir.
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4. Tartisma ve Sonug¢

Calismamizin kelime Ogrenimine getirdigi katkilar1 soyle ozetleyebiliriz; yabanci dil derslerinde
geemisteki siiregte dilbilgisi agirlikli bir alan olsa da, gliniimiizde kelime bilgisinin 6nemi de
kavranmis, gerek dil 6gretim kitaplarinda, gerek yabanci dil derslerinde kelime 6gretimi ile ilgili
cesitli caligmalar yer almaktadir. Klasik yabanci dil derslerinin 6grenciler agisindan, &grenmeyi
igsellestirmemesi, 6gretmenler agisindan verimli gegmemesi nedeniyle yeni yontemler giinimiizde
kullanilmaktadir. Bu nedenle yabanci dil 6gretmenleri, derslerinde kullanabilecekleri, 6grencileri
tesvik eden, eglenceli fakat dgretici ¢aligmalar uygulama arayisindadirlar. Kelime kartlar1 alistirmasi
ise, bu alistirmalardan bir tanesidir. Kelimeleri sozliikten, derste sozlii aktarim yolu ile 6gretmek,
akilda kaliciligr diistik bir yontemdir. Kelime o6gretiminde kelime kartlarmin kullanimi ise akilda
kalicilig1 artirmakta, 6grencilerin derse olan ilgi ve motivasyonlarini yiikseltmektedir. Gorselligi olan,
renkli kartlarin kullanimi dersi ogrenciler acisindan eglenceli kilmaktadir. Bizim ¢alismamizin
yonteminde yer alan ise, karismis olan kelimeleri ilgili zarflara yerlestirme ise, iist kategorilere
yerlestirme becerisi ve zihinlerinde alt-tist kavramlar1 yerlestirmesi agisindan 6nemlidir.
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OGRENME STRATEJISi OLARAK MINDMAPPING TEKNIGININ MESLEKIi
ALMANCA DERSLERINDE KULLANIMI
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Aksaray University, School of Foreign Languages
kadriyesengul@gmail.com

Ozet

Yabanci dil derslerinde ogrenme stratejilerinin kullanimi dgrenmeyi pekistirici ve kalici etkiye sahip
olmasmi saglayan bir unsurdur. Yabanci dil 6gretmenlerinin bu dgrenme stratejilerini kullanmasi
derslerinin daha motive olmus bir ortamda ve etkin sekilde gec¢mesini saglamaktad: Ogrenme
stratejilerinden bir tanesi ise yaygin sekilde kullamimakta olan Mindmapping teknigidir. Bu teknigi
Aksaray Universitesi Turizm ve Otel Isletmeciligi boliimiinde égrenim goren Ikinci Yabanci Dil olarak
Almanca dersini alan ogrencilerimizin Mesleki Almanca derslerinde siklikla kullanmaktayiz. Bu teknik
hem resimsel hem de sozel olarak dgrencilerin kelime haznelerini aktif etme agisindan onemlidir.
Cagrisimlar yolu ile ana kelimeye ait olan ¢esitli kelimeleri yazmalar: dgrenciler agisindan da farkl
ve eglenceli bir etkinlik olarak goriilmektedir. Bu teknik sayesinde 6grenciler kelimeleri zihinlerinden
cagirarak aktif etme becerisini gostermektedirler. Turizm ve Otel Isletmeciligi boliimiinde ogrenim
goren dgrencilerin  mesleklerine ait  kelimeleri aktardigimiz  Mesleki  Almanca  derslerinde
ogrencilerimize daha dnceden aktardigimiz mesleki kavramlar: bu teknik ile tekrar kullanmayi, akilda
tutma becerilerini artirmayr hedeflemekteyiz. Bu teknigin 6rnek kullanimi olarak, yemek ve icecek ana
kelimelerini verdikten sonra, dgrencilerimize akillarima gelen cesitli yemek ve icecek isimlerini
vazmalarmi istemekteyiz. Yabanct dil dgretiminde her tiirlii ders konusunda kullanilabilen bu teknik ile,
ogrencilerimiz alanlarina ait kelimeleri etkin sekilde hatirlama becerisine sahip olmaktadirlar.

Anahtar kelimeler: Ogrenme stratejileri, ikinci yabanci dil, mesleki terimler, mindmapping teknigi

USING MIND MAPPING TECHNIQUE AS A LEARNING STRATEGY IN
VOCATIONAL GERMAN LESSONS

Abstract

Using learning strategies in foreign language lessons make the learning intensify and lasting. Using this
learning strategies by the teachers, make the lessons more motivational and influential. One of these
learning strategies is Mind mapping technique, that used most common in the foreign language lessons. We
use this Mindmapping technique often in Vocational German lessons, with our Aksaray University
Tourism and Hotel Management students, that have German lesson as Second Foreign Language. This
technique is very important for the students to active both pictorial and verbal vocabulary. Through
associations, students write different subwords belonging to the main word. This technique is enjoyable
and different for the students. Through this technique, the students can call words from their mental
lexicon. We are working with Vocational words ,belonging to their jobs. In this way we intend to keep these
words in their mind with this technique in Vocational German Lessons. As an example, after we give eating
and drinking as a main title, we want from our students different names of eating and drinking. The
teachers can use this technique for many subject in Foreign Language lessons. Through this technique can
remember influentially the vocational words.

Keywords: Learning strategies, second foreign language, vocational terms, mindmapping
technique
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1. Giris

Peter Bimmel ve Ute Rampillon, Lernerautonomie und Lernstrategien adli ¢alismalarinda 6grenme
stratejisini, Ogrenme stratejisi, bir Ogrenme hedefine ulagsmak icin, eylem planidir seklinde
tammlamaktadir. (Bimmel/Rampillon 2000, 53) Ogrenme stratejisi ve dgrenme teknigi literatiirde
genellikle es anlamh olarak kullanllsa da hedef (stratejl) ve uygulama (teknlk) arasmda fark
sozlige ba@vurabllme becerisi. Ute Ramplllon Lerntechniken im Fremdsprachenunterrlcht ad11
caligmasinda ogrenme stratejisi i¢in ,dgrenici, 6grenme teknigi kullaniyorsa, bilingli ve amaglh bir
hedefi varsa, 6grenme stratejisinden soz edilebilir, seklinde ifade etmektedir. Ogrenme stratejisi, farkli
ogrenme adimlarini ve 6grenme tekniklerini igeren, ve duruma goére degisen zihinsel bir plandir,
tanimini kullanmaktadir. (Rampillon, 1996, S.20)

Ogrenme stratejilerinin formiilii su sekilde olmalidir. Sayet ... o zaman. Bu duruma uygun bir 6rnek
vermek gerekirse, sayet bir dil 6grenicisi kelime 6grenmek i¢in, sozliik alistirmasi yapiyorsa, bu o
Ogrenicinin 6grenme stratejisidir. Hedefi (kelime 6grenmek) icin, bu hedefe ulasmak i¢in ise, bir
plan yapmustir (zihinsel eylem).

Ogrenme stratejileri iki gruba ayrilmaktadir: birincisi dil 6grenme stratejileridir, 6greniciler dili
ogrenmek icin kullanirlar, ikincisi ise dil kullanim stratejileridir, bu strateji dil 6grenmek igin,
iletisimsel kullanim ve dili anlamak i¢in kullanilir.

Dil stratejileri sadece ciimleleri ve kelimeleri anlamak i¢in kullanilan stratejiler degildir. Ogrenicilerin
kendi o6grenmesini kontrol edebilmesi i¢in planlama ve diizenleme, duygusal alan (6rn. stres
dusiiriilmesi) ve de sosyal alan (6rn. baskalariyla ¢alisma) gibi diger alanlar1 da kapsamaktadir.
(Bimmel/Rampillon, 2000, 64)

Ogrenme stratejileri ise direk (bilissel) ve direk olmayan stratejiler olmak iizere ikiye ayrilmaktadir.
Direk (bilissel) stratejiler , direk olarak 6grenme konusu ile ilgilenir, 6grenilen bilgiyi yapilandirma,
isleme ve zihinde saklayip gerektiginde cagirabilmeyi saglar. Direk olmayan stratejiler ise,
ogrenmenin sekliyle, ne zaman, ne, nerede, nasil gibi sorular ile ilgilenir. Ogrenme ile ilgili olan
duygularla ilgilenir. Ogrenme konusu ile direk ilgisi yoktur fakat dolayli yoldan etkili 6grenmek igin
kosullar1 saglar.

Tony Buzan tarafindan 35 yil 6nce gelistirilen Mindmap teknigi, bir konuya ait spontan diistinceleri ve
kelime igeriklerini ¢cagrisimsal ve hiyerarsik olarak diizenleme ve gorsel olarak temsil etmeye yarayan
bir aractir. (Selimi, 2014, S.118)

2. Metodoloji

Mindmapping tekniginin olusturulmasinda, 6grenilecek konu bir kagidin ortasina ana kavram olarak
verilir, bu ana kavramdan yola ¢ikilarak yan kavramlar olusturulur. Kavramlari renklerle ya da
resimler kullanarak belirtme de, 6grenilen bilgilerin akilda kaliciligini artirmasi ac¢isindan faydalidir.

Aksaray Universitesi’nin Meslek Yiiksekokullarinda Turizm ve Otel Isletmeciligi boliimiinde 6grenim
goren Ogrencilerimiz ile yaptigimiz Mesleki Almanca derslerinde kelime Ogretimi amagh
kullandigimiz tekniklerden biri de Mindmapping teknigidir. Alanlarina ait olan yeme-igme ve otelcilik
ile ilgili kavramlari ogrencilerimize aktardiktan sonra, bu teknik ile pekistirme alistirmalari
yapmaktayiz.

118



The 1* International Conference on Studies in Education ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

Turizm ve Otel Isletmeciligi bolimii 6grencileri ile derslerimizde uygulanabilecek &rnek bir
Mindmapping konulari;

1. Ornek olarak yeme-igme kelimelerini ana baslik olarak verdikten sonra, 6grencilerimizden sira
ile birer kelime yazmalarini istemekteyiz. Yemekler ve icecekler alt basliklarina
ogrencilerimiz, istedikleri kelimeleri yazmaktadirlar.

2. Ornek olarak ise otel konusunda, otelde karsilasabilecekleri durumlara ait kelime ve
kaliplardan oda ¢esitleri, oda donanimlar1 ve ekstralar konusuna ait kelimeleri yazmaktadirlar.

3. Ornek olarak ise yiyeceklerden meyve ve sebze basliklarmi vererek, 6grencilerimizden
bildikleri ve derste onlara aktardigimiz meyve ve sebze isimlerini yazmaktadirlar.

3. Sonugclar

Mindmapping teknigi sayesinde, bilgiler ve ayni zamanda kelime bilgileri diizenlenebilir,
yapilandirilabilir ve gruplandirilabilir. Bu diizenlenmis baglanti sayesinde, herhangi bir konuya ait
mantiksal yapisina gore genel bir bakis olusturulur. Boylelikle 6grenciler bireysel ¢agrisimlarini
olusturabilirler. Bu teknik sayesinde, 6grenciler zihinlerinde gorsel olarak kaydedilmis bilgileri ve
kelimeleri zihinlerinden ¢agirip aktif edebilirler.

Mindmapping teknigi, yabanci dil derslerinde bir¢ok asamada kullanilabilir, bir konunun baslangic
asamasinda fikir toplamak i¢in, tekrarlar i¢in ya da metin hazirlamak i¢in de kullanilabilir. Yabanci dil
derslerinde baslangi¢ diizeyinde basit Mindmapping’ler olusturmak 6grenciler i¢in faydali olmaktadir.
Ogrencilerin yaraticiliklarm tesvik eden bu yontem ile birlikte, dgrenciler konu ile ilgili bireysel
distincelerini baglantilandirma yetenegini gelistirirler.

Mindmap teknigi ile 6grenciler kelimeleri yaratici sekilde ifade edebilir, diizenleyebilir ve kelime
becerilerini gelistirebilirler.

4. Tartisma ve Sonuc¢

Yabanct dil derslerinde, kelime Ogretiminin 6nemi giiniimiizde daha ¢ok anlam kazanmaya
baglamistir. Kelime 6gretiminde, klasik yontemlerden vazgecilerek yeni 6gretim yontemleri tizerinde
calisilmakta, yabanci dil 6gretmenleri glinlimiizde derslerinde bu yontemleri sik¢a kullanmaktadir. Bu
yaratici yontemler, 6grencinin motivasyonunu, derse olan ilgisini artirmakta, 6gretmenler agisindan ise
verimli ders yapilmasini saglamaktadir. Calismamizda Mesleki Yabanci Dil derslerinde uygulamasini
gosterdigimiz Mindmapping teknigi de, yabanci dil derslerinde kullanilabilen, kelime 6gretimine
faydalar1 olan, yaratict bir yontemdir. Bu yontem sayesinde ogrencilerin kelime haznelerini
gelismekte, kelimelerin akilda kaliciligi artmakta ve zihinlerinden ilgili tst bagliklara ait olan
kelimeleri ¢agirma becerileri gelismektedir.
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Abstract

Open and distance learning are increasingly attracting the institutions of higher education. This interest is
influenced by many factors such as developments on knowledge and communication technologies, gaining
new students, sharing information and experiences, creating new financial resources, following successful
practices. Particularly since early 2000’s, several higher education institutions opened undergraduate and
associate programs and started open and distance learning applications besides conventional education.
Although the main focus is education, the open and distance learning differ in many points from the
conventional education. With these differences in administrative structures, equipment, building, use of
specialized staff and cost structure, a new approach and a new form of doing business for institutions is
necessary. The ones which do not predict the necessary changes in the present structure or do not make a
good preparation and resource planning, but focus only on the returns to be obtained in case of being
successful, the chances of success will be very low in open and distance learning applications. It is
observed that several unmiversities stepped into open and distance learning field but most of them
abandoned the programs soon after.

The universities which has open and distance learning programs, related programs, the progress of the
quotas in these programs, the duration of the programs, and teaching units connected to these programs
examined as “associate and undergraduate” and “open and distance learning” in this paper. It is
determined that the higher education institutions have interest in open and distance learning but they lost
interest and close the applications soon after. It is concluded in the light of collected data for this paper
that, such adverse situations happened due to not carrying out the applications in an integrated manner
within the institutions and the restrictions in the quotas.

Keywords: Open education, distance education, undergraduate and associate degree programs in open
and distance education in Turkey

1. Introduction

Demand to the higher education in the Republic of Turkey has always been high. To meet this demand
new universities has been established, the capacity of the existing ones has been increased but none of
them was a good solution. Present higher education quotas of the present universities are not sufficient
enough to cope this demand. At this point, Anadolu University Open Education system, with the high
capacity offered has been a solution to this demand for years.

Open Education Faculty first opened in 1981-1982 and then, Faculty of Economics and Faculty of
Business Administration in Anadolu University and their total number of graduated students in the last
30 years is almost equal to the total number of graduated students in formal education in Turkey at
same period. New developments in the technologies, increasing demand, desire of gaining new
students and new regulations in the legislations allowed other universities open new programs in the
related fields from the year 2000. Early distance education programs started in 2003 and especially in
the last seven years, many higher education institutions applied programs in this field. If we exclude
Anadolu University, open and distance education can be seen as a new field for many higher education
institutions.
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Although their main focus is education, open and distance learning differs from traditional education
in many aspects. Differentiations according to traditional education in managerial structure,
equipment, building, specialized personnel usage, and cost require a new vision and a new form of
doing business for these institutions. Open and distance learning projects which do not predict the
possible changes in the existing structure, do not have good preparation and resource planning and
focus only on the success in possible income, then the chance of being successful will be very low.
Besides these inner processes, good examining of legal restrictions and quota decisions and program
opening and closing decisions of the decision makers like Higher Education Council, in other words,
good analysis of how they direct the progress, is important for the higher education institutions their
implementations to be running for a long term.

The decision to begin an open and distance learning program for an institution needs a good
preparation period and various external factors should be taken into consideration and analyzed.
However, the result of examination of the recent development of distance and open learning
applications in this study showed that higher education institutions showed great interest in open and
distance learning applications but it was non-continuous and vast majority of them were closed soon
after. In this case, it will bring a lot of negative factors to the implementing institution and those who
enroll in the program will be affected. Therefore, to demonstrate the development of open and distance
learning in Turkey, it is important to analyzing the sample applications and determine the problems
and solutions.

2. Review of Literature

Open and distance learning differs in many aspects from traditional education applications. The
institutions which think that their existing accumulation of conventional education would be sufficient
in the provision of open and distance learning and step into the field unprepared will probably fail.
Indeed, one the most important theorist in the field Otto Peters (1967) sees the distance education
teaching as an industrialized form of learning and suggests the training of new terminology to be used
for the analysis of this education format. Peters mentioned the concepts rationalization (use of
methodological criteria), the division of labor, machinery, assembly line, mass production,
preparations, planning, organization, scientific control methods, forming (concretization),
standardization, function change, objectification, integration and centralization. These terms which
have a big impact on the success of open and distance learning, are the elements and concepts should
take into consideration the importance of the transition to distance education largely explains the
traditional institutions differentiation of distance education based on traditional education.

Desmond Keegan (1996) claims that re-integration process of teaching in distance education will end
up at least five changes in normal structure of verbal and group based education. These are;

1. The industrialization of learning action,

2. The privatization of institutional learning,
3. The change in the administrative structure,
4. Different equipment and buildings,

5. Change in the cost structure.

Besides these elements, features inside Turkey like the development of quotas of these factors,
demand and student attendance, legal regulations and policy changes of the decision makers and
decision makers changes, should be carefully analyzed. In this sense, to analyze the differentiations of
open and distance learning applications of several institutions is important. It is also important that the
progress should be analyzed in different scales.

In this study, the associate and undergraduate degree programs which opened from 2000s to present
are studied in terms of numerical terms and quota limitations. This evaluation will put the public
image of the point reached today and the process of development and specially breakdowns and
concrete barriers will be expressed.
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3. Methodology

The study required compilation, editing and interpreting of various data. In the effort to demonstrate
the total picture of open and distance learning, how the enough and adequate data would be collected
has been researched and the information obtained from Higher Education Student Quota Guide
published by OSYM (Student Selection and Placement Center) annually, considered to be sufficient
enough for the scope of this study.

For this purpose, guide choices were examined from 1996 to 2015, and scanned all higher education
institutions in the field of open and distance learning and data were created in this period . Among
these records number of student rates registered/deleted to a program considered to be contribute a lot
to this study but it has been seen that this data is almost impossible to obtain and considered that data
at hand reflected also important contribution to the study and used this limited data. Besides, the
number of additional quota granted to additional placement and programs carried out by OSYM has
been ignored. But when considered that the right of additional quota has been granted to the programs
already has lack of quota, there has been no lack of quota information in this sense. Also
undergraduate and associate degree programs offered by distance education and distance learning
methods implemented by higher education institutions has been examined and undergraduate
programs were excluded.

4. Results

Legislation considers open education and distance learning in Turkey are to be different teaching
formats. In this regard, contrary to the negative progress of distance learning degree programs, the
number of open education degree programs can be said to have continued to increase.

4.1. Quantitative Development of Open and Distance Learning Associate Programs

At the higher education undergraduate degree level until the 2015-2016 academic year (hereinafter
will be called in 2015 ), it is seen that 18 universities has open and distance learning program. Until
the year 2015, among these 18 universities, 3 of them have thought both open and distance education
and the rest 15 only distance education. Council of Higher Education gave permission only to Anadolu
University to open education until the year 2010. Council of Higher Education gave permission to
open education Erzurum Atatiirk and Istanbul universities after 2010. Accordingly, Istanbul and
Ataturk Universities began to practice open education at undergraduate level in 2011 and are
continuing. While Istanbul University continuing providing learning with distance education methods
as of 2015, Anadolu and Atatiirk Universities closed distance education programs which they opened
in previous years and provide only training through distance education methods.

Table 1. Universities which has Undergraduate Degree Programs at Open and Distance Learning

Number of
Name Education | Education | Education Existing
Type Start Year End Year Programs in
2015

Anadolu S
Universitesi Open 1982 Continuing 17
@ta.turk o Open 2011 Continuing 4
Universitesi
I"sta.nbuI. . Open 2011 Continuing 6
Universitesi
]?eykent' . Distance 2011 Continuing 1
Universitesi
Celal Bayar Distance 2013 Continuing 2

122



The 1* International Conference on Studies in Education ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

Universitesi
Inonii Universitesi Distance 2011 Continuing 2
Istanbul Distance 2010 Continuing 8
Universitesi
@fyon Kocgtepe Distance 2013 2014 i
Universitesi
Bartin Universitesi Distance 2012 2013 -
Dicle Universitesi Distance 2014 2015 -
Fatih Universitesi Distance 2012 2013 -
I“sta.nbul. Ar;l Distance 2011 2012 )
Universitesi
Igar.abulf . Distance 2009 2014 i
Universitesi
Igar.aden.lz Teknlk Distance 2010 2012 i
Universitesi
Ma.ltepe. . Distance 2012 2015 i
Universitesi
Namlk Kerpal Distance 2014 2015 i
Universitesi
Sakarya Pistance | 5009 2015 .
Universitesi
Sulgyrnqn Demlrel Distance 2011 2014 )
Universitesi
Zirve Universitesi Distance 2012 2015 -

In Table 1, it is pointed out that many universities opened undergraduate programs with distance
education methods in the last five years but without graduating any students yet, the programs were
shot down, in other words, they stopped accepting no more new students. Afyon Kocatepe, Bartin,
Fatih, istanbul Arel ve Namik Kemal ve Dicle Universities accepted students just for one year and
stopped accepting the following year. Karadeniz Teknik, Maltepe, Siileyman Demirel ve Zirve
Universities stopped undergraduate level distance learning programs in four years at most. There may
be many reasons for this issue but it must be researched in depth. It is clear that there are negative
examples in regarding distance education and its progress.

When we look at the issue in open and distance learning differentiation, it is seen that the
undergraduate distance learning programs do not last long and these programs were closed in very
short time which is unusual in education. This can be seen in Table 2.

Table 2. Progress of Undergraduate Degree Programs at Distance Learning Programs

Name of the University Number of Undergraduate Degree Programs in Years

2009 | 2010 | 2011 | 2012 | 2013 | 2014 | 2015
Istanbul Universitesi 0 10 10 9 7 8 8
Beykent Universitesi 0 0 3 3 3 2 1
Celal Bayar Universitesi 0 0 0 0 1 2 2
Inonii Universitesi 0 0 2 2 4 2 2
Afyon Kocatepe Universitesi 0 0 0 0 1 0 0
Bartin Universitesi 0 0 0 2 0 0 0
Dicle Universitesi 0 0 0 0 0 1 0
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Fatih Universitesi 0 0 0 1 0 0 0
Istanbul Arel Universitesi 0 0 2 0 0 0 0
Karabiik Universitesi 1 4 9 9 4 0 0
Karadeniz Teknik Universitesi 0 1 1 0 0 0 0
Maltepe Universitesi 0 0 0 2 2 2 0
Namik Kemal Universitesi 0 0 0 0 0 2 0
Sakarya Universitesi 6 6 8 8 8 6 0
Siileyman Demirel Universitesi 0 0 | | 2 0 0
Zirve Universitesi 0 0 0 3 3 1 0

The majority of universities as shown in Table 2 were left off or reduce the number of distance
education degree programs. It is an striking issue that Beykent University began distance learning with
three undergraduate programs in 2011 and two of them were closed and Inonii University began
distance learning with four undergraduate degree programs and closed two of them.

Sakarya University is one of the first universities in Turkey which begins distance education in 2003
but closed all the undergraduate distance learning programs in 2015. It can also be seen in Table 2 that
12 universities opened distance undergraduate programs but all of them closed the programs in a few
years. It is worth mentioning that specially Sakarya University opened eight and Karabiik University
opened nine programs and closed them all soon after. It can be seen the progress of undergraduate
distance learning programs in years on the following Figure.

Figure 1. Quantitative Progress of Distance Undergraduate Degree Programs in Years

45
40

40 36 35

35
30 26
25 21

20

15

~

10

Total Number of Programs

5

0
2009 2010 2011 2012 2013 2014 2015

Years

It is clearly seen in the Figure that there are 7 distance undergraduate degree programs in 2009 and
there is a dramatic increase in the following three years. But after 2012, there is a dramatic decrease by
closing the programs. Open Education undergraduate degree programs has been carried out with 27
programs by Anadolu, Atatiirk and Istanbul universities who have the right to open education as of
2015.

If we consider that Istanbul and Ataturk Universities has 18 distance undergraduate programs when
they first started in 2011, number of undergraduate programs with distance education method has
increased every year.
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4.2. Quantitative Progress of Associate Degree Programs at Open and Distance Learning

Open education applications started in 1982 by Anadolu University in Turkey and no institutions has
been engaged in open and distance associate and undergraduate education for many years. However,
the factors such as, developments in information and communication technology, sufficient experience
of higher education institutions, appropriate legal arrangements and the demand of students
encouraged the institutions to engage in open and distance education programs especially associate
programs. As a result, especially since the mid-2000s distance learning associate degree programs
began to open intensively. There were 12 associate programs in Mersin and Sakarya Universities and
this has spread to 51 higher education institutions in years. As a result in 2015 there were 105
associate degree programs in 37 higher education institutions.

But to determine the course of events the progress of process must be assessed. Distance education
degree program has been opened by fifty-one different higher education in process and 14 of them
completely terminated this practice. To expect getting a steady line of development in distance
education improvements, the university should be specialized in the area and increase the number of
opened programs steadily or develop the programs which were already opened. However, when
examining the development trend of the change in the number of universities and programs that
opened and closed programs and the number of programs implemented by university is noteworthy
much.

Figure 2. Quantitative Progress of Associate Degree Programs at Distance Learning Programs
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It can be clearly seen that there is a significant increase in the number of opened associate degree
programs since 2008. The reason of this increase is besides the universities increased the number of
opened programs, new universities has stepped foot in the field of distance learning and opened
programs. Another active factor of increase in the number of programs may be the quota applied to the
programs. Higher education institutions responded to the high quota restrictions applied to the
programs by opening more new programs. When development of associate degree programs at the
open education is examined, again Anadolu University alone increased the number of associate degree
programs gradually in years and then Atatiirk and Istanbul Universities got the permission to open
distance education and opened associate degree programs and increased the number of programs
gradually in years. Associate degree programs opened by these three universities were 33 in 2001 and
this number increased to 61 in 2015.

Total number of 284 associate degree programs has opened by the universities between the years
2000-2015 and during this process, 118 of them were closed (including those appearing were closed
due to change of name). Similarly, those universities opened 94 undergraduate degree programs and

125



The 1* International Conference on Studies in Education ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

during this process 54 of them were closed. 45% of the total opened distance and open learning
programs between the years 2000-2015 were closed and terminated their programs.

4.3. Progress of Quota of Undergraduate Degree Programs at Open and Distance Education

When the progress of quota has analyzed in years, it is seen that rather high quota has been given to
programs run by the open education system. On the contrary, the quota for the programs run by the
distance education is extremely low if compared with quota given to open education programs.
Besides, open education programs accepted students without any quota restrictions for years, recently
quota restriction applied to all the open education programs.

16 universities opened distance undergraduate degree programs in years. However, low quota has been
given to these programs by YOK and the quota lowered further in years caused closing these
programs. In the year 2015, the number of distance undergraduate degree programs continuing in only
4 universities and their quota distributions are shown as follows in Table 3.

Table 3. Numbers and Quota of Distance Undergraduate Degree Programs

Name of the University Number of Programs Total Quota
Istanbul Universitesi 8 1200
Beykent Universitesi 1 30

Celal Bayar Universitesi 2 160

Inonii Universitesi 2 200

As shown in Table 3, distance education is run in four universities, by 13 programs with total number
of 1590 students.

If Anadolu University is considered as an exception being appointed by the law in 1982 as the only
one player with higher education institution for giving open education programs, it is clearly seen
from the table that open and distance education applications of the universities are rather new.

After Anadolu University, in 2011 Atatiirk and Istanbul universities started open education and today
these three universities run 27 open undergraduate degree programs in total. After 2012, open
undergraduate degree program quota progress is shown below in Figure 3.

Figure 3. Quota Progress of Open Education Undergraduate Degree Programs
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It can clearly be seen form the Figure that there have been significant quota reductions after the year
2012. The reason of the raise of quota in 2015 is, Anadolu University opened six new undergraduate
programs with 10.500 quota in this year.

4.4. Quota Progress of Open and Distance Associate Degree Programs

In Turkey, 51 universities are related with distance learning associate degree program with open
distance education method until 2015. However, in 2015, it is observed that only 37 of them continued
to associate education by distance learning method. 14 universities totally terminated their distance
associate learning programs. In 2015, in 27 universities, 105 distance associate degree learning
program keep going with total quota of 10.445. Particularly new higher education institutions open
associate degree programs and this increases the total quota. But it must be pointed out the high rate of
opened and closed programs and high number of universities coming in and going out to the field.

Open education associate degree programs again run by the universities Anadolu, Atatlirk and Istanbul
which has the permission to open such programs. As of 2015, quota restriction implemented in all
associate degree distance education programs. But unlike distance associate degree learning programs,
higher quota rate is given to open education associate programs. In 2015, 61 associate programs in 3
universities has a quota of 137.750.

5. Discussion and Conclusion

Recently, significant changes are experiencing in the development of open and distance learning in out
country. In the last 15 years of development of distance education and open education division
deepened and legally regulated, new universities participated in open education field, many
universities opened undergraduate and associate degree programs through distance education methods.
The interest of higher education institutions to the field of open and distance learning is increasing.
However, it is seen that, opened programs, particularly in the field of distance education is not kept
open for long-term and universities soon gave up this practice. There could be many reason and should
be studied. Considering the scope of this study, to sustain the undergraduate and associate programs is
extremely difficult with these given low quota and quota restrictions. Because open and distance
education requires an important preparation phase and certain investment and it is a training course
which vary widely according to the traditional teaching process and teaching method. Negative factors
like at the end of all the efforts appealing fewer students than that accorded to formal education, not
being able to get the returns allocated resources institutionally, in terms of teaching staff unable to
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reach the expectations at the end of their course preparations, negative factors like monetary issues and
payments, low quota allocations are emerging as a significant result.

Quota restrictions started with a few programs at the open education and spread gradually to all the
programs in years. Higher quota allocation to programs, allowing applications to spread over the
country, and especially existence of Anadolu University’s organization and structuring ability based
on many years, greater flexibility in monetary issues and payment methods according to distance
learning make open education programs more sustainable.
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Abstract

In this study, we investigate the relationship between Heron triangles formed by consecutive ordered triple
(n+t,n+t+Ln+t+2)e Q3 and difference equation where n and t are rational numbers.

Keywords: Heron triangles, difference equation, consecutive trios.

1. Introduction

Lineer equations with two variables root of real numbers indicates a line. However find the
integer roots of same equation requires a completely different approach. Similar to obtain the length of
the side and the area which are triangles with rational of the family of triangles requires a different
method. This paper produces an infinite family of triangles with rational sides and rational areas and,
in fact, an infinite family of triangles with integer sides and integer areas. The results are quite
attractive and open a door to a further study of these triangles, both geometrically and number-
theoretically.

In [1], Buchholz and Rathbun (1997) studied an infinite set of Heron triangles with two
rational medians.

In [2], Buchholz and Rathbun (1998) presented a proof that there exist infinitely many rational
sided triangles with two rational medians and rational area. These triangles correspond to rational
points on an elliptic curve of rank one. They also displayed three triangles (one previously
unpublished), which do not belong to any of the known infinite families.

In [3], Sastry applied a technique in his study that uses a triple of integers that can represent
the lengths of the sides of a triangle to generate a family of Heron triangles.

In [7], Chisholm and MacDougall examined the remaining six configurations, which were left
unsolved by Buchholz [R.H. Buchholz, Perfect pyramids, Bull. Austral. Math. Soc. 45 (1991) 353—
368] from the fifteen configurations for tetrahedra having integer edges and volume, by restricting
attention to those with two or three different edge lengths, for integer volume, completely solving all
but one of them.

In [9], Ionascu et al. studied the function H(a, b), which associates to every pair of positive
integers a and b the number of positive integers ¢ such that the triangle of sides a, b and ¢ is Heron,
i.e., it has integral area. In particular, they proved that H(p,q) <5 if p and ¢ are primes, and that H(a,

b) = 0 for a random choice of positive integers a and b.
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Also see references.
In this study, it is investigated the » which is rational numbers, so that obtained consecutive

triples that makes a triples of Heron against each value given to ¢ in

(n(k),n(k) +t+ l,n(k) +1+ 2) S Q3 which n(k) and ¢ are rational numbers, can be obtained from

the equation n(k) = —(t + 1) +4+ 3m’ (k) , where the where m(k) is derived from

m=-|(2-4) ~(2435) k=012

which are the solutions of the linear difference equation
m(k+2)—4m(k +1)+m(k)=0

with the initial conditions 7(0) =0 and m(1) =2.

Definition 1. If the side lengths and area of a triangle are rational numbers, then the triangle is called

a Heron Triangle.

Definition 2. A triple (a,b,c) € Q3 is a Heron triple if a triangle of sides a, b, c is a Heron triangle.

For example, a consecutive ordered triple (13,14,15)6(@3 means a Heron triangle. However,

(14,15,16) €Q°, (15,16,17)eQ?, (16,17,18) e(@3 consecutive ordered triples like do not mean

. . 51 .
a Heron triangle. Because despite ;4,5 ) Q  Pusisiny =24€Q and P4 048 = ) eQ;it

2
15 21 51
becomes A, 516 = Z\/663 2Q, Aysiern =24421¢Q and A 00 = X\/% ¢Q . The

triangles, the sum of internal angles is 180° and the medians intersect at a point inside the triangle so
that this is defined by center of gravity and bisectors intersect at a point ect. properties also apply to
Heron triangles. However choosing Heron triangles in infinite number of families of triangle requires
a different approach. Because every consecutive triples to be a triangle but not to be a Heron triangle.

Hence some studies which are indicated in references focuses on the production of Heron triangles.

2. Main results

Theorem 1. We assume that n(k) is rational number and for £ = 0, 1, 2, ..., let

2

n(k) =—1++/4+3m’(k) where m(k) is the solution of linear difference equation
m(k +2)—4m(k +1)+m(k) =0 with the initial conditions 7(0) =0 and m(1) =2 . Triangles with
sides n(k) ,n(k) + l,n(k) + 2 are Heron triangles.

Proof: Let’s take the triples (n(k),n(k) + l,n(k) + 2) . For this consecutive ordered triples to define

a Heron triangle, the following should be provided:
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p(k)= Q and A=

3n(k)+3 k)+1
l’l(2)+ c I’Z(4)+ \/3(n(k)—1)(n(k)+3)€(@

p(k) is rational since n(k) is rational. Now, for A€Q to be true, (n(k) —1)(n(k) + 3) =3m’ (k)

should be provided. Note that there are infinitely many rational solutions (m(k), n (k)) to this
equation. Namely, consider the sequence
m(0)=0, n(0)=1
m(l)=2, n(1)=3
m(2)=8, n(2)=13

obtained by taking mi(k)=4m(k —1)—m(k —2). If initial conditions m(0)=0 and m(l)=2 are
m(k) =4m(k —1)—m(k—-2),
m(k+2)—4m(k +1)+m(k)=0, m(0)=0 and m(l)=2 is written. This equation is linear

taken in the relation difference equation

equation and the characteristic equation is > —44+1=0. It has solutions A,=24% V3. In this way,

k k
general solution of the equation is m(k) = ¢, (2 - \/g) +c, (2 + \/g) ,wherek=0,1,2, ...

If we use the initial conditions,

m(0)=c¢,+c,=0 R cl:_%
m(1)=c,(2-43)+c,(2+3) =2 1

C,=—F=

3

[98)

is obtained.

From here,

m(k):—%{(z—\/?) —(2+J§)k},k=o, 1,2, ...

In this way, each term of the progression {m(k)} is written in the relation

(n(k) —1)(n(k) +3) =3m’ (k) and the equation is solved according to n(k ) . Moreover, if the fact

that side length will be positive is taken into consideration, n(k) =—1+,/4+ 3m’ (k) numbers are

obtained against each m (k) . This result proves the theorem.

These triangles and their areas can be seen from the following table.

k

m(k)

n(k)

n(k)+1

n(k)+2

Py nk)+1.n(k)42)

(n(k).n(k)+1.n(k)+2)

0

0

1

2

3
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1 2 3 4 5 6 6

2 8 13 14 15 21 84

3 30 51 52 53 78 1170

4 112 193 194 195 291 16296

5 418 723 724 725 1086 226974

6 1560 2701 2702 2703 4053 3161340

7 5822 10083 10084 10085 15126 44031786

8 21728 37633 37634 37635 56451 613283664

9 81090 140451 140452 140453 210678 8541939510
10 302632 524173 524174 524175 786261 1,18974E+11
11 1129438 1956243 1956244 1956245 2934366 1,65709E+12
12| 4215120 7300801 7300802 7300803 10951203 2,30803E+13
13 15731042 27246963 27246964 27246965 40870446 3,21467E+14
14| 58709048 101687053 101687054 101687055 152530581 4,47746E+15
15| 219105150 379501251 379501252 379501253 569251878 6,2363E+16
16| 817711552 1416317953 1416317954 | 1416317955 | 2124476931 8,68605E+17
17| 3051741058 5285770563 5285770564 | 5285770565 7928655846 1,20981E+19
18| 11389252680 | 19726764301 | 19726764302 | 19726764303 | 29590146453 1,68505E+20
19] 42505269662 | 73621286643 | 73621286644 | 73621286645 | 1,10432E+11 | 2.34697E+21
20| 1,58632E+11 | 2,74758E+11 | 2,74758E+11 | 2,74758E+11| 4,12138E+11 | 3,26891E+22
21| 5,92022E+11 1,02541E+12 | 1,02541E+12 | 1,02541E+12 | 1,53812E+12 4,553E+23
22| 2,20946E+12 | 3,82689E+12 | 3,82689E+12 | 3,82689E+12 | 5,74034E+12 | 6,34151E+24
23| 8,2458E+12 1,42822E+13 | 1,42822E+13 | 1,42822E+13 | 2,14232E+13 8,83258E+25
24| 3,07738E+13 | 5,33017E+13 | 5,33017E+13 | 5,33017E+13 | 7,99526E+13 1,23022E+27
25| 1,14849E+14 | 1,98925E+14 | 1,98925E+14 | 1,98925E+14 | 2,98387E+14 1,71348E+28
26| 4,28623E+14 | 7,42397E+14 | 7,42397E+14 | 7,42397E+14 | 1,1136E+15 2,38656E+29
27| 1,59964E+15 | 2,77066E+15 | 2,77066E+15 | 2,77066E+15| 4,156E+15 3,32406E+30
28| 5,96995E+15 | 1,03403E+16 | 1,03403E+16 | 1,03403E+16 | 1,55104E+16 | 4,62981E+31
29| 2,22802E+16 | 3,85904E+16 | 3,85904E+16 | 3,85904E+16 | 5,78855E+16 6,4485E+32
30 8,31507E+16 1,44021E+17 | 1,44021E+17 | 1,44021E+17 | 2,16032E+17 8,9816E+33

Theorem 2. We assume that n (k) is rational number and for k£ = 0, 2, ..., let
n(k) =2+ «/ 443m*(k) where mi(k) is the solution of linear difference equation

m(k +2)—4m(k +1)+m(k) =0 with the initial conditions m(0)=0 and m(l) =2 . Triangles with

sides n(k) +1,n (k) +2, n(k) + 3 are Heron triangles.

Proof: Let’s take the triples ( n(k)+1,n(k)+2,n(k)+3). For this consecutive ordered triples to

define a Heron triangle, the following should be provided:

p(k)

_3nk)+6 _
2

and A

n(k)+2
4

3l (n(k)+4) €Q.

p(k) is rational since n(k) is rational. Now, for A€ QQ to be true, n(k)(n(k)+4):3m2(k)

should be provided. Note that there are infinitely many rational solutions (m(k),n(k)) to this

equation. Namely, consider the sequence
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m(0)=0, n(0)=0
m()=2, n(1)=2
m(2)=8, n(2) =12

obtained by taking m(k)=4m(k—1)—m(k—2). If initial conditions m(0)=0 and m(l)=2 are
taken in the relation m(k) =4m(k —-1)—m(k-2), difference equation
m(k+2)—4m(k +1)+m(k)=0, m(0)=0 and m(l)=2 is written. This equation is linear

equation and the characteristic equation is > —44+1=0. It has solutions A,=2% \/5 . In this way,

k k
general solution of the equation is m(k) =, (2 - \/g) +c, (2 + \/g) ,wherek=0,1, 2, ...

If we use the initial conditions,

1
m0)=c, +c,=0 Q=7
L = \/g is obtained.
m(1)=c,(2-43)+c,(2+3) =2 1
Cz——3

From here,

m=-\(2-B) ~(2++B) k=002,

In this way, each term of the progression {m(k)} is written in the relation

n(k)(n(k)+4) =3m*(k) and the equation is solved according to n(k) . Moreover, if the fact that

side length will be positive is taken into consideration, n(k)=—2—|—1[4—|r3m2 (k) numbers are

obtained against each m (k) . This result proves the theorem.

Theorem 3. We assume that n(k ) is rational number and for £ = 0, 1, 2, ..., let
n(k) = —(t + 1) +4+3m’*(k) where m(k) is the solution of linear difference equation
m(k +2)—4m(k +1)+m(k) =0 with the initial conditions 72(0) =0 and m(l) =2 . Triangles with
sides n(k) +1, n(k) +t+1, n(k) +1+2 are Heron triangles.

Proof: Let’s take the triples (n(k) +t,n (k) +1+1, n(k) +1+ 2) into consideration. For this

consecutive ordered triples to define a Heron triangle, the following should be provided:
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3(n(k)+1+1) .

5 Q

p(k) =

and

_n(k)+t+1
4

A () +1-1)(n(k)+1+3) €Q

p (k) 1s rational since n (k) is rational. Now, for Ae@Q become true,
(n(k) +1— 1) (n(k) +1+ 3) =3m’(k) should be provided. If n(k)+t=u(k) then
(u(k) - 1) ( u(k)+ 3) =3m’(k) is obtained. It is obvious from Theorem 1 that the relation

m(k) =4m(k —1)—m(k —2) . If initial conditions 72(0) =0 and m(1) =2 are taken in this relation,

m(k+2)—4m(k +1)+m(k)=0, m(0)=0 and m(l)=2 difference equation is written. This

equation is linear and its characteristic equation is 4> —4A+1=0. It has solutions 4, =2+ V3. In
k k

this way, general solution of the equation is m(k)=c, (2—\/§) +c, (2+\/§) ,k=0,1,2,..1s

obtained.

By using the initial conditions,

1
m(0)=c,+c,=0 clz——3

is obtained.

m(l)zc1(2—\/§)+cz(2+\/§):2:> B 1 1S obtaine
C2——3

From here,

i =-|(2-4B) ~(2446) k=012,

In this way, if each term of the progression {m(k)} is written in the equation

(n(k) +1— 1)(n(k) +1+ 3) =3m’ (k) and the equation is solved according to n(k) . Moreover if the

fact that the side length will be positive taken into consideration, n(k ) = —(t + 1) +4/4+ 3m’ (k )

numbers are obtained against each m (k) , and it is the proof of the theorem.

Open Conclusion:

In this study, we investigate the relationship between Heron triangles formed by consecutive

ordered triple (n(k)+t,n(k)+t+1,n(k)+t+2)eQ’ and difference equation. If we get
a(k), b(k), c(k) instead of (n(k)+t,n(k)+t+1,n(k)+t+2)eQ’, is this triple written by

difference equations to be ensure a family of Heron triangle?
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Abstract

According to researchers Vila and Castella “everybody knows how to talk, they have to learn to write”
(2014). Public speaking development walks with us from the earliest age and it allows us to interact with
others and to express our feelings. Nevertheless, at the end of compulsory education, many people have
problems when speaking in public in their mother tongue both as professionals and citizens. Plus, there is a
low presence and a lack of educational tradition in teaching public speaking in our country, Spain. The aim
of this research is to rethink on the current demand for communication skills among which are the ability to
express ideas, persuade and influence others. Bearing teamwork in mind as an effective method to develop
both linguistic and communication skills while improving social and cognitive aptitudes, a learning
proposal in fourth-grade classroom in Jaime I Elementary School in Nules (Castellon province) was
carried out. By means of direct observation through a field diary, meaningful qualitative results in
communicative students’ attitudes were found throughout the whole training period, establishing a link
between public speaking skills and Cooperative Learning. To some extent, Cooperative Learning improves
the students’ speaking work and this learning may have future positive effects on academic achievement
and professional and personal success.

Keywords: public speaking, Cooperative Learning, learning proposal, positive effects, Elementary school

1. Introduction

In this study our primary purpose is to report the impacts of our method and findings present in an
experimental investigation aimed at the analysis of the classroom through a didactic intervention as a
trainee researcher at an Elementary School during 2015-2016 in Nules (Castellén province, Spain).
The choice of this specific topic replies to how in recent years, the field of Community Psychology has
given considerable attention to how research and evaluation methods should be designed to support
our goals of empowerment of our students since very early years, during Elementary School.
Throughout this training experience we explain the link between public speaking skills and
Cooperative Learning by pointing out the importance of both research lines in our current society and
its expectations regarding the need for anybody’s professional and personal future.

2. Theoretical Framework
2.1 Cooperative Learning

Authors such as Donaire Castillo, Gallardo Arrebola and Macias Aguado defend that compared to
other more traditional teaching methodologies Cooperative Learning represents “a new way of
working where the responsibility doesn’t fall entirely on teachers, but on students” (2006: 3). Meaning,
it requires Elementary School students’ direct and active participation and involvement. One of the
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most relevant aspects in Cooperative Learning is how this method helps to improve the classroom
environment, which makes this methodological approach a gemstone coveted around the world arising
from the anachronistic specialization of knowledge and the daily lack of ability and skills that most
undergraduated students in Teaching Studies Degree have to overcome. Globalization is one of the
most important historical features that education is likely to experience in this century (Brunold, 2006).
Unfortunatelly in a daily basis, due to a lack of global views we live with a deficit regarding our social
responsibility, that is, we only take charge of individual weakening global perspective (Morin, 2000).

Therefore, Cooperative Learning is a key element that allows students getting to know how to work in
teams while developing their social skills. Allowing them prominently to become active participants of
their own learning at a very early stage. Thereby, the teacher (trainee, teacher assistant, educator or
mentor) becomes a mere guide, a designer who organizes and facilitates cooperative situations rather
than filling students’ minds with data.

2.2 Public speaking

Based on Chomsky’s words, language is one of most powerful tools that humankind has and by means
of it, we express our ideas, thoughts, feelings and even talk about what seems intangible. That is to say,
it brings us the chance to refer to the past, present and future as well. Hence many specialists claim
that to learn how to speak in public is not an option but a bare necessity.

Alvarez (2007) states we must keep in mind two remarkable facts: 90% of our relationship life
consists in speaking and listening while only 10% is based on reading and writing activities. On the
other hand the importance of oral communication in democratic societies of the globalized world
(Brunold, 2006). Therefore communication skills are considered as relevant as much in academic,
professional and personal area.

Throughout history, Spanish traditional schooling did not focused on oral language skills development.
The traditional conception of language teaching focused on three pillars: calligraphy, spelling and
grammar rules and the history of literature. During the second half of the 20" century some awareness
centered on public speaking skills aroseand certain private schools earmarked the learning to form the
elites of society employing Freinet pedagogy followers where oral genres were part of the usual
educational practices (Camps, 2002).

According to researchers Vila and Castella, “everybody knows how to talk, they have to learn to
write” (2014) public speaking development walks with us from the earliest age and it allows us to
interact with others and to express our feelings. Nowadays, many countries have included as a major
objective in the area of language development oral skills, reaching the importance level and frequency
as written skills. One example is Italy where public speaking plays an important role in evaluation
being most students graded by means of oral exams. Countries such as Argentina, the United Kingdom
and the United States believe this competence must be worked out through all learning levels.
American High Schools place high attention on public speaking as an optional subject although oral
skills are developed in all the classes since most subjects contain oftenly oral presentations evaluation.

In the meantime, in Spain there are few schools where public speaking is studied. Agustin Rosa, an
expert in this competence and author of Speak in public is possible, if you know how stands by that:
“communicate effectively is a basic skill today but rarely is taught in Spanish schools”. He also adds:
“improving public speaking among the youngest would get a positive effect on school performance,
personal and professional development”. Nevertheless, at the end of compulsory education, many
people have problems speaking in public in their mother tongue as professionals and as citizens.
Hence, there is a low presence and a lack of educational tradition in teaching public speaking in Spain.

2.3 Teamwork as a fantastic option to develop public speaking competence

Among some of the 21% century teaching goals we can find objectives such as to educate critical
people, self-sufficient, open-minded and with creativity to solve problems. In order to achieve these
goals it is a basic requirement to learn how to express oneself (Foster-Fisherman, Nowell, Deacon,
Nievar and McGeen, 2005). The importance of public speaking skills lies in knowing to organize,
discuss, defend, persuade and leadership ability. Lastly, it is necessary to learn the basics on
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Cooperative Learning techniques to make the best of each group member.

Having said that, we should consider the class of oral speech as an opportunity for cooperative work
between equals, jointly solving tasks and then presenting them to class in a climate of complicity and
learning. (Vila and Castella, 2014). This point is closely linked to one of the educational emergency in
the world today is education for dialogue. The educational relationship is a dialogical relationship
based on dialogue established between teacher (trainee, teacher assistant, educator or mentor), students
and among students. Therefore, Cooperative Learning contributes to educate the capacity for dialogue
between its members in tasks of problem solving, to share and to discuss from different points of view.

Furthermore, personal development (the final goal of education) requires interaction with others and it
is opposed to individualism. The person develops in community so dialogical activities and public
speaking competence are essential to learn how to coexist in diversity and to find ways in order to
understand people. (Camps, 2002). Furthermore, authors Hirst and Slavik (1990) claim that
Cooperative Learning serves as well to develop linguistic and communication skills while improving
social and cognitive skills.

3. Methodology

The overall objective of this study is to describe and determine the importance of the public speaking
competence development at an early age as part of a future preparation both at a professional and
personal level, noting that this ability will be a required skill. The whole process lasted about 4 months
(from January 25" till May 20", 2016) which is the training period when Teaching Degree
undergraduate studetns serve as teacher assistants at local, state Elementary Schools, at the Universitat
Jaume I (Spain).

Regarding the sampling it has been considered relevant intentional sampling as we proceed from the
need of understanding the social phenomenon and processes in all their complexity. The subjects who
participate in this study make up a total of 23 children in 4™ grade between 9 and 10 years old at Jaime
I Elementary School in Nules (Castellon). Out of these 23 individuals, there were 8 boys and 15 girls.

The technical and research instrument used for this study is the participant observation. This modality
of observation responds to a methodological issue that it is considered adequate and uses a field diary
as main tool for recording those acts that might be interpreted, allowing systematizing experiences
before analyzing them qualitatively and transforming them into results. Through this process, it is
expected to explore the communicative attitudes of each student when they participate in public
speaking activities. It also allows comparing the situations in which students speak alone and when
they speak in a team, wanting to prove the effectiveness of Cooperative Leearning in any classroom,
topic or social skill.

Explained in detail below, the didactic proposal that has been carried out during this research is briefly
described and divided by sessions. Each session was held per week and it took place parallel to
another activity (Emotions workshop) exclusively prepared for this intervention. These specific
sessions were held on Tuesdays from 11:45 to 12:30.

e Session 1: The world’ first wonder. This activity deals with students’ self-esteem to remind
them that they are unique and they are here for a reason. The Seven Wonders of the World are
worked in class and students learn about their history and beauty.

e Session 2: Random objects dramatization. Students work together to create a scene in which
common daily objects appear. This activity requires creating a dialogue, to determine the
characters and their intervention for the following performance in class.

e Session 3: Improvisation. After working as a team, it is time to do it individually so that each
student perfoms a situation choosen randomly from a flashcard that was a word written.
Students must talk about this topic for a minute. The ability to construct coherent sentences,
vocabulary, articulation, intonation, and the order of ideas is evaluated.

e Session 4: Team mimicry. This activity is about nonverbal communication. In groups, students
must share a card that contains a brief description about a situation that they must represent in
front of their peers while the whole class must make a hypothesis and try to guess it. Body
language, team organization and the approach to the situation present in the card was
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evaluated.

e Session 5: Memorize, describe, explain and imagine game. This is both an individual and
collective assignment. Students are divided into tables. Each table represents a colour and each
colour is an issue. They have 10 minutes in total to prepare their intervention and to provide
ideas to their peers or to help if somebody does not understand. After, this timing, students are
asked to leave one by one and realized what the card asks for the rest of the class.

e Session 6: What does the bag hide? In this activity nonverbal communication in groups is
necessary. An object is hidden in a bag. One member of each team feels the object and when
he or she recognizes the item, uses mimicry to make its team guess what it is. The main
objective is to develop representative skills and deductive capacity.

e Session 7: Memorize, describe, explain and imagine game. Both an individual and collective
task. As in session 5 but in this case, all the groups must change colour, therefore as well the
specific topic too.

e Session 8: Team mimicry. Nonverbal communication emphasis is re-done by the teacher
assistant by replicating the same activity as in Session 4. Noticeable changes in the
participants is done.

e Session 9: Debate. Conversational teams about a specific theme chosen by the students from a
list of possible topics provided both by the teacher as well as student’s contributions. The topic
is chosen by democratic voting system. Previous information about this topic is provided in
order for students’ to justify their opinions and ideas.

e Session 10: Theatre performance. Based on Carmen Gil’s play "Vaya lata de pirata" and
throughout the whole week-schedule, students have been divided into smaller working groups
preparing their lines in order to represent this play in a stage set and with costumes.

4. Results

Throughout this trainee research experience, a data reduction map obtained after observation and field diary
writing was done in order to categorize and organize concepts.

Public Speaking
————————————————————— )
A/(»’

| Positive | | Negative |
s | Positive !
‘ Ne_g e ‘ | attitudes Positive
attitudes i fdar e
7 Control of participatory
. Misdirect Fivency emotions . s atitude
ms;l;.v\g;::t;m = Principal Secondary ‘l
Body language Certainty < — ”/'> leader leader
Exireme 7 l
Incomplete shyness — / '
articulation Consistent Motivation ¥ Taxpayers
y statements \ = o
Stress | \ Curiosity 2 £
N Articulation ! \
Nerves Mertal 1 / \"
A block . Orderin | \ Intonation
A ideas [

Lack of
self-esteem

Table 1. Communicative attitudes that appear in speaking activities

Two main categories related to the communicative attitudes in speaking activities are clearly
distinguished: public speaking competences and teamwork. On one hand, public speaking competence
was divided into two significant subcategories: negative and positive aspects. Throughout the most
negative remarks, we can distinguish attitudes that appeared on the students such as nerves, mental
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blockage in some parts of the oral presentation and, as a consequence, regular stress. This increases the
unwillingness for future activities with the presence of extreme shyness, misdirect, insufficient volume
of voice and incomplete articulation.

While the positive category refers to attitudes related to values and management issues such as
motivation, emotion control, comfort, interest in listening others’ views, certainty and curiosity as an
engine of meaningful knowledge. Besides these, attitudes related to lexicosemantic and discursive
aspects, which deal with body language, intonation, correct articulation, consistent statements and a
logical order of ideas blossomed too.

Teamwork category is also divided in two subcategories regarding whether students’ showed a positive
or a negative attitude. Students who kept a positive attitude emanated a positive leadership as well and
they ended up being responsible of the classroom harmony and helping their classmates. While the
negative attitude involves a little participatory attitude in certain students, which ended up being
taxpayers and thus, lack of self-esteem appeared unprecedented.

5. Discussions and Conclusion

The need to share the results gathered through our experience in the development of oral skills is very
much needed in order to strengthen and to create possible future critical knowledge generators. The
need to prepare children for professional and personal performance in this uncertain future goes
through the achievement of a series of skills and competences among which is public speaking
competence and cooperative work. "If we capture a new skill and knowledge and do not use it or not
we promote, it will be only part of a general impractical culture ". (De la Rosa, 2006: 102).

After carrying out this study during the mandatory teacher training period that Teaching Degree
undergraduates must do in Span, one may think that there is a link between public speaking
competence and cooperative learning because certain communicative attitudes are in both fields and
some are cause and effect of other such as: lack of self-esteem of those subjects are shown in passive
tasks teams present nerves, stress and blockades when speaking in public whereas those exert on a
positive leadership in teams show motivation, control of emotions and certainty. This latter aspect may
be a reason for a future line of research, by weight in any social and communication skills considering
the emotions and its control as an object of study and how this affects the development of public
speaking competence. Cooper and Morreale (2003) cite a report by the US Department of Labor in
1995 states that communication skills will be demand in most occupations of the 21* century.
Therefore, if we live in the information and communication age where we monetize our abilities it will
be essential to control and learn to speak in public because professional and personal success will
depend on it. Dale Carnegie pointed out this aspect in his book How fo win friends and influence
people that “the ability of speaking well is the briefest path to the refinement. This is what makes a
person to be outlined, which makes a person stand out among crowd.”(1936: 290).

Besides the instrumental aspect and the possibility of improving how to speak in public in order to
achieve future success, we must keep in mind that cooperative work between equals favours the work
of oral expression because they cope in the preparation of the speech and the feeling of classmates’
psychological support in the joint evaluation of interventions for each student. To sum up, "an
advantage of oral cooperative work is that in the end everyone pronounces his speech that is, signing
their part." (Vila and Castella, 2014: 128).
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Ozet

Calismanin amaci ¢evre korumada dne ¢ikan siirdiiriilebilir kalkinmanin onemini ele almak ve yasam kalitesi
tizerindeki olast etkilerini aragtirmaktir.  Bilindigi iizere Roma Kuliibii 'niin hazirlattigi sifir biiyiimeyi iceren
cevre koruma yaklagimlarma karsi ozellikle az gelismis ve gelismekte olan iilkelerin gosterdigi aswr tepki
nedeniyle bu goriis ¢ok kabul gormemistir. Bunun tizerine 1987 yilinda BM Diinya Cevre ve Kalkinma
Komisyonu tarafindan Brundtland Raporu yaywmlanmis ve siirdiiriilebiliv kalkinmanin dnemine dikkat
cekilmistir. Brundtland Raporunda cevresel gelisme ile ekonomik kalkinma arasindaki hayati képriiniin
kurulabilmesi icin gelismenin siirdiiriilebiliv olmas: gerekliligine dikkat cekilmigstir.

Cevrenin korunmasit ve her giin biraz daha agwlasan cevre tahribatimin oniine gegilebilmesi icin,
stirdiiriilebiliv kalkinmanin 6nemi agikca ortadadw. Ancak toplumlarin mutlulugu ve yasam kalitesinin
yiikselmesi icin daha ¢ok kaynak tahsisine ihtiya¢c duyulurken, her ilave kaynak kullanimi ¢evresel sorunlart
daha da derinlestirmekte ve iilke ekonomilerine dnemli maliyetler yiiklemektediv. Bu bakimdan cevresel
tahribatin onlenmesinde ilk akla gelen sey, mevcut kaynaklarm etkin ve iiretken kullanimi olmalidir.
Siirdiiriilebiliv kalkinmadan amag, yasam kalitesinin diistiriilmeden ¢evrenin korunabilmesidir. Ancak bu
dengenin kurulabilmesi icin hem toplumsal ortak bir mutabakata hem de uluslararasi siki bir isbirligine
ihtiya¢ vardur. Ciinkii bir iilkedeki negatif bir sorun diger iilkelere olumsuz bir digsallik olarak yansimaktadir.
Bu ¢alisma kapsaminda cevre tahribatiyla birlikte ortaya ¢ikan olumsuz etkilerin azaltilmasi ve yasanabilir
bir diinyanin olugabilmesi icin dngoriilen siirdiiriilebilir kalkinmanin yasam kalitesi iizerindeki olasi etkileri
degerlendirilmeye ¢calisilacaktir.

Anahtar Kelimeler: Siirdiiriilebilirlik, Siirdiiriilebilir Kalkinma, Yasam Kalitesi, Cevre

THE IMPORTANCE OF SUSTAINABLE DEVELOPMENT ON PROTECTING THE
ENVIRONMENT AND POTENTIAL IMPACTS ON THE QUALITY OF LIFE

Abstract

The aim of this study is to examine the importance of sustainable development on to the environmental
protection and research the potential impacts on quality of life. As is known, environmental protection

approaches include zero growth which had been commissioned by The Rome Club has not been accepted
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because of the extreme reaction of less developed and developing countries. Thereupon Brundtland Report
published by UN World Commission on Environment and Development in 1987 and the importance of
sustainable developement has been highlighted. In Brundtland Report, the necessity of Sustainability has
been indicated In order to establish a vital link between envirommental improvement and economic
development.

The importance of sustainable developement is obvious on protection of environment and preventing the
ecocide. However, there is a need to allocate more resources to increase the happiness of society and quality
of life. Each additional use of resources deepens environmental problems and imposes significant costs on
the economy. In this regard, the first solution that comes to mind in terms of prevention of environmental
damage, must be efficient and productive use of current resources. The main aim of sustainable development
, s protecting the enviroment without reducing the quality of life.. A problem of one country can be reflect
as negative extarnality to another. That is why to establish such kind of balance requires social and
international collaboration. The scope of study is reducing the negative effects of ecocide and impacts of
sustainable developement on life quality .

Keywords:Sustainability, Sustainable Development, Life Quality, Environment

1. Giris
Sadece kar amaci giiden klasik kalkinma faaliyetlerinin, ¢evre tizerindeki tahribatlarmin yillar

igerisinde ciddi boyutlara ulagsmasi ve diinyay1 tehdit eder hale gelmesi, ¢evreyi dislamayan yeni bir
kalkinma anlayiginin kabuliinii zorunlu kilmistir.

Cevreye ve dunyanin gelecegine iliskin kaygi giiden Birlesmis Milletler, 1987 yilinda, Brundtland
Raporu olarak bilinen bir metin yayinlayarak, siirdtrtlebilir kalkinma kavramini tanimlamistir. S6z
konusu metinde stirdiiriilebilir kalkinma, bugiinkii ihtiyaglar1 karsilayabilmek i¢in, gelecek nesillerin
kendi ihtiyaclarin1 karsilayabilme imkénlarindan 6diin verilmeyen bir kalkinma plani olarak yer
almistir.

Stirdirtilebilir kalkinma, ¢ok yonlii bilesenleri olan dinamik bir kavramdir. Yasam kalitesini
diisiirmeyen ama kalkinma hedeflerinden de feragat etmeyen bir kalkinma anlayigini benimsemektedir.
Insan ve ¢evre odaklidir. Sosyal, siyasal, ekonomik ve kiiltiirel sonuglart bulunmaktadir.

[lerleyen boliimlerde, soz konusu bilesenler detaylandirilacaktir

2. Siirdiiriilebilir Kalkinma Hedefleri

Sturdiiriilebilir kalkinma anlayisini gelistirmek maksadiyla yapilmis olan son etkinlik, 25 Ekim 2015'te
New York'ta gergeklesmis olan Birlesmis Milletler Siirdiiriilebilir Kalkinma Zirvesidir. Zirvede, 2030
stirdiriilebilir kalkinma hedefleri, 193 tilkenin imzasi ile kabul edilmistir.

Zirvede kabul edilen 17 hedef, Diinya’nin 2015 yilina kadar gergeklestirmek i¢in taahhiitte bulundugu
Milenyum Kalkinma Hedeflerinin tizerine insa edilmistir. Milenyum Kalkinma Hedeflerinde kayda
deger ilerlemeler saglanmistir. Fakat kaydedilen ilerlemelere ragmen, yoksulluk hala sona ermemistir
ve toplumlar i¢in 6nemli bir sorun olmaya devam etmektedir (UNESCO).

Yayinlanan 17 hedef s6yledir (UNESCO) :

1. Her tiir yoksullugu, nerede olursa olsun sona erdirmek

2. Aghigi bitirmek, gida giivenligini saglamak, beslenme imkanlarini gelistirmek ve stirdiirtilebilir
tarim desteklemek

3. Insanlarin saglhkl bir yasam siirmelerini ve herkesin her yasta refahini saglamak
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4. Herkesi kapsayan ve herkese esit derecede kaliteli egitim saglamak ve herkese yasam boyu
egitim imkani tanimak

5. Toplumsal cinsiyet esitligini saglamak ve kadinlarin ve kiz ¢ocuklarmin toplumsal
konumlarini giiclendirmek

6. Herkes icin suya ve sanitasyona erisimi ve suyun ve sanitasyonun siirdiirtilebilir yonetimini

garanti altina almak

Herkes icin erisilebilir, giivenilir, siirdiiriilebilir ve modern enerji saglamak

Stirdirtlebilir ve kapsayict ekonomik kalkinmay1 saglamak, tam ve tiretici istihdami ve insan

onuruna yakisir isleri saglamak

9. Dayanikli altyapi insa etmek, stirdiirtilebilir ve kapsayici sanayilesmeyi ve yeni buluslar
tesvik etmek

10. Ulkelerin icinde ve aralarindaki esitsizlikleri azaltmak

11. Kentleri ve insan yerlesim yerlerini herkesi kucaklayan, giivenli, giiclii ve stirdiiriilebilir
kilmak

12. Strdurtlebilir tilketimi ve tiretimi saglamak

13. iklim degisikligi ve etkileri ile miicadele icin acil olarak adim atmak

14. Okyanuslari, denizleri ve deniz kaynaklarmi siirdiiriilebilir kalkinma i¢in korumak ve
stirdiiriilebilir sekilde kullanmak

15. Karasal ekosistemleri korumak, restore etmek ve siirdiiriilebilir kullanimimi saglamak,
ormanlarin siirdiirtilebilir kullanimin1 saglamak, ¢ollesme ile miicadele etmek, topraklarin
verimlilik kaybin1 durdurmak ve geriye ¢evirmek ve biyo ¢esitlik kaybini durdurmak

16. Stirdurtlebilir kalkinma i¢in bariscil ve herkesi kucaklayan toplumlart tesvik etmek, herkesin
adalete erisimini saglamak, her seviyede etkin, hesap verebilir ve kucaklayici kurumlar insa
etmek

17. Siirdurtlebilir kalkinma icin kiiresel ortakligin uygulama araclarimi giiclendirmek ve kiiresel
ortaklig1 yeniden canlandirmak

Sl

S6z konusu 17 hedefin gerceklestirilmesi hem ulusal hem de uluslararasi diizeyde temel bir
mutabakatin olmasina baglidir.

Surdiiriilebilir kalkinma ve biiylimenin strdiirtilebilirligi aymrimma deginmek yararli olacaktir.
Sturdiiriilebilir kalkinma, ¢evrenin ve dogal kaynaklarin miktarinda bir azalmaya sebebiyet vermeden
buiylimeyi ifade eden sosyal ve ¢evresel dinamikleri de iceren bir kavramdir. Buna kargin biiyiimenin
stirdiiriilebilirligi, tilkelerin uzun dénemde biiytime hizlarinin belirli bir seviyede tutulmasin agiklayan,
cevresel faktorlerden bagimsiz, makroekonomik bir olgudur (Uysal).

Biiytime konusunda bir takim standartlar belirlenebilmekle beraber, ideal oranin ne oldugu, tilkeden
iilkeye degisiklik gostermektedir. Ekonomik konjonktiir ve tlkelerin 6zgiin i¢ dinamikleri biiytime
oranlarim1 degisken kilmaktadir.

Ornegin ABD icin vyiiksek olarak degerlendirebilecek bir bliylime orani, Cin agisindan bakildiginda,
durgunluga isaret ediyor olabilmektedir (Egilmez).

Yine de, gelismis veya gelismekte olan iilkelerde, oncelikle yoksullugu azaltmak, kisi basina diisen
milli gelirde kayda deger bir artis saglamak dolayisiyla sosyal refahi artirmak i¢in gergeklestirilmesi
gereken asgari bir ideal oran belirlenmelidir ve bu dogrultuda ekonomik faaliyetler yiiriitiilmelidir.
(kendi diistincem)

Ulkeler agisindan gelismislik diizeyini sadece bilyiime oranlari {izerinden agiklamak yeterli degildir.
Biiytime oranlari, milli gelir vee GSMH’nin yami sira, tlkelerin milli servetleri diger bir oénemli
gostergedir. Dogal kaynaklar, insan kaynaklari ve tiretilmis varliklar dahil edilerek 6l¢iilen milli servet,
dogal kaynaklarca zengin tilkelerde daha yiiksek c¢ikmaktadir. Dolayisiyla “yesil bir GSMH”
hedefleyen {ilkeler, ulusal hesaplamalarina g¢evre ile ilgili gii¢lii politikalar ve dnlemler dahil etmelidir
(Hamilton, 2002).

Bu noktada Diinya ekonomilerindeki hakim sistem olan kapitalizme bir elestiri yoneltmek yerinde olur.
Ekonomik biiyiime, kapitalizmden bagimsiz diisiiniilebilecek bir kavram degildir. Ancak kapitalizmin,
“vahsi” niteligi ve isleyisindeki aksakliklar yeniden diisiiniilmeli ve siirdiiriilebilir kalkinma anlayisi
cercevesinde doniistiiriilmelidir. Aksi halde siirdiiriilebilir kalkinmanin taniminda vurgulanan, gelecek
nesillerin kendi ihtiyaclarin1 karsilayabilme becerisi sekteye ugramaya devam edecek ve agir
maliyetler ortaya ¢ikacaktir.
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3. Siirdiiriilebilir Kalkinma Ve Yasam Kalitesi

Kalkinmanin siirdiirtilebilirligi hem gezegenin hem mevcut neslin hem de gelecek nesillerin yasam
kalitesi acisindan 6nemlidir. Insani ilerlemenin devami, egitim, saglik hizmetlerinin niteliginin
iyilestirilmesi, buna bagli olarak toplumun tiim bireylerinin s6z konusu hizmetlere erisiminin
saglanmas1 ve yoksullugun azaltilmasi i¢in siirdiiriilebilir kalkinma anlayisinin yerlesmesi artik bir
gerekliliktir. Cevreyi ve dogal kaynaklar1 koruyarak yiiriitiilen tiretim faaliyetleri biiytimenin niteligini
bu anlamda olumlu etkileyecektir.

Bu noktada stirdiirtilebilirlik paradigmasinin bilgi ile iligkisine deginmek gerekir. Strdiirtilebilirlik,
insanin yagam kalitesinin dl¢tilebilmesini de ifade eder. Ekonomik, ¢evresel ve sosyal bir “saglama”dir.
Bu anlamda bilgi, kalkinma ve sosyal refah seviyesindeki kademeli artigin kalbidir. Icat ve yenilik
yapma becerisi (AR-GE), insanoglunun sadece bugiin degil gelecekteki yasamimi da etkileyecek
sekilde gelistirilmelidir (Hamdija and Carvalho, 2010).

Ozmete ve Ozdemir (2015), kalkinma kavramini, yasam kalitesini temel alarak 3 smifta
degerlendirmislerdir:

e  Ekonomik Kalkinma: Insanlarin refah ve mutlulugu, mal ve hizmetlerin gelismis bir ekonomik
yap1 igerisinde tiretilmesi ile saglanacaktir.

o Sosyal Kalkinma: Saglik, egitim, altyapi, sehirlesme, yoksullugun azaltilmasi, istihdam
yaratilmast ve cevre sorunlart gibi yasami ilgilendiren dinamiklerin iyilestirilmesi ile
saglanacaktir.

e Insani Kalkinma: “Bireysel ve toplumsal olarak tim insanlarin, sahip olduklar
potansiyellerini kalkinma i¢in kullanmalar1 ve {ilkenin olumlu yo6nde gelismesinde yapici rol
oynamalarinin saglanmast ve bizzat bireyin kalkinma siirecinde aktor haline gelmesi” ile
saglanacaktir.

Kilig ve Yiicel’e gore (2013): Yasam kalitesini daha iyi bir seviyeye tasiyabilecek 6nemli adimlardan
birisi de iilkeler i¢i bolgesel kalkinma anlayisinin gelistirilmesidir. Yapilan aragtirmalar yoksulluk ve
adaletsiz gelir dagilimmin sorunlu oldugu {ilkelerde sosyal ve siyasal istikrarsizliklarin daha fazla
yasandigint gostermektedir. Cevrenin korunmasimin yoksulluk tizerinde direkt bir etkisi olmasina
karsin, Johannesburg’da gergeklesen Siirdiiriilebilir Kalkinma Zirvesi’nde ortaya koyuldugu tizere,
diinyada 1,2 milyar insanin giinde bir dolardan, yarisinin da iki dolardan daha az giinliik gelir elde
etmektedir.

4. Gostergeler Ve Degerlendirme

Sturdiiriilebilir kalkinma anlayisinin benimsenmesinin, iilkelerin gerek ekonomik gerekse sosyal
refahinin  artmasma ciddi katkilar sagladigi agiktir. S6z konusu katkilar1 somut olarak ortaya
koyabilmek i¢in de stirdiirtilebilir kalkinma dinamiklerinin 6l¢tilmesi ve degerlendirilmesi gerekir.
Bu amagla Birlesmis Milletler Sirdiiriilebilir Kalkinma Komisyonu tarafindan, sitirdiriilebilir
kalkinma gostergeleri belirlenmis ve gelistirilmistir.

ANA TEMA ALT TEMA C]jZ_KiRDEK DIGER GOSTERGE
GOSTERGE
Yoksulluk Gelir Yoksullugu Ulusal yoksulluk | Giinde 1 dolarin altinda
sinirinin altinda | gelir elde eden niifiis
yasayan niifus orant orant
Gelir Esitsizligi Beste birlik en

yiiksekten en diisiige,
milli gelirin paylagim

orant

Sanitasyon Gelismis sanitasyon
olanaklarmi  kullanan
niifus orani
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Ieme Suyu Gelismis su
kaynaklarin1  kullanan
niifus orani
Enerjiye Erisim Elektriksiz veya | Yemek pisirmede kati
modern enerji | yakit kullanan niifus
sistemlerine ytizdesi
erisemeyen  hanelerin
pay1
Yasam Kosullar Gecekonduda yasayan
kentsel niifus orant
Yonetim Yolsuzluk Rigvet almis niifus
ylizdesi
Suc¢ Yiizbinlik niifus basina
gerceklesen kasitl
cinayet sayisi
Saghk Oliim Orani Bes yas alt1 6liim orani
Dogumda yasama | Dogumda saglikli
beklentisi yasama beklentisi
Saglik Hizmetleri Saglik  kuruluslarina | Dogum  kontroliiniin
oncelikli erigsimi olan | tekrarlanma siklig1
niifusun yiizdesi
Bulasict ¢ocuk
hastaliklarina kars1
asilama
Beslenme Durumu Cocuklarin ~ beslenme
durumu
Saglik  Durumu ve | Sitma, AIDS, verem | Tiitiin kullanim siklig
Riskler gibi ciddi
hastaliklardan olim
orani
Intihar oram
Egitim Egitim Seviyesi Temel egitimin son | Yagam boyu 6grenme

derecesine gelme orani

[Ikogretime net katihm
orani

Ortaokul
seviyesinde
katilim diizeyi

veya lise
okullara

Okuryazarlik Yetiskin okuma yazma
orani
Niifus Istatistikleri Niifus Niifus Artis Hizt Toplam  dogurganlhk
Bagimlilik Oranmi orani
Turizm Ana turistik bolgelerde
yasayanlarin turistlere
orant
Dogal Felaketler Guvenlik Agiklar Dogal felaketlerden
Felaket Hazirhg ve dolay1 _ Insant ve
Miidahale ekonomik kayiplar
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Atmosfer Iklim Degisikligi Karbondioksit salinimi | Sera gazi salinimi
Ozon  Tabakasindaki | Ozon tabakasini
Incelme inceltici madde
kullanimi
Hava Kalitesi Kentlerde hava
kirleticilerin ortam
yogunlagmasi
Arazi Arazi  Kullanimi  ve Arazi kullanim
Durumu degisimi
Arazi bozulumu
Collesme Collesmeden etkilenen
arazi
Tarim Ekilebilir ve ekilmis | Giibre kullanim
arazi verimliligi
Tarim ilact kullanimi
Organik tarim arazisi
Ormanlar Ormanlarla kapli arazi | Yaprak dokimii ile
orani zarar  gormiis  agac
orant
Stirdirtilebilir  orman
yonetimi altindaki
orman arazisi
Okyanuslar, Denizler | Kiy1 Bolgesi Kiy1 bolgesinde | Yiizme suyu kalitesi
ve Kiyilar yasayan toplam
niifusun orant
Balikeilik Glivenli biyolojik
sinirlar igerisindeki
balik stoku
Deniz Ortami1 Korunmus denizalani | Deniz tropik endeksi
orant Mercan kayaligi
ekosistemleri ve canlt
Ortii orani
Tathsu Su Kalitesi Kullanilan toplam su
kaynaklarinin orani
Ekonomik  faaliyetler
icin  kullanilan  su
yogunlugu
Su Kalitesi Tathh  suda bulunan | Su kaynaklarinin
diski koliformu varligi | biyokimyasal oksijen
gereksinimi
Atik su aritma
Biyo-cesitlilik Ekosistem Genel ve ekolojik | Korunmus alanlarin
bolge tarafindan | yonetim etkinligi

korunmus karasal alan
orani

Secilmis anahtar

ekosistem alani
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Dogal yasam
alanlarindaki
parcalanma
Tiirler Tirlerin  durumundaki | Secilmis anahtar
degisiklik tehdidi tiirlerin miktar1
Istilac1 yabanc: tiirlerin
miktart
Ekonomik Gelisme Makroekonomik Kisi  bagina  diisen | Briit tasarruflar
Performans GSYIH
GSYIH icerisindeki | GSMH icerisindeki
yatirim orani ayarlanmis net tasarruf
ytizdesi
Enflasyon orani
Strdiiriilebilir ~ Kamu | Borglarm  GSMH’ye
Finansmani orani
Istihdam Istihdam-niifus oran Kirilgan istihdam
Isgiicti  verimliligi ve
birim isglicii
maliyetleri
Kadmnlarin tarim dist
sektorlerdeki
istihdami(gelir elde
ettikleri)
Bilgi ve Iletisim | 100 kisi basina diisen | 100 kisi basmna diisen
Teknolojileri internet kullanimi sabit telefon hatti
100 kisi basma diisen
mobil telefon kayith
kullanicist
AR-GE GSYIH  igerisindeki
AR-GE harcamalarinin
yiizdesi
Turizm Turizmin ~ GSYIH’ya
katkis1
Kiiresel Ekonomik | Ticaret GSYIH yiizdesi olarak | Az gelismis ve gelismis
Ortakhk cari agik tilkelerden yapilan
ithalat pay1
Az gelismis ve gelismis
tlkelere yapilan
ihracata uygulanan
tarife engelleri
ortalamast
D1s Finansman GSMH’nin yiizdesi | GSYIH yiizdesi olarak
olarak verilen veya | dogrudan yabanci
alian net resmi | yatirim ve net

kalkinma yardimlar1

girig-¢ikislar

GSMH yiizdesi olarak
gurbetei doviz
havaleleri
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Tiiketim ve Uretim | Mal Tiiketimi Ekonomideki mal | Yurti¢i mal tiikketimi
Kaliplari yogunlugu
Enerji Kullanimi Toplam ve ana

kullanict  kategorisine
gore  yillik  enerji
tiketimi

Toplam ve ekonomik
faaliyetler ic¢in enerji

kullanim yogunlugu
Atk ¢ikarma ve | Cikarilmas1  tehlikeli | Atik ¢ikarma
yonetimi atik
Atik aritma ve yok | Radyoaktif atik
etme yonetimi
Ulastirma Yolcu tasimaciliginin | Yik tagimaciliginin
modal bolinme analizi | modal bolinme analizi
Tasimanin enerji
yogunlugu

Kaynak : United Nations

Tablo 1’den anlasilacagi tizere, yasam kalitesini iyilestirmeyi hedefleyen siirdiiriilebilir kalkinma
gostergeleri, New York Zirvesi’nde kabul edilen 2030 kalkinma hedefleri ile ortiismektedir. Bu
hedefler dogrultusunda {ilkeler ¢evre ve diger sosyal tahribatlart minimum diizeye indirecek kalkinma
politikalar1 benimsemeli ve ekonomik faaliyetlerini bu politikalar dogrultusunda yeniden
diizenlemelidir.

5. Sonu¢

Stirdirtlebilirlik, ekonomik, sosyal, ¢evresel pek cok bileseni olan dinamik bir kavramdir. Bu anlamda
mevcut sorunlar her ne kadar iilkelere aitmis gibi goriinse de diinya artik kiiresel bir ekosistemdir ve
sorunlar da ortaktir. Klasik kalkinma teorileri ¢ergevesinde stirdiiriilen faaliyetlerin gezegene verdigi
zararlar yadsinamaz. S6z konusu zararlar salt ¢evreyi etkilememekte, onun ayrilmaz bir pargasi olan
insanoglunun yasam kalitesine de son derece olumsuz etkiler yapmaktadir.

Kalkinma faaliyetlerinin yarattigi bu negatif etkilere kars1 stirdiiriilebilirlik anlayis1 ortaya ¢ikmis ve
yillar igerisinde de bir¢ok tilkenin katkilartyla gelistirilmistir. Yoksullugu azaltici, saglik ve egitim gibi
sosyal dinamikleri herkes i¢in erisilebilir kilan, yenilenebilir enerji kaynaklar1 ile tiretimi hedefleyen,
kisaca insanin yasam kalitesini iyilestirecek politikalar gelistirmek, siirdiirtilebilir kalkinma anlayigiin
temel amaci olmustur.

Bu caligma, siirdiirtilebilir kalkinma anlaminda yapilan giincel caligmalar kapsaminda, stirdurilebilir
kalkinma hedeflerini ve gostergeler 1s1¢inda insan yagsam kalitesini etkileyecek kalemleri agiklamay1
hedeflemektedir. S6z konusu kalemlerde gerceklestirilecek gelisimin, diinya ve insan yasamina da
olumlu yansiyacagi asikardir.

Sonug itibariyle kalkinma faaliyetlerinin strdiiriilebilir kaynaklarla, insan yasaminin her dinamigini
sagaltmay1 gozeterek yapilmasi, gelecek odakli kalkinma anlayisinin yerlesmesine olanak taniyacaktir.

Kaynaklar

e Afgan, N.H. and Carvalho M. G. (2010), The Knowledge Society: A Sustainability Paradigm,, Cadmus,
A paper series of the South east european division of the World Academy of World and science volume
1 1ssue
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Hamilton, Kirk (2002). Accounting for Sustainability, Environment Department The World Bank,
http://www.oecd.org/dataoecd/18/53/2713847.doc

Kilic, S. and Yucel, F. (2013), Siirdurtilebilir Bolgesel Kalkinma Uzerine Ekolojik Bir Yaklasim, Cag
University Journal of Social Sciences, 10(1)

Ozmete, E. and Ozdemir, P. (2015), Tiirkiye’de Siirdurtlebilir Kalkinma Gostergelerinin Analizi:
Sosyal Refah Ve Sosyal Hizmetler, Hacettepe Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi ,
Hacettepe University Journal of Economics & Administrative Sciences , Cilt: 26, Sayi:1

Uysal, 0.(2013), Siirdiiriilebilir Biiyiime Kavramimin Cevre ve Ekonomik Boyutlarinin Ayristirilmasi.
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S:2,s. 111-118
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WORLD OF WARCRAFT OYUN ORTAMININ YABANCI DiL OGRETIMINDE
KULLANILABILIRLiGINE YONELIK OYUNCU GORUSLERININ iNCELENMESI

Ars. Gor. Murat TOPAL
Sakarya Universitesi, Egitim Fakiiltesi, Bilgisayar ve Ogretim Teknolojileri Egitimi

mtopal@sakarya.edu.tr

Ars. Gor. Safa EROGLU
Sakarya Universitesi, Egitim Fakiiltesi, Tiirkce Egitimi Boliimii

seroglu@sakarya.edu.tr

Ozet

Bu ¢calismanin amact World of Warcraft (WoW) oyununun dogal iiyesi olan oyuncularm, oyun ortaminin
yabanct dil dgretimi icin kullanimina yonelik goriislerinin belirlenmesidir. Veriler WoW oyununu orijinal
sunucularda oynayan 14 oyuncudan yar-yapilandrilmis formlar kullanilarak toplannustir. Katilimcilarin
ikisi kadn ve 12 si erkektir ve yas araligi 18 ile 28 arasindadir. Veriler icerik analizi yontemi kullanilarak
analiz edilmisti. Calisma bulgularina gore katilimcilarm yaridan fazlast WoW oyununun egitim amagh
kullanilabilecegini ve katilimcilarin  biiyiik ¢ogunlugu ise WoW oyununun yabanci dil egitiminde
kullanilabilecegi fikrini desteklemektedir. Ayrica katilumcilarin biiyiik boliimii kendi dillerinde ve yabanci
dilde oyunla ilgili olan topluluklara katilma ihtiyact hissettiklerini ifade etmektedirler. Katilimcilarin dordii
yabanct dilde iletisim kurmalari gerektiginde sohbet kutulart ile yazismak yerine internet iizerinden sesli
konusmayt saglayan araglart kullanmayt tercih ettiklerini ifade etmistir Katilimcilarin yarisi WoW
oyununu oynamaya basladiktan sonra yabanci dil olarak Ingilizcelerinin orta diizeyde gelistigini
diisiinmektedir. Bunlara ilave olarak katilimcilarin yamtlarma bakildiginda oyunla ilgili problemleri
¢ozmeyi amaglayan gruplar (Party, raid, guild) ile oyun i¢indeki sesli ve yazisma seklinde iletisim kurmay:
saglayan platformlarin  yabanci dil olarak Ingilizce alistrma yapmak icin  kullanilabilecegini
diisiinmektedir. WoW ve benzeri oyunlarda yabanci dil alistirmast yapilabilmesi icin yeni yontemlerin
uygulanmasi ve denenmesi onerilmektedir.

Anahtar Kelimeler: Yabanci dil ogretimi, devasa ¢ok oyunculu cevrimici rol yapma oyunu, World of

Warcraft, bilgisayar oyunlari, 6grenme

INVESTIGATION OF PLAYER VIEWS TOWARDS POSSIBILITY OF USING
WORLD OF WARCRAFT GAME ENVIRONMENT IN FOREIGN LANGUAGE
LEARNING

Abstract

This study aims investigate views of the players, “natural members of World of Warcraft (WoW) game”
towards possibility of using these game environment in foreign language learning. Data was collected via
semi-structured interview with [4 participants who playing WoW on original servers. Two of the
participants were female and age range was 17-28. Data analyzed with content analysis method. According
to the findings more than half of the participants reported that WoW could be used for educational purposes,
most of them support the idea that WoW could be use foreign language learning. Also most of the
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participants reported that they felt themselves to must join in-game and out-of-game communities in their
own and foreign language. 4 of the participants prefer “speaking over internet tools” while playing in
contrast with “just typing in chat boxes” when they need to interact in foreign language. Half of the
participants reported that after started playing WoW contributed their English as foreign language
moderately. Results show that players of WoW find it possible that foreign language learning can be
practiced through MMORPG games like WoW because of their in-game-typing and voice-over-ip tools as a
platform or groups aim at solving game-related problems. It is suggested that new methods can be apply

and try for foreign language practicing in WoW and similar games.

Keywords: Foreign language learning, massive multiplayer online role playing games, World of warcraft,

serious games, learning
1. Giris

Kiiresellesme, ekonomik ve teknolojik gelismelere ayak uydurabilmek i¢in giiniimiiz teknolojilerini
giinliik yasamlarinda etkili kullanabilen nitelikte bireylere ihtiya¢c duyulmaktadir. Bilgiye ulasmada,
onu sorgulamada ve degerlendirmede nitelikli bireyler icin dijital araglar ve internetin etkin
kullanilmasi olduk¢a énemlidir (ISTE, 2012). Ozellikle internet onemli bir bilgi kaynagi olmakla
birlikte gelecek nesil i¢in daima var olacaktir (Steinkuehler, 2008).

Internet ve dijital teknolojileri etkin kullanmak bireyler i¢in birer gereklilik olmasimin yaninda, egitim
ve ogretim teknolojisi olarak da yaygin olarak kullanilmaktadir. Egitim alanindaki birey, icerik veya
baska konulardan kaynaklanan problemlerin giderilmesi, mevcut durumun iyilestirilmesi i¢in egitim
ve Ogretim teknolojilerinden yaygin olarak faydalamilmaktadir. Ozellikle 6grenen kaynakli
problemlerin ¢oziimiine yonelik kullanilan bu teknolojiler, yasamlarinin neredeyse tamaminda
teknoloji ile beraber yasayan bireyleri motive etmek icin yalniz basina yeterli degildir ve bu nedenle
ogrenenlerin  katilimini, devamliligini, istegini ve bagliligmi artiracak metot ve durumlar
gelistirilmelidir (Kiili, 2005).

Cagimizda gittikge dijitallesen bir diinyanin i¢inde dogan ve yetisen bireyler bu dijital araglari giinliik
yasamlarinda kullanmada, bu kiiltiir icerisinde biiylimeyen daha onceki kusaklara kiyasla gittikce
beceri kazanmakta hatta bu etki bireylerin gittik¢e daha farkli diisiinme siireclerine sahip olmalarina
neden olmaktadir (Prensky, 2001). Prensky (2001) giintimiiz bireylerini yetistirmek i¢in tasarlanmig
olan mevcut egitim sisteminin ¢agimizda yetisen bireyler i¢cin uygun olmadigini, bugiinkii bireylerin
ihtiyaglarinin birgok yonde degistigini ifade etmektedir. Ozellikle bilgiye ulasan, onu sentezleyip
kendi yagaminda kullanilir hale getirebilen bireyleri gerektiren ¢agimizda (Akkoyunlu ve Kurbanoglu,
2003), egitim ve dgretimde kullanilan giincel sorgulama aktiviteleri 6gretimin siire¢ boyutuna yonelik
dogru tutumu tesvik edememektedir (Steinkuehler ve Duncan, 2008). Bilgisayar oyunlar1 ise dogru
tutumlar1 gergeklestirmede onemli potansiyele sahip goriilmektedir (Steinkuehler ve Duncan, 2008).

Gilintimiizde bilgisayar oyunlar1 oldukea biiyiik bir kitle tarafindan bir eglence araci olarak kullanilan
bilgisayar oyunlari, bireylerin kendi istekleri ile oynadiklari, dis diinyadan bagimsiz kendi kurallar
olan ve eglence unsurlari igeren dijital ortamlardir (Garris, Ahlers ve Driskell, 2002). Ozellikle giincel
bilgisayar oyunlar1 ilk6gretimden, yiiksekogretime ve hatta yetiskinlere kadar bir¢ok kisi tarafindan
kabul gérmektedir. Oyun sektoriinde gergeklesen ilerlemeler sayesinde ses, goriintii ve kurgu olarak
daha gercekci veya gergegi yansitma giigleri yiiksek olan oyunlar yapilmaya baslanmis ve oyun
sektorli ekonomik olarak biiyiik bir endiistri halini almistir. Bilgisayar oyunlari, eposta, internet, cep
telefonu ve anlik mesajlagsmalar ¢agimizda yetisen bireylerin hayatlarmin biitiinlesik pargalaridir
(Prensky, 2001). Ayrica bilgisayar oyunlarindan saglik, askeri, is diinyasi gibi alanlarda
yararlanilmaktadir (Karakus, Inal ve Cagiltay, 2008).

Bilgisayar oyunlari, oyuncularda ilgi uyandirmakta ve ddillendirici deneyimle saglamaktadir. Egitim
uzmanlar1 bu oyunlarin katilim ve baglilig1 saglayabilme 6zellikleri ile ilgilenmekte ve motivasyonel
ozellikleri kullanilarak 6grenmeyi gelistirmeyi, buna bagh olarak da gretimsel hedeflerde basariya
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ulasmayr miimkiin gormektedirler (Gee, 2007). Pillay’a (2002) gore bilgisayar oyunlar1 6zellikle
cocuklari performanslarina olumlu katki saglayabilir niteliktedir; ¢linkii ¢ocuklar oyunla es zamanda
ogrenmeleri gereken bilgi ve becerileri 6grenebilmektedirler. Barab, Thomas, Dodge, Carteaux, Tuzun
ve Goodrich’e (2002) gore, bilgisayar oyunlar1 gibi etkilesim ve katilm saglayan ortamlar
Ogrenenlerin bilgi ve becerilerini ger¢ekeci ve otantik ortamlarda deneyip yansimalarimi gorerek
deneyimlemelerini saglamaktadir.

Son zamanlarda bilgisayar oyunlar1 gittikce diinyanin farkli bolgelerindeki insanlar1 ayn1 platformlarda
bir araya getirebilen, internet iizerinden ¢evrimici bicimde oynanabilecek sekilde gelisim
gostermislerdir. Bu tiirler icerisinde en cok ilgi gorenlerden biri MMORPG (Massive Multiplayer
Online Role Playing Game) yani, devasa sanal diinyalarda binlerce oyuncunun oyunun sundugu farkl
rollerden birini iistlenerek eszamanli olarak oynayabildigi oyunlardir. Bir MMORPG oyunu 2 veya 3
boyutlu dev sanal diinyalardan olusan, “avatar” denen karakterler ile oyuncularin goniillii olarak
katildiklar1 dijital ortamlarda, oyuncular ve oyun ortami ile karsilikli etkilesimde bulunulan dijital
cevreleri ifade eder (Yee, 2006; Steinkuehler ve Williams, 2006). MMORPG oyunlarinda 6nceden
kodlarla belirlenmis sinirlar ve kurallar vardir (Williams, Ducheneaut, Xiong, Zhang, Yee ve Nickell,
2006). Her giin milyonlarca insan MMORPG oyunlart aracilifiyla sanal diinyalarda birbirleriyle
etkilesime gegmektedir. Brown ve Bell’e (2004) gore MMORPG oyunlari diinyadaki en popiiler ve en
is birlik¢i ortamlardir. Yee (2001) MMORPG oyunlart oyun 6zelliginin yaninda topluluk 6zellikleri ile
de on plana ¢ikmakta oldugu goriistindedir. Williams, Ducheneaut, Xiong, Zhang, Yee ve Nickell
(2006) ¢evrimigi sanal diinyalarda, oyunlarin sosyal olarak 6nemli oldugunu ifade etmektedirler.

WoW (World of Warcraft) oyunu MMORPG oyunlari igerisinde en biiyiik paya (Woodcock, 2008) ve
diinya genelinde yaklasik 12 milyon oyuncuya sahiptir (Blizzard Press, 2010). WoW oyunculari sanal
diinyalara avatar denilen sanal karakterler ile katilirlar ve bu sanal diinyalarda kesifler yapan, savasan,
sosyallesen, para kazanan, meslek edinebilen, 60 (son striimde 90) seviyeye kadar yiikselebilen
karakterler gelistirirler. Oyun karmasiktir ve strateji gelistirmeyi, oyun hakkindaki binlerce gergegin
kesfedilmesini, karakter gelisimi ile ilgili akillica segimlerin yapilmasimi gerektirir (Nardi, Ly ve
Harris, 2007). Siradan bir WoW oyuncusu yalniz bagina ve diger oyuncularla beraber; farkli rollerdeki
“avatarlar” ile sanal diinyada gezebilir, avcilik yapabilir, bitki ve maden toplayabilir, balik tutabilir,
gorev yapabilir, savagabilir, meslek sahibi olabilir ve oyunda giiglenmek i¢in seviyesini artirabilir
(Steinkuehler ve Duncan, 2008). WoW igerisinde omrii kisa amag¢ odakli gruplardan, gergek diinyaya
kadar uzanabilen derin ve devaml iliskilerin kuruldugu gruplara kadar bir¢ok sosyal etkilesimin
yasandigi bir ortamdir (Williams, Ducheneaut, Xiong, Zhang, Yee ve Nickell, 2006). Gee (2007)’ye
gore WoW gibi iyi hazirlanmig bilgisayar oyunlari igyerleri ve okullar gibi kurumlar i¢in isbirligini ve
gorevler arasi takim ¢aligmasini gretebilir ¢linkil ¢ok oyunculu oyunlar i¢indeki gruplar avci, savasci
yada rahip gibi her biri oyunu farkli sekilde oynayan farkli karakter tiplerinden olusur ve oyuncular
genellikle birbirleriyle ger¢ek hayattaki karakterleriyle degil oyuna katildiklari sanal kimligin sahip
oldugu rol fonksiyonlar ile etkilesime gegerler. Bu rol fonksiyonlart oyunculart bir takim iginde
hareket etmeye ve oyuncular arasi iletisim kurmaya zorlar. Ayrica oyuncularin oyun esnasinda
herhangi bir sekilde diger oyuncular ile iletisim kurmak zorunda kalabilmekte ve agirlikli olarak
Inglizce olmakla birlikte herhangi bir yabanci dil araciligi ile oyuncularin iletisim kurmalari
gerekebilmektedir.

Bilgisayar oyunlar1 giinimiizde yabanci dil pratigi yapilabilecek 6nemli ortamlardir. Bircok birey
yabanci bir iilkeye gitmeden, yasadigi ¢evrede bir yabanci dil pratigi yapma sansina sahip degildir.
Ancak cevirimi¢i WoW gibi oyunlar sayesinde herhangi bir birey evinden bilgisayar araciligi ile
iletisimin yogun bir sekilde kullanildigi sanal bir ortam igerisinde yazisarak ve sesli olarak yabanci dil
pratigi yapabilir. Calismanin amact WoW oyununun yabanci dil &gretiminde kullanilabilirligine
yonelik, oyunun dogal iiyeleri olan oyuncularin goriislerini incelemektir.

2. Yontem

Aragtirmanin yontemi igin nitel arastirma yontemlerinden, nitel arastirma modellerinden fenemolojik
aragtirma deseni uygun olarak belirlenmistir. Bu yontemin se¢ilmesinin nedeni, var oldugu dusiiniilen
bir durumun incelenip ortaya ¢ikarilmasi gerektigidir.

Arastirmanin 6rneklemi amagli 6rnekleme yontemi kullanilarak aktif bigimce orijinal sunucularda
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WoW oynayan Tiirk oyunculardan segilmistir. Bu oyuncular orijinal oyun sunucularindan biri olan
“Deathwing” adli realmde oynayan, “Small Gods” adli guild in Turk oyuncular1 ve
forum.donanimhaber.com adl1 internet sitesindeki WoW forumunun aktif orijinal sunucularda oynayan
calismaya katilmay1 kabul eden 14 WoW oyuncusudur.

Aragtirmada veri toplama araci yari yapilandirilmis goriisme olarak belirlenmistir. Bu goériisme
oyuncularin oyunla ilgili bilgi diizeylerini ve diistincelerini belirlemek i¢in hazirlanmistir.

3. Bulgular
Calisma bulgular farkli temalar altinda asagida sunulmustur.

3.1 Oyuncularin oyunla ilgili istatistikleri

Tablo 1. Oyuncu istatistikleri

Oyun oynama siiresi (y1l) f Haftalik oyun siiresii (saat) f
4 yil 1 14 1

5yl 2 18 2

6 yil 3 21 3

7yl 3 24 4

8 yil 3 28 1

9yl 2 35 2

58 1

Bulgulara gore oyunculain en az 4 yildir WoW oyununu oynadigi, ortalama oyun siiresininde 6,7 yil oldugu
goriilmektedir. Oyuncularin haftalik oyun siirelerine bakildiginda ise oyuncularin en az haftada 14 saat ortalama
ise 26 saat WoW oynadiklar1 gériilmektedir.

3.2 Oyuncularin oyuna baglama nedenleri

Tablo 2. Oyuncularin oyuna baslama nedenleri

Oyuncularin oyuna baslama nedenleri f
Arkadas tavsiyesi ile bagladim 6
Eglenmek ve giizel vakit gecirmek i¢in basladim. 4
Oyunun gorsel efektleri ve koklii hikayesi ilgimi ¢ekti 4
Gergek kisilerle ¢evrimici sekilde oynanmast, sosyallesme imkaninin 3
olmas1
Arkadaglarimla birlikte olmak i¢in bagladim 2
Daha 6nce oynadigim benzer MMORPG oyunlarindan daha eglenceli )
oldugu i¢in bagladim.
Arkadaglarimla bagimu siirdiirmek i¢in bagladim. 1
Oyunun kaldigim yerden devam edebilme imkan1 beni cezbetti 1
Oyunun emek ve 6zen gerektirmesi ilgimi ¢ekti 1
Oyunun medya ve oyun diinyasindaki basarisi ilgimi ¢ekti 1

Bulgulara gére oyuncularin en ¢ok arkadas tavsiyesi ve eglenme amaciyla oyuna katildiklar1 goriilmektedir.
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Bunun yaninda oyunun kokli bir hikayesinin olmasi, eglenme amaci ve gercek kisilerle etkilesimli bir sekilde
oynanmasi oyuna baslangi¢ nedenlerinden bazilaridir.

3.3 “Oyuncularin oyuna dahil olmak icin on arastirma yaptimiz mi?” “Hangi dildeki kaynaklar: tercih
ediyorsunuz?” sorularina verdikleri yanitlar

Tablo 3. “Oyuncularin oyuna dahil olmak i¢in 6n arastirma yaptiniz mi?” “Hangi dildeki kaynaklar tercih
ediyorsunuz?” sorularina verdikleri yanitlar

“Oyuncularin oyuna dahil olmak i¢in 6n arastirma yaptiniz mi1?”” “Hangi

dildeki kaynaklar tercih ediyorsunuz?”sorularina verdikleri yanitlar £
Arkadaglarima soruyorum 7
Ingilizce kaynaklar1 tercih ediyorum 6
Ttiirk¢e forum ve bilgi bankalarindan bilg ediniyorum 5
Bilgi edinmiyorum, deneme-yanilma yoluyla kendim deneyimliyorum 3
Oyun igerisindeki Ingilizce kaynaklar1 tercih ediyorum 2

Bulgulara gore oyuncularin ¢ogunlukla arkadaglarina sorarak bilgi aldiklari, ayrica Tiirk¢e kaynaklar kadar
Ingilzce kaynaklarida tercih ettikleri goriilmektedir.

3.4 “Oyuna dahil olduktan sonar ne gibi kaynaklardan faydalaniyorsunuz?” “Daha ¢ok hangi dildeki
kaynaklari tercih ediyorsunuz? ” sorularina verdikleri yanitlar

Tablo 4. “Oyuna dahil olduktan sonar ne gibi kaynaklardan faydalaniyorsunuz?” ”Daha ¢ok hangi dildeki
kaynaklar1 tercih ediyorsunuz?” sorularina verdikleri yanitlar

“Oyuna dahil olduktan sonar ne gibi kaynaklardan
faydalaniyorsunuz?” ”Daha ¢ok hangi dildeki kaynaklar tercih f
ediyorsunuz?” sorularina verdikleri yanitlar

Oyunla ilgili wowhead, wowwiki, thottbot, gibi Ingilizce forum ve bilgi

bankalarindan bilgi ediniyorum ’
Oyunla ilgili Tiirk¢e forumlar 4
Diger Tiirk oyunculara soruyorum 4
Diger yabanci oyunculara soruyorum 4
Oyunun orjinal kaynaklarimi kullaniyorum (Resmi web sayfasindaki bilgiler 3
ve forumlar)

Arkadaslarima soruyorum 2
Deneme yanilma yoluya dgreniyorum 2
Oyunla ilgili ingilizce videolar 1

Bulgulara gore oyuncularin oyuna dahil olduktan sonra daha ¢ok deneyimlere yonelik bir bilgi arayisi igine
girdikleri Ingilizce ve Tiirkge kaynaklari inceledikleri goriilmektedir.

3.5 “Oyun esnasida diger oyuncularla yazisarak mi yoksa sesli mi iletisim kurmayi tercih ediyorsunuz?” “Ana
diliniz disinda konusmalara dahil oluyor musunuz? ” sorularmma verdikleri yanitlar

Tablo 5. “Oyun esnasida diger oyuncularla yazisarak mi yoksa sesli mi iletisim kurmayr tercih
ediyorsunuz?” ”Ana diliniz disinda konusmalara dahil oluyor musunuz?” sorularina verdikleri yanitlar
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“Oyun esnasida diger oyuncularla yazigarak mi1 yoksa sesli mi iletisim
kurmayi tercih ediyorsunuz?”’ ”Ana diliniz disinda konusmalara dahil oluyor f
musunuz?” sorularina verdikleri yanitlar

Tirkge yazistyorum 13
Ingilizce yazisiyorum 12
Tirkge sesli konusuyorum 6
Ingilizce sesli konusuyorum 4

Bulgulara gére oyuncularin her iki dilde de daha ¢ok yazistiklar1 goriilmektedir. Ancak Tiirkge ve Ingilizce sesli
konusma oran1 ve yazigma oranlarmin birbirine yakin oldugu gériilmektedir.

3.6 Oyuncularin Ingilizce Diizeyleri ve “Oyun Ingilizce Diizeyinize Katki Sagladi m1” sorularina verdikleri
yanitlar

Tablo 6. Oyuncularin Ingilizce Diizeyleri

Oyuncularin ingilizce Diizeyleri Zayif (f) Orta (f) Iyi () Cok lyi (f)
Konusma 9 3 1 -
Dinleme 5 6 2 -
Yazma 5 5 3 -

Tablo 7. “Oyun Ingilizce Diizeyinize Katki Sagladi m1” sorularma verdikleri yanitlar

“Oyun Ingilizce Diizeyinize Katki : Az Diizeyde Orta Diizeyde
_ o Hic Katk1 z . Cok Katk1
Sagladi m1” sorularina verdikleri . Katki Sagladi Katki Sagladi .
Saglamadi (f) Sagladi (f)
yanitlar ) )

Konusma 3 4 6 -

Dinleme 4 3 6 -

Yazma - 6 6 -

3.7 Oyuncularin “Oyunda yer alan bir¢ok gérev oyuncularin birlikte belirlenen hedeflere ulasmasindan oluguyor.
Oyundaki bu etkinlikler hakkinda ne diisiiniiyorsunuz? Sizi oyuna baglamada etkisi var mi?” sorusuna verdikleri
yanitlar

Tablo 8. Oyuncularin “Oyunda yer alan bircok goérev oyuncularin birlikte belirlenen hedeflere ulagsmasindan
olusuyor. Oyundaki bu etkinlikler hakkinda ne diistiniiyorsunuz? Sizi oyuna baglamada etkisi var mi1?”” sorusuna
verdikleri yanitlar

Oyuncularin “Oyunda yer alan bircok gérev oyuncularin birlikte belirlenen
hedeflere ulagsmasindan olusuyor. Oyundaki bu etkinlikler hakkinda ne

dusiiniiyorsunuz? Sizi oyuna baglamada etkisi var m1?”” sorusuna verdikleri f
yanitlar

Oyunun takim oyunu gerektirmesi ve farkli roller icermesi beni oyuna baglar 13

Oyun i¢i grup etkinlikleri dostluklar olusturuyor 6

Oyunun ¢evrimigi olmasi gergek kisilerle oynanmasi beni oyuna baglayan 6

6nemli etkenlerdendir
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Oyun oynarken tanistigim ve oyunda beraber vakit gecirdigim kisilerle
sosyal aglarda yada gergekte goriisiiyorum

Yabanc1 bir dilde iletisim kurmak oyunun en 6nemli artis1 2

3.8 Oyuncularm “Oyun i¢inde diger oyuncularla baglanti halindesiniz. Bu etkilesim sizin i¢in énemli mi?
Onlarla iletisimde olmak size neler kazandiriyor yada kaybettiriyor? ” sorusuna verdikleri yanitlar

Tablo 9. Oyuncularin “Oyun i¢inde diger oyuncularla baglant: halindesiniz. Bu etkilesim sizin i¢in 6nemli mi?
Onlarla iletisimde olmak size neler kazandiriyor yada kaybettiriyor?”” sorusuna verdikleri yanitlar

Oyuncularin “Oyun i¢inde diger oyuncularla baglanti halindesiniz. Bu
etkilesim sizin i¢in 6nemli mi? Onlarla iletisimde olmak size neler f
kazandiriyor yada kaybettiriyor?” sorusuna verdikleri yanitlar

Sosyal iliskilerime katki ve arkadas edinmemi sagladi 10
Ingilizce konusmaya onemli 6lgiide katkisi var 7
Kaybettirdigi birsey yok 3
Birgok yabanci arkadas edindim 2
Gergek yasamda goriistiiglim arkadaslarim var 2
Sadece yazisma degil Ingilizce knusma imkanida saglamaktadir 1
Farkli insanlarla iletisim farkli goriis agiklar: yakalamami sagladi 1
Gergek hayatta asosyallesmeye neden olabilir 1
Ispanyolca 6grenmeme neden oldu 1
Oyun hakkindaki bilgilerimi artiriyor 1

3.9 Oyuncularin “Sizce bu oyun egitim amagli kullanilabilir mi? ” sorusuna verdikleri yanitlar

Tablo 10. Oyuncularin “Sizce bu oyun egitim amagli kullanilabilir mi?” sorusuna verdikleri yanitlar

Oyuncularin “Sizce bu oyun egitim amagl kullanilabilir mi?” sorusuna

verdikleri yanitlar £
Ingilizce 6gretebilir 7
Takim ¢alismas1 6gretebilir 4
Strateji gelistirme becerisi dgretilebilir 3
Farkli kiilttrlerin taninmasi saglanabilir 2
Egitim amagli kullanilamaz 2
Benzer oyunlar egitim amagli gelistirilebilirse egitim amaglh kullanilabilir 1
Ticaret 6gretilebilir 1
Yoneticilik dgretilebilir 1
Yazilim becerisi gelistirilebilir 1

4. Sonuclar ve Oneriler

WoW gibi MMORPG oyunlarina yonelik egitim, ekonomi, hukuk, antropoloji, psikoloji ve sosyoloji
alanlarinda ¢alismalar bulunmaktadir. WoW oyunu karmasik yapisi nedeniyle 6grenilecek birgok sey
barindirmaktadir. Oyun i¢i sanal gruplar ve diger oyuncular 6nemli bilgi kaynaklaridir. Ayrica

157



The 1* International Conference on Studies in Education ICOSEDU’2016)
October 14-16, 2016, Barcelona-SPAIN

deneme-yanilma yontemi en ¢ok tercih edilen ve bilgi edinmeyi saglayan yontemdir. Oyunla ilgili
bilgi bankalar1 da 6nemli bilgiler sunar ve 6grenmenin énemli bir bolimiinti forum, wiki, portal vb.
Web 2.0 araglari olusturmaktadir. Her bir oyuncu ayni zamanda Ogrenendir ve farkli bilgi
kaynaklarindan elde ettigi bilgileri sectigi yonteme gore kullanir (Nardi ve Harris, 2006). Ogrenme
kaynaklar1 farkli farkli olmasina ragmen hem oyun i¢ci hem de oyun disindan kolayca erisilebilir
durumdadir. Ogrenme dissal bir topluluk tarafindan kontrol edilmemekle birlikte; 6grenenin ihtiyaclari
ve istegi dogrultusunda karsilastigi problemi ¢ozmeye yonelik gerceklestirdigi eylemlerin sonucudur
(Nardi ve Harris, 2006). Boylece oyuncular oyun oynamanin yaninda stirekli bir bilgi arayisi
icerisindedir. Oyunun amaclarinin gerceklestirilebilmesine yonelik ¢alisan bu mekanizmasi, 6grenme
faaliyetlerini kalici, etkili ve hizli gergeklestirmesi bakimindan ve bilgiye ulasma, anlama, sorgulama
ve kullanma gerektirdigi i¢in 6nemlidir. Steinkuehler’e (2004) gore bu 6grenme mekanizmasi oyunu
oynama ¢abasi i¢inde olan bireylerde kendiliginden olugsmaktadir ve bu diisiince bi¢iminin kullanim
sayesinde herhangi bir kiitiiphaneden destek alinmadan, oyun igerisinde kendi kendini siirdiirebilen bir
O0grenme yapist olustugunu diistinmektedir. Bireyler bu 6grenme yapisi iginde birbirleri ile gerek
senkron gerekse asenkron bigimde etkilesim halindedir. Bu etkilesim cabasi bir¢ok oyuncu igin
internet ortaminda en yaygin olarak kullanilan dil olan Ingilizce’yi belirli bir diizeyde bilmelerini ve
kullanmalarimi gerektirmektedir. Katilimcilarin yanitlarina bakildiginda, katilimcilarin yarist oyunun
Ingilizce 6gretiminde kullanilabilecegi; katilimcilarin yaridan fazlasi ile oyunun Ingilizce becerilerine
az diizeyde de olsa katki sagladigin1 gostermektedir. Diger yandan bir katilimer oyunun kendisini
Ispanyol’ca 6grenmeye zorladigini ifade etmistir. Ayrica oyuncularin biiyiik bir boliimii oyunun sosyal
iliski kurmalarina yardime1 oldugunu ve ingilizce konusma becerisine katki sagladigini ifade etmistir.
Bu nedenle WoW oyunu kolayca Ingilizce pratigi yapilmasi agisindan 6nemli bir platform olabilir.
Gelecek arastirmalarda WoW’un yabanci dil pratigi yapilmasinda kullanimina yonelik ¢alismalar
yapilarak 6grenci veya oyunculara hangi diizeyde ne gibi katkilar saglayacagina yonelik bilimsel
caligsmalar yapilabilir.
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Ozet

Bu arastrmanin amaci “Giiniimiiz Egitim Sorunlari” dersini alan ve iilkemizdeki egitim sorunlarmi bir
donem boyunca inceleyen ve tartisan dgretmen adaylarinin hangi sorunlart en énemli olarak gordiiklerini
belirlemektir. Arastirma nitel desende, fenomenolojik arastirma modelinde yiiriitiilmiis olup arastirma 56 s1
erkek 34’ii kiz olmak iizere toplam 90 dgretmen aday ile yiiriitiilmiistiir. Toplanan veriler icerik analizi ile
incelenmistir. Icerik analizinde siirekli karsilastirma (constant comparison) yontemi kullanilmistir:
Arastirma bulgularina gore dgretmen adaylarmin en onemli gordiigii sorunlar,; egitim sisteminin ¢ok sik
degismesi, Milli Egitim’in tutarli ve siirdiiriilebilir bir egitim politikasinin olmamasi, egitimcilerin veya
ogretmenlerin kendilerini gelistirmemeleri, Universitede alinan egitimin meslek hayatina uygun olmamasi
ve transfer edilememesidir. Bildiride dgretmen adaylarinin en onemli gordiikleri sorunlar ve farkinda
olduklar: sorunlar literatiire dayali olarak tartisilmistir.

Anahtar Kelimeler: Ogretmen adayi, egitim, egitim sorunlari, bilgisayar ve égretim teknolojileri.

THE MOST IMPORTANT PROBLEMS IN TURKISH EDUCATION SYSTEM
ACCORDING TO THE OPINIONS OF PROSPECTIVE TEACHERS: SAKARYA
UNIVERSITY THE DEPARTMENT OF COMPUTER EDUCATION AND
INSTRUCTIONAL TECHNOLOGIES SAMPLE

Abstract

Aim of this study is determine opinions of prospective teachers who took the lesson that entitled “‘Current
Educational Issues” and investigate and discuss educational issues of our country about the most
important educational issues in our system. Phenomenological method was used as qualitative research

design. The sample was consist of 56 male and 34 female (90 in total) prospective teachers. The data was
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examined and analyzed using content analysis — constant comparison method. According to the prospective
teachers the most important issues were; frequently changing education system, not having a consistent and
sustainable educational policy of Ministry of Education, teachers and educators who do not improve
themselves, untransferable and unsuitable lectures that taken by the students in universities to the

professional life. Results discussed based on literature.

Keywords: Prospective teacher, education, educational issues, the department of computer education and

instructional Technologies.

1. Giris

Cagdas ve modern toplumlarin gelecegini belirleyen en 6nemli unsurlardan birisi egitimdir (Ozpinar
ve Sarpkaya, 2010) Egitim sisteminin vazge¢ilmez parcasi olan gretmenlerin roli ise bilgi ¢aginda
oldugumuz bu dénemlerde olduk¢a 6nemlidir. Stevens ve Weale’e (2003) gore hangi seviyede olursa
olsun egitimin esas amaci hayatta basarili olabilmek icin ¢agin gerektirdigi ihtiyaclara 6greneni
hazirlamak olmalidir (Akt: Anetta, Folta ve Klesath, 2010). I¢inde yasadigimiz bilgi ¢aginda, bilgiyi
ezberlemeyen aksine bilgiye ulasan, bilgiyi kullanan ve yaratici bireylere ihtiya¢ duyulmaktadir
(Ozogul, 2006). Bu nedenle bilisim teknolojileri egitimcilerine 6nemli roller diismektedir.

Bilgisayar ve Ogretim Teknolojileri Boliimii 1998°de iiniversitelerin yeniden yapilanmasi sonucu
kurulan bolimlerden biri olup ilk ve orta dereceli okullarda bilgisayar derslerinin verilmesi amaciyla
kurulmustur (Karal ve Timugin, 2010). Bilgisayar ve Ogretim Teknolojileri Boliimii mezunu bireyler,
Milli Egitim Bakanlig1 biinyesinde Bilisim Teknolojileri Egitmeni, Bilisim Teknolojisi Formatorii gibi
gorevlerde istihdam edilmektedir. Ayrica Fatih projesi kapsaminda da bu bélim mezunlarindan
Bilisim Teknolojileri Rehberligi alaninda da yararlanilmasi planlanmaktadir (YEGITEK, 2013).
Bilgisayar ve Ogretim Teknolojileri Boliimii mezunu ve grencileri genel olarak gorev tanimlari ve
kendilerinden beklenenler arasinda 6nemli uyumsuzluklar vardir (Topu ve Goktas, 2009). Bu
uyumsuzluklar Bilgisayar ve Ogretim Teknolojileri 6gretmen adaylarinin yetistirilmesinde, mesleki
yasamlarinda ¢esitli sorunlara neden olmaktadir. Ayrica Milli Egitim Bakanligi’'ndaki 6nemli rolleri
nedeniyle Bilgisayar ve Ogretim Teknolojileri Boliimii 6grencilerinin egitim sistemi ile ilgili goriisleri
O6nemli goriilmektedir.

Bilgisayar ve Ogretim Teknolojileri bolimii (BOTE) 1998 yilinda egitim fakiiltelerinin yeniden
yapilanmasi ile birlikte ilk ve ortaggretim kurumlarina bilgisayar 6gretmeni yetistirmek amactyla
kurulmustur (YOK, 1998). BOTE boliimii bilgi ve iletisim teknolojilerini egitim siirecinde nasil
kullanilabilecegine dair uzmanlarin ve egitimcilerin yetistirilmesi gerekliligini karsilamaya yonelik bir
misyona sahiptir (Sakarya Universitesi, ty.). Egitim bilimleri, bilgisayar yazilim ve donanim
derslerinin yaninda egitim teknolojileri, 6gretim tasarimi, uzaktan egitim gibi dersler alarak mezun
olan BOTE boliimii 6gretmen adaylar1 gorev yaptiklari okullarda egitim teknologu, formator,
teknisyen, bilisim teknolojileri rehber 6gretmeni olarak goriilmektedir (Erdogan, 2006). Bunlarin
yaninda BOTE béliimii 6gretmen adaylar1 bu temel egitim ile 6zel sektérde kendilerini gelistirmeleri
halinde web tasarimcisi, yazilimei, bilgi islem uzmani ya da ag uzmani gibi mesleklerde ¢alisabilme
imkanina sahiptir. Bu gibi nedenlerden dolayr BOTE béliimii 6grencileri yapacaklari meslek ile ilgili
kavram kargasalar1 yasamakta, geleceklerine yonelik bir yol haritas1 belirlemekte zorlanmaktadirlar
(Karatas, 2010). Karaca (2013) BOTE 6gretmen adaylarinin meslek se¢imi yaparken yiiksek seviyede
genel kararsizlik yasadiklari, fonksiyonel olmayan inanca sahip olduklar1 ve mesleki rehberlige ihtiyac
duyduklarmi ifade etmektedir. Semerci’ye (2011) gére BOTE 6grencileri meslek yasamlarinda yazilim
ve donanim becerilerine ihtiyaglar1 oldugunu bilmekte ve nasil Ogretmenlik yapacaklarini
bilmektedirler. Ancak Altun ve Ates (2008) ise BOTE &grencilerinin &gretim programindan
kaynaklanan sorunlar1 oldugu ve BOTE o6grencilerinin BOTE alan uzmanlarinin yeterli diizeyde
olmadigimi ifade ettiklerini belirtmistir. Sanalan vd. (2010) gére, BOTE o6grencilerinin sadece
ogretmenlik meslegi ile smirlandirilmak istemedigi, alan uygulamalarinin 6zel sektore yonelik de
yapilmas1 gerektigini ifade etmektedir. Durdu ve Yildiim’a (2005) gére BOTE &grencileri
ogretmenlik diginda web tasarimcis1 ve yazilimer gibi mesleklerde; Karatas’a (2010) gére BOTE
ogrencileri grafik tasarimcisi gibi meslekleri de yapmak istemektedir. Bu ve benzer nedenlerden dolay1
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BOTE o6gretim programinin siirekli olarak gozden gecirilmesi alan yazinda BOTE boliimii
sorunlarinin ¢6ziimii i¢in yer alan onerilerden biridir (Karal ve Timugin, 2010; Goktas, Yildirim ve
Yildirim, 2009).

Diger yandan BOTE mezunlar1 gretmenlik meslegi yasamlarma basladiklarinda égretmenlik disinda
kendilerine yiiklenen sorumluluklari yerine getirirken kendi meslekleriyle ilgili olmayan teknik
sorunlarla ugrasmak zorunda kalmaktadirlar (Deryakulu ve Olkun, 2006; Sahinkayasi, Kelleci ve
Sahinkayasi, 2011). Gerek okullardaki fiziksel sartlarin ve teknik donanimlarin yetersizligi, gerek
Milli Egitim Bakanligi (MEB) biinyesinde gorev yapan bilisim teknolojileri egitimcilerinin mesleki
tanimlart ile yaptiklari isler arasindaki farkliliklar bu meslek grubundaki 6gretmenlerin mesleklerinden
memnun olmadigini gostermektedir (Kiyict ve Kabakei, 2006; Perkmen ve Dagistanli, 2012). Kurt
ve Sular’m (2011) gerceklestirdigi calisma bulgularmna gore de BOTE 6gretmen adaylari aldiklari
egitim ile MEB biinyesinde yaptiklar1 gorevleri arasinda 6nemli farklar olacagina, gérev tanimlarinin
belirsiz olacagina dair 6nyargilar tasimaktadirlar.

Glniimiiz egitim sisteminde: 6grenci, 6gretmen, veli idareci, teknik ve destek hizmetler, 6grenme
ortami, Ogretim programi, 6grenme-Ogretme siiregleri, egitim sistemi gibi birgok baglik altinda
toplanabilecek birgok sorun bulunmaktadir. Bu sorunlardan bazilar1 genel ¢oztimler gerektirmekle
birlikte bazilar1 6gretmenin farkinda olmasi ve soruna yonelik 6nlemler almasi ile yerel tabanda da
coziilebilir. Bu nedenle 6gretmen adaylarinin ve (6gretmenlerin) egitim sistemindeki sorunlarin
farkinda olmalar1 ve bu sorunlarla ilgili yapilmis arastirmalarin sonug ve 6nerilerini bilmeleri 6nemli
bir konudur.

1.1 Problem

Bu ¢alismanin problemini bilgisayar ve Ogretim teknolojileri dgretmenligi programinda okuyan
Ogrencilerin egitim sisteminde gordiikleri kendilerine gére en Onemli sorunlarin belirlenmesi
olusturmaktadir.

1.2 Stmirliliklar

Arastirma giiniimiiz egitim sorunlari dersini almis olan,
e Bilgisayar ve 6gretim teknolojileri 6gretmenligi programinda okuyan,
e 3. siifta okumakta olan 90 6grencinin goriisleri ile sinirhdir.

e  Veriler 2012-2013 egitim-6gretim yilinda toplanmstir.

2. Yontem
2.1 Arastirma Modeli

Aragtirma nitel aragtirma modellerinden fenemolojik aragtirma deseninde yiiriitiilmiistiir. Bu desenin
kullanilmasinin nedeni, BOTE 6gretmenlik programi 6grencilerinin var olan bir duruma/konuya
yonelik bakis agilarini ve goriislerini agiga ¢ikarmaktir.

2.2 Calisma Grubu

Aragtirmanin  ¢alisma grubunu Sakarya Universitesi Egitim Fakiiltesi Bilgisayar ve Ogretim
Teknolojileri Boliimiinde okuyan ve “Giintimiiz Egitim Sorunlar1” dersini almis bulunan 90 6grenci
olusturmaktadir.

2.3 Veri Toplama Aract ve Verilerin Toplanmasi

Arastirmada veriler arastirmacilar tarafindan olusturulan yari yapilandirilmis bir form kullanilarak
toplanmis ve ogrencilere glinlimiiz egitim sistemimizde gordiikleri en 6nemli sorunu yazmalari
istenmistir. Verileri toplamanin 6ncesinde glinimiiz egitim sisteminde yer alan sorunlar, bilimsel
arastirmalara dayali olarak incelenmis ve tartisilmistir. Bu siiregte 6grenciler arastirmalarin bulunmast,
incelenmesi, sunulmasi ve tartisilmasi siirecine etkin katilmislardir.
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2.4 Verilerin Analizi

Toplanan veriler igerik analizi ile incelenmistir. Icerik analizinde siirekli karsilastirma (constant
comparison) yontemi kullanilmistir. Katilime1 es diizeyde ¢ok 6nemli birden ¢ok sorun oldugunu
disiiniiyorsa bunlar da analizde dikkate almmistir. Elde edilen temalar ve bunlarin frekanslari

bulgularda sunulmustur.

3. Bulgular

Soru: Ogrencilerin “Giiniimiizde En Onemli Egitim Sorunu Sizce Nedir?” sorusuna verdikleri yanit

incelendiginde verilen yanitlara iligkin bulgular asagidaki tabloda sunulmustur.

Tablo 1. Ogrencilerin *“Giiniimiizde En Onemli Egitim Sorunu Sizce Nedir?” sorusuna verdikleti yanitlar

Yanitlar Frekans
Egitim sisteminin ¢ok sik degigmesi (eski sistem oturmadan yeni sisteme gegilmesi) 19
Devletin tutarli ve stirdtriilebilir bir egitim politikasinin olmamasi 10
Egitimcilerin veya 6gretmenlerin kendilerini gelistirmemeleri. 9
Universitede alinan egitimin meslek hayatina uygun olmamasi. (Transfer edilememesi) 6
Okullarda gerekli materyal ve teknik donanim yetersizligi. 6
Meslek hayatina baglamanin KPSS gibi 2-3 saatlik bir sinava bagli olmasi 6
Verilen egitimin 6grenme-dgretme siiregleri agisindan yetersizligi, kalitesizligi. 6
Bilgisayar dersinin se¢gmeli ders olmasi, notunun olmamasi. 6
Yetistirilen ve atanacak §gretmen sayisinin planlanmamast 5
Ezberci bir egitim anlayisinin olmasi. 5
Firsat esitliginin olmamasi. 4
Swmiflardaki kalabalik 6grenci sayisi. 4
Ogretmenlerin isteksiz olmas. 4
Devletin egitime yeterli biitce ayirmamast 3
Ogretmenlerin yetenekleri disinda bir meslege yonelmis olmalari. Yanlis meslek segimi 3
Milli egitimin 6gretmenlerin kendilerini gelistirmelerine yeterli destek vermemesi. 2
Egitim sisteminin 6grenmekten ¢ok sinavlart 6n planda tutmast. 2
Devletin egitim politikalarint ~ gelistirirken 6grencilere, 6gretmenlere, akademisyenlere )
danigmamast; yeteri kadar arastirma yapmadan, goriis almadan degisikliklerin yapilmasi.

Bilgisayar 6gretmenlerinin stirekli degisen gérev tanimu. 2
Meslek liseleri gibi ara eleman yetistirmeyi amaglayan okullarin 6grencilerinin, 4 yillik
tiniversite okumaya yonlendirilerek okullarin misyonuna uygun olmayan sekilde rehberlik 1
edilmesi.

Ogrencilerin 6grenmek ve kendilerini gelistirmek igin yeteri kadar ¢caba gostermemeleri. 1
Egitimde disiplin eksikligi. 1
Ogrencilerin ekonomik problemleri. 1
Bilgisayar 6gretmenlerinin teknik eleman olarak goriilmeleri. 1
Egitim fakiiltelerinin prestijinin, giiclii bir ekoliiniin olmamasi. 1
Teknik eleman yetistirememek. 1
Egitim kurumlarinda teknolojiyi tam anlamiyla kullanamama. 1
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4. Sonuglar ve Oneriler

Bulgular dikkate alindiginda 6grencilerin giiniimiiz egitim sistemi sorunlartyla ilgili farkindalik sahibi
olduklar1 ve birgok sorun belirttikleri goriilmustiir. Belirtilen en énemli problemin genel olarak egitim
sisteminin planlanmasi ve ydnetilmesi yani egitim politikasi ile ilgili oldugu gériilmiistiir. Ogretmen
adaylarmin kendileri ile dogrudan ilgili atanma sorunu, bilgisayar derslerinin (verilerin toplandig
donemde) se¢meli derse doniistiiriilmiis olmasi, dersin notunun olmamasi gibi sorunlar varken en
onemli sorun olarak egitim politikasinin yetersizliginin belirtilmis olmas1 dikkati cekmektedir. Diger
onemli bir sorun ogretmen nitelikleriyle ilgilidir. Hem 6gretmen olduktan sonra hem de yetistirilme
stireci icinde niteliklerin gelistirilmesi i¢in yeterli planlama ve uygulama yapilamamaktadir. Verilen
egitim yeterli diizeyde uygulamaya donik goriilmemektedir. Siklikla belirtilen sorunlar olarak
yukaridaki sorunu okullardaki &gretim materyalleri eksikligi, KPSS sinavi, 6grenme-6gretme
stireclerinin planlanmasi ve yiiriitiilmesi ile ilgili (derslerin kalitesi) sorunlar gelmektedir.

Bulgular katilimcilarin egitim sisteminin sorunlariyla ilgili nemli diizeyde farkindalik sahibi olduklar
ve sorunlari tartisabilir diizeye geldiklerini gostermektedir. Glinlimiiz egitim sorunlar1 benzeri dersler
ya da dersler islenirken giincel sorunlarla iliskilendirilmesi 6gretmen yetistirme siirecine olumlu katki
saglayabilir. Tutarhi ve surdiriilebilir, uzun vadeli, uzman ve paydas goriisii alinarak egitim
politikasinin olusturulmas1 gereklidir. Hem yetistirilme siireci i¢inde hem de ogretmenlik yaparken
ogretmenlerin niteliklerinin gelismesini saglayacak planlamalar yapilmali, olanaklar saglanmalidir.
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Abstract

Socioscientific issues (SSI) are ill structured, controversial and complicated issues, which do not have
single solution and interpreted differently among different parts of the society. In the last two decades,
inclusion of SSI into science curricula has gain acceleration. Despite the inclusion of SSI into science
curricula, there are a lack of research on science teachers’ views, perceptions and attitudes towards SSI
and SSI-based instruction. In this study, therefore, it is aimed to reveal how PST's attitudes towards SSI
changed after taking the science-technology-society course in which students participated in the SSI-based
instruction throughout a semester. Seventeen PST have filled out the Attitudes towards Socioscientific
Issues Scale (ATSIS) at the beginning and the end of the SSI-based instruction. The ATSIS consists of three
sub-categories: anxiety towards SSI, interest and usefulness of SSI and liking of SSI. Utilizing a paired
samples t-test, it was determined that while there is no statistically significant difference between pre- and
post-test scores of the PST for anxiety towards SSI (p = 0.84) and interest and usefulness of SSI (p = 0.11),
there is a statistically significant difference for liking of SSI (p = 0.04). It was concluded that while the
SSI-based instruction significantly improved PSTY liking of SSI, the instruction did not significantly
influence PST for anxiety towards SSI, and interest and usefulness of SSI.

Keywords: Socioscientific Issues (SSI); Attitudes towards SSI; SSI-Based Instruction; Preservice Science

Teachers

1. Introduction

Socioscientific issues (SSI) are ill structured, controversial and complicated issues, which do not have
single solution and interpreted differently among different parts of the society. Genetically modified
foods, global warming, embryonic stem cell research, and building nuclear reactors are some examples
of such issues. SSI researchers explored students’ engagement and decision making regarding socially
relevant scientific contexts embedded with moral and ethical implications (Sadler, 2004; Zeidler,
Sadler, Applebaum, & Callahan, 2009). The research results showed that these controversial issues are
confronted with-in peoples’ daily life (Kolste, 2001) and provide students with a context to improve
students’ science content learning, scientific practices such as scientific modeling and argumentation,
and their motivation and attitudes towards science (Sadler, 2004; Topcu, 2015). Parallel to these
developments, many science education organizations in many countries have adopted the importance
of students’ science content knowledge and scientific practices relative to the negotiation, discussion
and analysis of complex SSI (21st Century Science Project Team, 2003; Australian Curriculum,
Assessment and Reporting Authority [ACARA], 2015; Ministry of National Education of Turkey
[MONE], 2013; Office of the National Education Commission of Thailand [ONEC], 2003). Despite
the inclusion of SSI into science curricula, there are a lack of research on science teachers’ views,
perceptions and attitudes towards SSI and SSI-based instruction.
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Many researchers investigated students’ argumentation quality and informal reasoning regarding
different SSI contexts such as genetic engineering (e.g., Jimenez-Aleixandre, Rodriguez, & Duschl,
2000), environmental issues (e.g., Osborne, Erduran, & Simon, 2004), and the effects of mobile phone
use on health (Albe, 2008). SSI-based instruction focuses on ill-structured problems, demanding
argumentation by students, and as such, this type of instruction requires engagement and producing
evidences, as students use that evidence to support their reasoned position (Zeidler et al., 2009).
Klosterman and Sadler (2009) reported that “SSI-based instruction offers learning contexts that
include both conceptual connections to science and ill-structured and compelling problems that engage
learners in discussion, critical thinking, and decision-making” (p. 2). As a result of discussion of SSI
contexts in SSI-based instructions, the previous research showed that the scientific knowledge
developed (Bulte, Westbroek, De Jong, & Pilot, 2006; Venville & Dawson, 2010) and students’
argumentation quality improved (Dawson & Venville, 2013). Although there are many research that
show improvement of science content knowledge and argumentation quality of students, there are a
few research, investigating students or science teachers’ attitudes, views, and perceptions about SSI
and SSI-based instruction. The researcher believes that the current SSI research agenda should focus
on students’ and science teachers’ affective development as well as their cognitive development.
Therefore, the purpose of the present study was to explore effects of SSI-based instruction on PST’s
attitudes towards SSI. The SSI-based instruction is included to the science-technology-society course,
which is a selective course for PST during their teacher education.

2. Conceptual Framework

Newhouse (1990) stated that attitude is an important reason affecting human behaviur and could be
defined as positive or negative feelings about an individual, an object or an issue. Attitudes towards
science “are the feelings, beliefs and values held about an object that may be the enterprise of science,
school science, the impact of science on society or scientists themselves” (Osborne, Simon, and
Collins, 2003, p. 1053). In the present resarch, the researcher all together considered definitions of SSI,
attitude, and attitudes towards science. Considering all these definitions, attitudes towards SSI were
defined as individuals’ collection of negative and positive feelings, beliefs, and values about these
controversial issues. The research question of the present study:

How PST’s attitudes towards SSI changed after taking the science-technology-society course in which
students participated in the SSI-based instruction throughout a semester?

3. Methodology

In order to address the research question guiding this study, the researcher engaged 17 Turkish PST in
pre- and posttests prepared to elicit PST’s attitudes towards SSI. A one-group pretest-posttest research
design guided the present study (Fraenkel & Wallen, 2003). Seventeen PST have filled out the
Attitudes towards Socioscientific Issues Scale (ATSIS) at the beginning and the end of the SSI-based
instruction. The researcher of the present study was aware of several internal validity to the study such
as data collector bias, attitude of subjects, and implementation bias. In order to address these threats,
the researcher wanted to use a control group in the design of the study. Since there was only one PST
group in the university at this level, a control group could not be utilized. Lack of a control group was
a limitation of the present study. The following sections are the research participants, instrument,
treatment, and data collection and analysis procedures.

Participants

Seventeen PST from a state university in Turkey participated in the study. While 5 participants were
male, 12 participants were female. They were voluntarily participated in this research. All of the
participants were within second academic semester of the science teacher education undergraduate
program designed to prepare students for teaching middle school science (fifth through eighth grades).

As a part of their science teacher education preparation, all participants had completed courses related
to the areas of biology, chemistry and physics. The PST had also completed several pedagogical
courses related to educational psychology, instructional strategies and methods, and educational
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measurement and assessment. They had not explored any course related to the SSI up to instruction of
this course.

Instrument

The ATSIS was developed and validated by Topgu (2010). The aim of this instrument is to explore and
determine individuals’ attitudes towards SSI. This instrument includes 30 items and consists of three
sub-categories: anxiety towards SSI, interest and usefulness of SSI and liking of SSI. In the present
study, this instrument was utilized in order to explore PST’s change of attitudes towards SSI after and
before implementing SSI-based instruction.

Treatment

The SSI-based instruction was implemented in the context of a five-week SSI unit in the Spring
semester of 2016. The unit was taught over 5 class periods (120 minutes each), for a total of 10 hours
of SSI-based instruction. The researcher utilized the SSI instructional model (Friedrichsen, Sadler,
Graham, & Brown, 2016) and the 5E instructional model (Bybee, 1997) concurrently to design and
develop a SSI based unit. In the engagement stage of the SE model, students watched a video about
use of genetically modified foods (GMF) in the daily life. In this video, effects of the GMF on human
health and nutrition were presented. Following this experience, students worked in small groups to
explore the GMF issue from multiple perspectives. In the exploration stage of the SE model, PST
observed growing of genetically modified and unmodified corns with experiments. In the explanation
phase of the 5E model, the researcher designed one modeling lesson to improve students’
understanding of the mechanisms of GMF. Through class discussions and explanations, students
revised their models to reflect their better understanding of mechanism behind growing of genetically
modified organisms in the elaboration phase of the SE model. In the evaluation phase, the culminating
experience helped students synthesize and apply their learning throughout the SSI unit. Students were
asked to make a policy recommendation related to use of GMF.

Data Collection and Analysis

Data were collected through the ATSIS in order to reveal PST’s attitudes towards SSI. The ATSIS were
responded to by all PST participating in the present study. Before implementation of the instrument,
the purposes of the instrument and the study were explained to the students. The aim of the instrument
implementation, which was not graded, was acknowledged to PST prior to implementation. The aim of
this study as shared with the participants was to look at PST’s attitudes towards SSI. During the post-
implementation, the instructor notified PST that all PST should write the same number they chose on
the pre-implementation so that the researcher could observe the development of their attitudes towards
SSI. On average, the tests lasted 20 minutes. Utilizing a paired samples t-test with IBM SPSS
Statistics Version 20, the researcher investigated whether there is statistically significan difference
between pre- and post-test scores of the PST for anxiety towards SSI, interest and usefulness of SSI,
and liking of SSI.

4. Results

In order to report the difference between pre-test and post-test mean scores of the PST after
implementing SSI-based instruction, a paired-samples t-test for each dimension of the ATSIS was
utilized. The statistical analyses conducted with IBM SPSS Statistics Version 20 showed that there was
a statistically significant difference between pre- and post-test mean scores of PST for the dimension
of liking of SSI (p = 0.04). In addition, our statistical analyses indicated that there were not statistically
significant differences between pre- and post-test mean scores of PST for dimensions of anxiety
towards SSI (p = 0.84) and interest and usefulness of SSI (p = 0.11). When Table 1 is examined, it might
be claimed that SSI-based instruction may have a potential to improve PST’s liking towards SSI.
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Table 1. A paired samples t-test results for ATSIS dimensions

Significance of
difference
N M SD SEM Lower Upper t df p
Anxiety 17 -029 598 .145 -.337 278 -203 16 .842
Interest & 17 -394 977 237 -.897 107 -1.665 16 .115
Usefulness
Liking 17 -537 1.00 .244 -1.056 -018 -2.197 16 .043*

Note: *p<0.05

5. Discussion and Conclusion

The present study investigated the effect of SSI-based instruction on a group of Turkish PST’s
attitudes towards SSI. Although we just observed a statistically significant increase in the dimension of
liking of SSI among three dimensions of the ATSIS, it might be claimed that SSI-based instruction
designs may improve PST or students’ attitudes towards SSI. As it was stated in the introduction
section, most of the SSI research focused on the students’ or teachers’ cognitive development such as
their science content learning or scientific practices. The present research moves the SSI research
agenda forward, focusing on effect of SSI-based instruction on students’ affective and emotional
development. If we believe that students’ educational development does not only depend on their
cognitive development but also their affective and psychomotor development, we need to increase the
number of these studies, focusing on developing innovative and inquiry-based science teaching
methods such as SSI-based instruction in science education research. Since SSI provide an ideal
context to improve not only students’ and teachers’ cognitive development, but also their emotional
development, future research may focus on development of new SSI-based units/instructions and their
effect on students’ and teachers’ affective and emotional development.
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Ozet

Bilgiyi alma ve igleme siirecinde her égrencinin baskin olarak tercih ettigi bir yol vardm. Bu yol 6grenciden
ogrenciye farklilik gosterir. Bireylerin nasil 6grendigi onlarim 6grenme stili ile iligkilidir. Ogrenme stili,
bireyin ogrenmeye yonelik egilimlerini ya da tercihlerini gosteren ozelliklerdir. Ogrencilerin 6grenme
stillerinin belirlenmesi onlarin 6gretim siivecindeki farkliliklarm ortaya konulmasmmda etkili olabilir. Bu
farkliliklardan bir tanesi olan akademik basarinin dgrenme stilleriyle iligkili olabilecegi diisiiniilmektedir.
Bu arastirma ile Bilgisayar Biiro Uygulamalar: dersini alan ogrencilerin 6grenme stilleri ile akademik
basarilart arasindaki iliski incelenmesi amaglanmaktadir. Arastirmada nicel arastirma yaklagimlarindan,
Korelasyonel arastirma modelinden yararlanilmistir. Arastirma, Aksaray Universitesi, Ortakoy MYO’ da
ogrenim goren 454 ogrenci ile Bilgisayar Biiro Uygulamalar: dersinde yapilmistir. Arastirmanin sonucunda
bu dersi alan ogrencilerin cogunlukla Somut ardisik ve Soyut ardistk 6grenme stiline sahip olduklart ortaya
ctkmistir. Farkli ogrenme stiline sahip dgrencilerin akademik basarilarinda farkhilik ortaya ¢ikmanugtir.

Anahtar Kelimeler: Ogrenme stili, Akademik basart

Abstract

During the process of receiving and processing the knowledge, each student has own way to prefer
dominantly. This way differs from student to student. The way individuals learn is associated with their
learning styles. The learning style is the characteristics which indicate the tendencies or preferences of the
individual for learning. Determining the learning styles of the students may be effective in exerting the
differences among them related to learning. It is thought that academic achievement which is one of those
differences may be associated with their learning styles. Through this research, it was aimed to examine the
relationships between the learning styles and academic achievement of the students who receive the course
of Computer Olffice Applications. In the study, the Correlational research model which is one of the
quantitative research approaches were employed. The study was conducted with 454 students who study at
Aksaray University Ortakoy Vocational School during the course of Computer Olffice Applications. At the
end of the study, it was found that majority of the students had concrete sequential and abstract sequential
learning styles. No difference was observed in the academic achievement of the students with different

learning styles.
Keywords: Learning style, Academic achievement
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1. Giris

Cagdas egitim anlayis1 olan yapilandirmact yaklasim; 6grenci merkezli egitimi de beraberinde
getirmigtir. Ogrenci merkezli egitim modeliyle birlikte bireysel farkliliklar 6nem kazanmustir (Cesur,
2008). Bu dogrultuda egitim sistemi igerisinde 6grencilerin nasil diisiindiikleri ve nasil 6grendikleri
tizerinde tartisilmaktadir. Bilgiyi alma ve isleme siirecinde her 6grencinin gii¢lii olarak tercih ettigi bir
yol vardir. Bu yol 6grenciden 6grenciye farklilik gosterir (Kilig ve Karadeniz, 2004). Bireylerin nasil
ogrendigi onlarin 6grenme stili ile iliskili olabilir (Cano, 1999).

Ogrenme stili, bireyin 6grenmeye yonelik egilimlerini ya da tercihlerini gosteren ozelliklerdir
(Cano-Garcia ve Hughes, 2000). Ayrica Ogrenenler bilgiyi alma, isleme ve bellege yerlestirme
siirecindeki farkliklarini ortaya koymaktadir (Dunn & Dunn, 1993). Ogrencilerin 6grenme stillerini
belirlemek icin literatiirde pek ¢ok 6l¢ek bulunmaktadir (Gregore, 1979; Kolb, 1985; Dunn & Dunn,
19993). Gregorc Ogrenme Stili Modeli 6grenmenin bilissel boyutunu vurgulamaktadir (Guild ve
Garger, 1998). Ogrenenler somut ve soyut algilayanlar olmak iizere iki gruba ayrilirlar. Algilanan
bilgileri diizenlemelerine gore ardisik ve random diizenleyenler olarak incelenirler. Gregorc (1979)
ogrenme stili modeline gore Somut Ardisik, Soyut Ardisik, Somut Random, Soyut Random olmak
tizere dort 6grenme stili bulunmaktadir.

Somut Ardisik Ogrenme Stili: Bu grenme stiline sahip bireyler yaparak yasayarak 6grenmeyi severler.
Bilgilerin basitten karmasiga, adim adim verilmesini isterler. Somut materyaller ve dokunmak
hoslarina gider. Ders anlatim yontemi olarak laboratuvar yontemi ve proje gibi uygulamalar: tercih
ederler.

Soyut Ardisik Ogrenme Stili: Bu 6grenme stiline sahip bireyler konunun yapisini zihinlerinde éncelikle
olustururlar. Bunun {izerine aldiklar bilgileri zihinlerinde olusturduklar1 bu yap i¢inde yerlestirirler.
Bilgilerin diizenli bir sirada verildigi anlatim yontemi, gosteri teknigi gibi teknikleri tercih ederler.

Somut Random Ogrenme Stili: Bu 6grenme stiline sahip bireyler gergek problemler {izerine ¢alismay1
tercih ederler. Belirli bir sistematikte takip etmeyi sevmezler. Yaparak yasayarak ogrenme imkani
saglayan laboratuvar ortami, gozlem gezileri gibi yontemleri tercih ederler.

Soyut Random Ogrenme Stili: Bu 6grenme stiline sahip bireyler kuralciliktan hoslanmazlar ve elde
ettikleri verileri istedikleri gibi organize etmeyi tercih ederler. Kendilerini ifade etmelerini
saglayacaklar1 ve c¢evresindekilerle fikir alis verisinde bulunacaklar1 tartigma yontemi, soru-cevap
yontemi gibi yontemleri tercih ederler.

Ogrencilerin  6grenme stillerinin belirlenmesi onlarin 6gretim siirecindeki farkliliklarin ortaya
konulmasinda etkili olabilir (Yenice ve Saracaloglu, 2009). Bu farkliliklardan bir tanesi olan
akademik basarinin o6grenme stilleriyle iliskili olabilecegi dustiniilmektedir. Nitekim, O6grenme
stillerinin 6grenci basarisi {izerinde etkisini inceleyen pek ¢ok arastirma bulunmaktadir (Duff ve dig.,
2004; Cassdy ve Eachus, 2000; Collison, 2000; Cano-Garcia ve Hughes, 2000; Cano, 1999; Yenice ve
Saracaloglu, 2009; Giiven ve Kiiriim, 2008). Arastirmalarin sonuglar1 incelendiginde bir kisminda
akademik basar1 ile 6grenme stilleri arasinda iliski bulunurken bir kisminda herhangi bir iliski
bulunamamustir. Bu arastirmalarda farkli 6grenme stilleri 6l¢egi kullanilmustir.

Bu sonuglarin tutarsiz olmasi, érneklem 6zelligi, kullanilan 6l¢ek ve arastirma yapilan disiplinle ilgili
olabilir. Bu arastirma ile Bilgisayar Biiro Uygulamalar1 dersini alan 6grencilerin 6grenme stilleri ile
akademik basarilart arasindaki iliski incelenmesi amaglanmaktadir. Bu amag¢ dogrultusunda
aragtirmanin alt problemlerti;

- Farkli 6grenme stillerine sahip 6grencilerin akademik bagarilar1 arasinda farklilik var midir?
- Ogrencilerin 6grenme stilleri ile akademik basarilari arasinda iliski var midir?

sorular1 tizerine odaklanmaktadir.

2. Yontem

Bu arastirma, nicel aragtirma yaklasiminin; Korelasyonel aragtirma modeli ile yapilmig betimsel bir
calismadir. Bu dogrultuda 6grencilerin 6grenme stili agisindan “Bilgisayar Biiro Uygulamalar”
dersinde akademik basarilari arasindaki iliski incelenmistir.
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Aragtirmada 6gretmen adaylarimin 6grenme stillerini belirlemek i¢in Gregorc (1979) tarafindan
gelistirilen ve Ekici (2002) tarafindan Tiirkce ’ye uyarlama ¢alismasi yapilan “Gregorc Ogrenme
Stilleri Envanteri” kullanilmistir. Gregorc Ogrenme Stili Envanterinde 5 segenekten olusan toplam 40
madde bulunmaktadir. 4 farkli 6grenme stili i¢in 10° ar madde vardir. Ogrenciler bu maddelerin
seceneklerine 1’ den 5’ e kadar puan vermislerdir. Maddelere verilen puanlar 4 farkli 6grenme stili i¢in
ayr1 ayr1 toplanmistir. Ogrencinin en fazla puan aldig stil, o bireyin 6grenme stilini ifade etmektedir
(Ekici, 2003).

Ogrencilerin akademik basarilari; “Bilgisayar Biiro Uygulamalari” dersi vize smavindan aldiklari
puanlardan elde edilmistir.

Arastirma; Aksaray Universitesi, Ortakoy MYO * da bahar doneminde, 8 farkli boliimde (Bankacilik
ve Sigortacilik, Biiro Yonetimi ve Uygulamalari, isletme Yonetimi, Maliye, Muhasebe ve Vergi
Uygulamalari, Elektronik, Makine, Mekatronik) 6grenim géren 454 6grenci ile yapilmistir. Bolumlere
gore 6grenci sayilari tablo 1’ de gosterilmistir.

Tablo 1. Bolmiilere Gére Ogrenci Sayist

Bolim Ogrenci Sayis
Bankacilik ve Sigortacilik 60
Biiro Yonetimi ve Uygulamalari 55
Isletme Y &netimi 25
Maliye 47
Muhasebe ve Vergi Uygulamalari 58
Elektronik 65
Makine 65
Mekatronik 79

Farkli 6grenme stiline sahip Ogrencilerin akademik basarilar1 arasinda farklilik olup olmadigini
belirlemek i¢in Tek yonli varyans analizi yapilmistir.

4. Sonuclar
Tablo 2. Arastirma Grubunda Ogrenme Stillerinin Dagilimi

Ogrenme Stilleri Ogrenci Sayisi (n)
Somut Ardisik 191 (%42,07)
Soyut Random 75 (%16,51)
Soyut Ardisik 135 (%29,73)
Somut Random 53 (%11,67)
Toplam 454

Tablo 2 ‘de gosterildigi gibi arastirma grubunda 6grencilerin farkli 6grenme stillerine sahip olduklari
ortaya ¢ikmistir. Ayrica dgrencilerin ¢ogunlugunun Somut ardisik ve Soyut ardisik 6grenme stilinde
yogunlastiklar: goriilmektedir. Ogrencilerin en az somut random dgrenme stiline sahip olduklari ortaya
cikmustir.

Tablo 3. Ogrenme Stillerine ile Akademik Basar1 Ortalamasina Iliskin Tek Yonlii Varyans Analizi
Sonuglari
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Degisken Ogrenme Stilleri N X SS F p
Somut Ardisik 191 55,35 15,60
Soyut Random 75 52,08 16,75

Akademik

Soyut Ardisik 135 54,56 15,60 ,854 ,465
Basar

Somut Random 53 53,45 14,14

Toplam 454 54,35 15,63

Tablo 3° deki sonuglar incelendiginde p>0,05 oldugundan dolay1 Bilgisayar Biiro uygulamalari
dersinde 6grencilerin akademik basarilari ile 6grenme stilleri arasinda bir farklilik ortaya ¢ikmamustir.

5. Tartisma ve Sonug¢

Ogrencilerin 6grenme stillerinin farklhilastigi yoniindeki arastirma bulgusu, alan yazindaki bir¢ok arastirma
bulgular: ile desteklenmektedir (Hasirci, 2006; Celenk & Karakis, 2007; Cayct ve Unal, 2008; Yenice ve
Saracaloglu 2009).

Arastirmada ogrencilerin akademik basarilarinin 6grenme  stillerine gore farklilagsmadigi ortaya c¢ikmustir.
Nitekim sonuglar literatiirdeki arastirmalarin (Cassdy ve Eachus, 2000; Duff ve dig., 2003; Kili¢ ve Karadeniz,
2004; Yenice ve Saracaloglu, 2009) bulgulariyla ortiismektedir. Bu durum arastirma grubu, kullanilan 6grenme
stilleri 6lgegi ya da arastirma yapilan disiplinle ilgili olabilecegi diistiniilmektedir.

Arastirma da Bilgisayar Biiro Uygulamalar1 dersinde, 6grencilerin 6grenme stilleri ile akademik basarilari
arasindaki iligki incelenmistir. Arastirmanin sonucunda bu dersi alan 6grencilerin ¢ogunlukla Somut ardisik ve
Soyut ardisik 6grenme stiline sahip olduklari ortaya ¢ikmigtir. Farkli 6grenme stiline sahip 6grencilerin
akademik basarilarinda farklilik ortaya ¢ikmamistir. Diger taraftan 6grencilerin 6grenme stilleri ile akademik
basarilari arasinda anlamli iliski bulunamamustir.

Arastirma farkli orneklemlerde, ayni 6grenme stilleri 6lgegi kullanilarak 6grenme stili ile akademik basari
arasindaki iliski arastirilabilir. Diger taraftan arastirma, gdzlem, miilakat gibi nitel veri toplama araglariyla
desteklenerek 6grenme stilleri belirlenip, daha ayrintili incelenebilir.
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Ozet

Ogrenme ortaminda yapilandirmaci anlayisin etkin olmaya baslamasiyla ogrenci ve ogretmen rolleri
degismeye baslamistir. Ogrenciler artik bilginin pasif bir alicist degil, bilginin 6grenilmesi ve insa edilmesi
siirecinde sorumluluk alan, siireci kontrol edebilen bireyler olarak goriilmektedir. Ogretmen, etkinliklerin
planlayan ve ogrenme ortamni diizenleyendir. Boylece dgretmenin rolii  “sahnedeki bilge” yerine
“kenardaki rehber” konumuna ge¢cmistir. Bilgiyi insa siirecinde dgrencilerin ger¢ek hayat problemleri
iizerinde calisabilecekleri, yeni diisiinceler ortaya koyabilecekleri, paylasimda bulunabilecekleri, grup
calismalart yapabilecekleri ortamlarin olusturulmasi gerekmektedir. Bu noktada egitimde yeni bir yaklasim
olan Maker hareketi, dgrencilerin yaparak ve yasayarak 6grenebilecekleri ve bilgiyi yapilandirabilecekleri
ortamlarin olusturulmasini saglayabilir. Maker hareketi; bireylerin “kendin yap” kiiltiirii ile formal ya da
informal ortamlarda bir araya gelerek prototip veya iiriin olusturmalaridir. Bu arastirma ile egitimde yeni
bir yaklasim olan maker hareketinin teorik yapist ve bilesenleri tanitilmistir. Maker hareketinin egitimde
kullamilabilirligi tartisilarak, egitsel makerspace arastirmalarmin uygulanmasinda ne gibi etkinliklerin
yvapilabilecegine yonelik oneriler getirilmistir. Egitsel Makerspace’ ler yaparak ve yasayarak o6grenme
etkinlikleri ¢ercevesinde olusturulmaktad. “Kendin yap, aragtirma, tasarim, gelistirme, uygulama,
degerlendirme, isbirligi, paylagim, proje, sosyallesme, deneme-yanilma, kesfetme, tekrar, onarim” gibi
bilesenleri bulunmaktadw: Bu bilesenler cercevesinde dgrenci merkezli ortamlar olusturularak ogrencilerin
bilgiyi insa etme siireci kolaylastirilarak cagumizin getirdigi becerilerin kazandirilmasi saglanabilir.
Makerspace’ lerin bircok avantajinin yani sira maliyet, bireylerin degisime direnmesi ve telif hakki gibi
sorunlart da bulunmaktadr.

Anahtar Kelimeler: Maker hareketi, Bilgiyi insa siireci

Abstract
Upon the constructivist perception became effective in learning environment, the roles of teachers and

students started to shift. The students are regarded as the individuals who can take over responsibility and
control the process during the process of learning and constructing the information not passive receivers of
the knowledge. The teacher is the organizator of the activities and regulater of the learning environment.
Thus, the role of the teacher as “sage on the stage” shifted into “guide on the side”. Knowledge building
process, the environments where the students study on the problems related to real life, present new
thoughts, share things, and conduct group activities should be established. At this point, the Maker
movement which is a new approach in education may enable the formation of environments where the
students can learn through executing and living and configure the knowledge. The Maker movement is
coming together with the culture of “do it yourself” in the formal and informal environments and
establishing the prototype or product. Through this research, the theoretical structure of the maker
movement which was a new approach in education was introduced. The employability of the Maker
movement in education was discussed and proposals were put forward related to the ways of conducting
activities while applying the educational makerspace researches. The Educational Makerspaces are
established within the framework of learning through the activities of executing and living. “Do-It-Yourself
consists of the components such as research, design, development, application, cooperation, project,
socialization, trial and error, exploration, repeating and restore”. Within the framework of those
components, the students may be provided with the skills of our age through establishing the student-
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centered environments and assisting the students in constructing the knowledge. In addition to numerous
advantages of the Makerspaces, it has limitations such as cost, the resistance of individuals against
changes and copyright.

Keywords: Maker Movement, Makerspace, Knowledge Building Process

1. Giris

Egitimde yapilandirmaci anlayigin etkin olmaya baslamasiyla 6grenci ve dgretmen rolleri degismeye
baslamistir. Ogrencilerin aktif olduklari, yaparak ve yasayarak ogrenebilecekleri 6grenme ortamlari
onem kazanmistir. Ogrencilerden yasadigimiz ¢aga uygun olarak 21. yy becerilerini kazanmasi
beklenmektedir. Bu beceriler; yaratict diistinme, elestirel diisiinme, problem ¢dzme, bilgi ve medya
okuryazar1 olma, sorumluluk alabilme, bilgi ve iletisim teknolojilerini kullanabilme, esneklik, uyum
ve iletisim kurabilmedir (Trilling & Fadel, 2009). Ogretmenin, o6grencilerin ilgili becerileri
kazanmalar igin gerekli etkinlikleri planlamasi ve 6grenme ortamimi diizenlemesi gerekmektedir.
Boylece 6gretmenin rolii “sahnedeki bilge” yerine “kenardaki rehber” konumuna gegmistir (Velegol
& Zappe, 2015).

Ogretmenin bilgi ve iletisim teknolojilerinden yararlanarak 6grenci-6gretmen-igerik etkilesimini
artiracak, karsilikli bilgi paylasimi yapabilecekleri ve isbirlikli grup ¢alismalar1 yapabilecekleri ortami
hazirlamalar1 yeni bilgilerin inga edilmesinde 6nemli goriilmektedir (Yiicel & Usluel, 2016).

2. Literatiir Taramasi
2.1. Bilgiyi insa Etme Siireci

Bilginin stirekli olarak gelistigi ve arttigi; “bilgi c¢agi” olarak adlandirilan giiniimiizde bilgi
topluluklarinin olusturulmast 6nem kazanmistir. Bilgi toplulugunun olusmasinda 6grencilerin yeni
bilgilerin yaratilmasi, yapilandirilmasi, degerlendirilmesi ve gelistirilmesi siirecinde aktif olmasi
gerekmektedir (Hong ve dig., 2016). Ogrenciler artik bilginin pasif bir alicis1 degil, yeni bilginin
Ogrenilmesi ve insa edilmesi siirecinde sorumluluk alan, siireci kontrol edebilen bireyler olarak
goriilmektedir. Bilgiyi insa etme siirecinin; “diisiinceyi merkeze alma”, “ilke temelli 6gretim”,
“topluluga odaklanma” olmak tizere 3 temel bileseni bulunmaktadir

Bilgiyi insa etme siirecinde tiim etkinliklerin merkezinde bilginin yapilandirilmasi ve diistincelerin
gelistirilmesi bulunmaktadir. Ogrenciler gercek yasam kosullarma uygun olarak hazirlanmali buna
uygun olan materyallerle caligsarak; dokunarak ve hissederek kendini gelistirebilmelidir (Hong ve dig.,
2016). Ogrenciler yeni fikirler kesfetmeli, teori olusturabilmeli, gozden gecirmeli ve degerlendirme
yapabilmelidir (Bereiter & Scardamalia, 2014) .

Ogrencilere 6grenme ortamina uyum saglayabilmelerini kolaylastiracak, rehberlik edecek ve esneklik
saglayacak ilke temelli tasarimlarin olusturulmasi gerekmektedir. Boylece Ogrencilerin miimkiin
oldugunca farkl diistinceler tiretmesi saglanabilmektedir (Scardamalia, 2002).

Ogrenilen bilginin uygulanmasinda bireysel olarak c¢alismaktan ziyade grupla calismak
onemsenmektedir. Ogrenciler bireysel olarak diisiinceler ortaya koyarken, bu diisiincelerin
gelistirilmesi ve siirdiiriilebilirliginin saglanmasinda isbirlikli c¢alisma, paylasim ve etkilesimler
yoluyla kii¢iik bilgi topluluklari olusturulabilir (Hong ve dig., 2010).

Bilgiyi inga silirecinde Ogrencilerin gergek hayat problemleri tizerinde c¢alisabilecekleri, yeni
diistinceler ortaya koyabilecekleri, paylasimda bulunabilecekleri, grup c¢aligsmalar1 yapabilecekleri
ortamlarin olusturulmasi gerekmektedir. Bu noktada egitimde yeni bir yaklasim olan Maker hareketi
Ogrencilerin yaparak ve yasayarak Ogrenebilecekleri ve bilgiyi yapilandirabilecekleri ortamlarin
olusturulmasini saglayabilir.
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2.2. Maker Hareketi

Maker hareketi; bireylerin “kendin yap” kiilttirti ile formal ya da informal ortamlarda bir araya gelerek
prototip veya iriin olusturmalaridir (NMC Horizon, 2016). Maker hareketinde farkli alanlardan
ogretmen ile ogrenciler birlikte yapar, 6grenir ve calisir. Miihendisler, sanatcilar, arastirmacilar ve
diger 6grenme topluluklari, dijital iiretim araglari, elektronik ekipman ve sanal gergeklik teknolojisi ile
serbestce diistiniilebilir, tasarim yapabilir ve prototip olusturabilir. Bireylerin yeni diisiinceler
gelistirmesi, arastirma yapmasi ve bagimsiz projeler iiretebilmesi i¢in firsatlar sunar.

Maker hareketi yapma, yaratma, tasarlama ve yenilik olusturma kiltiriinin gelisiminden olusur.
Maker hareketi yapilandirmact anlayisa uygun olarak yaparak ve yasayarak O6grenme saglayarak
cagdas 6grenme yaklasimlari ile uyumluluk gostermektedir. Isbirlikli 6grenme, sosyal 6grenme, proje
tabanli 6grenme bireysel ¢alisma etkinliklerini i¢eren kollektif bir harekettir (Schrock, 2014).

Maker hareketi kendi i¢inde maker topluluklarinin olusmasini saglamistir. Son yillarda teknoloji ile
desteklenen uygulamalari, paylasim, tasarim ve isbirlikli platformlart iceren maker topluluklart hizli
sekilde artmaktadir. Maker topluluklarinin uygulama yaptiklar1 alanlar Hakerspace, Fablab,
Mackerspace gibi isimlerle adlandirilmaktadir.

2.3. Hackerspace

1970 yilinda California’ da kurulan bilgisayar kuliibiiyle ortaya ¢ikmistir. Hacker’ larin karsilikli bilgi
paylasimu yaptiklar platformlardir (Hoffman ve dig., 2015).

Sekil 1. Hackerspace-Bremen

Hackerspace; isbirlikli olarak yaratma, arastirma, gelistirme faaliyetlerinin yapildigi egitim amach
olarak da kullanilan ortamlardir. A¢ik kaynak felsefesinden ilham alan dinamik bir topluluktur (URL-
1, 2016). Proje, kodlama ve fikir iiretme etkinlikleri yapilir elde edilen bilgi, deneyim ve veriler
topluluk tiyeleri ile paylasilir.

2.4. Fablab

Fablab; 2001 yilinda basinda Massachusetts Teknoloji Enstitiisiinde kurulmustur. 2009 yilinda ise
diinyadaki Fab Lab’ lar1 bir araya getirmek i¢in Fab Foundation kurulmustur. Teknoloji destekli
tretim laboratuvaridir. Bu ortamlarda fiziksel ve dijital tretimler yapilmaktadir (URL-2, 2016;
Hoffman ve dig., 2015). Esnek iiretim olanagi sunan Fab Lab’ larda; Lazer kesiciler, CNC Tezgahlar,
Ucg boyutlu yazici ve tarayicilar, Kalip ve Vakum Makinasi, Vinil kesici, Elektronik malzeme ve
Olctim cihazlari, test aletleri, Arduino setler, Mikro islemciler ve her tiirlii el aletleri kullanilmaktadir.
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Sekil 2. Fablab Asia Network

2.5. Makerspace

Makerspace; tekstil, sanat, robot, ascilik, ahsap is¢iligi, elektronik, dijital tiretim, mekanik onarim
veya tretim dahil bir dizi etkinlik etrafinda bireyleri bir araya getirmektedir. Kesfetme, katilim,
yaratici diisiince ve paylasimi igerir (Peppler & Bender, 2013; Moorefield-Lang, 2015).

Makerspace, liniversite ve halk kiittiphaneleri, miizeler ve okullarda yayginlagsmaya baslamistir (Brady
et al., 2014; Daley & Child, 2015). Makerspace kiitiiphanelerde yenilik¢i ve yeni egilimlere ayak
uydurmak i¢in benimsenen ortamlardir. Bagimsiz kesfetme ve 6grenme icin ideal olabilecek ortami
sunabilecegi dustintilmektedir. Makerspaces CNC torna tezgahlari, 3D modelleme araglari ve
yazicilari, Robotik, Elektronik, Arduinos, Adobe Creative Suite yazilimi, kodlama, lazer kesiciler gibi
donanimlart igerebilir. Ayrica el ve gii¢ aletleri ve dikis makinalar1 gibi daha geleneksel araglarda
kullanilmaktadir. Makerspace ortamlarinda bireylerin bir araya gelerek olusturduklari maker
topluluklari; evde, miizede, kiitiiphanede, okulda ve ¢evrimigi ortamlarda ortaya ¢ikmaktadir. Bir
topluluga dahil olma, eglence oyun oynama, kesfetme, deneyim kazanma ve projeler araciligiyla
yenilikgi fikirler ortaya ¢ikarma etkinlikleri yapilir (Peppler & Bender, 2013). Makerspace’ lerin sayisi
giderek artmaktadir (Sekil 3).

NUMBER OF MAKERSPACES WORLDWIDE

1500

Active or planned
1,393 spaces
Europe
1 4 X spo
1000 —————— REASE
INCREA g

500

Rest of the world
354 spaces

Nerd box: Charts are
based on user-reported
data. The groph omits
any spaces marked as
2006 2008 2010 2012 2014 2016 closed. Data current as

Founding Date of January 2016.

Sekil 3. 2006-2016 Yillar1 Arasinda Makerspace Artisi (Lou, 2016)

Makerspace’ ler bireylerin yeni fikirler iiretmeleri i¢in normalde evde ulasamayacaklari materyalleri
kullanimlarini saglayacak ortam saglar. Bireylerde merak ve sorumluluk duygusu olusturarak yasam
boyu ogrenme aligkanligi kazandirabilir. Ayrica tiniversitelerin girisimciligi ve yaratici arastirmayi
tesvik eden yapiya kavusturarak uygulama topluluklarmin olusturulmasina katkisi olabilecegi
dustiniilmektedir (NMC Horizon, 2016). Bu yoniiyle Egitsel Makerspace olusturulmaya
calisilmaktadir.
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2.6. Egitsel Makerspace

Egitsel Makerspace’ ler Yapilandirmact anlayisin merkezinde yer alan yaparak ve yasayarak 6grenme
cergevesinde olusturulmaktadir. Maker egitiminde 6grenci kendi 6grenmesinden sorumludur, 6grenme
stirecini planlar, yonetir ve arastirma yapar. Ogretmen, ortami tasarlar, etkinlikleri planlar ve
kullanilacak araglari hazirlar ve 6grencilere rehberlik eder. (Kurti ve dig., 2014). Egitsel makerspace’
ler; Maker egitimi i¢in ideal olan ortamlardir. Ogrenci, 6grenme ortamina aktif olarak katilir,
ogrenmek igin cabalar ve diger arkadaslartyla paylasimda bulunur. Ogretmen ogrencilere proje
olusturmalar1 ve bilgi kazanmalar1 igin firsatlar sunar. Ogrenciler uygulamali etkinliklerle kendi
tasarimlarini yaparken elestirel diisiinme becerileri kazanabilir.

Egitsel olmayan makerspace’ ler yetigkinler icin oyun alanidir. Egitsel makerspace’ ler ise 6grencilerin
derinlemesine G6grenmelerini saglayabilecek entelektiiel oyun alanlaridir ve siire¢ odaklidir.
Ogrenciler kendi 6grenme siirecini kontrol edebilir. Bagimsiz kesif i¢in tasarlanan makerspace’ ler;
merakli 6grenciler i¢in proje tizerinde calisma imkani saglar. Amaca yonelik bagimsiz kesfetmenin
saglanabilmesi i¢in maker ortaminin tasarimi ve araglarin se¢imi énemlidir. Ogrencilerin bilgiyi insa
etme siirecini kolaylastirmak icin teknoloji destekli makerspace’ ler olusturulmaktadir. Ogrenciler
igerigi tiiketmekten ziyade iiretirler. Isbirlikli ortamda yeni becerileri kazanirken sosyalleserek bir
toplulugun tiyesi olurlar (Slatter & Howard, 2013).

Egitsel makerspace ortaminin basarisinda; acik fikirli olma, sorumluluk alma, kesfetme, katilim
deneme-yanilma ile ilerleme, hatalardan 6grenme, basariy1 kutlama énemlidir (Dixon & Ward, 2014).
Egitsel makerspace bilesenleri sekil 4° te gosterilmistir.

- o |
[ Gelistirme ] [ Degerlendirme ]

o
Payiasim

Deneme-Yanilma ]

[ Kendin YAP J

M

Sekil 5. Egitsel Makerspace Bilesenleri
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Egitsel makerspace ortami; 6grenci merkezli 6grenme ortamlarinin 6zelliklerini igermektedir. Ayrica
son yillarda ortaya ¢ikan STEM ve STEAM egitim programlarinda da makerspace’ ler kullanilmaya
baslamistir (Harris & Cooper, 2015).

Sonug olarak egitsel makerspace’ ler;

- Ogrencilerin kendi 6grenmelerinden sorumlu oldugu ortamlardir.

- Ortak 6grenme kiiltlirtiniin gelismesini saglayan bir proje tabanli ortamlardir.

- Cagmuzin gerektirdigi 21. yy egitim becerilerinin kazandirilmasina katki sunabilir.

- Maker egitimi bilgiyi insa siirecinde derinlemesine 6grenme icin firsatlar sunabilir.

- Okulda ya da kiitiiphanede makerspace ortami olusturmak i¢in teknik uzman gerekmemektedir

- Cevrimici makerspace’ ler kullanilarak fiziksel ortamlarda yeniden tasarlama ve maliyet
acisindan avantajlar elde edilebilir.

Bir¢ok avantajimin yan1 sira Makerspace’ lerin maliyet, bireylerin degisime direnmesi, telif hakk: gibi
sorunlar1 da bulunmaktadir.
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Ozet

Bu arastirmanin amaci, sinif ogretmenligi programi dordiincii sinif dgretmen adaylarima kavram dgretimi
ile ilgili verilen icerik diizenleme stratejileri egitimi oncesi ve sonrasi goriislerini ve verilen egitimin
ogretmen adaylarmin hazwrladiklar: 6gretim planmina yansimalarimi belirlemektiv. Bu arastirma nitel
arastirma yontemlerinden durum ¢alismasi yontemine gore desenlenmistiv. Katilimcilar kolay ulagilabilir
ornekleme ile belirlenmistiv. Calisma grubu, 2015-2016 egitim ogretim yuli bahar doneminde ogretmenlik
uygulamast dersini alan 10 smif dgretmenligi dordiincii sinif ogrencisinden goniillii olan bes dgretmen
adayindan olusmaktadir. Arastirmada veriler, arastirmacilar tarafindan hazirlanan yart yapilandirilmis
goriisme ve gozlem formu ile dokiiman analizi teknigi kullanilarak elde edilmistir. Veriler sekiz haftalik bir
stiregte toplanmistir. Elde edilen veriler, icerik analizi teknigi kullanilarak ¢oziimlenmistiv. Bu aragtirmanin
sonucunda 6gretmen adaylarmin hazirladiklar: 6gretim planlarinda icerik diizenleme ile ilgili olarak daha
cok bilgiyi se¢cmeye ve bilgiyi diizenlemeye yonelik strajilere yer verdikleri buna karsilik bilgiyi
birlestirmeyi saglayan stratejilere daha az yer verdikleri saptanmistir. Ayrica 6gretmen adaylarinin icerik
diizenlemeyi gerektiren 6gretim planlarimi hazirlamada zorlandiklar: belirlenmistir.

Anahtar Kelimeler: Ogretim plani, icerik diizenleme stratejileri, 6gretmenlik uygulamasi, kavram Ggretimi

A CASE STUDY ON PROSPECTIVE ELEMENTARY TEACHERS’
SKILLS ABOUT THE CONTENT ORGANIZATION OF INSTRUCTION

Abstract

The purpose of this study is to identify views of fourth year classroom teaching department students before
and after the training on concept teaching and content organization strategies, and to explore the
reflections of the training provided on the instructional plan prepared by the prospective teachers. The
study was designed as a case study, which is one of the qualitative research methods. The participants were
chosen using convenience sampling method. The participants were five volunteer prospective teachers
among 10 classroom teaching department students who received forth year teaching practice course in the
spring semester of the 2015-2016 academic year. The data were collected through such as techniques a
semi-structured interview and a semi-structured observation form prepared by the researchers and
document analysis. The data were collected in an eight-week period and were analyzed using content
analysis technique. It was found that about the content organization, prospective teachers mainly included

selecting and organizing information strategies in the instructional plans they prepared, but the strategies
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that help to integrate information were not included much. Moreover, the prospective teachers were found
to have difficulty in preparing the instructional plans that required content organization.

Keywords: Instructional plan, content organization strategies, teaching practice, concept teaching.

1. Giris

Etkili ve verimli bir 6grenme iiriinii elde etmek icin 6gretimi planlamanin belirleyici oldugu dikkate
alindiginda, igerik diizenleme temel bir ogretim becerisi olarak karsimiza cikmaktadir. Marzano
(2007) ogrenme Ogretme siirecinin, Ogretmen, 6grenci ve igerik arasindaki etkilesimi kapsadigini,
ogrencilerin anlam olusturmasi ve bilgiyi yapilandirmasi i¢in 6gretmenin destegine ihtiya¢c duydugunu
belirtmektedir. Ogretim icin igerigin diizenlenmesi ile ilgili olarak alanyazinda farkli kuramsal
yaklasimlar yer almaktadir. Bu yaklasimlar arasinda yer alan Merrill’in Ogeleri Belirleme Kurami
(1983) [OBK] ve Reigeluth’un Ayrintilama Kuram: (1983), bir konu alani igindeki bilgilerin gretimi
icin, igerigin nasil diizenlenmesi gerektigi ile ilgili olduk¢a belirgin ve kural koyucu stratejiler
onermektedirler. Merrill’in OBK’s1, tek bir olgunun, kavramin, islemin veya ilkenin &gretimine
yonelik stratejilere yer verirken, Reigeluth’un Ayrintilama Kurami, bir tinitenin islenisinde igerigin
diizenlenmesine yonelik makro stratejilere yer vermektedir. Icerik diizenlemesi ile ilgili bir diger
kuramsal yaklagim Mayer’in (1999), Bilgiyi Se¢me, Diizenleme ve Birlestirme Yaklasimidw [SDB].
Mayer’in SDB yaklagimi 6zellikle yapilandirmaci 6grenme yaklasimina dayali bir 6gretim tasarimidir.

Icerik diizenleme stratejileri, sadece bir kavram, islem veya ilkenin Ogretilmesi amaciyla
kullanilabilecegi gibi birden fazla icerik tiirtiniin 6gretilmesi amactyla da kullanilabilir. Bu arastirmada
icerik tiirlerinden biri olan kavram se¢ilmistir. Tiirkiye’de 6gretmenlerin sinif icinde bir kavrama,
ilkeyi veya islemi 6gretmek amaciyla kullandiklar1 6gretim stratejilerini derinligine inceleyen bazi
calismalarin oldugu goriilmektedir (Kanmusl, 2006; Kilig, 2004). Ornegin Kilig (2004) tarafindan
yapilan arastirmada ogretmenlerinin 6grenme-6gretme stirecinde daha ¢ok geribildirimi kullandiklari,
onkosul bilgi, baglamsal bilgi, bilgiyi farkli bicimlerde sunma gibi sunu bi¢imlerini daha az siklikta
kullandiklar1  belirlenmistir. Benzer sekilde Kamishi (2006) tarafindan yapilan arastirmada
ogretmenlerin kavram oOgretiminde en fazla kullandiklar igerik o6gelerinin tanim, 6rnek, ozellik,
onkosul davranis, dikkat odaklama araglari, 6zetleme ve geri bildirim oldugu; en az kullanilan igerik
Ogelerinin ise sema, kavram haritasi, bilgi haritasi, zihin haritasi, metafor ve 6n orgitleyici oldugu
belirlenmistir.

Etkili bir 6gretim i¢in dgretmenin uyguladigi 6gretim stratejilerinin, 6grencilerin akademik basarisini
etkiledigi sOylenebilir. Bu konu ile ilgili olarak Marzano, Pickering ve Pollock (2008) tarafindan
yapilan meta analiz ¢aligmasinda ogrencilerin akademik basarisi iizerinde etkili olan "Ogretim
Stratejileri” belirlenmis ve bu stratejilerin sinif icinde nasil uygulanabilecegi ile ilgili 6rneklere yer
verilmistir. Ogretmenin etkili 6gretim becerilerine sahip olmas 6grencilerin 6grenmesini ve akademik
basarisin1 olumlu yonde etkiledigi i¢in (Marzano vd., 2008), 6gretmen adaylarmin hizmet 6ncesi
egitim siirecinde bu becerileri edinmeyi saglayacak deneyimlere sahip olmalart gerektigi
diisiiniilmektedir. Icerik diizenleme, 6gretmenlerin zaman ayirmasini ve ¢aba gostermesini gerektiren
bir ugrastir. Dolayisiyla 6gretmen adaylarmin igerik diizenleme stratejilerini tasarlama ve uygulama
becerilerini edinebilecekleri deneyimler gegirmeleri, onlarin 6zellikle gergek smif ortaminda igerik
diizenleme stratejilerini  kullanabilmeleri, 6gretim becerilerinin  gelismesi agisindan  6nemli
goriilmektedir. Bu anlamda 6gretmen adaylari, egitim siirecinde farkli dersler igerisinde bu tiir
stratejileri tasarlayabilirler ve uygulayabilirler. Oysa Tiirkiye’de okul uygulamasi ve 6gretmenlik
meslek uygulamasi ile ilgili yapilan arastirmalarda, 6gretmen adaylarinin igerik diizenleme becerilerini
derinligine inceleyen bir ¢alismaya ulasilamamistir. Okul uygulamasi ile ilgili yapilan calismalarda
genellikle uygulamada karsilagilan sorunlarin incelendigi ve 6gretmen adaylarinin okul uygulamasina
yonelik gortislerinin ele alindigr goriilmektedir (Nayir & Cinkir, 2014; Sonmez & Hakverdi, 2010;
Simsek, Alkan, & Erdem, 2013; Tasdere, 2014; Topkaya & Tokcan, 2012). Ayrica Tas ve Karabay
(2015) tarafindan okul deneyimi ve Ogretmenlik uygulamasi dersi ile ilgili yapilan meta sentez
calismasi sonucunda, okul uygulamalarinda 6gretmen adaylarmin igerik diizenleme becerilerine
ayrintili yer verilmedigi ortaya konulmustur.

Ogretim igin igerigi diizenleme, 6gretimin hedeflerini simf diizeyine ve konuya gore yeniden gézden
gecirme, Ogretim etkinliklerini ve materyallerini hazirlama ve diizenleme, 6lgme degerlendirme
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etkinliklerini belirleme gibi 6gretim becerilerini igermektedir. Ayrica, 6gretmen adayinin konu alani
bilgisini ve pedagojik icerik bilgisini birlestirerek kullanmay1 gerektirmektedir. Dolayisiyla 6gretmen
adaylarmin igerik diizenleme becerilerine ayrmtili olarak odaklanmanin 6nemli oldugu s6ylenebilir.

Bu arastirmada, bir kavramin o6gretiminde kullanilabilecek igerik diizenleme becerileri temel
almmustir. Yukarida s6zii edilen kavramsal ¢erceveden yararlanarak 6gretmen adaylaria “6gretmenlik
uygulamasi dersi” kapsaminda kavram 6gretimi ve igerik diizenleme ile ilgili bir egitim verilmistir.
Ogretmenlik uygulamas1 dersi, dgretmen adaylarmin igerik diizenleme stratejilerini gercek sinif
ortaminda uygulayabilmeleri icin secilmistir. Ogretmen adaylarina verilen egitimin icerigi, farkli
yaklasimlarin 6nerdigi stratejiler arasindan kavram Ogretimi i¢in uygun olan stratejiler secilerek
(Marzano vd, 2008; Mayer, 1999; Merrill, 1983; Reigeluth, 1983; Simsek, 2006) hazirlanmistir.
Kavramlar, tist diizey zihinsel becerilerinin alt yapisini olusturdugu (Simsek, 2006); ve islemlerin,
ilkelerin (nedensel iliskiler) etkili 6grenilmesini kolaylastirdigi i¢in 6zellikle se¢ilmistir. Ayrica 2005
yilindan itibaren iilkemizde uygulanmakta olan 6gretim programlarinda kavram 6gretimi énemli bir
yer tutmaktadir. Dolayisiyla 6gretmen adaylarinin kavram 6gretimine yonelik 6gretim becerilerinin
gelistirilmesine ihtiya¢ duyuldugu soylenebilir. Kavram 6gretiminde 6gretmen adaylarinin planlarinda,
kavramin tanimi, ortak (ayirtedici) ozellikleri, ayirt edici olmayan ozellikleri, 6rnekleri ve 6rnek
olmayanlar1 ve kavram hiyerarsisi ile ilgili bilgilere yer almistir. Kavramla ilgili bilgilerin 6gretimi
icin segilen ve 6gretim planlarinda yer alan stratejiler sunlardir:

Bilginin sec¢ilmesini saglayan stratejiler: Dikkat odaklama araglar1 (Baslik kullanma, anahtar
kavramlar1 belirtme, koyu renkle/italik yazma, altin1 ¢izme, 6gretim amaglarindan s6z etme, ek sorular
kullanma, 6zet sunma.

Bilginin diizenlenmesini saglayan stratejiler: Benzerlik ve farkliliklar: belirleme (Karsilastirma),
simiflama yapisi (hiyerarsik ag), listeleme, genelleme yapisi, kavram Ogretimi ile ilgili grafik
orgiitleyiciler (kavram semasi, kavram haritasi, zihinsel resimleme, resimler, resimyazi, somut
modeller yapma), ipuglart kullanma.

Bilgiyi birlestirmeyi saglayan stratejiler: On orgiitleyiciler (kavram haritasmin yaninda burada
gozden gegirmeye yonelik etkinlikler (metni, resmi, konuyu gozden gegirme gibi, yeni konunun ya da
etkinligin ne oldugunu kisaca agiklama, hikaye bi¢iminde anlatma, 6rnegin hortum nasil olustugunu
aciklama) ¢izimle alt yazi canlandirma ile anlatim, ¢6ziilmiis 6rnekler, ayrintilayict sorular.

Yukarida belirtilen 6nem ve gerekce dogrultusunda arastirmanin amaci; sinif 6gretmenligi programi
dordiincti sinif 6gretmen adaylarmin kendilerine verilen kavram 6gretimi ile ilgili icerik diizenleme
stratejileri egitimi Oncesi ve sonrast goriislerini ve verilen egitimin hazirladiklar1 6gretim planina
yansimalarini belirlemektir.

Arastirma sorulari:

1. Ogretmenlik uygulama dersi kapsaminda verilen egitim 6ncesi 6gretmen adaylarimin hazirladiklar
ders planlarinda igerik diizenleme stratejilerine yer verme durumlarina iliskin goriisleri nelerdir?

2. Ogretmenlik uygulama dersi kapsaminda verilen egitim sonras1 6gretmen adaylarinin 6gretmenlik
uygulamasi dersi kapsaminda hazirladiklar1 ders planlarinda igerik diizenleme stratejilerine yer verme
durumlar1 nasildir?

3. Uygulama siirecinde katilimeilarmn karsilastiklar: zorluklara iliskin goriisleri nelerdir?

2. Yontem

Bu arastirma nitel arastirma yontemlerinden durum c¢alismasi yontemine gore desenlenmistir.
Arastirmada biitiinciil tek durum deseni tercih edilmistir. Biitlinciil tek durum deseninde, daha once
calisilmamis veya ulasilamamis durumlar ¢alisilmaktadir. Boyle durumlarin galisilmasi daha sonraki
arastirmacilar i¢in 6nceden bilinmeyen belirli bir konunun ortaya ¢ikmasi ve daha sonra yapilacak
arastirmalara temel olusturmasi ya da yol gostermesi agisindan tercih edilebilir (Creswell, 2008;
Yildinm & Simsek, 2005, s.291). Ogretmenlik uygulamasi dersinde 6gretmen adaylarinin igerik
diizenleme becerilerini gelistirmeye yonelik bir arastirmanin olmamasindan ve bu ¢alismanin diger
calismalara dayanak olmasi beklenildiginden dolayr bu yontem tercih edilmistir. Arastirmada,
oncelikle smif o6gretmenligi dordiincti simif Ogrencilerinin  6gretmenlik uygulamasi dersinde
hazirladiklar1 6gretim planlarindaki igerik diizenleme becerilerine iliskin mevcut durumlar1 gériisme
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yoluyla ortaya konulmustur. Daha sonra Ogretmen adaylarina kavramlarin = 6gretiminde
kullanilabilecek igerik diizenleme stratejilerine yonelik bir egitim verilerek egitim sonrasi durumlari
saptanmistir. Arastirmada gorlisme ve katilimer olmayan go6zlem, dokiiman analizi teknikleri
kullanilmastir.

Arastirmadaki katilimcilar, kolay ulasilabilir 6rnekleme ile belirlenmistir. Katilimcilar, 2015-2016
egitim Ogretim yili bahar déneminde ogretmenlik uygulamasi dersini alan 10 smif 6gretmenligi
dordiincti smif 6grencisinden goniillii olan bes 6gretmen adayidir. Arastirmanin yazarlarindan biri
uygulama 6gretim elemani olarak dersin yirttiictisii oldugu i¢in bu katilimcilar se¢ilmistir. Uygulama
okulunda dordiincii sinifta dort sube bulunmaktadir. Her subede, ikiser 6grenci uygulama yapmaktadir.
Dolayisiyla sekiz 6gretmen adayr dordiincii sinifta uygulamasini yapmaktadir. Bu 6gretmen
adaylarindan besi goniillii olarak arastirmaya katilmistir. Katilimeilarin dordii kadin, biri erkek; dordi
22-24 yagslar1 arasinda, biri 27 yasinda; birinin akademik basarisi diistik, ikisinin orta ve ikisinin ise
yiiksektir. Katilimcilarin hepsi daha onceki donemlerde herhangi bir ders igin Ogretim plani
hazirladiklarini ifade etmislerdir.

Aragtirma verileri, arastirmacilar tarafindan hazirlanmis olan yar1 yapilandirilmis goriisme formu, yari
yapilandirilmis gozlem formu ve dokiiman analizi teknigi kullanilarak elde edilmistir. Veriler, sekiz
haftalik bir siiregte btoplanmistir. Dokiiman olarak, bes ogretmen adayimin sekiz hafta boyunca
hazirlamis oldugu 40 Ogretim plan1 incelenmistir. Ayrica bu stirecte 10 smf i¢i gozlem
gerceklestirilmistir. Egitim Oncesi ve sonrasi gerceklestirilen goriismelerden 20 sayfalik veri elde
edilmistir. Elde edilen veriler, igerik analizi teknigi kullanilarak ¢6ziimlenmistir. Arastirmada
kullanilan yar1 yapilandirilmig goriisme ve gozlem formu i¢in dort uzmanin goriisii alinmistir. Verilerin
analizinde 6ncelikle iki katilimciya ait goriisme verisi ve iki 6gretim plani iki arastirmact tarafindan
birlikte kodlanmis, daha sonra diger gortisme, 6gretim plani ve gozlem verileri ayr1 ayr1 kodlanmstir.
Elde edilen kodlar arastirmacilar tarafindan karsilastirilmis ve kodlamalarda farklilasma olmadigi
belirlenmistir.

Aragtirmada veri toplama siirecinde ilk olarak egitim Oncesi katilimcilarla 6n goriisme
gerceklestirilmistir. Bu siiregte sekiz katilimcidan ikisi ilk haftadan itibaren ders plani hazirlamadigi
icin ve katilimeilardan biri de geribildirim toplantilarina katilmadig i¢in ¢alisma grubundan ¢ikarilmis
ve bu katilimecilarin verileri analizlere dahil edilmemistir. Ancak aragtirma etigi acisindan bu
katilimeilarin  da igerik diizenleme stratejileri ile ilgili egitime devam etmeleri saglanmistir.
Katilimcilara, alti saatlik bir egitim verilmistir. Fakat 6gretmen adaylarma ilk haftadan itibaren
ogretim planlarinda igerik diizenleme stratejilerine yer vermeleri ile ilgili olarak geribildirim
verilmistir. Yine bu stratejilerin simif i¢inde uygulanmasini saglamak amaciyla her iki aragtirmaci
tarafindan ogretmen adaylarina uygulama okulunda gegirdikleri zaman diliminde danigsmalik
saglanmistir. Danismanlik silirecinde 6gretmen adaylarinin hazirladiklart 6gretim planlart igerik
diizenleme becerileri agisindan incelenerek aninda doniit ve diizeltme saglanmistir. Doniit ve
diizeltmeler, yazili olarak hazirlanan ders planlar tizerinden verilmistir. Yine 6gretmen adaylarina
ogretim elemani tarafindan smif i¢i 6gretim uygulamalar1 sonrasinda gerceklestirilen goriigmeler
yoluyla aninda doniit ve diizeltmeler verilmistir. Bu siireg, 6gretmenlik uygulama dersi kapsaminda
donem sonuna kadar devam etmistir.

3. Bulgular

3.1.0gretmenlik uygulama dersi kapsaminda verilen egitim oncesi 6gretmen adaylarinin hazirladiklar:
ders planlarinda icerik diizenleme stratejilerine yer verme durumlarina iligkin goriisleri nelerdir?

Bes ogretmen aday1 ile egitim Oncesi yapilan goriisme sonucunda igerik diizenleme stratejilerine
iligkin elde edilen bulgular Tablo 1' de verilmistir.
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Tablo 1. Egitim 6ncesi 6gretim planlarindaki igerikle ilgili yer verilen diizenlemeler

Kategori Kodlar f

Konu ile ilgili video kullanma 1
Egitim Oncesi Ogretim Konu ile ilgili somut materyaller sunma 1
Planlarinda Yer Verilen Icerik Ile Igerikle ilgili alistirmalara (bilmece tarzinda soru) yer verme 1
Ilgili Dizenlemeler Gorseller kullanma 1

Kavramin tanimi, 6rnekleri ve drnek olmayanlarini sunma 1
BSDB'ye Yonelik Diizenleme Ders kitabindaki tinitedeki siralamaya uygun hazirlama 2

Yapmama

Tablo 1 incelendiginde egitim oncesinde hazirlanan 6gretim planlarinda; video kullanma, somut
materyaller sunma, alistirmalara yer verme, gorselleri kullanma gibi diizenlemelere sadece birer
ogretmen aday: tarafinda ifade edildigi goriilmektedir. Ogretmen adaylarindan ikisinin gretim planm
hazirlarken ders kitabindaki tinitenin siralamasma bagli kalarak herhangi bir diizenleme
yapmadiklarini belirtmislerdir. Bu bulguyu destekleyen alintilar asagida sunulmustur.
Ders kitabindan yararlandim, kitapta hangi konular falan siralamasi var zaten, o konuya gore tek
tek internetten bilgiler bulmaya ¢alistim, kitaba baktim kitapla uyusuyor mu o bilgiler ya da o
bilgilerin dogrulugu ne kadar yani ne kadar dogru o bilgiler, yanlis da olabiliyor bazi bilgiler
(02).
Iceriginde soyle mesela o zaman biz 151k konusunu anlatmistik, aydinlatict seyler gétiirdiik model
olarak iste mum, lamba seklinde. Ondan sonra anlattik, video da bulmustuk bir tane onu da
gotiirdiik izlettik (O3).
Icerik derken soru sorup ogrencilerden hani cevabini aldim. Bu ashinda bilmece tarzinda bir
alistirmaydi (OS5).

3.2.0gretmenlik uygulama dersi kapsaminda verilen egitim sonrasi égretmen adaylarimin ogretmenlik
uygulamasi dersi kapsaminda hazirladiklar: ders planlarinda icerik diizenleme stratejilerine yer
verme durumlari nasildir?

Ogretim planlarinda icerik diizenleme stratejilerine yer verme durumu ile ilgili olarak bes dgretmen
aday1 ile egitim sonrasi yapilan goriisme sonucunda elde edilen bulgular Tablo 2' de verilmis;
hazirlanan 6gretim planlarinin uygulamasina iligkin yapilan gozlem ve bu 6gretim planlarinin
incelemesi sonucunda elde edilen bulgular ise Tablo 3' te verilmistir.

Tablo 2. Katilimcilarin gériislerine gore egitim sonrasi 6gretim planlarinda yer alan igerik diizenleme stratejileri

Kategori Kodlar f
Bilgiyi Secmeye Yonelik Stratejiler Soru sorma
Bir 6nceki konuyu tekrar etme
Gudiilemeye yer verme
Bilgiyi Diizenlemeye Yonelik Stratejiler =~ Kavramlarin 6rnek ve 6érnek olmayanlarini sunma
Kavram haritas1 olusturma
Gorseller kullanma
Kavramin tanimini verme
Ornek olaylar sunma
Kavram hiyerarsisi olusturma

— = = W [ W[ = [N [N

Tablo 2'ye bakildiginda katilimeilarin egitim sonrasi yapilan goriismede 6gretim planlarinda bilgiyi
segmeye ve bilgiyi diizenlemeye yonelik stratejilere yer verdiklerini ifade ettikleri goriilmektedir.
Bilgiyi segmeye yonelik soru sorma (f: 2) ve bir onceki konuyu tekrar etmeye (f: 2) yer verdiklerini
ifade etmislerdir. Bilgiyi diizenlemeye yonelik ise kavramlarin 6rnek ve drnek olmayanlarini sunmaya
(f: 3), kavram haritas1 olusturmaya (f: 3) ve gorseller kullanmaya (f:3) daha sik yer verdiklerini ifade
etmislerdir. Bu bulguyu destekleyen alintilar asagida sunulmustur.
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Kavrami, dnce kavranmun tamimini veririm, kavrama ornek olan ornek olmayanlari veririm,
ondan basinda mi sonunda mi ortasinda mi kullanacagima karar veririm bu kavram analizini.
Sonra hiyerarsisini  yaparim kavramin ve kavram haritasini olustururum bu sekilde

olustururum (02).

Kavramlar: 6gretirken biraz daha somut olmasi a¢isindan yani somutlastirma i¢in érnek olani
olmayam verdim. Ben ilk yaptigimda planda ornek olam vermistim ama drnek olmayam

vermemistim, sonra ekledim (O1).

... bir soru ile ya da drnek olmayan veya érnek olanlarla ilgili sorularla ders planlarindaki

giris kismini hazirladim (O5).

Tablo 3. Egitim sonras1 katilimcilarin hazirladigi 6gretim planlarinda yer alan igerik diizenleme stratejileri

Kategori Kod f
Soru sorma 23
Hedeften haberdar etme 23
Konu bagligini belitme 11
Onbilgiyi hatirlatma 11
Y 6nerge verme 9
Bilgiyi Secmeye Yonelik Stratejiler Ortami degistirme 6
Derste 6grendigi bilgilerden nasil yararlanacagini agiklama 5
Kelimelerin altini ¢izme, koyu yazma 5
Onceki dersin 6zetini sézel olarak yapma 2
Terimin simgesel gosterimini sunma 2
Kavramlarin tanimini s6zel olarak tekrar etme 1
Somut model ve nesneler kullanma 16
Neden sonug agiklamayi gerektiren soru sorma 16
Ornek verme 13
Gorselleri(resim, fotograf) kullanma 13
Cizimle anlatma (kavramin rnegini, tanimini) 11
Tanimi sozel olarak agiklama 10
Neden-sonug iliskisini gosterme (s6zel olarak, sekil) 7
o ) Ornek olaylar sunma 6
Bllgly} Diizenlemeye Yonelik Karsilastirmalar1 sunma(orneklerin benzerlik-farkliliklar) 6
Stratejiler Simiflama tablosu olusturma 6
Ipucu kullanma (¢agrisimsal sozciikleri kullanma) 5
Baglamsal bilgiyi sunma 5
Kavramin 6zelliklerini s6zel olarak sunma 5
Ornek olmayani sunma 4
Kuralin agiklamasini sozel olarak sunma 3
Kronolojik siralamayi agiklama 3
Caligma yapragiyla aligtirma 17
Ayrintilayici ¢ikarimda bulunmaya yonelik soru sorma 16
Video kullanma 10
Aligtirma yaptirma 10
Konunun sozel olarak gézden gecirilmesi 9
Bilgiyi birlestirmeye yonelik Coziilmiis 6rnekler kullanma 7
stratejiler Canlandirma 5
Zihinsel canlandirma 3
Anlam ¢6ziimleme tablosu kullanma 2
Oykiileme yolula anlatma 2
Analoji kullanma 1

*m.:40 ogretim plani ve n:10 gozlem raporu)

Tablo 3'e gore egitim sonrasi 6gretmen adaylarinin hazirladigi 6gretim planlarmin ve gézlem raporlarinin
incelenmesi sonucunda igerik diizenlerken bilgiyi segmeye yonelik olarak en sik soru sorma (f: 23), ve
hedeften haberdar etme (f: 23) etkinliklerine yer verdikleri goriilmektedir. Bununla birlikte konu
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baslhigmi belirtme (f: 11), 6nbilgiyi hatirlatma (f: 11) ve yonerge verme (f: 9) etkinliklerini de
kullandiklar1 saptanmustir. Ogretmen adaylarmin bilgiyi diizenlemeye yonelik olarak siklikla somut
model ve nesneler kullanmaya (f: 16), neden sonug agiklamay1 gerektiren soru sormaya (f: 16), 6rnek
vermeye (f: 13), gorselleri kullanmaya (f: 13), ¢izimle anlatmaya (f: 11), tanimi s6zel olarak
aciklamaya (f: 10) yer verdikleri belirlenmistir. Bunlarin yanisira 6rnek olaylart sunma,
kargilastirmalar yapma, siniflama tablosu olusturma gibi diizenlemeler de yaptiklari belirlenmistir.
Ogretmen adaylarinin bilgiyi birlestirmeyi saglayan stratejilerden ise calisma yapragiyla alistirma
yaptirma (f: 17), ayrintilayici ¢ikarimda bulunmaya yo6nelik soru sorma (f: 16), video kullanma (f: 10),
alistirma yaptirma (f: 10), konunun sézel olarak gézden gegirilmesi (f: 9) ve ¢oziilmiis ornekler
kullanma (f: 7) gibi diizenlemelere daha siklikla yer yerdikleri saptanmustir.

Bu bulguyu destekleyen alintilar asagida sunulmustur.
Osrencilerin dikkatini cekmek icin “sessiz olun cocuklar iki dakika kulagimiza gelen sesleri
dinleyelim” der. Iki dakika gectikten sonar “hangi sesleri duydunuz? Bu neyin sesi olabilir?
Sizce bu sesler kulaga hos mu geliyor yoksa size rahatsiz mi etti? sorulari sorulur (O04).

Ogretmen sinifa girer ve 6grencilere sosyal bilgiler kitabimizi agalim der ve tahtaya konuyu
yvazar. Gegmisten giintimiize hayatimizi kolaylastiran, bizlerin daha hizli ve rahat yasamamizi
saglayan, bilgiye daha hizli ve giivenilir ulasmamizi saglayan ara¢ geregleri taniyacagiz. Bu
konuyu iyi bir sekilde ogrenirsek teknolojik gelismeleri ¢ok iyi takip etme konusunda
cevremizden bir adim onde olursunuz der (O5).

Sizce gegmiste insanlar aydinlanmak igin neleri kullanmis olabilirler?... Konuyla ilgili video
izletir. Elektrik olmasaydi ve ampul icat edilmeseydi hayatimiz nasil oludu?... Ogrenciler
dagitilan ¢alisma yapraklarina verdikleri cevaplarla degerlendirilirler (O2).

Ogretmen ogrencilere bazi gazete haberleri okur. “09.01.2010 Marmara Denizi’ndeki asirt
kirlilik canlilarin DNA sint etkileyecek boyuta ulasti... ”Ogretmen cevre kirliliginin sebeplerini
sorar. Kitaptaki resimleri (¢evre kirliligi ile ilgili) incelemelerini ister ve bdyle bir ¢evrede
yasamak istemiyorsak nasil tedbirler almamiz gerektigini sorar (O1).

3.3. Uygulama siirecinde katilimcilarm karsilastiklar: zorluklara iligkin goriisleri nelerdir?

Katilimcilarin  6gretmenlik uygulamasi dersi kapsaminda 6gretim plani hazirlama ve uygulama
stirecinde karsilastiklar1 zorluklara iliskin goriislerinden elde edilen bulgular Tablo 4' te verilmistir.

Tablo 4. Katilimcilarin 6gretim plani hazirlama ve uygulama siirecinde kasilastiklart zorluklar

Kategori Kod f

Plan hazirlamada zorlanma ~ Ayrintili plan hazirlama 2
Plan hazirlamak i¢in 6n hazirlik yapma 1

Hazirladig: plandaki igerigin -~ Tanimlar1 vermede 1

sunumunda zorlanma

Sinif yonetiminde zorlanma  Ogrencileri susturma 2

Ogrencinin dikkatini toplama

Tablo 4 incelendiginde ti¢ 6gretmen adaymin dgretim planimi hazirlama asamasinda, bir 6gretmen
adaymin ise hazirladigr o6gretim planmindaki icerigin sunumunda zorlandiklarimi ifade ettigi
goriilmektedir. Ogretmen adaylarindan {igii ise hazirladigi 6gretim planini uygularken smif yonetimini
saglamada zorlandiklarini belirtmislerdir. Plan hazirlamada zorlandigini ifade eden katilimcilar; "Plan
hazirlamak icin 6n hazirlik yapmak ve daha sonra plamin kendisini hazirlamak zor oldu(O3)",
"Ayrintili plan hazirlama odaklanmay gerektirdigi icin yorucu oldu (O4)", "Simifta tamimlar: verirken
stkinti yasadim (O1)" seklinde goriis belirtirken; smif yonetiminde zorlandigimi ifade eden bir
ogretmen aday1 ise "Ogrencinin dikkatini toplamada sikinti yasadim (02)" seklinde goriisiinii ifade
etmistir.

4. Tartisma, Sonuc ve Oneriler

Bu arastirmada, ogretmen adaylarinin igerik diizenleme becerilerini gelistirmek amaciyla smif
ogretmenligi dordiincti sinif ogretmen adaylarinin, kendilerine verilen egitim ile ilgili gortsleri
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incelenmis ve bu egitimin hazirladiklar1 6gretim planlarina yansimalar1 belirlenmistir. Ogretmen
adaylar1 ile yapilan 6n goériisme verilerinin analizi sonucunda 6gretmen adaylarinin &gretmenlik
uygulamasi dersi kapsaminda egitim Oncesi hazirladiklart 6gretim planinda icerik diizenlemeyle ilgili
ders kitabindaki tinitenin siralamasima bagl kaldiklari, konu ile ilgili video, gorseller ve somut
materyaller gibi destekleyici stratejileri kullandiklar1 saptanmistir. Ancak Ogretmen adaylarimin
ogretim planlarinin oldukga yiizeysel olarak hazirlandig1 ve bir kavramin 6gretiminde olmasi gereken
kavramin tanimi, ortak 6zellikleri, ayirt edici olmayan 6zellikleri, 6rnekleri ve drnek olmayanlar1 gibi
Ogeleri bir 6gretmen aday1 disinda digerlerinin yer vermedikleri belirlenmistir. Yine 6gretmen adaylari
ile yapilan 6n goériisme ve gézlem verilerinin analizi sonucunda kavram 6gretimine yonelik igerik
diizenleme stratejileri ile ilgili bir aciklama yapilamadigi belirlenmistir. Egitim siirecinde yapilan
toplantilarda da sadece bir ogretmen adayr bir kavrami Ogretmek amaciyla bir ogretim plani
hazirladigin1 belirtmis, diger ogretmen adaylart kavram O6gretimine yonelik icerik diizenleme
stratejileri ile ilgili bilgilerle daha 6nce karsilasmadiklarini ifade etmislerdir.

Ogretmen adaylar ile yapilan son gériisme gozlem ve ders planlarinin analizi sonucunda 6gretmen
adaylarinin 6gretmenlik uygulamasi dersi kapsaminda egitim sonrasi hazirladiklar1 6gretim planinda
icerik diizenlemeyle ilgili bilgiyi secmeyi, bilgiyi diizenlemeyi ve bilgiyi birlestirmeyi saglayan
stratejilere yer verdikleri saptanmistir. Ancak yapilan son gorismede Ogretmen adaylar1 tarafindan
daha ¢ok bilgiyi secme ve bilgiyi diizenlemeye yonelik stratejilere deginildigi belirlenmistir. Buna
karsilik 6gretmen adaylarinin egitim sonrasi hazirladiklar1 ders planlarinda her ii¢ stratejiye de yer
verdikleri saptanmistir. Bu durum, 6gretmen adaylarmin da ifade ettigi gibi, bu bilgileri ve bunlarin
Ogretim planlarina yansitilmasini kendileri icin olduk¢a yeni bir durum olarak gormelerinden veya
bilgiyi segme, diizenleme ve birlestirme gibi bir ayrim yaparak bu stratejilere odaklanmadiklarindan
kaynaklanmis olabilir. Ciinkii 6gretmen adaylarina sekiz hafta boyunca hazirladiklart 6gretim planlar
ile ilgili olarak verilen geribildirim ve diizeltmelerde arastirmacilar tarafindan da bilgiyi secme,
diizenleme ve birlestirme gibi vurgulamalar yapilmamistir. Sadece SDB'yi saglayacak stratejileri
kullanmalar1 ve nasil kullanmalar1 gerektigi yoniinde geribildirim ve diizeltmeler verilmistir.

Bu arastirma sonucunda 6gretmen adaylarinin hazirladiklar1 6gretim planlarinda bilgiyi se¢gmeye
yonelik olarak; soru sorma, hedeften haberdar etme, ortami degistirme, yonerge verme ve basglik
atmaya bilgiyi diizenlemeye yonelik olarak; 6rnek verme, tanimi sozel olarak agiklama, gorseller
sunma, somut model ve nesneler kullanma, soru sorma, ¢izimle anlatma, siniflama tablosu olusturma,
neden-sonug iliskisini sozel olarak agiklama ve sekil gizerek kavramin Ornegini gosterme bilgiyi
birlestirmeyi saglayan stratejilerde ise calisma yapragiyla alisirma yaptirma, video kullanma,
ayrintilayici soru sorma, zihinsel canlandirmaya yer yerdikleri saptanmustir.

Ogretmen adaylar1 ile yapilan son goriismede 6gretmen adaylari tarafindan 6gretmenlik uygulamasi
dersi kapsaminda 6gretim planini hazirlarken igerik diizenlemesi yaparken ¢ok zorlandiklari, 6gretim
plan1 hazirlamanin 6n hazirlik ve konsantrasyon gerektirdigi yoniinde goriisler belirttikleri ortaya
konulmustur.

Bu arastirma sonucunda 6gretmen adaylarinin igerik diizenleme becerilerine iligkin farkindaliklarinin
olustugu soylenebilir. Ancak son goriismede Ogretmen adaylari tarafindan verilen egitimin ve
geribildirim ve diizeltmelerin kendileri i¢in oldukga etkili oldugu ifade edilmistir. Buna karsilik, i¢erik
diizenlemeyi gerektiren bir 6gretim plan1 hazirlamanin olduk¢a zor oldugu, zaman alici oldugu ve bu
tiir uygulamalarin ikinci, iglincti siniftan itibaren yapilmasinin daha etkili olacagi belirtilmistir.

Arastirmada elde edilen sonuglar dogrultusunda igerik diizenleme becerilerinin hizmet dncesi egitim
stirecinde gelisimini desteklemek amaciyla farkli derslerde (6rnegin materyal gelistirme ve uygulama,
0zel Ogretim yontemleri gibi) farkli igerik tiirlerinin 6gretiminde bu tiir stratejileri kullanmay1
gerektirecek ogretim planlar hazirlatilabilir. Mikro 6gretim teknigi kullanilarak 6gretmen adaylarinin
igerik diizenleme becerilerinin gelisimi desteklenebilir.
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Ozet

Diinyada dil 6gretimi ¢ok eski tarihlere dayanmaktadir. Yabanct dil ogretimi ise disiplinler arast bir
calismadir. Dil olarak Tiirkce Ogretiminin tarihgesi 11. yiizyilda Kasgarli Mahmut'un Divan-1 Liigat-it
Tiirk’ii ile baslamaktadir. Bu konu, daha sonralart yazilan cesitli kitaplar, dergiler ve diger yaymnlarla
zenginlestirilmis ve giiclendirilmistir. Tiirkiye'de yabancilara Tiirkce ogretimi, iiniversiteler biinyesinde
sistemli bir uygulamayla, Tiirkce Ogretim Merkezlerinin kurulmas: ile bagslatilmistir. Daha sonra bu
alanda lisansiistii programlarin acilmasi ile yaygmlasmistir. 2007 yilinda yayimlanan 5653 sayili Yunus
Emre Vakfi Kanunu kapsaminda Tiirkiyeyi, kiiltiivel mirasini, Tiirk dilini, kiiltiiriinii ve sanatini tanitmak
maksadiyla cesitli iilkelerde Yunus Emre Enstitiileri kurulmus ve halen ¢alismalarin siirdiirmektedir. Bu
calismalar sonucunda gerek evienme, egitim ya da is konularmdan dolay: Tiirkiye 'de bulunan yabancilara;
gerekse Tiirkiye ile aile, ticaret, turizm, egitim gibi konularda iliski icinde olan diger iilke vatandaslarma
Tiirk¢e oOgretimi yaygmlastirilmistir. Boylelikle iilkeler arasi diplomatik, sosyal ve kiiltiirel iliskilerin
gelismesi saglanmaktadir.

Anabhtar kelimeler : Tiirk dili, ogretim, yabancilar, sosyal ve kiiltiirel iliskiler

THE EFFECTS OF TEACHING TURKISH TO FOREIGNERS ON DEVELOPING
THE SOCIAL AND CULTURAL RELATIONSHIP

Abstract

Language teaching in the world is based on very ancient histories. Foreign language teaching is an
interdisciplinary work. The history of teaching Turkish as a language begins with the Divan-1 Liigat-it Tiirk
of Kasgarli Mahmut in the 1 1th century. This topic has been enriched and strengthened with various books,
magazines and other publications written later. The teaching of Turkish to foreigners in Turkey has been
started with the establishment of Turkish Teaching Centers with a systematic application within the

universities. Later, this area became widespread with the opening of licensed programs. Under the Yunus

191



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October, 14 — 16, 2016, Barcelona-SPAIN

Emre Foundation Law No. 5653 published in 2007, the Yunus Emre Institutes have been established and
are still in operation in various countries in order to promote Turkey's cultural heritage, Turkish language,
culture and art. As a result of these studies, Turkish language education has been extended to citizens of
other countries who are in contact with Turkey, such as family, trade, tourism, education and foreigners
living in Turkey due to marriage, education or work matters, In this way, diplomatic, social and cultural

relations between the countries are improved.
Key words: Turkish language, teaching, strangers, social and cultural relations
1.Giris

Yabanci bir dili 6grenmek demek o dilin dil bilgisini bilmenin yaninda hangi durumlarda dilin hangi
yapt ve sozciiklerinin de kullanilacagini bilmek demek olan iletisimsel beceriye de sahip olmak
demektir. Iletisimsel beceriyi kazanabilmek ise 6grenilen dilin kiiltiiriinii bilmekle olur. Her kiiltiir
kendini dil araciligi ile anlatir ve dil aracilig ile gelistirir. Dil ile kiltiir arasinda siki bir bag vardir ve
ikisi birlikte gelisir. Dil 6grenmek aslinda kiiltir edinimidir. Kiiltirtin gelismesiyle dil, dilin
gelismesiyle dil gelisir ve zenginlesir (Yigit ve Arslan, 2014). Bu nedenle dil 6grenimi ve 6gretiminde
kiiltiir kavrami asla unutulmamalidir. Bu baglamda yapilan tanimlara baktigimizda sayisiz tanimi olan
kiltiir kavrami, yabanct dil 6gretiminde de ¢ok tartisilan, yabanci dil 6gretimiyle ilgili teori, yontem
ve teknikleri etkileyen, yabanci dil egitiminde de cagin hizli akisina uymak i¢in her zaman hesaba
katilmas1 gereken, siirekli degisen ve gelisen bir kavramdir. Yabanci dil 6gretimi disiplinler arasi bir
uygulama olmasit gerekmektedir. Yabanci dil 6gretiminin planlanmasi, uygulanmasi, 6lgme ve
degerlendirilmesi egitimbilimin, dilbilimin ve dili olusturan &gelerin tanimlanmasi, dilin bireysel ve
toplumsal kullanimi, dil 6grenimi- edinimi dilbilim ¢alisma alaninda yer alir.

Uzun yillardan beri ana dili olarak 6gretilmekte olan Tiirkge, giintimiizde ikinci dil veya yabanci dil
olarak da, gerek yurt icinde ve gerekse yurt disinda dgretilmektedir. Yurt disindaki tiniversitelerde yer
alan Tirkoloji boliimleri ile Yunus Emre Enstitiisti tarafindan acilan Tirk Kiiltiir Merkezleri, Tiirkiye
disinda yabanci dil olarak Tiirkge gretiminin yapildigi énemli kurumlardir. Bu kurumlarda egitim,
ticaret, turizm, aile birlesimi, eglence vb. pek ¢ok gerekce ile yurtdisinda bulunan binlerce birey
yabanci dil olarak Tiirk¢e Ogrenmektedir. Her ne kadar Yunus Emre Enstitlisi tarafindan cati
niteliginde bir program yazilmis olsa da, her bolgedeki hedef kitlenin birbirinden farkli nedenlerle
Tiurkce 6grendigini ve farkli onceliklere sahip oldugunu ileri stirmek miimkiintidiir. Bu durumda,
yabanci dil egitimini verimli kilabilmek i¢in Oncelikle 6grencilerin dil ihtiyaglarini belirleyerek bu
ihtiyac¢lari temel alan etkili bir programin hazirlanmasi gerekmektedir (Koger, 2013). Hedef kitleye ait
dil ihtiyaglarinin belirlenmesi o6gretim programimin yapilandirilmast agisindan biiyik fayda
saglayacaktir. Durukan ve Maden (2013: 515) ihtiya¢ saptamada; bireyin, toplumun ve konu alaninin
olmak tizere {i¢ unsurun ihtiyacindan s6z edilebilecegini vurgulamis ve yabancilara Tiirkge dgretimi
baglaminda:

e Bireyin ihtiyacindan, Tiirk¢eyi 6grenenlerin beklentileri;

e Toplumun ihtiyacindan, Tiirk¢eyi 6grenen kisinin i¢inde yasadigi toplumun bunun yan sira Tiirkce
konusan topluluklarin beklentileri;

e Konu alanini ihtiyacindan, Turk¢enin 6gretilmesi siirecinde yer alan dil becerilerine ve dil bilgisine
yonelik konularin 6grenilmesini daha verimli yapabilecek beklentilerinin kastedildigini belirtmistir.

(Basar ve Akbulut, 2016)
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Yabanci bir dili 6grenmek demek o dilin dil bilgisini bilmenin yaninda hangi durumlarda dilin hangi
yap1 ve soOzciiklerinin de kullanilacagini bilmek demek olan iletisimsel beceriye de sahip olmak
demektir. Iletisimsel beceriyi kazanabilmek ise 6grenilen dilin kiiltiiriinii bilmekle olur. Bu nedenle dil
O6grenimi ve Ogretiminde kiltir kavrami asla unutulmamalidir. Bu baglamda yapilan tanimlara
baktigimizda sayisiz tanimi olan kiiltiir kavrami, yabanci dil 6gretiminde de ¢ok tartisilan, yabanci dil
ogretimiyle ilgili teori, yontem ve teknikleri etkileyen, yabanci dil egitiminde de ¢agin hizli akisina
uymak i¢in her zaman hesaba katilmasi gereken, siirekli degisen ve gelisen bir kavramdir. Yabanci bir
dil 6grenme ugras: ayni zamanda yabanci bir kiiltiiri de anlama /tanima ugrast demektir. Yabanci
dilde 6grendigi her yeni sozciik, anladigr her yeni tiimce, ¢ozebildigi her yeni metin yabanci dil
ogrenen kisinin bilincinde, o dili konusan kisilerle, o kisilerin yasadig1 diinyayla ilgili yeni diisiinceler,
yeni imgeler olusmasina neden olur.

Kiilttirleraras iletisimin arttig1 giinlimiizde yabanci dil 6gretimindeki en biiyiik gelismelerden biri de,
temel niive sayilabilecek dil kiiltiir iliskisinin kesfedilmis olmasidir. Kiiltiirleraras: etkilesim odakl1
yaklasima gore, yabanci dil o6gretiminin temel amaci, Ogrencilere temel kiiltiir niivelerini de
kazandirmaktir. Bunun sonucunda kelime ve ctimlelerin nerede, ne zaman ne i¢in ve kim tarafindan
hangi ortamda kullanildig1 6nem kazanmaktadir.

Her dil diinyay1 farkli bir perspektifle algilar, dolayisiyla yabanci dil 6grenmeye baslayan bireyin ilk
deneyimi kendi kiiltiirtiyle hedef kiltiir arasindaki benzerlikler ile farkli diisiinis ve yasam
bi¢imleridir. Bu deneyim sonucunda birey diinyay1 yeni bir bakis agisi ile anlama ve anlamlandirma
yetisi kazanir.

Yabanci dil 6gretiminde kiiltiir aktarimi ile;

a) Ogrencilerin &n yargilarin1 kirmak ve hosgorii sahibi birey olmalarim saglamak,
b) Ogrencilerin toplumlar ve kiiltiirler arasindaki fark

ve benzerlikleri gormesini saglamak,

¢) Ogrenilen dile kars1 motivasyonu artirmak,

d) Dil 6grenimini kolaylastirmak,

e) Kars1 kiiltiire kars1 6n yargiy1 6nlemek,

f) Ogrenenlerin empati becerisini gelistirmek,

g) Kiilttrler arasi diyalog kurmak vb. yetiler kazandirilabilir(Boylu, 2014).

Dil 6gretiminin kiltiir 6gretimi oldugu konusunda bir goriis birligi vardir. Dil, kiiltiiriin bir unsuru
oldugu gibi, onun gen¢ kusaklara aktarilmasinda da en onemli vasitadir. Diger bir ifade ile dil,
kiltiirin  tasiyicisidir. Dil ayn1 zamanda en giicli kiiltiir unsuru olarak, kiiltiirel kimliklerin
olusmasinda da en 6nemli etkendir. Bir¢ok iilkede gergeklestirilen yabanci dil olarak Tiirk¢e egitimi
ve ogretimi, kiiltiirel iletisim ve etkilesim ortamlar1 olugturmaktadir.

2. Literatiir Taramasi

Dil, insanlarin birbirlerini anlamalar1 bakimindan en 6nemli iletisim unsurudur. Bu bakimdan dil
ogretimi de ¢ok eski tarihlere dayanmaktadir. Globallesen sistem igerisinde insanlar ekonomik, siyasi
ve dini nedenlerle baska dilleri 6grenme ¢abasina girismisler veya kendi dillerini yayma gayreti i¢inde
bulunmaktadirlar. Tiirkge, diinyanin bir¢ok yerinde anadil ve resmi dil olma 6zelligi tasimaktadir ve
en ¢ok konusulan bes dil arasinda 6zelligi tasimaktadir. Ancak Tiirkgenin egitimi ve 6gretimi, diger
diller kadar yayginlasamamistir(Ag¢ik, 2008).
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Diinyada Tiirk¢e konusanlarin sayisi yaklasik olarak 150 milyon, Tiirkiye Tirk¢esini konusanlarin
sayisi ise yaklasik 70 milyondur. Tirkiye Tiirkgesi, Tirkiye’nin yani sira Irak, Suriye, Kibris,
Yunanistan, Bulgaristan, Avrupa, Amerika, Okyanusya, Arap llkeleri, eski Yugoslavya, Rusya ve
Sovyet Sosyalist Cumhuriyetler Birligi’nden ayrilmis olan Tiirk cumhuriyetlerinde konusulmaktadir.
Boylesine genis bir cografyada konusulan Tiirkiye Tiirkcesi de diger diinya tilkeleri ve insanlari i¢in
biiyiik bir 6nem arz etmektedir. Tiirkiye Tiirk¢esinin, diinyanin pek ¢ok tilkesindeki tiniversitelerde,
akademilerde, Tiirk kiiltir —merkezlerinde, enstitilerde, 6zel lise ve dershanelerde,
buytikelgiliklerimizde, vakiflarda ve internet sitelerinde yabancilara 6gretildigi sdylenebilir(Dolunay,
2005).

Glintimiizde anadilin disinda ikinci, tigincti vb. dillerin 6grenilmesi ve kullanilmasi biiylik bir 6nem
kazanmigtir. Hatta c¢alisma yasaminda birden fazla yabanci dil kullanilmasi bireye biiyiik avantaj
saglamaktadir. Bir yabanci dil bilmenin ayricalik olmaktan ¢ikip, herkesin sahip olmasi gereken bir
ozellik oldugu giintimiizde yabanci dil egitiminin 6nemi de artmustir (Goger, 2009). Bu glintin
diinyasinda yasamin har alaninda oldugu gibi egitimde, de hizli bir degisim ve dontsiim
gorlilmektedir. Bunun dogal bir sonucu olarak insanlar kendilerini kiiresel bir etkilesim ¢emberinin
icinde bulmaktadirlar. Bu durum bir yabanci dil 6grenme ihtiyacini dogurmaktadir. Bu kiiresel
etkilesim icerisinde etkin olan uluslarin dilleri de dogal olarak 6nem kazanmaktadir. Bu baglamda
Tiurkiye ve Tiirk¢enin 6neminin artmasi Turkgenin yabanci dil olarak &gretiminin Gnemini ortaya
cikartmaktadir.

Dil olarak Tiirkge 6gretiminin tarihgesi 11. yiizyilda Kasgarli Mahmut’un Divan-1 Liigat-it Ttrk’{ ile
baslamaktadir(Agik, 2008). 1250 -1517 yillar1 arasinda hiikiim siiren Memlik Devleti’nde Tiirk
sultanlariin devleti yonetmesi nedeniyle Tiirk diline kars1 ilginin arttigi Kipgak Tiirkgesi, Tiirk¢enin
yabancilara ogretiminin en fazla énem kazandigi dénemdir. Bu ilgi Araplara Turkceyi 6gretmeyi
amaglayan kitaplarin yazilmasina neden olmustur.

Tirkiye’de 1970’1i yillardan sonra tiniversiteler blinyesinde Tiirk¢enin yabanci dil olarak &gretimi
ciddi bicimde ele alinmaya baslanmustir. Ilk olarak 1984 yilinda sistemli bir bicimde Ankara
Universitesi Tiirkge Ogretim Merkezi’nde (TOMER) baslayan dil 6gretim hizmetine, kisa bir siire
sonra Gazi Universitesinde, ardindan da Ege Universitesinde devam edilmistir. Daha sonra bu
merkezler bircok iiniversite biinyesinde kurulmus, boylelikle yabancilara Tiirk¢e Ogretimi
yayginlasmustir. Sovyetler Birligi’nin dagilmasi sonra, 1991 yilindan itibaren “Tiirk Diinyas1 Ogrenci
Projesi” kapsaminda Asya ve Balkanlardaki Tiirk ve Akraba Topluluklardaki genglere, lise ve
tniversitelerde okumak, yliksek lisans ve doktora programlarina katilmak amaciyla Milli Egitim
Bakanlig1 araciligi ile Tirkiye’ye getirilmistir.

2010 yilinda 5978 sayili Kanun ile Basbakanliga bagli olarak kurulan Yurtdisi Tiirkler ve Akraba
Topluluklar Bagkanligi, Avrupa Birligi ¢ergevesinde yiiriitiilen projeler kapsaminda, Yiiksekogretim
Kurulu ve tniversiteler hari¢ olmak {izere diger kamu kurum ve kuruluslarinca tilkemizde egitim
gormesi uygun goriilenler ile uluslararasi anlagsmalar cergevesinde tilkemize gelen Ogrencilerin
tilkemizdeki egitim siireglerinin basarili bir sekilde sonuglandirilabilmesi igin her tiirlii esasi
belirleyerek, ilgili kurumlar arasindaki koordinasyonu saglamak amaglarina yonelik olarak faaliyet
gostermektedir. Boylelikle {iniversiteler biinyesindeki Tiirkce Ogretim Merkezlerine devam eden
yabanci 6grencilerin sosyal ve kiiltiirel agidan daha rahat iletisim kurmalar1 saglanarak daha iyi bir
egitim ortami yaratilmaktadir. Bu gengler aracilign ile Turkge’nin yayginlastirilmast ve Tirk
kiilttirtinin yeni nesillere aktarilmasinin saglanmasina ¢aba gosterilmektedir.

Yabancilara Tiirkge 6gretimi konusunda onemli bir asama da, 2007 yilinda yayimlanan 5653 sayili
Yunus Emre Vakfi Kanunu kapsaminda Tirkiye’yi, kiiltiirel mirasini, Turk dilini, kiiltiiring ve
sanatini tanitmak maksadiyla gesitli tilkelerde Yunus Emre Enstitiileri kurulmasidir.

Yunus Emre Vakfina bagli olarak kurulan Yunus Emre Enstitiisti, kanunun amaclarii gerceklestirmek
lizere egitim ve ogretim faaliyetleri ile bilimsel arastirma ve uygulamalar yiiriitmektedir. Enstitii,
kurulus amaglar1 dogrultusunda Tiirk kiiltiirtiniin, tarihinin, dilinin ve edebiyatinin daha iyi tanitilmasi
ve Ogretilmesi amaciyla arastirmalar yapmak, farkli kurumlarla isbirligi yaparak bilimsel ¢aligmalar
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desteklemek ve ortaya g¢ikan sonuglart ¢esitli yaymlar vasitasiyla kamuoyuna duyurmak amacina
yonelik faaliyetler ytirtitmektedir.

Enstiti, kiiltiir ve sanat faaliyetlerinin yani1 sira yabancilara Tiirkge 6gretimi ana bashgi altinda
dinyanin bir¢ok tiilkesinde ger¢eklestirilen faaliyetler ve olusturulan is birlikleri ile diinya
toplumlarimin Tirkiye'yi daha yakindan ve dogru kaynaklardan tanimasini saglamak amacina yonelik
calismalar yapmaktadir.

Bu amag¢ dogrultusunda Enstitiiniin tistlendigi misyon, Tiirkiye'yi, kiltiirel mirasini, Turk dilini,
kiiltiirtinti ve sanatini tanitmak, Tirkiye'nin diger tlkeler ile dostlugunu gelistirmek, kiiltiirel
aligverigini arttirmak, bununla ilgili yurt i¢i ve yurt disindaki bilgi ve belgeleri kullanima hazir hale
getirmek, Turk dili, kiltiirii ve sanati alanlarinda egitim almak isteyenlere yurt disinda hizmet
vermektir.

Yunus Emre Enstitiisii,

* Almanya, Belgika, Fransa, Hollanda, Macaristan, 1ngiltere, 1talya, Polonya gibi Avrupa
ulkelerinde,

*  Giiney Afrika, Misir, Fas, Cezayir, Sudan gibi Afrika tilkelerinde,

e Iran, Katar, Liibnan, Urdiin, Malezya, Japonya gibi Ortadogu ve Uzakdogu iilkelerinde,

* Arnavutluk, Karadag, Bosna Hersek, Kosova, Makedonya gibi Balkan iilkelerinde
faaliyetlerini stirdiirmektedir.

Yunus Emre Enstitiisii yurt disinda bazi Universitelerin Filoloji Fakiiltelerinde Tiirk dilini, edebiyatini,
kiltiiriinii ve sanatini tanitmak ve bu konuda egitim almak isteyen 6grencilere, tim goniillillere yurt
disinda gereken hizmeti vermek amaciyla tiniversitelerle isbirligi yapmaktadir. Bu cergevede,
Universitelerle "Tiirkoloji Projesi Isbirligi Protokolii" imzalamak suretiyle, mevcut olan boliimler
desteklenmekte ve yeni boliimlerin agilmasi tesvik edilmektedir. Protokol kapsaminda Tiirkoloji/Tiirk
Dili ve Edebiyati boliimlerine Tirkiye'den 6gretim elemani gorevlendirmekte, miifredat ve materyal
destegi saglamakta, bu bolumlerde daha nitelikli ve stirekli egitim-6gretim verilebilmesi igin
caligmalara katilmaktadir.

3. Sonug¢

Yabanci dil 6gretimi ayni zamanda kiiltiir 6gretimidir. Insanlar ait olduklari toplumun ve o topluma ait
kiiltiiriin kelime ve kavramlariyla kendilerini ifade ederler. Biitiin bu kelime ve kavramlarin arkasinda
bir kiilttir birikimi vardir. Bu nedenle yabanci dil 6gretiminin temeli kaynak kiiltiir, hedef kiiltiir ve
ortak kiiltiir yapilariyla ortilidiir. Bir dili kendi kiiltiirtinden bagimsiz 6gretmek veya 6grenmek, o dilin
Ogrenilmesini veya dgretilmesini zorlastirir. Bir dili 6grenirken en 6énemli konu, o dilin anadili olarak
kullanildig1 ortamlarda bulunmak ve yasamaktir.

Yunus Emre Enstitiisiiniin faaliyetleri sonucunda gerek evlenme, egitim ya da is konularindan dolay1
Tirkiye’de bulunan yabancilara; gerekse Tiirkiye ile aile, ticaret, turizm, egitim gibi konularda iliski
icinde olan diger iilke vatandaslarina Tirk¢e 6gretimi yayginlastirilmistir. Boylelikle iilkeler arasi
diplomatik, sosyal ve kiiltiirel iliskilerin gelismesine katkida bulunulmaktadir.
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Abstract

Many studies have focused on the area of supervisory relationship, yet a little has been written about the
impact of the supervisory relationship on timely degree completion. This study aims to identify the degree of
satisfaction of master's students regarding the supervisory relationship and its impact on timely graduation,
using descriptive correlational analytical method, structured questionnaire was administered to a randomly
selected sample of master's students in collage of education at Kuwait University (n= 105). Using the
appropriate statistical methods, the findings showed that: (a) overall graduate students are satisfied with
the supervisory relationship, (b) most of graduate students do not graduate on time, (c) the dimensions of
supervisory relationship have statistically significant impact on timely graduation, especially the field of
satisfaction regarding communication, which explained 44.5% of the variance.. In light of this study some
recommendations were reported, including: (a) educating academic supervisors and graduate students
regarding supervisory relationship, (b) preparing a booklet about the concept of supervisory relationship
that aims to improve supervisor's abilities in using the dimensions of supervisory relationship in increasing
students chances on timely graduation.

Keywords: Graduate students'degree of satisfaction, academic supervision, supervisory relationship, on-

time graduation, degree completion

1. Introduction

Higher education has an influential role in social and economic development. It provides the society
with knowledgeable manpower and academic researches that are able to lead the state toward progress.
Therefore, many universities and colleges compete to allocate their human and financial resources to
serve the community through doing academic research. And in order to prepare scientifically qualified
individuals who are capable to do scientific research, universities provide academic supervision to
ensure that appropriate guidance is given to graduate students during the process of producing a
scientific research (Alam, Alam & Golam Rasul, 2013). It has been shown that having an effective
supervision is one of the most influencing factors in completing a successful thesis (Engebretson,
Smith, McLaughlin, Seibold, Terrett & Ryan, 2008). However, having an effective supervision
depends largely on the nature of the supervisory relationship between the academic supervisor and
graduate student (Drennan & Clarke, 2009). Doloriert, Stewart & Sambrook (2012) note that there are
positive correlation between good supervisory relationship and graduate students satisfaction
regarding the supervisory process, which accordingly ends to rise the student's chances in completing
the thesis successfully. Further, providing successful academic supervision affects positively on
completing the thesis in a timely manner (Green & Bowden, 2012). Thus, getting good supervision has
become a more required aspect recently since universities performance is subject for public critique
and scrutiny (Mc William, Singh & Taylor, 2002). However, the process of academic supervision is
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not always going on its right path. Some studies have shown problems related to the area of academic
supervision such as the study of Gurr (2007) which confirms that around 31% of the supervisory
problems are associated with the supervisory relationship between the academic supervisor and
graduate student. And the study of Abiddin (2007) which reveals that the lack of time and the lack of
suffiecnt number of supervisors are the main problems that encounter graduate students in relation
with academic supervision. There is no doubt that the existence of such problems in the supervisory
area have a negative impact on the academic climate and may affect on the quality of the research and
prolong the period the student needs to finish the thesis. Thus, universities should employ qualified
supervisors who are able to guide and help the students to achieve correct outcomes. The current study
aims to identify graduate students' degree of satisfaction with supervisory relationship and the impact
of graduate students' degree of satisfaction regarding supervisory relationship on timely degree
completion. More specifically, the study attempts to answer the following:

1. To what extent are master students in the collage of education at Kuwait University satisfied with
supervisory relationship?

2. Do graduate students in the collage of education at Kuwait University (thesis track) graduate on
time?

3. Is there a statistically significant impact of graduate students perceptions about degree of
satisfaction with supervisory relationship on graduation on time?

2. Review of Literature
The collage of Graduate studies at Kuwait university

The collage of Graduate studies at Kuwait university was established in 1977. It aims at contributing
to the development of Kuwait university as a scientific institution and community service through
giving the citizens an opportunity to have a better education, and to be capable to generate and use the
knowledge, to deal with issues related to the society. In order to be able to qualify the admission in the
collage of graduate studies, the applicant must have (2.67) at 4 point scale in the degree of Bachelor.
More over, the applicant should fulfill any additional preliminary tests or courses that are required by
the program. The minimum duration for the program is (12) months while the maximum duration is
two years and three years for full time and part time students respectively. Full time students are
expected to take a minimum of (8) and maximum of (15) unit courses, while part time students are
expected to take a minimum of (5) and maximum of (9) unit courses. Graduate students are able to
choose between a comprehensive examination or thesis examination as a final request for the degree
completion (Kuwait University, 2011). However, according to Drennan and Clarke (2009) thesis
writing is a remarkable experience for those students who choose the thesis track. It is effective in
developing the student's research capabilities such as the ability to use the arguments, fact, planning
and writing.

Academic supervision and the supervisory relationship:

The academic supervision is essential in order to have a good thesis, a combined with successful
results and recommendations (Dooba, 2011). The role of a successful supervisor is to enable the
student from mastering the necessary skills by providing strategies, which help the student in
designing and constructing the research (Manathunga, 2005). Being supportive and caring is another
important part of the supervisor role too, in order to motivate the graduate student to make the best
(Wisker, Rbinson, Trafford, Warnes & Creighton, 2003). While Spear (2000) claims that the supervisor
has an administrative role by making sure that the student has information about the thesis requirement,
submission date. and informing the student about the university's facilities and library.

The relationship between the supervisor and the supervisee must be based on respect and collaboration.
A level of matureness, trust and flexibility is needed also in this relationship (Pearson & Brew, 2002).
Lamm (2004) notes that the student first need of the supervisory relationship is facilitation, which
involve different meaning such as creating a relaxing atmosphere in which the student feels easy to be
engaged in the conversations with the supervisor without hesitation and feeling uncomfortable. The
supervisor sensitivity to the different emotional stages that the student encounters during preparing the
thesis such as feeling stress and anxious, and the encouragement that the supervisor provides helps the
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students to skip difficulties. Moreover, facilitation means that the supervisor is available to insure the
student progression. In addition, being aware of the student's need to be valued by their supervisor as
scholars is another meaning of facilitation. Heath (2002) notes that many students value the guidance
being provided by the supervisor about the research topic, design, literature review, data analysis and
over all formatting of the thesis which lead to the student satisfaction. While Haksever and Mainsali
(2002) finds a positive relationship between failing in completing the research degree and the students
dissatisfaction with supervision. However, it should be noted that this relationship doesn't mean that
the student asks too much from his supervisor in a way that the final thesis shows the supervisor's
work rather than the student own work (Engebretson et al, 2008).

Timely degree completion

Timely graduation has a lot of benefits for both the student and university, as well as the society in
general. On the other hand, the failure in graduation on time can be seen as a failure of either the
student or the educational institution (DesJardins, Ahlburg & McCall, 2002). A variety of reasons can
be related to extending the typical period of degree completion including type of enrollment ( full
time/ part time enrollment), student's personal characteristics; students with self-direction, high (GPA)
scores, and those who are engaged socially in the academic environment have bigger chances to
complete the degree on time. In addition, having good communication and regular contact with
academic supervisors have a significant impact on finishing the thesis successfully and in a shorter
time (Ampaw & Jaeger, 2012; Stock, Siegfried & Fijnegan, 2011; Summer & Mpanda, 2014).
However, many students enter the program with high motivation towards completing the degree on
time effectively, but they often fail because their expectation about academia are not met with reality
( Hall, Smith & Chia, 2008).

3. Methodology
Instrumentation

This study adapted a cross-sectional survey research design. After a thorough review in the literature,
an instrument was developed to achieve the purpose of the study. An electronic survey was used to
measure graduate student's degree of satisfaction regarding supervisory relationship and its impact on
timely graduation. The questionnaire is divided in to three sections:

- Section I includes demographic information: type of enrollment, student's status, marital status,
major.

- Section II measures the length that the student took or will take to finish the thesis since his/
her registration in AC1. The following question was included to measure this aspect:

How long did you take or (will take) to finish the thesis?

To answer the following question, graduate students were asked to choose from the following phrases:
(' less than six months/ six months — a year/ two years and over).

- Section III measures graduate students degree of satisfaction towards the supervisory
relationship ( communication, degree planning, students interests, supervisor cognitive and
academic knowledge, knowledge of departmental policies, human relationships)

The responses were measured on a five- point Likert- type scale, anchored on " 5= strongly agree, 4=
agree, 3= sometimes, 2= dis agree, 1= strongly dis agree"- the higher score, the higher the level of
agreement. The instrument used were tested for reliability and clarity. The reliability coefficient for the
instrument was 0.978 indicating the instrument was reliable. No negative feedback was reported with
respect to the clarity of the instruments used, indicating that the statements were clear and
understandable.

Study participants

The study sample (n = 105 ) was a randomly selected sample representing the population of all
graduate students of master degree in the collage of education for the academic year (2009) till the
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academic year (2012), and all master students in the collage of education who were registered in the
course of thesis ( AC1) in the second semester of the academic year ( 2012/ 2013) ( n =151 ) in the
college of education at Kuwait University. Table 1 shows the sample demographic characteristics.

Table 1. The sample Demographic Characteristics (n = 105)

characteristics Frequency %
Study type Full time 85
81
Part time 20 19
Student statues Still student 40 38.1
graduated 65 61.9
Marital statues single 18 17.1
married 77 73.3
divorced 10 9.5
Educational 35 333
management
Major Fundarpentals of 24 22.9
education
Curricula and teaching 41 39
methods
Educational 5 4.8
psychology
Procedures

Having obtained the required permissions, A web based questionnaire was distributed by the
researcher among the study participants. When the questionnaire was collected back, invalid
questionnaires (i.e., questionnaires with missing data) were excluded. The clean questionnaires were
codified and processed, using the Statistical Package for the Social Science (SPSS). All statistical tests
were run at the significance level of 0.05.

4. Results and Discussion
The findings are reported according to the research question sequence, starting with the first question.

Question 1

The findings showed that the level of students satisfaction regarding supervisory relationship was on
the whole high (M =3.77; SD = .868 ). More specifically, table 2 shows that most of the students
were satisfied with the supervisory relationships dimensions, except the dimensions of degree
planning and students interests indicating that students seek more attention in these two dimensions.
However, the sixth dimension (human relationships) was shown to be the highest, more than the other
dimensions, indicating that good human relationships was the most desired dimension in the
supervisory relationship.
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Table 2. the means and standard deviation for the dimensions of supervisory relationship

Dimension M SD
Satisfaction regarding communication 3.82 909
Satisfaction regarding degree planning 3.59 1.126
Satisfaction regarding supervisors concern for students' 3.45 1.119
interests

Satisfaction regarding supervisors' cognitive and academic  3.88 .840
knowledge

Satisfaction regarding knowledge of departmental policies  3.91 1.095
Satisfaction regarding good human relationships 4.07 1.037
All dimensions 3.77 .868

Question 2

The findings showed that 53.3% of the participants do not graduate on time. Table 3 shows the length
of time that master's students take to graduate from the program.

Table 3. The frequency results of the length of time master's students (thesis track) take to graduate from the
program in descending order

phrases Frequency %

Less than 6 months 11 10.5
6 months — 1 year 38 36.2
More than two years 56 533

Question 3

The findings showed that the dimensions of graduate students satisfaction with supervisory
relationships explain 11% of the variation regarding on — time graduation (see table 4). This means
that students timely graduation can be predicted, indicating that any increase in students satisfaction
with the dimensions of supervisory relationship offset by an increase in graduate students chances with
on — time graduation. The table belwo shows that the most influential dimension is satisfaction
regarding communication, which explained 44.5% of the variance, indicating that the continuous
communication with academic supervisor ensures providing the necessary feedback that is required for
successful thesis completion.

Table 4. Multiple linear regression of graduate students satisfaction with supervisory relationship on timely
degree completion

Dimensions B t Sig.
(AdjR*=0.110,
F=3.149,
P=0.007)
Satisfaction regarding communication -.445- 2.925- .004%*
Satisfaction regarding degree planning -.100- -.542- .589
Satisfaction regarding supervisors concern for .208 1.182 .240%

students' interests

Satisfaction regarding supervisors' cognitive .118- .560- 577
and academic knowledge

Satisfaction regarding knowledge of .120- 797- 427
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departmental policies

Satisfaction regarding good human relationships .191 1.079 283
All dimensions 715 3.102 0.02 *
*sig at 0.05

5. Conclusion

The current study aimed to explore graduate students degree of satisfaction with supervisory
relationship and the impact of students degree of satisfaction on timely graduation . Obtained findings
showed that graduate student degree of satisfaction with supervisory relationship was high. More than
50% of the master students do not graduate on time. Satisfaction with supervisory relationship has a
positive impact on timely degree completion. Based on these findings, we can recommend to make
lectures and seminars about the concept of supervisory relationship to educate both supervisors and
students about the supervisory relationship, create guidance units in different faculties at Kuwait
University to provide graduate students with academic and administrative guidance, and to prepare a
booklet about the concept of supervisory relationship that aims to improve supervisor's abilities in
using the dimensions of supervisory relationship in increasing students chances on timely graduation.
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Ozet

Bu calismanin amaci, Tiirkiye’'de acik ve uzaktan egitime iliskin haberlerin yaygin haber sitelerinde nasil
sunuldugunu ortaya koymakti. Calisma kapsaminda, Tiirkiye'de haber sitelerinin 2015 Ocak tiklanma
oranlart dikkate alinarak iki haber sitesi belirlenmistir. 1 Eyliil 2014/ 31 Agustos-2015 tarihleri arasinda”
Hiirriyet” ve “Habertiirk” haber sitelerinin yayinladigi acik ve uzaktan egitime iligkin haberler

incelenmistir. Haberlerin ¢alismaya dahil edilmesinde, haber basligi veya haber iceriginde “agikogretim”

» FEINNTS

“uzaktan egitim” “acik lise” “uzem” gibi uzaktan egitimle ilgili anahtar sozciiklerin bulunmasi 6l¢iitii
aranmigtir. Iki gazetenin haber sitesinde yer alan acik ve uzaktan egitim ile ilgili haberler “haberin tonu”,
“haberin kapsami”, “haber ve kdse yazilar1” ,“aylara gorve haber dagilimi”, “adi gecen kurum ve
kuruluglar”, “adi gecen kisiler”, “haberin konusu” ve “anahtar sozciiklerin tekrarlanma sikligr”

acisindan icerik analizi ile incelenmistir.

Anahtar sozciikler: Uzaktan egitim, haber siteleri, uzaktan egitim haberleri

Abstract

The purpose of this study is to reveal how the news on distance learning and open university in Turkey is
presented on popular news sites.

The news that the news sites of “Hiirriyet” and “Habertiirk”, which has the biggest click rate in the
January 2015 that has been studied, published on distance learning and open university between 1.9.2014
—31.08.2015 are analyzed.

The content of the news available on the news sites of the two newspapers about distance learning and

open university is analyzed under the following titles:

¢ FEINYS FEINYS FEY

“news style”, “ the extent of the news”, “column and news”, “monthly distribution of the news”
“the corporations and establishments mentioned”, ** the people mentioned”,
“ the subject of the news” and * the frequency of the repetition of the key words”.

Key words : Distance learning, news sites, distance education news.
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1. Giris

Gunumiizde pekcok kisin geleneksel basin yerine internet gazeteciligini takip etmesi Onemli
gerceklerden biridir. Geleneksel basinda oldugu gibi, internet gazeteleri de kamuoyu tizerinde bir etkiye
sahiptir. Sayica biiyiik bir kitleyi ilgilendiren haberlerin, internet gazetelerinde ve haber sitelerinde yer

almasi, tiklanma sayilarimi artirmasi nedeniyle dogaldir.

Uzaktan egitim kavrami, Tiirkiye’de gittikge ivme kazanan bir uygulamadir. Ilkogretimden
yiiksekdgretime kadar pek ¢ok alan ve seviyede bu uygulamadan yararlanan 5 milyona yakin kisi vardir.
Bu calismada, Tirkiye’de agik ve uzaktan egitim alan 5 milyona yakin 6grenciyi ilgilendiren agik ve
uzaktan egitime iligkin haberlerin, yaygin haber sitelerinde nasil sunuldugu sorusu igerik analizi
uygulamasina dayali olarak yanitlanmaktadir.
Bu ¢ergevede su alt sorulara yanit aranacaktir:

e  Haber sitelerinde yer alan “agik ve uzaktan egitim™ haberlerinin bu uygulamalara iliskin
tutumu/tonu nedir?

e  Haber sitelerinde yer alan “acik ve uzaktan egitim ““ haberlerinin kapsami nedir?

e  Haber sitelerinde yer alan “acgik ve uzaktan egitim” haberlerinin ne kadar1 haber veya kose
yazisidir?

e  Haber sitelerinde yer alan “a¢ik ve uzaktan egitim* haberlerinin aylara gére dagilimi nedir?

e  Haber sitelerinde yer alan “agik ve uzaktan egitim™ haberlerinde hangi kurumlarin adi
gegmektedir?

e  Haber sitelerinde yer alan “agik ve uzaktan egitim™ haberlerinde hangi kisilerin adi
gegmektedir?

e  Haber sitelerinde yer alan “agik ve uzaktan egitim™ haberlerinde hangi anahtar sozciikler
hangi siklikla kullanilmaktadir?

2. ilgili Yazin

Bilgisayar ortaminda iletisim saglayan internet, haber yayimlariyla da yeni bir habercilik tiiriinii ortaya
cikarmigtir. Kullanic1 sayisimnin artmasi ve bagimli/bagimsiz haber merkezlerinin bu ortamdaki
kullanicilar hedef kitlelerine dahil etmek istemeleri, internet gazetesi olgusunun hayatimiza girmesine
neden olmustur.

Internet gazeteleri, basin alaninda galisanlara oldugu kadar okurlara da son dakika haberlerine hizli
ulagim, online gazete arsivleri ve bu arsivlerdeki haberlere ulagabilme gibi yeni olanaklar sunmaktadir.
Ayrica internet, gazeteleri giincellikten bir adim 6teye tasiyarak okurlara gazeteleri ile iletisim olanagi
da saglayabilmektedir. Yerel, ulusal ve uluslararasi alanda siyasetten ekonomiye, spordan sagliga
kadar uzanan farkli igerikteki haberlere ulagim olanagi veren haber sitelerinin sayisi da hizla artmis ve
haber yayim platformlari iginde ozel bir yer edinmeye baglamustir.
(http://www.megep.meb.gov.tr/mte_program_modul/moduller pdf/%C4%B0nternet%20Habercili%C
4%9Fi.pdf)

Internet haberciligi biitiin habercilik tekniklerinin birlestigi biitiinlesik haber sunumuna dogru

yonelmektedir. Internet gazeteciligini kisaca soyle 6zetlemek miimkiindiir: “TV kadar hizli, gazete
kadar derin ve kapsamli...” Dolayisiyla internet gazeteciligi, televizyon ile gazetenin olumlu
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taraflarim1 bir sentez haline getiren yepyeni bir medya aracidir. Hem yazili, hem sesli, hem de
goriintlilii haberler, internetteki web sayfalarinda biitiinlesik olarak sunulabilmektedir. Bu 6zelligi ile
gazete ve televizyonun haber iletim sistemlerini biitiinlestirerek yazi, ses ve hareketli goriintiileri ayn
ortam iizerinde ve es zamanl olarak internet kullanicilarina sunabilmektedir. internet haberlerinin
ozellikleri baglaminda haberlere yeni bir bigim gelmistir. Hipermetin 6zelligiyle haberle ilgili tim
dokiimanlara baglantilar verilebilmektedir. Haberle iliskili geleneksel araglardaki zaman ve siitun
sinirliliklart ortadan kalkmigtir. Haberler uzun olarak verilebilmektedir. Yazi, fotograf, grafik, ses,
gorlintli ve animasyon olarak multimedya ozellikleri, haberin ic¢inde birlikte sunulabilmektedir.
Internet haberciliginin en biiyiik islevi, bilgileri aminda aktarabilmesidir. Bir bilginin karsi tarafa
aktarilmasi, bilgisayar ekranina yazilmasi1 kadar kolaydir. Bu islev daha ¢ok finans haberciliginde
biiylik asamalar kat edilmesini saglamistir. (http://gazeteradyotelevizyon.com/internethaberciligil.htm)

Hiurriyet ve Habertlirk gazeteleri de internet gazetesi uygulamasini yiirliten iki basin kurulusudur.
Hiirriyet, 1 May1s 1948 tarihinde Sedat Simavi tarafindan kurulan, giiniimiizde Dogan Yayin Holding
blinyesinde bulunan giinliik yaymlanan gazetedir. 1997'den itibaren yayin yapan Hiirriyet gazetesinin
internet haber sitesi Tiirkiye genelinde en ¢ok ziyaret edilen siteler siralamasinda yer almaktadir.

( https://tr.wikipedia.org/wiki/H%C3%BCrriyet (gazete )

Habertiirk; kokeni televizyon yayimnciligina dayanan; Habertirck TV ve Habertlirk gazetesi ile
basim/yayin sektoriinde faaliyet goésteren bir kurulustur. Habertirk TV; 23 Mart 1999°da Ufuk
Giildemir tarafindan kurulmustur. Habertiirk; 2007°de Ciner Medya tarafindan satin alimmistir. 1 Mart

2009 tarihinde Habertiirk Gazetesi kurulmus; boylece Ciner Medya Grubu; medyacilik sektoriinde iki
kulvarda birden faaliyet gostermeye baslamistir. Giliniimiizde Habertiirk; web sitesi, TV kanali ve
gazete araciligiyla faaliyetlerini tirdiirmektedir.( http:/kimkurdu.com/haberturk-kimin/)

Bu iki haber sitesinin secilmesinde IAB internet Olglimleme arastirmasimin 2015 Ocak ay1 haber

siteleri tiklanma verileri dikkate alinmistir.

Tablol. 2015 Ocak Ay1 Haber Siteleri Tiklanma Verileri
i, HABER SITELERI* (OCAK'15)

N Site Geneli Aylik  Sitede Gecirilen  Gergek . Arahk '14 —r

Site Ismi Trafik [Impre-s:innl Siire t:jdal Kull:::t:l Erisim Impression Degisim
hurriyet.com.tr 936.647.524 02:20:57 7.638.355 33% 841.576.911 11% A
haberturk.com 378.813.691 01:35:00 3.351.374 15% 536.329.893 -29% v
sozcu.com.tr 2359.521.089 01:36:55 3.050.963 13% 235.801.151 2% A
sabah.com.tr 195.963.546 00:37:33 4554 598 20% 200.218.885 -0,1% v
haberler.com 175 467 824 00:42:29 3807454 17% 185.616.664 -3% v
haber?.com 170.743 996 02:15:02 2408018 10% 167.109.717 2% A
posta.com.tr 96.262.258 00:47:03 1.273.950 6% 101.481.155 -5% v
radikal.com.tr 72.713.762 00:22:48 3.795.311 17% 60.349.756 20% A
internethaber.com 71.803.786 00:458:48 2.350.623 10% B83.502.497 -14% v
haberzamani.com 58.565.206 00:54:49 1.738.352 8% 65.528.927 5% A
sondakika.com 55.545.654 00:47:04 1.605.708 7% B7.703.574 -18% v
donanimhaber.com 53.966.424 00:19:17 4539215 20% 51612 438 5% A
cnnturk.com 51.054.023 00:13:22 2577285 11% 57829716 -12% v
cumhuriyet.com.tr 41.976.650 00:38:12 1.654.213 7% 40.510.050 4% A
doviz.com 33.559.192 01:20:20 1.004.753 4% 29.292.737 15% A

*Bazolarak kisizel bilgisayar verileri alinmistir. connectedvivaki.com
Kaynak: I1AB Internat Olcimleme Arastirmas: Gemius, Ocak 2015 i
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IAB internet Olglimleme aragtirmasina dayanarak “haber” kategorisinde aylik trafige gore;
hiirriyet.com.tr birinci sirada yer almaktadir. Hiirriyet’in 7 milyon 638 bin kullanicisina karsilik, aylik
trafige gore bu kategoride ikinci sirada bulunan haberturk.com.tr’nin 3 milyon 351 bin kullanicist
vardir.(http://www.connectedvivaki.com/hangi-site-ne-kadar-tiklaniyor-ocak-ayi-gemius-verileri/.)

Diger haber sitelerinde oldugu gibi bu iki internet sitesi de siyaset, magazin, ekonomi, spor vb. gibi
cesitli basliklarda haberlere yer vermektedir. Bu basliklardan biri de egitim haberleridir. Uzaktan
egitime iliskin haber ve kdse yazilar1 “egitim”in bir alt baglig1 olarak haber sitelerinde yer almaktadir.
Haber sitelerinin “uzaktan egitim” haberlerine yer vermelerinin nedeni 5 milyona yakin bir kitlenin
Tirkiye’de bu egitim sistemiyle iliskili olmasidir. Tiirkiye’de;

e 1961 Milli Egitim Bakanlig1 biinyesinde Mektupla Ogretim Merkezi kurulmast,
e 1975 Yay-Kurla uzaktan egitim uygulamalar1 gergeklestirilmesi,

e 1982 Anadolu Universitesi A¢ikogretim Fakiiltesinin agilmasi

e 1992 Milli Egitim Bakanlig1 biinyesinde Ac¢ikogretim Lisesinin agilmasi ,

e 1999 YOK tarafindan uzaktan 6gretim yonetmeliginin yayinlanmast,
e 2000 UE kapsaminda dersler /programlarin agilmasi

gibi uygulamalarla biiyliyen uzaktan egitimin, 2010'lu yillarla birlikte hiz kazandig1 goriilmektedir.
Milli Egitim Bakanhigi (MEB), 2014-2015 egitim ve 6gretim donemi okul Oncesi, ilkogretim ve
ortaggretim kurumlarini kapsayan egitim istatistiklerine gére 1 milyon 785 bin 577 6grenci agik
Ogretim kurumlarinda okumaktadir.
(http://www.trthaber.com/haber/egitim/meb-orgun-egitim-istatistiklerini-acikladi-178127.html)

2014-2015 YOK verilerine gore uzaktan egitim ile yiiksek 6grenim géren 6grenci sayist 2,5 milyon
kisiyi gegmistir. Tiirkiye’de 2015 yil1 verilerine gore 90°a yakin tiniversitede “agik ve uzaktan egitim”

sunulmaktadir. (https://istatistik.yok.gov.tr/)

Tirkiye’de 2015 yili istatistik verilerine gore ilkokuldan lisansiistiine kadar farkli derecelerde egitim
alan yaklasik 5 milyona yakin a¢ik ve uzaktan egitim 6grencisi vardir.

5 milyona yakin 6grenciyi ve 6grenci yakinlarini ilgilendiren “agik ve uzaktan egitim” haberlerinin
haber sitelerinde nasil yer aldigi, gerek toplumun bu sisteme bakisini yansitmasi gerekse toplumda agik
ve uzaktan egitime iliskin bir algi ve tutumun olusmasinda etkin bir rol oynamasi nedeniyle dikkate

alimmalidir.

3. Yontem

Bu ¢alismada, 1 Eyliil 2014 / 31 Agustos 2015 tarihleri arasinda, Hiirriyet ve Habertiirk gazetelerinin
resmi haber sitelerinde yer alan agik ve uzaktan egitime iligkin haberlerin nasil sunuldugu igerik
analizi ile degerlendirilmistir. “Icerik analizi, mevcut olan iletisim boyutlarim analiz etmek ve buradan
mevcut olmayan sosyal gercegin belli boyutlarina (kaynak, hedef, ortam) yo6nelik ¢ikarim yapmak
amaciyla, metinlerin igeriklerini analiz eden ve bu siiregte belli kurallar ¢er¢evesinde hareket eden bir
yontemdir” (Gokge 2006: 19-20). Ananda Mitra ve Elisia Cohen’e (1999) gére interneti ve ara yiizeyi
analiz etmekte kullanilan iki tiir yaklasim mevcuttur. Bunlardan ilki olan kullanici temelli yaklasimda,
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kullanicilarin internet kullanim aliskanliklari, stireleri, yontemleri ve internet hakkindaki gorisleri
arastirlir. Ikinci ve ayn1 zamanda bu calismada yararlanilan icerik temelli yaklasim ise hem sitelerin
hem de internet kullanicilarinin tirettigi igeriklerin, metinlerin ¢6ziimlenmesine yoneliktir. (Comu vd.
2014: 37).

Metinlerde hangi sozciik veya sozciiklerin yer aldigi, bu sozciiklere yapilan vurgular ve sozciiklerin
kullanim siklig1 zihinsel haritay1 ve ideolojik yapiy1 gostermektedir.

Secilen haber sitelerinin arama motoruna “agik 6gretim, agik lise, uzaktan egitim, uzem, uzaktan
Ogretim” yazilarak arama yapilmistir. Arama sonucu ¢ikan haberler 3 arastirmaci tarafindan ayri ayri
okunmus ¢alismaya uygun haberlerin linkleri kaydedilmistir. Listeler karsilastirilarak haber listelerine
son sekli verilmistir. Haberlerin listeye dahilinde haberin sadece basligi degil paragraflardaki metinlere
de bakilmig dolayli olarak acik ve uzaktan egitime yonelik olan haberler de listeye dahil edilmistir.
Asagida ornekleri verilen toplam 91 haber ¢alisma kapsamina alinmstir.

e Sinavsiz 2. Universite

e Acik lise kayit tarihinde degisiklik

e Universiteye uzaktan egitim merkezi

e (C.B.U.’de uzaktan egitim atag1

e Acik lise kayitlari i¢in son giin

e AOF yeni dénem kayit yenileme

o Acikogretim lisesi kayit yenileme

e AOF ders segimi ve kayit yenileme islemleri

e AOF yeni dénem islemleri nasil yapilir

e (oban ve general ayni fakiiltede

e iste AOF ogrencilerinin sinava giris yerleri

e AOF vize smav sonuglarini bekleyen dgrencilere sok

e Uzaktan tiniversiteli

e  Sinir 6tesi egitim

e AOF’de mezuniyet heyacani

e Uzaktan egitimde 100.000 6grenci hedefi

e Istanbul {iniversitesinde sinavsiz 2. Universite firsati

e AOF’den kayit uyarisi

e Agikta kalan 6grenciye zorunlu adres : AOL

e Imilyon 300 bin 6grenci agik lisede okuyor

e 1 milyon 6grencinin tiniversite hayali ger¢ceklesmedi

e Hatali tercih cocugunuzu AL’ye gonderir

e Acikdgretim 6grencilerine miijde

e 400.000 acik liseliye staj ticreti miijdesi

e Universiteye ek yerlestirme sonuglar1 agiklandi

e Miihendislik ve 6gretmenlikte bile bos kontenjan var

e “Diinya okulu” Tiirkiyede

e Tek bir seyi bilmelisin : ”Herseyi 6grenebilirsin”

e Saglik ¢alisanlarina lisans tamamlama hakki
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e AK partili vekil AOF sinavina girdi

Haberleri nesnel olarak siniflandirabilmek icin bir kelime skalasi olusturulmus, kelimeler ‘olumlu’,
‘olumsuz’ ve ‘notr’ olarak simiflandirilmustir. Arastirmacilar arast uyum ve veri toplama araglarinin
giivenirlik ¢aligmalari, agagidaki formiil kullanilarak hesaplanmistir. (Gay, 1987; Miles ve Huberman,
1994).

Gorts Birligi
Giivenirlik =

Gorts Birligi +Goriis Ayrilig

Hesaplama sonucunda en disiik giivenirlik % 87.1; en yiiksek giivenirlik %100 olarak bulunmustur.
Kodlamalar arasinda ortalama uyum % 98 olarak bulundugundan, degerlendiriciler arasinda
giivenirligin saglandig1 sdylenebilir.

4. Sonuglar
Bu boéliimde, uzaktan egitimle ilgili Hiirriyet ve Habertiirk haber sitelerinde yer alan haber ve kose
yazilarina iliskin igerik analizi bulgularina yer verilmistir. Bu kapsamda; her iki gazete icin “haberin

99 ¢ EEINT3

tonu”, “haberin kapsam1™, “kose yazilar1 ve haberler” ,“aylara gére haber dagilimi”, “adi gegen kurum

ve kurumlar”, “adi1 gecen kisiler”, “haberin konusu” ve “anahtar s6ézciikler’” e yonelik bulgular ayni
baslik altinda toplanmis ve degerlendirilmistir.

Haberin Tonu

Hiirriyet ve Habertiirk haber sitelerinde yer alan haberlerin agik ve uzaktan egitimi destekleyici ya da
hosgoriilii bir anlatima sahip olmasi “olumlu” olarak yorumlanmistir. A¢ik ve uzaktan egitim sistemini
elestiren ya da olumsuz ifadeler iceren yazilar ise “olumsuz” seklinde degerlendirilmistir Olumlu veya
olumsuz bir degerlendirme igermeyen yazilar ise “nétr” olarak bulunmustur.

Tablo 2. Haberin Tonu

Gazete Olumlu Olumsuz Notr Toplam
Hiirriyet 19 (%35.8) - 34 (%64.1) 53
Habertiirk 12 (%31.7) 6 (%15.7) 20 (%52.6) 38

Tablo 2’de de goruldugii gibi, Hiirriyet haber sitesinde olumsuz ifade iceren haber ya da kdse yazisina
rastlanmamustir. Yazilarin %64 oraninda nétr, %35.8 oraninda olumlu oldugu saptanmistir.

Habertiirk haber sitesinde ise 6 adet yazida olumsuz ifadeler yer almaktadir. 23 Aralik 2014’te
yaymlanan AOF vize sonuclarim bekleyen dgrencilere sok! bashikli yazida sistemden kaynaklanan
bir hata nedeniyle AOF 6grencilerinin sinav notlarma ulasamadig1 vurgulanmaktadir. Diger 5 yazi ise
Acik Lise ve TEOG yerlestirme sistemine dikkat ¢cekmektedir. Acikta kalan 6grenciye zorunlu
adres: Acik Lise veya 8 milyon 6grenci érgiin egitimin disinda gibi basliklarla TEOG yerlestirme
sistemi konusunda 6grenci velileri uyarilmaktadir. Olumlu ifadeler ise miijde, mezuniyet heyecani, 2.
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Universite firsati, lisans tamamlama hakki, coban ve general aym fakiiltede gibi uzaktan egitimin,
egitimde sundugu olanaklar1 ve firsat esitligini dile getiren ifadelerdir.

Haberin Kapsami

Tablo 3 ‘te de goriildigi gibi Hirriyet ve Habertiirk haber sitelerinde yer alan uzaktan egitim
haberleri, %901 asan bir oranda ulusal haberlerdir. Gerek iiniversitelerin gerekse MEB’in acik ve
uzaktan egitim uygulamalarina iliskin haberler, ulusal haber kategorisinde degerlendirilmistir.

Tablo 3. Haberin Kapsam

Gazete Ulusal Uluslararasi Yerel
Hiirriyet 49 (%92.4) 2 (% 3.7) 2 (%3.7)
Habertiirk 36 (%94.7) 2(%5.2) -

Hiurriyet haber sitesinde uluslararasi haber kategorisine giren iki adet yazi da Khan Akademy
tizerinedir. 22 Aralik 2014’de “°’Khan Akademy Tiirkce ve TEGV’den isbirligi”, 31 Mart 2015
tarihinde ‘’Khan Akadmy Tiirkce’nin hedefi 10 milyon online ders’ basligiyla sunulmustur.

Habertiirk haber sitesinde uluslararas1 kategorisinde yer alan iki adet yazi da yine Khan Akademy
hakkindadir. 5 kasim 2014’de ‘Diinya Okulu Tiirkiye’de’, 20 Kasim 2014’de “’Tek bir seyi
bilmelisin: Her seyi dgrenebilirsin’ manseti ile egitimde firsat esitligi felsefesi ile yola ¢ikan,
dinyanin en yaygm online egitim platformu oldugunu belirten Khan Academy’nin tanitimi
yapilmaktadir.

Haber ve Kose Yazilart

Tablo 4. Haber ve Kose Yazilarinin Dagilim

Gazete Haber Kose yazisi Toplam
Hiirriyet 51 (%96.2) 2(%3.7) 53
Habertiirk 38 (% 100) - 38

Tablo 4’de goriildiigti gibi Habertiirk haber sitesinde, uzaktan egitim alaninda hi¢ kose yazisi yer
almazken Hirriyet’in haber sitesinde 2 adet kdse yazisi yer almistir. 22 Mayis 2015°de Levent
Uysal’m yazis1 ‘Bilgi Durmaz Egitim Bitmez’ baslikli haberi uzaktan egitime duyulan ihtiyag¢
tizerine olumlu bir yazidir. *> Bugiin gerek iilkemizde gerek uluslararasi arenada hemen her
tiniversitenin kendine has bir ‘Uzaktan Egitim’ uygulamasi var. Bu uygulamalari artik orgiin
egitimden bagimsiz diisinmek ya da orgiin 6gretimden daha degersiz gérmek c¢ok biiyiik bir hata ve
haksizlik olur. Aksine, ‘Uzaktan Egitim’ artik orgiin dgretimin vazgecilmez bir parcasi. ilerleyen
yillarda ‘Uzaktan Egitim’ yontemlerinin agirlikta oldugu orgiin egitim programlarinin, yeni bir egitim
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sistemine Onciilik ettigine birlikte sahit olacagiz.”” seklinde ifadeleri olumlu yaklasimini
gostermektedir.

22 Mayis 2015’te yayinlanan bir diger kose yazinin bashgi ise ‘Smmr Otesi Egitim’dir. Prof. Dr Ural
Akbulut’un kaleme aldigi yazida, MIT ve Harvard gibi tniversitelerin agik ders malzemeleri ve
videolarinin tiim diinyaya agik ve iicretsiz oldugunu belirterek <> Universitelerimizin, tiim diinyaya
acik olan bazi tcretsiz dersler tasarlayip elektronik ortamda herkese agmasi ¢ok yararli olur. Bu
dersleri yeni kurulan veya ogretim tiyesi eksigi olan tiniversite 6grencileri, ¢alismakta olanlar, yabanci
ogrenciler, yurtdisindaki Tiirk ve yabanci 6grenciler, Afrika ve Orta Dogu tilkelerindeki genglerin
almasi tiniversiteler ve tilkemiz i¢in ¢ok yarar saglar...” seklinde 6nerileri de bulunmaktadir.

Aylara Gire Haber Dagilimi

Her iki haber sitesinde aylara gore uzaktan egitim haberlerinin dagilimima baktigimizda, Eyliil 2014 ve
Agustos 2015°te haber sayisinda artis goriilmiistiir. Kayit ve kayit yenileme tarihlerine denk gelen bu
aylarda duyuru niteliginde haberler yer almistir. Uzaktan egitimle ilgili haberlerin en yogun oldugu
aylar; Hirriyet haber sitesinde Eyliil, Habertiirk’te ise Agustos olmustur. Aylara Gére Haber Dagilimi
Tablo 5’de goriilmektedir.

Tablo 5. Aylara Gére Haber Dagilim

Gazete Eylil | Ekim | Kasim | Arahk | Ocak | Subat | Mart | Nisan | Mayis | Haziran | Temmuz | Agustos
Hiirriyet 15 6 6 3 3 3 3 1 7 2 2 2
Habertiirk | 3 1 3 4 2 - 6 2 1 2 6 9

Adr Gecen Kurumlar

Hiirriyet haber sitesinde adi en ¢ok gegen kurum, Anadolu Universitesi ve MEB’dir. Anadolu
Universitesi’nin uzaktan egitimdeki oncii rolii ve “agikogretim” ile 6zdeslesen uygulamalari nedeniyle
anilmasi dogaldir. Habertiirk’te ise en ¢ok adi gegcen kurum, Milli Egitim Bakanligi olmustur.
Habertiirk yazilarinda, MEB’in “Ac¢ik Lise” ve “Mesleki Acikogretim”  uygulamalarma ve
duyurularina daha ¢ok yer verdigi soylenebilir. Ad1 gecen kurumlarin dagilimi Tablo 6’da verilmistir.

Tablo 6. Ad1 Gecen Kurumlarin Dagilim

Adi1 Ge¢cen Kurumlar Hiirriyet Habertiirk
Anadolu Universitesi 19 5
Milli Egitim Bakanhg 17 18
Istanbul Universitesi 6 1
Khan Akademi 3 2
Saghk Bakanhg 2 1
TUBITAK 2 -
Bakanlar Kurulu - 2
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YOK 2 1

Diger 22 7

Hiirriyet icin diger kurumlar: Vodafone(l), Turkcell(1), Bilfen(1), CBU(2), MIT(2), Yasar
Universitesi(1), izmir Kalkinma Ajansi(1), Bilkent(2), Bogazi¢ci Universitesi(3), TEGV(1), ODTU(1),
Cambridge(1), Harward(1),iTU(1), Oxford(1), TUBA(1), Muratpasa Belediyesi(1)
Habertiirk icin diger kurumlar: FEM Yaymcilik(1), Amasya Universitesi(1), Medipol
Universitesi(1), Vodafone(1), Istanbul Erkek Lisesi(1), Fen Bilimleri Dershanesi(1)

Adr Gegen Kisiler

Hiirriyet haber sitesinde uzaktan egitimle ilgili yazilarda 29 kisinin, Habertiirk haber sitesinde ise 11
kisinin ad1 ge¢mektedir. Tekrarlanma sikliklarinda ise anlamli bir fark gorilmemistir. Yazilarda
kisilerin degil, daha ¢ok kurumlarin ad1 6ne ¢ikmustir.

Haberin Konusu

Tablo 7. Duyurular ve Bilgi Verici-Tanitict Haberin Dagilimi

Haberin Konusu Hiirriyet Habertiirk
Duyurular 20 15
(%37.7) (%39.4)
Bilgi verici/Tanitici 33 23
(%62.2) (%60.5)
Toplam 53 38

Yapilan degerlendirme sonucunda, her iki haber sitesinde ele alinan konular “duyurular” ve “bilgi
verici-tanitic1 haberler ” olmak tizere iki baslik altinda toplanmistir. Duyurular ve bilgi verici-tanitict
haberlerin dagilimi Tablo 7°de verilmistir.

Duyuru niteligindeki haberler:

Sinav yerleri, sinav tarihleri

Yeni kayit-kayit yenileme

Sinav sonug¢ duyurusu

Akademik takvim degisikligi

TEOG yerlestirme

Universiteye ek yerlestirme, bos kontenjanlar
Ek smav hakki duyurusu ile ilgiliyken;

Bilgi verici-tamitict nitelikteki haberler:
Yeni acilan programlar
Yeni yazilimlar
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Yeni veya degisen mevzuatlar
Ikinci {iniversite, on line egitim, uzaktan egitime yonelik anlatimlar
Uzaktan egitim yapan kurumlarin tanitimlar ile ilgilidir.

Hiirriyet haber sitesinde yer alan yazilarin % 62. 2’ si bilgi verici-tanitict %37.7 si ise uzaktan egitim
kurumlarinin yaptiklar1 duyurulardir. Habertiirk haber sitesinde yar alan yazilarin % 60. 5° 1 bilgi
verici- tanitict, % 39.4’t duyurulardir.

Haberttirk’te bilgi verici-tanitici haberlere 6rnek olarak “Dtnya Okulu” ve “Her seyi 6grenebilirsin”
vurgusuyla Khan Akademi tanitimu ile Istanbul Universitesi Uzaktan Egitim Merkezi’nin tamitimi ve
MEB Hayat Boyu Ogrenme Genel Miidiirliigiiniin Vodafone ile ortak projesinin tanitimi gosterilebilir.
Hirriyet haber sitesinde bilgi verici-tanitict haberler i¢in de; AUZEF hakkinda bilgilendirme, Yasar
Universitesi'nin MOBIL- IZ projesinin tanitimi, “sinav uzmani” adli yazilima yonelik anlatim,
BILPORT Egitim Portali ve Khan Akademinin tanitimi, uzaktan egitim uygulamalar1 ve kurumlar
hakkinda bilgi, “Sinavsiz ikinci diploma firsat1” 6rnek verilebilir.

Anahtar Sozciiklerin Tekrarlanma Stkligt

Haber ve kose yazilarinda siklikla tekrarlanan ve haberin tonunun belirlenmesinde yol gosterici oldugu
kabul edilen bazi 6zel kavram ya da sozciikler de ayri bir sekilde deginilme sikliklari ¢ergevesinde
degerlendirilmistir. Bu baglamda sec¢ilen anahtar sézciikler sunlardir: egitim, acikogretim, uzaktan
egitim, siav, kayit.

Hirriyet haber sitesinde agik ve uzaktan egitim ile ilgili 58 haber ve kidse yazisinda ‘kayit’ (n=550),
‘egitim’ (n=440), ‘smav’ (n=322), ‘Universite’ (n=259), ‘Ac¢ikdgretim veya acik 6gretim’ (n=147),
‘Uzaktan egitim veya uzaktan dgretim’ (n=98) sozciiklerine deginilmistir.

Habertiirk haber sitesinde 38 haber ve kose yazisinda ‘egitim’ (n=176), ‘kayit’ (n=125), ‘sinav’
(n=135), ‘uzaktan egitim veya uzaktan 6gretim’ (n=98), ‘A¢ikdgretim veya agik Ogretim’ (n=75)
sozctiklerine deginilmistir.

5. Sonuc ve Tartisma

Hiirriyet ve Habertiirk haber sitelerinin 1 Eyliil 2014 / 31 Agustos 2015 tarihleri arasinda yayimladigi
actk ve uzaktan egitime iliskin haberler incelendiginde yazilarin biiylik oranda nétr oldugu
saptanmistir. Her iki haber sitesinde notr ifadeler igeren yazilarm yiiksek oranda olmasi ¢ogu haberin
duyuru niteligi tasimasindan kaynaklanmaktadir. Hiirriyet haber sitesinde olumsuz ifade iceren yazi
yer almazken Habertiirk haber sitesinde 6 haberde olumsuz ifadelere rastlanmistir. Olumsuz ifade
iceren yazilar Acik lise, TEOG simavi ve AOF sinav sonuglarmin duyurusu ile ilgilidir.

Her iki haber sitesinde yer alan haberlerin kapsami %90°1 asan oranda ulusal haberlerdir.

Her iki haber sitesinde toplam 91 haberden sadece 2 tanesi kose yazisidir.

Her iki haber sitesinde aylara gore uzaktan egitim haberlerinin dagilimina baktigimizda, Eylil 2014 ve
Agustos 2015°te haber sayisinda artis gorilmistiir.
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Kayit ve kayit yenileme tarihlerine denk gelen bu aylarda duyuru niteliginde haberler yer almustir.
Hiirriyet haber sitesinde adi1 en ¢ok gegen kurum, Anadolu Universitesi ve MEB’dir. Habertiirkte ise
en ¢ok adi gegen kurum, Milli Egitim Bakanlig1 olmustur. Habertiirk yazilarinda, MEB’in “agik lise”
ve “mesleki agikogretim” uygulamalarina ve duyurularina daha ¢ok yer verdigi soylenebilir.
Hiirriyet haber sitesinde uzaktan egitimle ilgili yazilarda 29 kisinin, Habertiirk haber sitesinde ise 11
kisinin adi1 ge¢mektedir. Adlarin tekrarlanma sikliklarinda ise anlamli bir fark goériilmemistir.
Yazilarda kisilerin degil, kurumlarin ad1 6ne ¢ikmustir.

Simav yerleri, sinav tarihleri, yeni kayit-kayit yenileme, sinav sonu¢ duyurusu, akademik takvim
degisikligi, TEOG yerlestirme, iiniversiteye yerlestirme, bos kontenjanlar, ek sinav hakki duyurusu
gibi 6grenciyi dogrudan ilgilendiren duyurular her iki haber sitesinde de birbirine yakin oranlarda yer
almaktadir.

Yeni agilan programlar, yeni yazilimlar, yeni veya degisen mevzuatlar, Ikinci {iniversite, on line
egitim, uzaktan egitime yonelik anlatimlar, Uzaktan egitim yapan kurumlarin tanitimlarimi konu
edinen yazilar bilgi verici- tanitici haberler olarak kategorize edilmistir.

Calismadan ¢ikan genel sonug¢ haber sitelerinin uzaktan egitim ile ilgili haberlerde daha ¢ok
uygulamayla ilgili n6tr haberler verme egiliminde olduklaridir.

Kullanic1 temelli yaklasimda, kullanicilarin internet kullanim aliskanliklari, beklentileri, stireleri,
yontemleri ve internet hakkindaki goriislerinin arastirilmasi, haberlerin bigimsel agidan incelenmesi

baska calisma konular1 olarak 6nerilebilir
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Ozet

Piaget’nin gelisim psikolojisine yaptigi biiyiik katkilardan biri de biligsel gelisimin asamalarini
teorilestirmesi, bireylerin biligsel yapilarini ve bilissel gelisim basamaklarinin dzelliklerini aciklamasidir.
Ortaokul son sinif dgrencileri, Piaget’in gelisim basamaklarina gore soyut islemler doneminde bulunan 14
yas grubundaki dgrencilerdir. Bu donemde dgrencilerin muhakeme yetenekleri gelisir, hipotez kurabilirler,
varsayimda bulunabilirler, analitik diigiinmeye baglarlar. Bu c¢alisma ondort yas grubu ogrencilerin
matematiksel muhakeme yetenekleri ve matematik ozyeterlik algilari arasindaki iliskileri incelemek
amaciyla yapilnigti. Calismada betimsel yontemler kullanilmisti: Calisma Samsun ili Ondokuz Mayis
ilcesinde bir ortaokulda 2014-2015 egitim yili bahar doneminde gerceklestirilmistiv. Orneklem bu okulda
sekizinci smifta egitim goven 14 yas grubundaki 157 sekizinci smif dgrencisinden olusmaktadir.
Arastrmanin verileri Matematiksel Muhakeme Yetenekleri Testi ve Umay (2001) tarafindan gelistirilen
Matematik Ozyeterlik Algisi 6lcegi ile toplanmustir. Veriler betimsel ve korelasyonel yontemler kullanilarak
analiz edilmistir. Calisma sonucunda oOgrencilerin matematiksel muhakeme yeteneklerinin  diisiik
seviyelerde ve matematik ozyeterlik algilarinin orta sevilerde oldugu tespit edilmistir.

Anahtar Sozciikler: Bilissel gelisim teorisi, 14 yas grubu ogrenciler, matematiksel muhakeme yetenegi,

matematik ozyeterlik inanci

THE RELATIONSHIPS BETWEEN 14 YEARS-OLD STUDENTS’ MATHEMATICAL
REASONING SKILLS AND MATHEMATICAL SELF-EFFICACY BELIEFS

Abstract

One of the major contributions of Piaget’s to developmental psychology is improving the theory of stages in
cognitive development and explaning the individuals’ cognitive structures, skills and the characteristics of
cognitive development stages. The secondary school final year students are 14 years-old students who are
between the concrete operation and abstract operation stages in terms of piagetian developmental stages.
In this stage students’ reasoning skills develop and they can hypothesise, make assumptions, solve
mathematical problems analytically. In this research the levels of 14 years-old students’ mathematical
reasoning skills, mathematical self-efficacy beliefs and the relationships between their mathematical

reasoning skills and mathematical self-efficacy beliefs were examined. The method of the research is
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correlational survey method. The research was implemented in a secondary school of Ondokuz Mayis
county in Samsun in 2014-2015 education year spring semester. The sample consists of 157 eighth grade,
14 years-old students training in this school. The data was collected with Mathematical Reasoning Skills
Form and Mathematical Self-Efficacy Perception Scale developed by Umay (2001). The Mathematical
Reasoning Form includes five mathematical argument questions that was developed by researchers. The
data was analysed by descriptive and relational analysis methods. As a result of the study, lower levels of
14 years-old students’ mathematical reasoning skills were found.

Keywords: Theory of stages in cognitive development, 14 years-old students, mathematical reasoning skills,

mathematical self-efficacy beliefs

1. Giris

Piaget, bilissel gelisim teorisinde cocuklarin biligsel gelisiminin ardisik olarak ilerledigini ve her
donemde belli bash ozellikler gosterdigini ifade etmektedir. Piaget’nin teorisi islem donemleriyle
birlikte ortaya ¢ikan diistince kaliplarini anlatir ve bir genel ¢erceve olarak bakildiginda egitimciler,
ebeveynler ve cocuklarla ilgili ¢alisan diger insanlar i¢in faydali bilgiler verir (Schunk, 2011). Bu
teoriye gore bilissel gelisim dort asamada gerceklesmektedir; duyussal-devinim, islem 6ncesi, somut
islemler, soyut iglemler. Ortaokul son sinifta bulunan ondért yas grubu 6grenciler bu donemlerden
soyut islemler doneminde bulunurlar (Schunk, 2011). Bu donemde &grenciler soyut diistinebilir,
zihinden islemler yapabilir, hipotez gelistirerek problemlere analitik ¢oziimler bulabilir,
kombinasyonel disiinebilirler (Bacanli, 2003). Bu donemde 6grencilerin muhakeme kapasitesi gelisir
ve varsayimsal durumlar hakkinda yorum yapabilirler (Schunk, 2011).

Matematik, diisiinmeyi ve muhakeme yetenegini gelistiren onemli bir bilimdir. Matematiksel
muhakeme, matematigin temelini olusturur (Umay, 2003). Matematik, dogay1 anlama c¢abasidir ve bu
anlamlandirma stirecinde diisinme ve muhakeme becerimizi kullanmamiz1 gerektirir (Erdem, 2011).
Muhakeme becerisinin temel gostergesi, bu beceriyi karsilasilan problemleri ¢6zmede ve matematik
konular1 arasindaki iliskiyi gérmede kullanabilmektir (Mandaci Sahin, 2007). Matematik; sayilari,
islemleri, cebiri, geometriyi, orantiyi, alan hesaplamay1 ve daha bircok konuyu 6gretirken dogasi
geregi oOriintiileri kesfetmeyi, akil yiiriitmeyi, tahminlerde bulunmayi, gerekgeli diistinmeyi, sonuca
ulasmay1 da 6gretir (Umay, 2003).

Ozyeterlik, bir isi yapabilmek igin yeteneklerinin farkinda olma ve buna inanma olarak tanimlanabilir
(Zusho&Pintrich, 2003). Yapilan caligmalarda ozyeterlik algilar1 yiiksek olan bireylerin bir isi
basarmak i¢in biiyiik ¢aba gosterdikleri, olumsuzluklarla karsilastiklarinda kolayca vazgecmedikleri,
israrct ve sabirli olduklart goriilmiistiir (Pajares, 1996). Matematikte Ozyeterlik, bir kisinin
matematikle ilgili gorevleri basartyla tamamlamasi i¢in kendi yetenegine dair inanclar1 seklinde
tamimlanmistir (Ural, Umay& Argiin, 2008). Ogrencilerin matematik 6zyeterliklerinin matematik
kaygis1 ve problem ¢6zme performansi {izerinde gliclii bir etkisi bulunmaktadir (Pajares &Kranzler,
1995).

2. Literatiir

Matematiksel muhakeme yeteneginin ayrmtili olarak incelendigi calismalar literatiirde mevcuttur
(Steen, 1999; Umay, 2003). Ayrica matematiksel muhakeme yeteneginin gelisimine yonelik birgok
calisma yapilmustir (Altiparmak& Ozis, 2005; Arslan&Yildiz, 2010; Kramarski& Mevarech, 2003;
Stein, Grover& Henningsen, 1996; Umay& Kaf, 2005). Arslan ve Yildiz, (2010) matematiksel
disiinme ile 6grenci basarisi arasindaki iligkiyi incelemis ve matematiksel diisiinmenin agamalari
ilerledik¢ce 6grenci basarisiin diistiigiinii ortaya koymuslardir.

Ogrencilerin ve ogretmen adaylarmin matematik 6zyeterlik algilarinin  incelenmesine yonelik
literatiirde calismalar bulunmaktadir (Akay&Boz, 2011; Karakus&Akbulut, 2010; Ozsoy Giines,
Ince&Kirbaslar, 2015; Umay, 2001; Ural, Umay&Argiin, 2008; Yabas & Altun, 2006). Ural, Umay ve
Argtin, (2008) isbirlikli 6grenmenin, dokuzuncu smif ogrencilerinin matematik basarisin1 ve
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ozyeterligini  artirdigini; ayrica Yabas ve Altun (2000) farklilagtirilmis Ogretimin altiner sinif
ogrencilerinin matematik ozyeterlik algilarinda anlamli farklilik olusturdugunu bulmuslardir. Ayrica
Umay, (2001) ilkdgretim matematik 6gretmenligi programinda dgrenim goren ogretmen adaylarmin
programa yeni bagladiklarindaki 6zyeterlik algilarmin programa devam ettikleri siire icerisinde
arttigini ve en biiyiikk artisin matematigi giinlilk yasam becerilerine doniistiirebilme bileseninde
oldugunu belirlemistir.

Bu c¢alismada ogrencilerin matematiksel muhakeme yetenekleri ve matematik 6zyeterlik algilar
arasindaki iliski incelendigi i¢in alana katki saglayacagi dustiniilmektedir. Calismanin amaci; ondort
yas grubundaki 6grencilerin matematiksel muhakeme yeteneklerinin, matematik 6zyeterlik algilarinin
ve bu ikisi arasindaki iliskinin cesitli degiskenler acisindan incelenmesidir. Bu baglamda arastirmanin
alt problemleri soyle siralanabilir;

Ondort yas grubundaki 6grencilerin,

1. Matematiksel muhakeme yetenekleri ne diizeydedir? Cinsiyete ve matematik basari
diizeyine gére matematiksel muhakeme yetenekleri farklilasmakta midir?

2. Matematik ozyeterlik algilar1 ne diizeydedir? Cinsiyete ve matematik basar1 diizeyine
gore matematik 6zyeterlik algilar farklilagmakta midir?

3. Matematiksel muhakeme yetenekleri ve matematik Ozyeterlik algilar1 arasindaki iliski
nasildir?

3. Yontem

Ortaokul ogrencilerinin matematiksel muhakeme yetenekleri ve matematik Ozyeterlik algilari
arasindaki iligkileri incelemek amaciyla yapilan bu ¢aligma tarama tiirtinde gergeklestirilmistir. Tarama
modelleri varolan bir durumu oldugu sekliyle betimlemeye calisan arastirmalardir (Karasar, 2000, s.
77).

Calisma Samsun ili Ondokuz May1s ilgesinde bulunan bir ortaokulda 2014-2015 egitim yili bahar
doneminde gerceklestirilmistir. Aragtirmanin 6rneklemini bu okulda sekizinci sinifta egitim goéren 14
yas grubundaki 157 sekizinci smif Ogrencisi olusturmaktadir. Arastirmanin verileri Matematiksel
Muhakeme Yetenekleri Testi ve Umay (2001) tarafindan gelistirilen Matematik Ozyeterlik Algist
Olgegi ile toplannustir. Matematiksel muhakeme yetenekleri testi arastirmacilar tarafindan
gelistirilmistir. Sorular gelistirilirken ilgili literatiir taranmis ve sekizinci simf egitim programi
incelenmistir. Daha sonra sekizinci sinif 6grencilerinin matematiksel muhakeme yeteneklerini 6lgmeye
yonelik soru havuzu olusturulmustur. Sorular bir dgretim elemani ve iic matematik §gretmeninden
olusan uzman gortistine sunulmustur. Uzman goriisleri dogrultusunda secilen agik uglu bes soru teste
almmustir. Testten alinabilecek min. puan 5, maks. puan 20 dir. 14 maddeden olusan Matematik
Ozyeterlik Algis1 Olgeginde “Higbir zaman” segenegine en diisiik (1), “Her zaman” secenegine ise en
yiiksek puan (5) verilmek iizere besli derecelendirme kullanilmustir. Olgekten almabilecek min-maks
puan araligi 14-70°dir. Olgegin calismadaki giivenirligi orta diizeyde c¢ikmugtir. Olgek, matematik
benlik algisi, matematik konularinda davraniglardaki farkindalik ve matematigi yasam becerilerine
doniistirebilme olmak tizere ti¢ alt faktorden olusmaktadir. Veriler SPSS 17.00 programinda analiz
edilmistir.

4. Bulgular

Bu béliimde arastirmanin bulgulart ve yorumlar arastirmanin alt problemleri dogrultusunda
sunulmustur.

1. Ogrencilerin Matematiksel Muhakeme Yeteneklerine iliskin Bulgular

Ogrencilerin matematiksel muhakeme yetenekleri testinden aldiklari puanlar cinsiyete gére bagimsiz t
testi ve matematik basarisina gore ANOVA testiyle incelenmis ve sonuglar agagida sunulmustur.

Tablo 1. Ondort yasg grubu égrencilerin matematiksel muhakeme yeteneklerine ait betimsel istatistikler
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N X Ss Min Max

Matematiksel Muhakeme Yetenekleri 157 8,76 3,04 5,00 15,00

Tablo 1’de goriildiigii iizere, dgrencilerin matematiksel muhakeme yetenekleri testinden aldiklar:
puanlarin ortalamasi (X=8,76) Ol¢ekten alinabilecek min-maks puan araligi diistiniildiigiinde (5-20)
dusiik seviyelerde oldugu goriilmektedir.

Tablo 2. Ogrencilerin cinsiyete gére matematiksel muhakeme yeteneklerinin incelenmesi (bagimsiz t

testi sonug¢lart)

Cinsiyet N X Ss sd t p

Kadin 75 10,12 2,94 155 5,91 ,000%*
Erkek 82 7,51 2,58

*p<,05

Tablo 2° de goriildiigii gibi 6grencilerin matematiksel muhakeme yetenekleri cinsiyete gére anlamli
olarak farklilagmaktadir (t=5,91, p< ,05). Kiz 6grencilerin matematiksel muhakeme yeteneklerinin
(X=10,12) erkek dgrencilerinkine (X=7,51) gére daha yiiksek oldugu goriilmektedir.

Tablo 3. Ogrencilerin matematik basarisina gére matematiksel muhakeme yeteneklerine ait istatistiksel

bilgiler

N X Ss

Zayif 41 7,00 2,66
Orta 77 841 2,57
Iyi 39 11,28 2,69

Tablo 4. Ogrencilerin matematik basarisina gére matematiksel muhakeme yeteneklerinin incelenmesi
(ANOVA sonuglari)

Varyansin kaynag1 Kareler toplamn  sd ~ Kareler ortalamas1  F p Anlaml fark
Gruplarigi 384,204 2 192,102 27,841 ,000* Zayif-orta*
Gruplararasi 1062,599 154 6,900 Zayif-iyi*
Toplam 1446,803 156 Orta-iyi*
*p<,05

Tablo 4’te 6grencilerin matematiksel muhakeme yeteneklerinin matematik basarilarina gore anlaml
olarak farklilagtign goriilmektedir. Matematik basar1 diizeyini zayif, orta ve iyi olarak beyan eden
Ogrenci gruplarinin matematiksel muhakeme yetenekleri arasinda anlamli fark goriilmektedir
(F=27,841; p< ,05). Tablo 3’te gruplardaki ortalamalara bakildiginda matematik basarisi arttik¢a

muhakeme yeteneginin de arttig1 anlagilmaktadir.

2. Ogrencilerin Matematik Ozyeterlik Algilarina fliskin Bulgular
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Bu boliimde 6grencilerin matematik 6zyeterlik algisi 6lgeginden aldiklar1 puanlar analiz edilerek

sunulmustur.

Tablo 5. Ogrencilerin matematik ozyeterlik algilarina ait betimsel istatistikler

N X Ss Min Max

Matematik Ozyeterlik Inaglar1 157 39,21 5,64 21,00 58,00

Tablo 5’te gorildiigi gibi Ogrencilerin matematik Ozyeterlik algilarina ait puanlarin ortalamasi

(X=39,21) dlgekten alinabilecek min-maks puan aralig1 (14-70) diisiiniildiigiinde orta diizeydedir.

Tablo 6. Ogrencilerin cinsiyete gore matematik ozyeterlik algilarimin incelenmesi (bagimsiz t testi

sonuglari)

Cinsiyet N X Ss sd t p

Kadin 75 39,80 4,84 155 1,251 ,213
Erkek 72 38,67 6,27

Tablo 6’da 6grencilerin matematik 6zyeterlik algilarinin cinsiyete gore farklilasmadigi goriilmektedir
(p>,05).

Tablo 7. Ogrencilerin matematik basarisina gore matematik ozyeterlik algilarina ait istatistiksel

bilgiler

N X Ss

Zayif 41 38,02 6,92
Orta 77 39,00 4,92
Iyi 39 40,88 521

Tablo 8. Ogrencilerin matematik basarisina gore matematik 6zyeterlik algilarinin incelenmesi (ANOVA

sonuglari)

Varyansin kaynagr Kareler toplam1  sd  Kareler ortalamast  F p Anlaml fark
Gruplarigi 169,953 2 84,977 2,727 1,069 -
Gruplararasi 4799,170 154 31,163

Toplam 4969,124 156

Yapilan ANOVA testi sonucunda ogrencilerin matematik basarisina gore matematik Ozyeterlik
algilarinin farklilasmadigi (p>,05) bulunmustur (Tablo 7 ve 8).
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3. Ogrencilerin Matematiksel Muhakeme Yetenekleri Ve Matematik Ozyeterlik Algilari
Arasidaki Tliski

Tablo 7. Ogrencilerin matematiksel muhakeme yetenekleri ve matematik ozyeterlik algilar: dlceginin alt

boyutlar: arasindaki iliskiler

Matematik Ozyeterlik inanglar1 Olgegi Alt Boyutlari Ozyeterlik

Matematik Matematik konularmda ~ Matematigi yasam  Inanglari

benlik davranislardaki becerilerine Toplam
algisi farkindalik doniisttirebilme Puan
Matematiksel -201%* ,205% ,224%% ,088

Muhakeme Yetenekleri

*p<,05 *Fp <01

Tablo 7°de goriildiigii tizere, ondort yas grubundaki 6grencilerin matematiksel muhakeme yetenekleri
ile matematik ozyeterlik algilari arasinda anlamli bir iliski bulunamamistir. Ancak 6l¢eginin alt
boyutlarina bakildiginda, 6grencilerin matematiksel muhakeme yetenekleri ile matematik benlik algisi
arasinda dusiik diizeyde negatif bir iligki, matematiksel muhakeme yetenekleri ile matematik
konularinda davraniglardaki farkindalik ve matematiksel muhakeme yetenekleri ile matematigi yasam
becerilerine doniistiirebilme arasinda diistik diizeyde pozitif iliski oldugu bulunmustur.

5. Tartisma ve Sonug¢

Matematik tiim bilimlerin temelinde yer aldigi gibi bilimsel ve teknolojik gelismelerin de temel tagini
olusturur. Ayrica bireylerin zihinsel gelisimine katki saglar. Bireylerin diger sayisal alanlardaki
basarilar1 cogu zaman matematikte basarili olabilmelerine baglidir. Matematiksel muhakeme yetenegi
ve matematik 6zyeterlik inanci matematik basarisinin 6nemli bilesenleridir. Bu nedenle bu ¢alismada
ortaokul ogrencilerinin matematiksel muhakeme yetenekleri, 6zyeterlik algilar1 ve bunlar arasindaki
iligkiler incelenmistir. Calisma sonucunda ondort yas grubundaki Ogrencilerin  matematiksel
muhakeme yetenekleri diistik, 6zyeterlik algilari ise orta diizeylerde ¢ikmustir. Literatiirde 6grencilerin
matematiksel diistinme siireclerinde diisiik basar1 gosterdikleri bulunmustur. Arslan ve Yildiz (2010)
da 11. simif 6grencilerinin matematiksel diisiinme siireglerinde biiyiik sikint1 ¢ektiklerini tespit etmistir.
Ozer ve Arikan (2000) da lise ikinci simf ogrencilerinin istenilen diizeyde ispat yapamadiklarini
saptamistir. Ogrencilerin muhakeme yeteneklerinin diisiik olmasi ve matematiksel diisiinme
stireclerinde sikint1 yasamalarinin matematik egitimindeki eksiklikten kaynaklandigi iddia edilebilir.
Ancak ondort yas grubundaki 6grenciler yaslari itibariyle soyut islemler déonemine yeni girdikleri igin
matematiksel muhakeme yeteneklerinin ve Ozyeterlilik inanglarinin arzu edilen diizeyde olmadigi
unutulmamalidir. Dénem ilerledik¢e soyut bir ders olan matematigi daha iyi yapabilecekleri ve bunun
sonucu olarak muhakeme yetenekleri ve dzyeterlik algilarinin gelisecegi 6ngoriilebilir.

Ogrencilerin matematiksel muhakeme yeteneklerinin matematikteki basari durumlarina gore
farklilastigi, yiiksek basari gésterenlerin yiiksek muhakeme yetenegine sahip oldugu ortaya ¢ikmustir.
Matematigin bireylerin muhakeme yetenegini gelistirdigini Umay (2003) tarafindan da belirtilmistir
Ayrica kiz ogrencilerin muhakeme yetenegi erkek ogrencilerden yiiksek c¢ikmustir. Matematik
Ozyeterlik inanci ise cinsiyete ve matematik basarisina gore farklilasmamaktadir. Bu sonug literatiirle
tutarlidir. Isiksal ve Askar da (2003) matematige iliskin 6zyeterlik algilarinda kiz ve erkekler arasinda
anlamli farklilik bulmamugtir.

Calisma sonucunda ortaya c¢ikan diger bir bulgu, matematiksel muhakeme ve Ozyeterlik inanci
arasinda dogrudan bir iliski olmayisidir. Bu durum bireylerin kendilerini matematikte yeterli
gormelerinin muhakeme yeteneklerinden bagimsiz oldugu seklinde yorumlanabilir. Ancak
matematiksel muhakeme yetenegi ile Ozyeterliligin alt boyutlar1 olan matematik benlik algisi,
matematik konularinda davranislardaki farkindalik ve matematigi yasam becerilerine doniistiirebilme
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arasinda diistik diizeylerde iliskiler ortaya ¢cikmustir.

Bu sonugclar 15181nda ¢alisma sonucunda su Oneriler yapilabilir; matematik derslerinde 6grencilerin
muhakeme yeteneklerini giiclendirecek ¢aligmalara yer verilmelidir. Ogretmenler gerek dersin islenisi
gerekse kullandiklari yontemler ile 6grencilerin matematik konusunda o6zgtivenlerini gelistirmeye
calismalidir. Bunlarin sonucunda matematik basarisi yiiksek bireyler yetisecektir.
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Ozet

Hastaliklar hayatin par¢asidir ve her yil bircok cocuk hastalik nedeniyle hastaneye yatmak zorunda
kalmaktadir. Hastanede kalan ¢ocuklar okul derslerinden geri kalmakta ve egitimde eksiklikler yasamakta,
sonraki egitim hayatlarmda bu eksiklikleri telafi etmeye ¢alismaktadr. Bu nedenle kisa dénem bile olsa
hastanede yatan ¢ocugun egitimi onemlidir. Milli Egitim Bakanligi hastanelerde ¢alismak iizere her yil
ogretmenler  goreviendirmektedir. Ancak bu  Ogretmenlerin  hastanelerde  karsilastigi  zorluklar
bilinmemektedir. Bu ¢alisma hasta ¢ocuklarm egitiminin onemini vurgulamak ve egitimleri swrasinda
karsilasilan zorluklar: belivlemek amaciyla yapilmistir. Nitel bir ¢alisma olan arastirma 2015-2016 egitim
yilinda Ondokuz Mayis Universitesi Cocuk Hastanesinde gorev yapan ogretmenlerle viiriitiilmiistiir.
Goriismelerden ortaya ¢tkan sonuglar su sekildedir, hasta ¢ocuklara verilen egitim bircok agidan ¢ok
onemlidir. Hastane okullarmda kisa siirede hasta bir ¢cocuga etkili ders anlatabilmek, sabirli ve sevecen
olmak, ayni zamanda ¢ocuga rehberlik etmek dnemli ve hayati hale gelmektedir. Ancak hastane okullarinda
bazi maddi sikintilar ve ogretmen eksikligi nedeniyle problemler yasanmaktadir.

Anahtar Kelimeler: Hasta cocuklar, hastane okullari, hastane siniflari, hasta ¢cocuklarm egitimi

DIFFICULTIES ENCOUNTERED IN THE EDUCATION OF CHILDREN IN
HOSPITAL: SAMPLE OF OMU CHILDREN’S HOSPITAL

Abstract

Diseases are parts of life and lots of children are forced to stay in hospitals every year because of diseases.
It is important to train the children staying in hospital even though short or long term. Because of not
going to school, the children could live education deficiencies and they have to compensate this in their
future education life. The Ministry of National Education charges teachers to work in hospitals. But the
problems they lived in the hospitals are unknown. This study aims to emphasize the importance of ill
children’s education in the hospitals and to determine the problems encountered during their education.
The study which is a qualitative research, was conducted in Ondokuz Mayis University Children’s Hospital
in 2015-2016 education year and the sample consists the teachers working here. In the interviews the
teachers stated the structure of education implemented in the hospitals. They explained the difficulties they
lived, the precautions to be taken and their suggestions for better education in the children’s hospitals.

Keyywords: Children's hospitals, education in hospital, ill children, education of ill children
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1. Giris

Egitim, toplumun deger yargilarini yeni kusaklara aktarmasi, zamanin gerektirdigi bilgi ve becerileri
bireye kazandirmasi bakimindan bireyler i¢in hayati 6neme sahiptir. Egitim, her insanin sahip oldugu
temel haklardan biridir. Cocuklarin egitim hakki 1948 yilinda ilan edilen Insan Haklar1 Evrensel
Bildirgesi ile teminat altina alinmistir ve T.C. Anayasasi ile korunmaktadir. Cocuklara saglanan egitim
hakki ¢ocuklarin diger haklardan yararlanmalari i¢in gereklidir. Bu nedenle ¢ocuklarin egitimlerini
tamamlamalar1 onlarin gelisimi agisindan dikkat edilmesi gereken bir konudur.

Milli Egitim Bakanliginin Evde ve Hastanede Egitim Hizmetleri Yonergesine gore (MEB, 2010/2629)
ogrencilere “evde egitim” verilebilmektedir. Evde egitim, bireylerin saglik problemleri nedeniyle
zorunlu egitim dénemindeki egitim kurumlarina devam edemedikleri i¢in egitim hizmetlerinin evde
sunulmasi temeline dayanir. Evde egitim programimin yani sira “hastane okullar1” veya “hastane
siniflar1” tilkemizde MEB tarafindan bazi hastanelerde ac¢ilmistir. Tiim c¢ocuklar dénem doénem
hastalanarak hastanede tedavi gormektedir. Ancak c¢ocuklarin hastanede kalis siirelerine gore
egitimlerinin aksamamasi i¢in bu siiregte egitimlerinin devam ettirilmesi 6nemlidir. Hasta ¢ocuk ve
ailesinin hastaliga bagli olarak yasanan stres artisi ve yasam kalitelerinin diististi ile bas edebilmeleri
i¢in, ¢ocuk ve ailesine hastalik ve tedavi siireci konusunda bilgi verilmesi ve aileye sosyal destek
hizmetlerinin sunulmasi gerekmektedir (Er, 2006). Bu kapsamda ¢ocuga hastanede saglanan egitimin
aileye sosyal destek sagladigi, cocugun moral ve motivasyonunu yiikselttigi, hastaliga karst direncini
artirdigi distintilebilir. Bu nedenlerle hasta ¢ocuklarin hastanede tedavi gordiikleri siire iginde
egitimleri aksatilmamali, gelecekteki egitim hayatlarinda herhangi bir egitim eksikligi yasamalari
onlenmelidir.

2. Literatiir taramasi

Igili literatiire bakildiginda hastaneyle ilgili yapilan ¢alismalar genellikle hastane ortamu, calisanlarin
is doyumu ve hastanede karsilagilan sorunlar alanlarinda yogunlastigi goriilmektedir (Aydin& Argun,
2010; Celen, Piyal, Karaddiil& Demir, 2004; Perim, 2007; Teke, Ucar, Demir, Celen&Karaalp, 2007).
Hasta egitimi alaninda yapilan ¢alismalar da bulunmaktadir (Avsar&Kasikci, 2009; Yetkin, 2002).
Ancak hasta ¢ocuklarin egitimiyle ilgili yapilan c¢alismalarin olduk¢a sinirli kaldigi goriilmektedir
Isiktekiner ve Akbaba Altun (2011). Isiktekiner ve Akbaba Altun (2011) hastane ilkdgretim okullarinda
gorev yapan Ogretmenlerin yasantilari temelinde okulu nasil algiladiklarini, yasadiklar1 sorunlari ve
beklentilerini belirlemislerdir. Arastirmanin sonucunda Ogretmenler, hastane okullarinda fiziksel
kosullarin yeterli olmadigini, 6grenci niteliginin egitim-6gretimde esneklik yapilmasina neden
oldugunu, hastane okulunda galisan Ogretmenlerin daha donanimli ve sabirli olmalar1 gerektigini,
hastane okullarina yonelik hizmet i¢i egitim seminerlerine ihtiya¢ oldugunu ifade etmiglerdir. Bu
calisma hasta ¢ocuklarin egitiminin 6nemini vurgulamak ve egitimleri sirasinda karsilagilan zorluklar
belirlemek amaciyla yapilmistir. Bu nedenle bu ¢alismanin alana katki saglayacagi disiiniilmektedir.

3. Metodoloji

Calismada nitel arastirma yontemlerinden durum ¢alismasi kullanilmistir. Nitel durum ¢alismasinin en
temel Ozelligi bir durumun derinligine arastirilmasidir. Bir duruma iligkin etkenler biitiinciil bir
yaklagimla arastirilir ve ilgili durumu nasil etkiledikleri ve ilgili durumdan nasil etkilendikleri {izerine
odaklanilir (Yildirim ve Simsek, 2011). Arastirmanin ¢alisma grubunu Ondokuz Mayis Universitesi
Egitim Fakiiltesi Cocuk Hastanesinde gérev yapan dgretmenler olusturmaktadir. Nitel aragtirmalarda
amag, nicel arastirmalardan farkli olarak daha kiiglik gruplarla daha ayrintili ve derinlemesine veri elde
etmektir (Yildinm ve Simsek, 2011). Bu nedenle 6rneklem bu hastanede stirekli gorev yapan iki sinif
ogretmeninden olusmaktadir. Veriler yari yapilandirilmis goriismelerle toplanmustir. ilgili literatiirden
faydalanarak hazirlanan goriisme sorular1 uzman goriisiine sunularak gerekli diizeltmeler yapilmis ve
ogretmenlere uygulanmistir. Goriismeler cocuk hastanesinde bulunan derslikte gergeklestirilmistir. Her
Ogretmenle ayr1 ayr1 gerceklestirilen goriismeler ortalama 25-30 dakika strmiistiir. Gortismeler ses
kayit cihazi kullanilarak kaydedilmis, daha sonra veriler bilgisayarda transkript edilmistir. Veriler
betimsel olarak analiz edilmis ve ilgili 6gretmen goriislerinden alintilar sunulmustur.
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4. Sonuglar
Bu boliimde verilerin analizinden elde edilen bulgular sunulmustur.

a) Hasta Cocuklarin Hastane Ortaminda Gordiikleri Egitim:

Ogretmenler gocuk hastanesinde bulunan dersliklerin miistakil bir okul olmadigimni, hastaneye yakin
bir okula bagli olarak hastane sinifinda gérev yaptiklarini belirtmislerdir. Bu kapsamda her iki siif
ogretmeninin de stirekli olarak orada gorev yaptiklarini, brans 6gretmenlerinin ise ihtiyag durumuna
gore haftada bir veya iki giin oraya gelerek ders verdiklerini ifade etmislerdir.

Ogretmenler hastanede tedavi goren tiim ogrencilere talep edildigi takdirde egitim verebildiklerini
ancak daha ¢ogunlukla uzun siireli tedavi goren cocuklarla ¢alistiklarini ifade etmislerdir. Hastanede
verilen egitimin okulda verilen egitimin devami niteliginde oldugunu, 6grencilere bulunduklart sinif
diizeyine gore egitim verildigini, verilen egitimin ¢ocugun hastalik sartlarina ve psikolojisine gore
degistigini ifade etmislerdir. Derslerin her 6grenciyle hastanin tedavi durumuna gore birebir ve esnek
saatlerde yapildigim belirtmislerdir. Ogrencilerin hastanede sorumlu olduklar1 dersleri aldiklarim ve
sinavlara girdiklerini, devam durumlarmin ve simav puanlarinin ayrica okula bildirildigini ifade
etmislerdir. Temel egitim birinci ve ikinci smif diizeyine bir 6gretmenin, tictincti ve dordiincii sinif
diizeyine ise diger 6gretmenin ders verdigini sdylemislerdir.

“Burasi 4+4+4 den énce miistakil bir okuldu. Egitim sistemi degisince civardaki bir okula baglandik ancak
resmi olarak devlete bagh bir kurumuz. Hastanede tedavi géren tiim cocuklara egitim verebiliyoruz....
Egitime baslamadan once gidip hastanin durumuna bakiyoruz. Hastaligin siirvecini goriiyoruz. Sonra kendi
aramizda konsiilte edip nasil bir yol izleyecegimizi planliyor ona gére bir egitim veriyoruz.”

b) Hasta Cocuklarla Ders Yaparken Karsilasilan Zorluklar:

Ogretmenler hastane okulunun sinif ortamina gére daha rahat oldugunu, sinifin kalabalik ve yorucu
ortaminin orada bulunmadigini, derslerin birebir yapildigi i¢in daha etkili oldugunu ifade etmislerdir.
Ancak hasta gocuklarla galismanin zorlugunu dile getirmislerdir. Ogretmenler ders yapmak igin
gerekli motivasyonun olmamasini en biiyiik sikint1 olarak ifade etmislerdir. Normal siniflarda dersin
verimli gegmesi i¢in 6nce ¢ocuklari derse giidiilediklerini ancak hasta ¢ocuklarda bunu saglamanin zor
oldugunu belirtmiglerdir. Hasta ¢ocugun derse motive olmasinda, ilgi ve istek gostermesi konusunda
olumlu rol oynadiklarini ve bu durumun ¢ocugun psikolojisi ve iyilesme siireci tizerinde olumlu etki
gosterdiginden bahsetmislerdir. Cocugun hastaligindan dolayr girdigi ruh halini anlamanin
gerekliligini ve daha sabirla yaklasilmasinin 6nemini vurgulamislardir. Burada verilen egitimin
oneminden, uzun siireli tedavi goren ¢ocuklarin yasadiklar1 basarilardan 6rnekler vermiglerdir.

“Ogrenmenin olmasi icin oncelikle Ggrenme ortaminin olmasi gerekir. Normal sinifta derse girerken énce
cocuklar: derse karsi motive ederdik. Istekli hale getirirdik. Burada en biiyiik stkinti bu. Isteklilik énemli.
Bazen ¢ocuk istemiyor. Bikmis oluyor. Gidiyoruz serum takili cocugun kolunda. Onu derse kars: giidiilemek
zorundayiz. Bir nevi rehberlik de yapryoruz. Burada sunu belirtmek gerekir, bazi bilingli veliler ozellikle
bizi istiyor. Hemsgire elinde enjektorle geliyor. Doktor muayene etmek icin geliyor. Ama biz gittigimiz zaman
“giinaydn, nasilsin” diyoruz. Sohbet ortanumiz oluyor. Ailenin hosuna gidiyor. Bu bir iimit, bir isik... Hem
cocugun saglhigt hem dersleri agisindan ¢ok iyi destek oluyor.”

“Swnif olarak burast bir okul ortami degil. Dersler bire bir oldugu icin daha verimli olabiliyoruz. Déniitiinii
de direk alabiliyoruz. Ogrencinin yiiziinden anlayp anlamadigini goriivoruz. Ancak Ggrencinin 6grenmesi
agisidan zorlantyoruz. Normalde ¢ocugun dikkat siiresi 5 dakika ise hasta ¢ocugun dikkati ilacin etkisi ile
1-2 dakikaya diisiiyor. Iki dakika icinde ne anlatman gerekiyorsa anlatmak zorundasmn.”

¢) Hasta Cocuklarin Egitimleri Icin Alinabilecek Onlemler:

Yasanan eksiklikler konusunda 6gretmenler maddi kaynak sikintis1 ve d6gretmen eksikligi yasadiklarini
dile getirmislerdir. Okulun hedef kitlesi, uygulama alan1 olarak diger okullardan farkli oldugu i¢in
yeniden bagimsiz bir okula doniistiiriilmesi gerektigini ve normu oraya ait 6gretmenlerin atanmasini
istemektedirler. Bu konudaki 6gretmen gorisleri su sekildedir;
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“Buradaki olanaklar kisitli. Kullandigimiz vesim kagitlari, boyalar biitiin malzeme bagis yoluyla aliniyor.
Finansal destek yok. Bazi hayirseverler, yaywmevleri, dernekler yardimci oluyorlar. Biz gidip yardim
topluyoruz. Universite oOgrencileri  geliyor, onlart yonlendiriyoruz. Belediyeler ve sivil toplum
kuruluslarindan bagis topluyorlar.”

“Cocuk stirekli doktor kontroliinde. Bu nedenle mecburen hasta basinda ders yapiyoruz. Ancak ogretmen
sayist artirilabiliv. Her smif diizeyinde bir ogretmen olsa daha iyi olur. Brans oOgretmeni sayisi da
artirilabilir. Hatta veliler “nicin lise yok” diyorlar? Burasi “nasil olsa hastane” olarak goriilmesin.
Velilerden doniitii aldigimiz zaman ¢ok begendiklerini ifade ediyorlar. Bu uygulamadan ¢ok memnun
olduklarini séyliiyorlar.”

5. Tartisma ve Sonuc

Hastane okullarinin amaci, hastanede tedavi goren okul donemi ¢ocuklarinin ders ortaminin hastane
ortaminda devam ettirilmesidir. Hasta ¢ocuklari egitim stireclerinde yasanan sikintilarin belirlenmeye
calisildigr bu ¢aligmanin sonucunda hastane ortamindaki egitimin 6nemi ve gerekliligi ortaya ¢ikmustir.
Hem o6gretmen goriisleri hem de ailelerden alinan doniitler bu durumu desteklemektedir. Hastane
okullarinda verilen egitim hem o6grencinin okul yasamini kesintiye ugratmamasi hem de hasta
ogrencinin ruh hali tizerinde olumlu etki yapmasi bakimindan olduk¢a 6nemlidir. Ayni1 zamanda hasta
cocugun moral ve motivasyon diizeyinin yiiksek tutularak hastalik stirecini daha kolay atlatmalarin
saglamak gibi faydalar1 oldugu arastirma sonucu ortaya ¢ikmistir. Ancak 6gretmenlerin de ifade ettigi
gibi bu siirecte, kisa siirede hasta bir cocuga etkili ders anlatabilmek, sabirli ve sevecen olmak, ayni
zamanda cocuga rehberlik etmek 6nemli ve hayati hale gelmektedir. Ayrica hastane okullarinda bazi
maddi sikintilar ve 6gretmen eksikligi nedeniyle problemler yasanmaktadir. Arastirmanin sonucu
Isiktekiner ve Akbaba Altun’un ¢aligmasinin sonuglariyla értiismektedir. Bu ¢alismanin sonucunda da
hastane okullarinda fiziksel kosullarin yeterli olmadigi, 6grenci niteliginin egitim-6gretimde esneklik
yapilmasina neden oldugu, hastane okulunda ¢alisan 6gretmenlerin daha donanimli ve sabirlt olmalari
gerektigi, hastane okullarina yonelik hizmet i¢i egitim seminerlerine ihtiyag duyuldugu ifade edilmistir
(Isiktekiner & Akbaba Altun, 2011).

Bu sonuglar 1s1¢inda yapilabilecek onerilerden bazilari sunlardir; hastane okullarina ve orada verilen
egitime gereken Ozen gosterilmelidir. Bu okullarda yasanan maddi sikintilarin ve O6gretmen
eksikliklerinin giderilmesi gerekmektedir. Ayrica hastanelerde gérev yapan 6gretmenlere ders anlatma
teknikleri ve iletisim konularinda rehberlik yapilmasi fayda saglayabilir.
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Abstract

According to the results of university entrance exam administered by OSYM (Measurement Selection and
Placement Center - MSPC) in 2015, 4.7 % (38.789 students) of the available quota (823.739 students) were
not occupied in higher education institutions. This unoccupied quota in higher education institutions means
waste of available capacity. When considered from the side of the students, not registering to a higher
education institution also means wasted efforts of the students and wasted money of the families for
university entrance exams and the preparations to win higher education institutions.

This study aims to explore why some students do not prefer to register to Anadolu University open
education system although they are officially placed according to the results of university entrance exams
held every year. To achieve this purpose, a survey was prepared to obtain data about demographic
information, the reasons of not registering and their opinions regarding open education system. Since there
are not any studies in the related literature focusing on the opinions of students who arve placed in open
education faculties according to university entrance exams results but prefer not to register, this study is
believed to contribute valuable data to the literature.

The study uses survey method, which is a first-hand data collection method. According to the results, the
main reason for not registering is stated as ‘‘financial problems”, which is followed by “missing the
deadlines for registration”. The data obtained was analyzed by using descriptive statistical analyses.

Keywords: Distance Education, Registration in Distance Education System

1. Introduction

Higher education system refers to education process in higher education institutions — at least four
semesters- as part of national education system. It is believed to be the most important education
process since it equips individuals with necessary qualifications and skills to have social and economic
welfare in their future life. It is also true that the chances of employment and income level increase
when individuals receive higher education in universitites. According to the results of university
entrance exam administered by MSPC in 2015, 4.7 % (38.789 students) of the available quota
(823.739 students) were not occupied in higher education institutions (OSYM, 2015). There are some
reasons why some students do not / cannot complete their registeration to the higher education
institutions they are placed according to the results of national university entrance exam. This
unoccupied quota in higher education institutions means waste of available capacity. When considered
from the side of the students, not registering to a higher education institution also means wasted efforts
of the students and wasted money of the families for university entrance exams and the preparations to

win higher education institutions.
As 0of 2015-2016 academic year, a total of 51 programs — 17 undergraduate and 34 associate degree -

' This study was supported by Anadolu University Scientific Research Projects Commission under the grant no: 1602E052
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in Open Education Faculty, Economy Faculty and Business Administration Faculty at Anadolu
University, provide education for 2.905.666 students -1.435.754 active and 1.469.912 passive ones
(Anadolu Universitesi Acikogretim Fakiiltesi [AOF], 2015). It is possible to register to this open and
distance education system through:

a national university entrance exam administered by MPSC
“Second University Registration” system

vertical transfer

lateral transfer

AYOS - an exam prepared for foreign student candidates in Turkey

Those who are at least a graduate of a high school or an equaivalent educational institution and want to
enroll any departments or programs offered by Open Education Faculty, Economy Faculty and
Business Administration Faculty are required to apply to MPSC. Later, they are placed by the center in
one of these faculties according to the exam results. Above mentioned faculties announce their
registration procedures and deadlines via the internet and student candidates register to these faculties
online and later in person to become students.

Each year, some of the students who are placed in the departments and programs of Open Education
Faculty, Economy Faculty and Business Administration Faculty by MPSC do not register to these
departments and programs for some reasons. Table 1 below presents the related figures for 2015-2016
academic year.

Table 1. 2015-2016 Academic Year Data

The number of students placed by MPSC 178.229

The number of candidate students who completed their registration 146.641 % 82,28
The candidate students who gave up registration 31.588 % 17,72

As shown in Table 1, 82.1 % of the students placed by MPSC completed their registration to the
related departments and 17.2 % did not. So what are the reasons for not completing this registration
process?

In order to improve open education programs, to evaluate the education and teaching activities offered,
and to revise and improve registration and registration renewal system, regular feedback is received
from the students. However, no data is available about the students who did not register to the faculties
regarding their opinions about the system and the reasons for not completing their registrations. This
study tries to explore the reasons why some students do not register to the programs or departments
although they are placed by MPSC. To achieve this purpose, data was collected from such students
about their demographic data, the reasons for not completing their registration and their opinions about
distance education system. Since there are not any studies focusing on the opinions of the students —
who are placed in open education programs but not registered- about open education system and the
reasons for not completing their registration, it can be said that this study is believed to contribute a lot
to the related literature as a unique study.

2. Review of Literature

The related literature includes studies focusing on the analyses of the factors affecting the program
selection of university students and identifying the strategies used during this decision making process.

Bahar, in her study conducted in 2002 and titled “The Relationship between Socio-economic
Characteristics of Students attending Education Faculties, Medicine Faculties and Economic and
Administrative Sciences Faculties (EASF) and their Faculty Selections”, collected data about the
socio-economic characteristics of these students and explored whether there is a meaningful
relationship between these characteristics and the faculty they attend. She found that the
socio-economic level of education faculty students was lower than those attending medicine faculties
and EASFs. She also concluded that medicine faculty students and EASF students show similar
characteristics in terms of their socio-economic level. Finally, meaningful relationships were found
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between the type of the faculty and the following factors: educational backgrounds and occupations of
their parents, the permanent address of the families, monthly income of the family, the number of
children in the family, the place where students stay during their education.

Geng, Kaya and Geng, in their 2007 study titled “The Factors Affecting the Occupation Choice of
Inonii Universitesi Medicine Faculty Students”, examined the factors that are likely to play important
roles in medicine faculty students’ career choice. The students were asked to give points to different
factors as their reasons to choose medicine faculty according to 5-point Likert scale (5-4-3-2-1) The
top five factors were found to be as follows: helping patients (mean 4.27 point); being a successful
student at high school (3.89), being interested in medicine (3.84); thinking that being a doctor is a
prestigious occupation (3.82); thinking that they have talent for medicine (3.73).

Ozbek (2007), in his study titled “The Perceptions of Prospective Teachers about Personal, Economic
and Social Factors Affecting Their Choice of Occupation”, aimed to determine personal, economic and
social factors affecting their choice of occupation. The data collected showed that personal factors
were more effective than economic and social factors.

Yilmaz and Karadeniz (2011), in their study titled “The Reasons for Student Candidates’ not being
Registered to the Programs They are Placed by MSPC and Restructuring: Pamukkale University Case”,
questions the restructuring of associate and undergraduate degree programs which have considerable
quaota gap by obtaining data about the reasons stated by student candidates about not registering. The
data was collected from 1657 students who did not register to the departments they were placed in
2009 and 2010 academic years. The most common reasons were reported to be economic reasons,
inadequate income, limited opportunities for employment after graduation, obtaining the right to
register to other schools having employment guarantee such as military school or police academy or
preparing for the exams to enter such schools, and family problems.

Eret Orhan and Ok (2014), in their study titled “Who Prefers Teacher Education Programs?: The
Characteristics of Prospective Teachers and Their Attitudes Towards Teaching”, examined the
charactertistics of prospective primary school teachers, their attitudes towards teaching and the factors
affecting their attitudes. Based on qualitative research traditions, the study used survey method and the
participants were 312 prospective primary school teachers enrolled in teacher education programs
offered by an education faculty in Turkey. According to the findings, it was found that the following
factors meaningfully affect their attitudes towards teaching: gender; teacher education departments;
whether they want to be a teacher or not; their satisfaction with their departments and life conditions in
the country; and satisfaction with life in general. In addition, the educational background of their
parents, the type of high school they graduate and the presence of a teacher in the family were found to
have no effect on their attitude towards teaching.

3. Methodology

The study uses survey method, which is one of the first hand data collection methods. The survey used
in this study consists of three parts. The first part includes questions to obtain demographic data about
the participants; the second part the statements to identify the reasons for not registering to the
departments they are placed; and the last part the statements aiming to collect data about their opinions
regarding open education. The population of the study is 31.588 student candidates who were placed
by MSPC to various departments of Open Education, Economics, and Business Administration
Faculties but did not register to them for some reasons in 2015-2016 academic year. Since the link of
this online survey were planned to be sent to the mobile phones of the individuals in the population via
SMS, those who did not provide a telephone number or whose numbers were entered incorrectly are
excluded from the population, which reduced the number of the population to 31.477. From this
population, the sampling were determined as 1033 student candidates according to 95 % confidence
and 3% error rate. Assuming 10 % reply rate, 10330 student candidates were sent the link of the online
survey via SMS. Of these candidates, 712 filled out the survey. The data obtained were analyzed
descriptively and statistically. SPSS 22.00 packet software was used for the analyses.

4. Results
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In this section, firstly demographic data of the participants will be presented. Later, the tables
displaying the reasons for not registering to the departments they are placed and their opinons about
open education system will be discussed.

4.1 Statistics and Data Analysis

According to Table 2, it can be seen that the gender of the participants is almost equally distributed in the
sampling.

Table 2. The distribution of student candidates according to gender

Gender f %
Female 341 47,9
Male 371 52,1
Total 712 100,0

Table 3 below, which displays age ranges of the participants, shows that the majority of them are from 18-22 age
range (36.94%).

Table 3. The distribution of student candidates according to age range

Age rages f %

18-22 263 36,94
23-27 203 28,51
28 - 32 119 16,71
33 and above 127 17,84
Total 712 100,0

Table 4 displays data about the marital status of the participants. According to this table, the majority of them
(61.5%) have never been married, which is followed by the married ones (37.1%).

Table 4. Marital status of student candidates

Marital Status f %
Never been married 438 61,5
Married 264 37,1
Divorced 10 1,4
Total 712 100,0

Table 5 and Table 6 clearly show that 80.1% of the participants plan to enter university entrance exam again next
year and 19.9 % do not. In addition, 25.7% of the participants reported that they took university entrance exams
once, 26% twice and 33% three or more times — except the current one. This situation may imply that the
candidates who did not register do not make conscious selections, they do not make detailed search about the
departments they are placed and they are not sure about what they really want as future career.

Table 5. The plan of student candidates to reenter university entrance exams in the following year(s)

f %

Yes 570 80,1

No 142 19,9

Total 712 100,0

Table 6. How many times have student candidates entered university entrance exams, except this current one?

f %

Never 109 15,3

Once 183 25,7

Twice 185 26,0

Three times and more 235 33,0
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Total 712

100,0

When Table 7 is examined, it is found that 36.25 of the participants are not employed and majority (63.4%) have

a current job.

Table 7. Employment status of the student candidates

f %
I am not employed 258 36,2
I am retired 2 0,3
I am self-employed 63 8,8
I work for public sector 114 16,0
I work for private sector 275 38,6
Total 712 100,0

When the years of working for 452 student candidates who are employed are examined, it is seen that 60.8% has
been working for 5 years or less, 20.1% 6-10 years and the rest (19%) more than 11 years.

Table 8. The years of working for the employed student candidates

f %
5 years or less 275 60,8
6-10 years 91 20,1
11-15 years 47 10,4
16 years or more 39 8,6
Total 452 100,0

Table 9 displays monthly family income of the participants. Accordingly, 17.3% has income lower than
minimum wage; 46.8% between 1000 and 2000 TL; and 32.2% between 2001-5000 TL. Only a small percentage

(3.8%) has income more than 5000 TL.
Table 9. Monthly family income of student candidates

f %
Less than 1000 TL 123 17,3
1000-2000 lira 333 46,8
2001-5000 lira 229 32,2
More than 5000 TL 27 3,8
Total 712 100,0

When we examine the educational background of participants’ parents in Figure 1, we can find that majority of
the mothers (74.3%) are illiterate, literate but not a graduate of a school, or primary school graduates. As for
fathers, 45.2% are graduates of secondary school, high school, undergraduate and graduate programs and 47.1%

are primary school graduates.

Figure 1. Educational Background of Student Candidates’ Parents
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When we examine the findings about the regions where the participants permanently live, we can see that they
mostly live in Marmara Region (29.07%), and the region with the lowest percentage is 7.58 in Southeast
Anatolia Region.

Figure 2. The regions where the student candidates permanently live

40,00 29.07
Y000 12,78 18,54 13,06
?8,88 10,96 ; . 8,01 ’ 7,58
oo L] [] - [] ]
Marmara Black Sea Aegean Mid-Anatolia Eastern =~ Mediterranean  Southeast
Region Region Region Region Anatolia Region Anatolia

Region Region

MSPC collects various data from the candidates who apply for university entrance exam. Their current education
status is one type of information collected. According to this data, majority of student candidates (54.64%) are
high school students or graduates of high schools. 4.92% consists of candidates who were placed in a higher
education institutions last year but preferred not to register. 6.74% is the candidates who dropped out from a
higher education institution. Finally, the rest (33.71%) is already registered to a higher education institution or
graduates of a higher education insititution.

According to a resolution by Higher Education Council, it is possible to register to the faculties offering distance
education at Anadolu University thanks to “Second University” system. There are two conditions to be fulfilled
to realize such registration:

e The students who are attending or graduates of any undergraduate programs / departments at
higher education institutions may select any associate and undergraduate degree programs at Anadolu
University Open Education, Economics, and Business Adminsitration Faculties offering distance
education except for the fact that this program is the same as current program they are still attending or
the graduate of.

e The students who are attending or graduates of any associate degree programs / departments at
higher education institutions may select any associate degree programs at Anadolu University Open
Education, Economics, and Business Adminsitration Faculties offering distance education except for
the fact that this program is the same as current program they are still attending or the graduate of.

It was already possible for 33.715 candidates shown in Figure 3 to register programs / departments offering
distance education in above mentioned faculties as part of “Second University” system without entering
university entrance exam. By doing so they would not hinder the chance of other candidates who want to be
placed in the programs / departments offering distance education by entering university entrance exam but did
not have the chance to be placed because of the limited quota. In other words, it would be possible for these
candidates to be placed at one of these departments and have university education. One important implication to
be drawn from this situation is that Anadolu University should more effectively introduce “Second University”
system to the students who are currently attending a higher education institution or graduates of these
institutions.

Figure 3. The current education status of student candidates

I dropped out from a higher education institution
I graduated from a higher education institution

I am already registered to a higher education instutition

I was placed in a higher education by MSPC (including through
second university system), but did not register

I was not placed in a higher education program after I graduated
from high school or an equivalent educational institution.

I suspended my education in the last year of high school or an
equivalent educational institution

0,14

I am a student in the last year of high school or an equivalent
educational institution

wI
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Before giving detailed information about the reasons of student candidates’ not registering, it will be useful to
provide information about the registration procedures for the faculties offering distance education at Anadolu
University (AOF Merkez Biiro, 2016).

Figure 4 Revised Registration Procedures

Registration at

Applving Preparing the Paying the Open
Online Required Registration Education
Documents Offices

The first required step in the registration process is to complete online registration. The document automatically
formed after this online registration should be printed out and filled out with handwriting and signed. Later, the
documents required for registrations (current education status document - or student certificate, diploma- and
military service status document) should be obtained. Following the payment of the registration fee, the student
candidate should personally apply to open education offices available across the country and submit the
documents within the period of registration dates.

Figure 5 displays the data about the reasons of student candidates’ not registering to the departments they are
placed. According to the findings, the most common reason (58%) is financial problems. Anadolu Univeristy
allows credit card use for the payment of registration fee for open education system. It is possible to pay the
registration fee by using one of the methods mentioned below: credit card; branches of participating banks;
internet banking system; ATMs; and telephone banking. The detailed information about these alternatives are
available in registration guides availaible on the official webpage of Anadolu Univeristy Open Education system.

The second common reason for not registering (48.6%) is “missing registration deadlines”. The dates of
registration period are available on “exam result documents” printed out from the official website of MSPC, and
they are also published on the official website of Anadolu University. In addition, SMS reminders about
registration dates are sent to the GSM number provided by student candidates while applying to MSPC. Despite
these alternative information provision methods, 48.6 % of student candidates reported that they missed
registration deadlines.

There is a group of student candidates (36.4%) who stated that they did not have time to prepare the required
documents and go to open education offices. Anadolu University open education system has a total 0f 105
offices in 81 cities where students can register, collect coursebooks and receive their diplomas. Students should
prepare all the documents required for registration and submit them to these offices before the deadline of
registration period. 36.4 % of the participants reported that they were not able to complete these procedures since
they did not have enough time. According to the registration guide, it is possible to complete the registration
after the official deadlines if the student has an excuse that can be documented officially (health reports etc.).
The dates for this type of registration are also announced by the university.

The forth common reason stated by the participants (33%) is “not being able to access information about
registration procedures”. In today’s world, it is very easy to access information thanks to new advanced
technology. Anadolu University provides various alternatives to the students to access necessary information. To
illustrate with, Open Education link on the official website of Anadolu University makes it possible to access
registration information and all other student guides. In addition, the student candidates and students can call
open education system “call center”. They can also send e-mail to the address provided on the website and obtain
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the information they need. Finally, open education offices provide student candidates with detailed information
and guidance during registration.

Figure 5. The Reasons of Student Candidates’ not Registering to the Departments or
Programs they are placed by MSPC

m Definitely True of Me  ®True of Me  ® Not True of Me

I did not have enough money to pay the registration fee.

I missed the registration deadlines.

I prepared the required documents but did not have
enough time to go to registration offices.

I couldn’t access information about the registration
procedures.

I couldn’t make online registration, which is a required
step of registration procedures.

I did not have time to pay the registration fee in a bank.

1 gave up registration.

The department I was placed has limited job
opportunities after graduation.

I made a wrong selection.

I prepared all necessary documents and went to open
education registration offices, but I could not register
because there was a long queue in front of the office.

I am already registered to another higher education
institution.

The student certificate document required for registration
(the document displaying the graduation from a high
schoool) was missing.

My family did not allow me to register.

I could not obtain the document showing my military
service status.

I had health problems.
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As another reason of not registering, 30.7 % of the participants reported that they couldn’t complete online

N
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registration, a required step of the registration to the departments. The guides and short videos about registration
procedures are published on the official website of the university.

27.4% of the participants stated that they did not have time to pay registration fee to a bank. These participants
are those who did not prefer to make the payment online but preferred to go to the bank themselves to pay the
fee.

27.3% of the participants reported that they gave up regissstration to the department on their own will although
they are placed by MSPC. 26.5% stated that they did not register because of limited job opportunities after
graduation and 28.1% due to wrong selection made during application. It can be concluded about these
participants that they did not make detailed search about the departments before the application.

14.2% of the participants reported that they prepared the required documents for registration, went to open
education registration offices but couldn’t complete the registration because of considerably long queues in front
of the offices. Since it is predicted that it might be difficult for student candidtaes to register on weekdays by
taking a day off from their jobs, these offices are open on weekdays and lunch times during registration days.

13.2 % of the participants stated that they did not register because they are already registered to another higher
education institution. Although it is possible to register Anadolu University open education programs without
entering national university entrance exam thanks to “second university system”, these students unnecessarily
entered the exam and were placed in these departments.

Finally, 13.1% of the participants reported that they could not register because they lost student certificate
document, which is one of the documents required for registration, 8.5% for not being able to obtain military
service status document; 10.2% for not getting the permission of their families and 7.7% due to health problems.

Figure 6. The Opinions of Student Candidates about Open Education System

Hldon’tagree atall ®Idon’tagree I neither agree nor disagree lagree W[ definitely agree

Being able to work while attending open education
. 532027 66 205 (N
system is a great advantage.
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Figure 6, which displays the opinions of student candidates regarding open education system, shows that 57.9%
of the participants provided positive response to the statement “Being able to work while attending open
education system is a great advantage”. This result is not surprising since 63.45 of student candidates are
employed individuals. In other words, the most important advantage of open education system is that it is the
most ideal education system for working people.
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57.5% of the student candidates are positive about the statement “Entering the open education system exams
where I live is a great advantage”. In addition, 53.4% report that their families and friends support them to
receive education in open education system.

While 52.3% of student candidates stated that they can easily tell to the people around them that they attend open
education system, 39.1% provided negative response to this statement.

49.3 % of student candidates provided negative response to the statement “I was able to access to the information
about open education system very easily”. 14 % of the participans were neutral about this statement.

50.1% of the participants do not agree with the statement “attending an open education system is more
advantageous than formal education”. In addition, 50.7% of the participants do not agree with the statement
“attending open education system increases my general world knowledge”.

58% of the participants do not agree with the statement “it is easy to enter open education system, but it is
difficult to graduate”. Finally, 59.4 % of the participants stated that they do not agree with the statement “those
with a diploma from open education system are highly respected in society

5. Discussion and Conclusion

According to the placements done by MSPC, certain percentage of the available quota is not occupied
each year. Some of the students placed in different departments do not register to these departments for
some reasons. As a result, these unoccupied quotas means waste of available capacity and resources.

This study tries to explore why some students do not register to the departments they are placed in
higher education institutions by MSPC. Those who prefer not to register are mostly in the age range of
18-22, which may imply that they are still indecisive about their future education / career. In addition,
one third of these students are unemployed and has low income level and this situation may cause that
the family cannot spare enough money — or even no money- for education. Similarly, three fourth of
these student candidates reported that they are planning to enter the university entrance exam again
next year, which may imply that they did not collect enough information in advance about the
departments they were placed or they did not receive effective counselling service before they make
their selections. One third of the student candidates who did not register to the departments thay were
placed are already graduates of a higher education institution or still attend them as students. The
reason for this might be that these students did not have adequate information about the alternatives to
register to open education system. Therefore, Anadolu University should introduce “second university”
registration conditions and procedures to university students or graduates. The most important reason
why the student candidates placed in the programs / departments offering open education system are
not registered is “financial problems”. This reason is followed by “missing the deadlines for
registration”, “not having time to go to open education registration offices”, “not accessing
information about registration procedures”, “not completing online registration, which is a prerequisite
for registration”, “not having enough time to pay the registration fee”, “giving up registration”,
“limited job opportunities after graduation — specific to the department they are placed-, “making the

9

wrong selection”, “being already registered to another higher education institution”, “not having the
required documents for registration”, “not being allowed by the parents”, and “health problems”. The
study conducted by Yilmaz and Karadeniz focusing on formal education concluded the following
reasons for not registering to the departments placed: economic problems, insufficient income level,
limited employment opportunities after graduation and family problems. It can be said that the the

reasons found for both open education and formal education are consistent.

The reasons mentioned above can be reduced or even eliminated by taking the following precautions:
more scholarship opportunities for enthusiastic student candidates, revising and improving counselling
services for students during their future career decision making processes, more -effective
announcements of registration deadlines and procedures by universities, and user-friendly websites
prepared by higher education institutions etc.
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Ozet

Bu arastirmanmin amaci, konik kesitleri olan ¢ember ile elips kavramlar: ile ilgili 12. Smif ogrencilerin
sahip olduklart kavram imajlarmi belirlemektir. Arastrmanin orneklemini 2015-2016 egitim-ogretim
vilimda 6grenim gormekte olan yirmi 12. simif dgrencisi olusturmaktadir. Arastrmanmin desenini agwlkl
olarak micel olmakla beraber destekleyici olmast bakimindan, nitel arastirma ydntemlerinden de
yararlamlarak karma yontem olusturmaktad:. Ogrencilere cember Ve elips kavramlariyla ilgili sahip
olduklar: kavram imajlarmm belirlemek amaciyla agik uglu sorular yoneltilmistiv. Her bir konik kesiti igin
kavram imajlart belirlendikten sonra bu konik kesitleri arasinda iliskisel kavram imajlari incelenmigtir ve
kavramlar arasindaki iliskilerin kavram imajina etkisi ortaya ¢ikarimistir.

Anahtar Kelimeler: kavram imaji, kavram tamm, iligkisel kavram imaji, cember, elips

Abstract

The purpose of this study is to determine Grade 12th students the concepts of image that they have about the
concept of circle and ellipse. The study sample consists of twenty 12th grade student studying in 2015-2016
academic year. The design of the study is supportive the quantitative, qualitative research methods are
created by utilizing mixed methods. Open-ended questions are directed to students in order to determine the
terms on which image they have concepts of ellipse and circle. After determining concept image for each of
the conic section then examining the image of a relational concept between this conic sections and revealed
the effect on the concept of image of the relationships between concepts.

Key words: Concept image, concept definition, relational concept image, circle, ellipse

1. Giris

Matematigin en dnemli branglarindan biri olan geometrinin egitimdeki yerinin 6nemi inkar edilemez
(Altun, 2004). Geometri, dgrencilerin elestirel diisinme ve problem ¢dzme becerilerine katkida
bulunmakta bununla beraber geometri konularini giinliik hayatla kolaylikla birlestirebilmesi itibariyle
Ogrencilerin daha anlamli 6grenmesine imkan vermesinden dolay1r 0gretim programlar1 icerisinde
yerini korumaktadir (Baykul, 2002). Tiirk Dil Kurumu sozliigiine gore kavram, nesnelerin, olaylarin
veya diigiincelerin zihindeki soyut ve genel fikri seklinde tanimlanmaktadir (TDK, 2005). Bununla
beraber kavram, bilissel psikolojide Ormrod (2003) tarafindan benzer olaylar ve nesnelerin bir grup
veya kategorisi olarak ifade edilmektedir. Tall ve Vinner (1981) kavram imajinin “kavram ile birlesen
islemleri ve Ozellikleri birlestiren biitiin zihinsel resimleri igeren biligsel yapiy1” tanimlamak igin
kullanildigim ifade etmektedirler. Ogrencilerin bir kavrama yonelik anlamalarmi ve diisiinmelerini
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analiz etmek i¢in Tall ve Vinner (1981) kavram tanimi ve kavram imaji modelini kullanmuslardir.
Modeldeki kavram tanimi bir kavrami digerinden ayirmak i¢in kullanilan kelimeler biitlinii seklinde
ifade edilmektedir; kavram imaj1 ise zihinde o kavram ile ilgili ilk diistiniilenleri igermektedir. Rusken
& Rolka (2007)’a gore kavram imaj1 kavrama uygun ya da kavramla tutarli olmak zorunda degildir;
Ogrencilerin kavrama yonelik farkinda olmadiklar: celigkili goriislerini de igerebilir. Kavram imajmi
olustururken 6grenci daha 6nceden zihninde olusturdugu kavram imajiyla iliski kurar. Geometrik
kavramlarim bir digeriyle olan iliskisi kavram imajini gelistirmede dnemlidir. iliskisel kavram imaji,
bir kavramin imajin1 olustururken farkli kavram imajlari ile iliski kurularak olusturulur.

Ortadgretim 12. Simif Ogrencilerinin elips ve c¢ember konusuna iliskin kavram imajlarina ait
gortiglerinin belirlenmesini amaglayan bu g¢alismada, ¢ember ve elips kavramlariin her birine ait
kavram imajin1 ifade etmelerine yarayan sorular yoneltilmis, bu dogrultuda da incelemeler yapilmustir.
Bununla birlikte matematiksel kavramlar arasindaki iliskilerin farkina varip, bunlarin kavram imajin
olugturmada etkili olmasi nedeniyle Ogrencilere iligkisel kavram imajinin etkisini belirlemek icin
arastirma kapsaminda sorular yoneltilmistir.

2. Literatiir

Kavram imajiyla ilgili yapilan literatiir ¢aligmasina gore, kavram imaji konusu ilk defa 80°1i yillarda
Vinner, Tall ve Hershkowitz tarafindan ¢aligilmigtir. Giilkilik (2008) yiiksek lisans tez ¢alismasinda
bazi geometrik kavramlara ait kavram imajlar1 konusu iizerine fenomenografik bir inceleme yapmustir.
Bunun diginda prizma, piramit, silindir, koni ve kiire gibi kavramlara ait imajlar Avgoren (2011)
tarafindan; bazi matematiksel tanimlar (Soganci, 2006); parabol (Shriki & David, 2001); denklem
(Attorps, 2006) ve periyot (Shama, 1998; Dormolen & Zaslavsky, 2003) gibi bazi matematiksel
kavramlara iliskin imajlarinin belirlenmesi iizerine ¢alisnuslardir. Ogrencilerin geometriyle ilgili sahip
oldugu bilgi, beceri ve diisiinme diizeyleri incelendiginde geometrideki konulara yonelik kavramsal
bilgiye yeterince sahip olmadiklar1 goriilmektedir (Toluk vd. 2002; Ergiin 2010 Tiirniikli vd., 2012) .
Bununla beraber 6zellikle gember ve elips konusunun nasil algilandigini, bu kavramlarin ve kavramlar
arasindaki iligkilerin nasil algilandigina dair ortadgretim diizeyindeki 6grenciler {izerinde incelenen
herhangi bir ¢alismaya rastlanmamigtir. Kavram imajlari ile ilgili bir¢cok ¢alisma yapilmasina ragmen,
geometri 6gretiminin igerisinde geometrik kavramlarla ilgili yeterli sayida arastirma bulunmamaktadir.
Bu kavramlar1 inceleyen matematik alaninda g¢aligmalarin olmayis1 ve kavramsal bilgilerle ilgili
literatiiriin eksikligi diistiniilmiisve yapilan degerlendirmeler bizi bu ¢alismaya yonlendirmistir ve elips
ve ¢ember kavramlara ait kavram imajlar1 belirlenmeye ¢alisilmistir.

3. Metod

Aragtirma da veri baglaminda, agirlikli olarak nicel olmakla beraber destekleyici olmasi bakimindan,
nitel aragtirma yontemlerinden de yararlanilarak karma yontem kullanilmistir. Balc1 (2009) tarafindan
karma yOntem, arastirmacinin yapmis oldugu arastirmanin her asamasi boyunca hem nicel hem de
nitel arastirma yaklagimlarimin birlikte kullanilmasi seklinde tamimlanmaktadir. Y6ntemin
secilmesindeki temel neden katilimcilariin konik kesitleri konusuna ait kavram imajlarini olugturma
durumunda nicel ve nitel yontemlerle detaylica ortaya koyabilmektir. Veriler ortadgretim 12. Sif
Ogrencisi olan 20 Ogrenciden toplanmustir. Boylelikle, calismada Ogrenciler tarafindan olusturulan
kavram imajlar ve iliskisel kavram imajlarinin incelenmesi hedeflenmistir.

4. Bulgular

Katilimeilarin konik kesitlerinden biri olan ¢ember kavramu ile ilgili sahip olduklar1 kavram imajlarini
incelemek amaciyla sorulan ilk soruya verilen yanitlar Tablo 1’deki gibidir.

Tablo 1 Ogrencilerin Cember Konusu Hakkinda Sahip Olduklari Kavram Imajlarima iliskin ifadelerinin Dagilimi

Alt Temalar Frekans (f) Yiizde (%)
Diizlemde sabit noktaya esit uzakliktaki noktalarin kiimesidir. 14 70

1 derecelik agilarin 360 derece yan yana gelmesiyle olusan i¢i bos 1 5
dairedir.

Yarigapr v olan dairedir. 1

I¢i bos diizgiin yuvarlaklardir.
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Yuvarlagin él¢iistidiir. 1 5
Belirli bir noktanin 360 dereceye olan esit uzakliklarinin ¢izilmesi 1 5
Simit benzeri sekildir. 1 5
Toplam 20 100.0

Arastirmaya katilan 12. Simif 6grencilerinin biiyiik ¢ogunlugu ¢ember kavraminin tanimini vermistir.
Kavramin tanimi kavramin anlasilmasina yardimci olmaktadir, kavram imajinin sekillenmesine firsat
vermektedir. Vinner (1991)’a gore anlamak, kavram imajina sahip olmakla gerceklesir bilmek ise
tamimin yeri geldiginde uygulamasini yapabilmek seklinde ifade edilmektedir. Giinliik hayatta ¢ok
karsilagilan kavram olan ¢ember kavramina ait Ogrencilerin kafasinda farkli kavram imajlarinin
olugmasi beklenmesine ragmen biiylik ¢ogunlugun tanimi vermis olmasi anlamli bir sekilde kavramin
ogrenilmedigini gostermektedir. Ogrencilerin kiiciik bir kismu1 gember kavramu ile ilgili olarak i¢i bos ve
yuvarlak kavram imajlarini igeren farkli temalarla karsimiza ¢ikmugtir. ’Simit benzeri sekildir. <’imajindan
anlagilacag1 tlizere, ogrencilerin burada cember kavramindan degil; halka kavramindan bahsettigi
goriilmektedir. Ogrencilerin yiizde 5’i ise gember kavramina iliskin “1 derecelik agilarm 360 derece yan
yana gelmesiyle olusan i¢i bos dairedir.” imajma sahiptir. Genel anlamda 6grenciler alt temalarda verilen
imajlara bakildiginda ¢ember kavramina ait tam olarak bir imaj gelistirememislerdir. Bunun sebebi olarak
12. Simif 6grencilerinin smava yonelik sonuca odakli test teknigi ile ezberci ¢alismaya yoneldiklerinden
kavramlarin anlamlari {izerine diisiinmemeleri gosterilebilir.

Tablo 2 Ogrencilerin Elips Konusu Hakkinda Sahip Olduklar1 Kavram imajlarima iliskin ifadelerinin Dagilim

Alt Temalar Frekans (f) Yiizde (%)
Sabit noktaya olan uzakligin sabit dogruya uzakligina orani 1 den kiigiik 7 35
olan noktalar kiimesidir.

Cemberin iistten basilmis halidir. 8 40
Amerikan futbol topudur. 1 5
Sabit bir noktaya verilen dogruya uzakliktir. 1 5
Eksenlerde ki esit noktalarin birlegimidir. 1 5
Hiperboliin artili denklemidir. 2 10
Toplam 20 100.0

Elips konusu hakkinda sahip olduklar1 kavram imajlarina iliskin ifadeler incelendiginde 6grencilerin
yiizde 35’nin imaj olarak *Sabit noktaya olan uzakligin sabit dogruya uzakligina orani 1 den kiigiik
olan noktalar kiimesidir.” formal tanimini kullandiklar1 goriilmektedir. ’Amerikan futbol topudur.”
Imaji 6grencilerde geometrik modellerin kavram imaji iizerindeki etkisinin inkar edilemeyecegini
gostermektedir. Ancak bu kavram bilgisi kavrami anlamaya yeterli olmamaktadir. Baz1 6grenciler elipsin
kavram imajini, elipsin geometrik Ozelliklerini kullanarak olusturmaya ¢alismigtir. Arastirmaya
katilanlarin yariya yakini ise elips kavrami hakkinda “Cemberin iistten basilmis halidir.”” ifadesini
kullanmistir. Ogrencilerin bir kismi (%5) ise elips kavram imajina ait ydneltilen soruya elipsin
diizlemdeki goriintiisiine iligkin bir imaj gelistirerek ‘’Eksenlerdeki esit noktalarin birlesimidir.”
cevabim1 vermistir. Ogrencilerin %10 u ise elips kavram imajin1 gelistirirken elips denklemi ile
hiperbol denklemini iligkilendirerek olusturmustur. Kavram imajlar1 6zellikle geometrik kavramlara ait
imajlarin gergeklestirilmesinde formal tanim ve cebirsel ifadenin disinda gorsel olarak modellemenin
daha etkili oldugu aciktir. Ogrencilerin ¢ogunlugunda geometrik kavramlara ait imajlar gorsel
modeller ile ortiismektedir.

Kavramlar arasindaki iliskilerin farkina varilmasi, bunlarin kavram imajin1 olusturmada etkili olmasi
nedeniyle 6grencilere arastirma kapsaminda “’Elips ile gember kavrami iliskisinden ne anliyorsunuz”
sorusu ile kavramlar arasindaki iliskilerin kavram imajina etkisi ortaya ¢ikarilmistir. Tablo 3 te bu
soruya ait cevaplar alt temalara ayrilarak incelenmistir.

Tablo 3 Ogrencilerin iliskisel Kavramlar Olan Elips ve Cember Hakkindaki ifadelerinin Dagilimi

Alt Temalar Frekans (f) Yiizde (%)
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Elips cemberin iistten basilmis halidir. 8 40
Cemberde noktalar merkeze esit uzaklikta ama elipste esit degildir. 5 25
Elips ovaldir, cember yuvarlaktir. 3 15
Cemberde odak yoktur, elipste vardir. 2 10
Elipste cap farkli gemberde ¢ap ayni 2 10

Toplam 20 100.0

Bireyin mevcut olan farkli bir kavrama ait imaj ile baglanti kurmasi, yeni bir kavram imajmin
olusturmasina yardimer olmaktadir. Bu noktada geometrik kavramlarin bir digeriyle olan iligkisinin
kavram imajmi gelistirmede 6nemi yadsinamaz bir unsurdur. Bu kapsamda &grencilere sunulan
arastirma sorusuna verilen cevaplar incelendiginde 6grencilerin elips ve ¢cember kavramlar1 arasindaki
iligkileri geometrik 6zelliklere dayanarak ifade ettikleri goriilmektedir.

Elips ile cember kavram imajlarinin bu iki kavram arasindaki iliskisel kavram imajina etkisi Tablo 4 te
ogrencilerin bir kisminin verdigi cevaplar ele alinarak incelenmistir.

Tablo 4 Elips ve Cember ile Ilgili Iliskisel Kavram Imajlarina Ait Baz1 Ogrencilerin Ifadeleri

Ogrenci Cember Kavram imaji Elips Kavram imaji iliskisel Kavram imaj

Kodu

01 Bir noktaya esit uzakliktaki Cemberin biraz daha Elips ¢emberin daha basik
noktalar kiimesi basik olamdir halidir

02 1 derecelik acilarin 360 derece Hiperboliin artili Elips ¢emberin daha basik
yan yana gelmesiyle olusan i¢ci  denklemidir halidir
bos dairedir

03 Belirli  bir noktanin 360 Cemberin {istten Cemberde noktalar merkeze esit
dereceye olan esit uzakliklarinin  bastirilmig halidir. uzaklikta ama elipste esit
cizilmesi degildir.

04 Diizlemde sabit noktaya esit Cemberin {istten basilmig Elips ¢emberin {istten basilmis
uzakliktaki noktalarin  halidir. halidir
kiimesidir.

Iliskisel kavram imajinin, bir kavram imajimi olustururken farkli kavram imajlarindan yardim alarak
gerceklestirildigini ifade etmistik. Tablodan da goriildiigii {izere O1, O3 ve O4 kodlu 6grenciler elips
kavram imajin1 olustururken ¢ember kavram imajindan destek alarak, iligkilendirilmis kavram imajin1
elde etmislerdir. O2 kodlu 6grenci de elips kavram imajini farkli kavram imajlar1 ile iligkilendirerek
gergeklestirmistir. Bu 6grenci elips kavram imajini hiperbol kavramu ile iligkilendirmustir. Fakat
cember kavram imajini ise bu dort 6grenci kendine 6zgii gember 6zelligi ile ifade etmislerdir. Her bir
Ogrencinin ¢cember ve elips kavramlarina ait imajlar1 farkli olmasina ragmen iliskisel kavram imajina
sahip oldugu tablodan goériilmektedir.

4, Sonuclar

Arastirmada elde edilen bulgular sonucunda ¢ember ve elips hakkindaki kavram imajlar1 konusunda
genel olarak Ogrencilerin zihinlerindeki cisimlere ait Ozelikleri sdyledikleri goriilmektedir.

Kavramlara ait se¢ici 6zelliklerin yaninda dgrencilerin kavramlari iligskilendirerek imajlar1 olusturmasi
calismanin dikkat ¢eken noktasidir. Bununla birlikte 6grencilerin kavram imaji1 olugsmasi konusunda
etkileyen faktorlerin oldugu ve bu faktorlerin kavram imajimi sekillendirdigi sonucuna ulasilmistir.
Ogrencilerin ¢ogunlugunda geometrik kavramlara ait imajlarin olusmasinda gorsel temsiller 6n plana
¢tkmaktadir. Kavram imajlar1 olusumunda 6grencilerin kavram ile ilgili formal veya gorsel her tiirlii
bilgiden faydalanmaya ¢aligmakta oldugu goriilmektedir. Formal tanim 6zellikle geometrik kavramlara
ait imaj1 gergeklestirilmesinde gorsellikten daha az etkili olmaktadir. Bununla birlikte iliskili ve
iligkisiz nitelikler de kavram imaji1 olusmasinda 6nemli rol oynamaktadir. Kavram imajinin kisisel
yasanmigliklarin etkisi ile de olustugu bulgular kismindan goriilmektedir. Geometrik kavramlara
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iligkin imaj olusmasinda Ogrenciler ¢evresel faktorlerden de etkilenmektedirler. Cevrelerinde ¢ok
karsilasilan kavram olan ¢ember ve elips kavramlarina ait ogrencilerin kafasinda farkli kavram
imajlarinin olusmas1 beklenmektedir. Fakat istenilen sonu¢ elde edilememisti. Bu durum da
egitimcinin kavramlari aktarirken giinliik hayatla iliskilendirmesinde eksikligi olarak yorumlanabilir.

5. Oneriler

Kavramlarin 6zelliklerine ait bilgiler tam olarak 6grencilere verilmeden 6nce pratik yoldan sonuca
ulagsma araci olan formiillerin verilmesi ve dolayisiyla ezbere dayali egitim sisteminin kullanilmasi
ogrencilerde bir 6n yargi ve konuya ait farkli algilar olusturmaktadir. Ogretmenler kavramlari
Ogretirken 6grencilere hazir kavram tanimimi vermek yerine diisiinmelerini saglayarak, hangi islemi
neden yaptiklarini agiklayarak anlamalarma imkan vererek zihinlerinde bir imaj olusturmalarina
rehberlik etmelidirler. Ancak bu sekilde kalict 6grenme gergeklestirilmis olur. Fakat tablolardan da
goriilecegi tlizere elips ve c¢ember kavramlarina ait imajlar kavramlarin anlamli bir sekilde
Ogrenilmedigini gostermektedir. Bundan dolay1 6gretmenlerin ders esnasinda gorsel gesitliligi ve
orneklendirmeleri artirmalar1 6grencilerin aktif bir sekilde derse katilmalarinin saglanmasi onlarin
diistinmelerine ve kavram imaj1 olusturmalarina yardimci olacaktir.
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Abstract

In this study, a comparision of beta4 and polynomial log-linear presmoothing and cubic spline
postsmoothing methods was made. In the study, a total of 749 data from booklet 4 and 10 of The
Programme for International Student Assessment (PISA) 2012 mathematics literacy test was used. In order
to equate the two test forms with descriptive research study, "common item nonequivalent groups design
(NEAT)" was used. Equating conditions before starting equating and smoothing were tested and found to
comply with data for equating. As a result of study, postsmoothing method of S = 0.01, beta4 and
polynomial log-linear for the C=4 presmoothing methods were found to be optimal. Furthermore, results
obtained from S = 0.01 cubic spline postsmoothing, beta4 and C=4 polynomial log-linear presmoothing
methods were given. In the result of weighted mean squared error (WMSE), polynomial log-linear
presmoothing method for C=4 was found to be the most suitable smoothing method in these data.

Keywords: Test equating, Postsmoothing, Presmoothing, Beta4

1. Introduction

Scores on tests often are used as one piece of information in making important decisions. Some of
these decisions focus at the individual level, such as when a student decides which college to attend or
on a course in which to enroll. For other decisions the focus is more at an institutional level. For
example, an agency or institution might need to decide what test score is required to certify individuals
for a profession or to admit students into a college, university, or the military. Still other decisions are
made at the public policy level, such as addressing what can be done to improve education in the
United States and how changes in educational practice can be evaluated. Regardless of the type of
decision that is to be made, it should be based on the most accurate information possible: All other
things being equal, the more accurate the information, the better the decision (Kolen ve Brennan, 2014:
p. 1.

Since important decisions were taken in the implementation of different forms that measure the same
structure can be possible because of security reasons in tests. Examinees can be tested by comparing
different forms in which they have taken at different times. Unit systems of these forms may be
different from each other and therefore should not be used interchangeably. At this point, there is a
need for test equating. Test equating is the process of converting the unit system of a test form to other
form of unit testing system (Angoff, 1971).

The use of different test forms on different test dates leads to another concern: the forms might differ
somewhat in difficulty. Equating is a statistical process that is used to adjust scores on test forms so
that scores on the forms can be used interchangeably. Equating adjusts for differences in difficulty
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among forms that are built to be similar in difficulty and content (Kolen ve Brennan, 2014: p. 2).

Smoothing methods have been developed that produce estimates of the empirical distributions and the
equipercentile relationship which will have the smoothness property that is characteristic of the
population. In turn, it is hoped that the resulting estimates will be more precise than the unsmoothed
relationships (Kolen ve Brennan, 2014: p. 64). Thus, distribution is proposed by using an appropriate
smoothing method when distribution doesn’t show smoothing feature. Presmoothing methods involve
smoothing the score distributions for the two test forms to be equated before equipercentile equating is
performed. Postsmoothing methods involve smoothing the equipercentile equating function produced
from the unsmoothed score distributions. Both presmoothing and postsmoothing methods have been
found to reduce equating error as compared with unsmoothed equipercentile equating (Hanson, Zeng,
& Colton, 1994: p. 1).

Presmoothing is defined as the process of smoothing the observed score frequency distributions prior
to equating. Postsmoothing is defined as the process of smoothing the equipercentile points after
equating. The common intent of both smoothing methods is to remove small sample-dependent
fluctuations from the nonsmoothed equatings so that the small-sample equatings will more nearly
approximate the asymptotic equatings, or those which would result from the use of samples so large
that the sample-dependent errors approach zero (Fairbank, 1987: p. 246).

Thus, when using a smoothing method, total error in equating is the sum of random error and
systematic error components. Smoothing methods are designed to produce smooth functions which
contain less random error than that for unsmoothed equipercentile equating. However, smoothing
methods can introduce systematic error. The intent in using a smoothing method is for the increase in
systematic error to be more than offset by the decrease in random error. Then the total error using the
smoothing method is less than that for the unsmoothed equivalents (Kolen ve Brennan, 2014: p. 68).

2. Review of Literature

When the literature is analyzed, it is seen that there are many research in Turkey about equating.
However, when they are analyzed, there is only one that includes smoothing in test equating (Tan,
2015). When foreign literature is analyzed, many research can be found about smoothing in equating
(Cui & Kolen, 2009; Fairbank, 1987; Hanson, 1991; Kolen, 1984; Kolen, 1991; Liu, 2011; Liu, Moses,
& Low, 2009; Hanson, Zeng, & Colton, 1994;. Moses & Liu, 2011).

Aim

In this study, postsmothing and presmoothing operation is carried out for the scores of PISA 2012
Turkey sample mathematics literacy test obtained under common item nonequivalent groups design
with equipercentile equating method and decided that which smoothing method is the most suitable.
For this purpose, answers to the following questions are sought :

What are the scores obtained from scores of 4th and 10th booklets of PISA 2012 mathematics literacy
test under common item nonequivalent groups design in result of cubic spline postsmoothing and

beta4 and log-linear pre-smoothing in equating with equipercentile equating method?

Which is the most appropriate method among beta4, log-linear presmoothing and cubic spline methods
postsmoothing in the smoothing of these tests used in the equalization of the scores obtained from 4th
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and 10th booklets of PISA 2012 mathematics literacy test?

3. Methodology
The Type of Research

This study is a descriptive study by comparing pre and post smoothing methods in test equating. The
case discussed in the descriptive study is defined as precisely and carefully as possible (Biiytikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2009, p. 21).

Research Group

Only mathematics literacy cognitive research data of PISA 2012 study is used within the scope of the
research. Among 13 booklets applied to PISA Turkey sample, the study is carried out on the data in
booklet 4 (B4) and booklet 10 (B10) consisting of 36 questions with 12 common items. Booklet 4 has
been applied to 379 people, while booklet 10 has been applied to 370 people.

Analysis of Data

The data analysis was completed in six steps. In the first step, the descriptive statistics of PISA 2012
math literacy test are calculated; in the second step, whether or not the test provided the assumption of
equating methods was examined; in the third step, the scores were equated using equipercentile design;
in the fourth step, Cubic-spline postsmoothing method was applied to equated scores and in the fifth
step, Log-linear presmoothing method was applied to the scores and then equating was done. Lastly,
weighted mean squared error (WMSE) for each methods was calculated.

Table 1. Descriptive Statistics Of Booklet 10 And Booklet 4

Booklet K N X Sx KR-20 p  Skewness Kurtosis

Booklet 4 36 379 13,6359 7,50339 0.379  0.632 -0.545
0,912

Booklet 10 36 370 14,3135 7,62353 0913 0398 0.547 -0.458

Descriptive statistics of 4th and 10th booklets are given in table 1. At this stage the equating
conditions, that is, measuring one and the same structure, similar reliability, the average difficulty
and properties of having an average are tested.

Table 2. Tetrachoric Factor Analysis Results for Booklet 4 and 10

Booklet 4 Booklet 10
Factor Eigenvalues E.VR. (%) Eigenvalues E.VR. (%)
1 8,884 24,679 8,816 24,490
2 1,764 4,901 1,670 4,640

According to data in table 2, eigenvalues and explained variance ratios (E.V.R.) of both two tests
and combined test have very close values as a result of tetrachonic factor analysis on booklet 4 and
booklet 10 subtests results. These eigenvalues and explained variance ratios show a sharp decline
after the 1st factor and there is at least five-fold difference between the 1st and 2nd factor in terms
of E.V.R. and eigenvalues.
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Table 3. A Comparison of The Reliability of Booklet 4 and 10

Booklet KR-20 Zr Z
Booklet 4 0,912 1,53928414 -0,081
Booklet 10 0,913 1,545259925

As result of Fischer Z statistics, it is seen that there is not a significant difference between the
reliabilities of subtests of booklet 4 and 10 in .05 significance level. These results suggest that subtests
which are desired to be equated satisfy the condition to have the equal reliability.

Table 4. Comparison of Average Difficulty For Booklet 4 and Booklet 10

Booklet X K p t p
Booklet 4 13,6359 36 0.379 -,362 ,718
Booklet 10 14,3135 36 0.398

When ratio test results in table 4 are analyzed, it is seen with ratio test that there is not a significant
difference in .05 level of significance between the average difficulties of booklet 4 and booklet 10
mathematics literacy subtests. These results suggest that subtests which are desired to be equated
satisfy the condition to have the equal average difficulties.

Table 5. Average Difference Between Booklet 4 and 10

X Std. df t p
Booklet N Deviaton
Booklet 4 13,6359 379 7,50339 747 -1,226 221
Booklet 10
14,3135 370 7,62353

When table 5 is examined, there is not a significant difference between the means of booklet 4 and booklet

10 (p>0.05).
All these results show that PISA 2012 mathematics literacy Turkey sample is suitable for test equating.

4. Results

In this section, scores obtained in result of cubic spline postsmoothing and log-linear presmoothing of
the points of 4th and 10th booklets of PISA 2012 mathematics literacy test are given. Then in the
framework of second sub-problem, WMSE values are calculated to find out the most appropriate
smoothing method.

Table 6. Raw Score Moments for Postsmoothing

Test Form Mean Standart Error Skewness Kurtosis
FormY (K10): 14,3135 7,6132 0.5471 2,5415
Form X (K4): 13,6359 7,4935 0.6325 2,4548
Form X Form Y o6l¢egine dontistiiriiliiyor Form X equated to form Y scale

Unsmth: 14,3161 7,6053 0.5501 2,5401
S=0.01: 14.3168* 7.6117* 0.5472%* 2.5425%
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S=0.05: 14,3213 7,6195 0.5462 2,5446
S=0.10: 14,3304 7,6217 0.5428 2,5346
S5=0.20: 14,3390 7,6290 0.5373 2,5021
S=0.30: 14,3329 7,6507 0.5354 2,4541
S=0.40: 14,3173 7,6821 0.5384 2,4137
S5=0.50: 14,2937 7,7210 0.5475 2,3862
S=0.75: 14,2093 7,7845 0.5912 2,3912
S=1.00: 14,1467 7,7962 0.6249 2,4268
Linear: 14,3135 7,6132 0.6325 2,4548

* Indicates moment closest to Form Y moment among smoothed estimates

Moments of smoothed scores should not differ much from not smoothed scores so that smoothing can
be enough. S parameter corresponding with this condition is shown with * and is chosen 0,01 for this
data set.

Table 7. Moments and Fit Statistics for Presmoothing For Form Y (B10)

Standart
Method Mean  Error Skewness Kurtosis Ki-kare df Difference
(alpha= 1,02;beta= 2,22;lower=
Betad  14,31351 7,613223 0,547142 2,516243 37,389 33 0,12;upper= 1,00)
Log-linear
C=12 1431352 7,613225 0,547143 2,541514 27,289 24
C=11  14,31351 7,613223 0,547142 2,541513 27,289 25 0
C=10 14,31352 7,613233 0,547145 2,541519 27,423 26 0,134
C=9 14,31353 7,613242 0,547147 2,541526 32,351 27 4,928
C=8 14,31351 7,613223 0,547142 2,541513 33,967 28 1,616
c=7 14,31351 7,613223 0,547142 2,541513 34,268 29 0,301
C=6 14,31353 7,613243 0,547147 2,541523 34,842 30 0,574
C=5 14,31352 7,613226 0,547143 2,541514 38,24 31 3,398
C=4 14,31351 7,613224 0,547142 2,541513 38,496 32 0,256
C=3 14,31351 7,613224 0,547142 2,926015 54,371 33 15,875
Cc=2 14,31351 7,613223 0,270434 2,533594 66,271 34 11,9

C=1 14,31351 10,29125 0,422402 2,046055 170,339 35 104,068

Table 8. Moments and Fit Statistics for Presmoothing For Form X (B4)

Standart
Method Mean Error Skewness Kurtosis Ki-kare df Difference

(alpha=  0,57;beta=  1,28;lower=
Betad 13,63588 7,493489 0,632473 2,454809 31,965 32 0,16;upper= 0,87)

Log-linear
C=12 13,63588 7,493489 0,632473 2,454809 28,04 24
C=11 13,63588 7,493491 0,632473 2,45481 28,292 25 0,252

248



The 1* International Conference on Studies in Education (ICOSEDU’2016)
Octaber, 14 — 16, 2016, Barcelona-SPAIN

C=10  13,63589 7,493492 0,632474 2454811 28294 26 0,002
C=9  13,63588 7,493489 0,632473 2,454809 28,655 27 0,362
C=8  13,63588 7,493489 0,632473 2,454809 29275 28 0,619
C=7  13,63580 7,493497 0,632475 2,454815 29346 29 0,072
C=6 13,6359 7493512 0,632479 2,454827 30315 30 0,968
C=5  13,63580 7,493492 0,632474 2454811 30479 31 0,165
C=4 13,6359 7493509 0,632476 2,454816 33,59 32 3,111
C=3  13,63588 7.49349 0,632473 3,106296 79,696 33 46,106
C=2  13,63588 7,493495 0,320207 2,578899 94,378 34 14,682
C=1  13,63588 10,13441 0,503678 2,151648 198,345 35 103,967

Selection of C is important when log-linear presmoothing method is used. Proper distribution can be
compared with experimental distribution in a subjective manner, because this method uses log-linear
model. Statistical methods developed to assess the appropriateness of these models can also be used.
In this process, the likelihood ratio chi-square goodness of fit index statistics can be calculated for
each C and meaningfulness can be tested. Difference statistics chi- square C-chi square C+1 degree of
freedom in finding C value, the meaningful difference shows that C+1 parameter develops model fit
according to C parameter. Chi-square difference is considered <3.84 from the table and concluded that
it is the most appropriate smoothing for C=4.

Table 9. Raw-To-Raw Score Conversions for Postsmoothing and Presmoothing

Form Y (B10) equivalent using equating method

X Score (B4)  Standart Error  Unsmoothed S=0,01 Betad C=4

0 1,963 0 -0,106 -0,22543 -0,25836
1 0,3855 0,744 0,682 0,76292 0,58865
2 0,2989 1,563 1,469 1,77445 1,61673
3 0,4899 2,191 2,247 2,82022 2,7365

4 0,8012 3,868 3,8 3,91132 3,90798
5 0,512 5,311 5,263 5,05483 5,10633
6 0,4122 6,311 6,365 6,24796 6,31276
7 0,5189 7,601 7,548 7,47349 7,51144
8 0,4944 8,649 8,653 8,70453 8,68715
9 0,6337 9,894 9,91 9,91185 9,84989
10 0,8231 11,207 11,133 11,06519 10,98781
11 0,5766 12,082 12,07 12,15437 12,09201
12 0,8363 12,875 12,974 13,18466 13,1565
13 1,3382 14,16 14,2 14,16808 14,17822
14 0,633 15,535 15,431 15,11721 15,15695
15 0,6158 16,278 16,406 16,04259 16,09527
16 0,8418 17,561 17,471 16,95237 16,99858
17 0,815 18,342 18,244 17,85291 17,87499
18 0,5932 18,772 18,752 18,7494 18,7349
19 0,5778 19,114 19,191 19,64646 19,59047
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20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36

1,03

0,8338
0,7827
1,9075
1,2613
1,0274
1,2632
0,9413
1,0775
1,0586
0,9317
1,5934
0,5986
0,4411
1,3788
0,8447
0,0001

19,597
20,524
21,275
23,166
24,802
25,744
26,631
27,871
29,376
30,809
31,42
32,315
32,896
33,262
34,524
35,012
36

19,732
20,449
21,4
23,067
24,659
25,743
26,719
27,905
29,415
30,683
31,519
32,232
32,85
33,433
34,309
35,185
36,062

20,54852
21,46306
22,39511
23,34624
24,32204
2532871
26,37278
27,45999
28,60696
29,81253
31,05557
32,30105
33,49567
34,62974
35,52957
36,28252
36,47548

20,45756
21,34991
22,27319
23,23722
24,2486

25,30953
26,41697
27,56945
28,76528
29,98157
31,19865
32,39289
33,55621
34,6623

35,54584
36,2145

36,44707

What is striking in table 9 is that equalized and smoothed points of the raw score 0 coincide with low

points. The reason for this is that the frequency observed for the raw score is 0. Comparisons regarding

the errors of the raw score, equated and smoothed scores are seen more clearly in Figure 1, 2 and 3.

7
X

Raw Score Form X

—o— |dentity

—— Unsmoothed
$=0.01
Standart Error

--=%-+- Standart Error

Figure 1. Raw-to-raw equivalents for postsmoothing for S=0.01

Considering the graph in Figure 1, it is seen that values obtained in cubic spline postsmoothing,

equivalent points are smooth enough and almost all points are included in standard error band. Hence,

the S parameter value for postsmoothed equipercentile equating method is chosen as 0.01.
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Raw Score Form X

Figure 2. Raw-to-raw score equivalents for Beta4

When considering the graph in Figure 2, it is seen that values obtained in presmoothing for Beta4, the
equivalent points are smooth enough and almost all points are included in standard error band.

@ |dentity
=== unsmoothed

sseeee +Spo
ssssss -Seo

=@ Log linear C=4

Raw Score Form X

Sekil 3. Raw-to-raw score equivalents for presmoothing C=4

Regarding the graph in Figure 3, it is seen that values obtained in polynomial log-linear presmoothing
for C=4, equivalent points are smooth enough and almost all points are included in standard error band.
In addition; when chi-square values are examined, C=4 is seen as the most appropriate level for
polynomial log-linear presmoothing .
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WMSE values that give weighted error square means in determining which method is the most
appropriate among Beta4, log-linear presmoothing and cubic spline postsmoothing in smoothing the
scores of 4th and 10th booklets of PISA 2012 mathematics literacy test are given in table 10.

Table 10. WMSE Values for Smoothing and Unsmooting Methods

Smoothing Methods WMSE

Equipercentile Equating

0,014988
Cubic Spline Postsmoothing S=0.01 0,014669
Beta4 0,011558
Polynomial Log-lineer Presmoothing C=4 0,011535

When table 10 is analyzed, WMSE value is found to be more in case of not smoothed equipercentile
equating. It is concluded that smoothing should be made for this data set. Polynomial log-linear C=4
has the least error with WMSE=0,0115, then Beta4 method with WMSE=0,0116 and cubic spline
postsmoothing with WMSE=0,0147. It is concluded through this finding that the most appropriate
method for C=4 level is polynomial log-linear presmoothing for these data.

5. Discussion and Conclusion

In this study, it is aimed to compare beta4, polynomial log-linear presmoothing and cubic spline
postsmoothing methods by using smoothing methods in equipercentile equating. In the study obtained
from these data, scores are gained for S=0.01 from postsmoothing methods and beta4 and C=4 from
presmoothing methods. It should be noted that this may vary in each study.

In this paper, it is found that the most suitable method is polynomial log-linear presmoothing for C=4
when WMSE values that gives weighted error square means are analyzed in determining whether
beta4 and polynomial log-linear presmoothing or cubic spline postsmoothing method is suitable. These
findings supports the results obtained from the study conducted by Hanson, Zeng and Colton (1994)
between presmoothing and postsmoothing methods. In addition, it is found that scores equipercentile
equated with not smoothed have the highest WMSE values. This finding is an indicator that smoothing
reduces errors, that is, there is a smoothing need for these data. Briefly, three smoothing methods used
in this study shows less random error than not smoothed equipercentile equating consistent with the
literature (Fairbank, 1987; Hanson, 1991; Kolen, 1984; Kolen, 1991; Hanson, Zeng, & Colton, 1994;
Tan, 2015).
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TEMEL EGIiTIMDEN ORTAOGRETIME GECIS (TEOG) SISTEMi HAKKINDA
ORTAOKUL OGRETMENLERININ GORUSLERI
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Ozet

Bu calismada Temel Egitimden Ortadgretime Gegis (TEOG) sistemine yonelik ortaokul dgretmenlerinin
goriislerinin arastirilmast amaglanmistiv. Arastirmada karma arastirma desenlerinden zenginlestirilmig
desen (triangulation design)kullanilmistir. Arastirmada nitel ve nicel veriler es zamanli toplanmigtir. Nitel
veriler TEOG smavinda alanlarindan soru c¢ikan ortaokul dgretmenlerine yapilandirilmis goriisme
yapilarak ve nicel veriler ise “Temel Egitimden Ortadgretime Gegis Sinav Sistemi Degerlendirme Anketi”
uygulanarak toplanmistir. Nicel verilerde 111 kisiye, nitel verilerde de TEOG ‘ta soru ¢ikan her brangtan bir
ogretmene toplam alti 6gretmene ulasiimistir. Arastirmanin i¢ ve dis gecerligi ve giivenirligi icin uzman
goriisii, derinlik odaklr veri toplama, ayrintili betimleme, amag¢li drnekleme, teyit incelemesi yapilmis ve
kodlayicilar arast kappa katsayist incelenmistir. Arastirmaya katilan 6gretmenlerden 66 51 yani %59,5 'u
TEOG sisteminin diizeltilmesi gerektigini belirtmistir. Arastirma sonucunda ortaokul égretmenlerinin biiyiik
bir kismi TEOG sisteminin dgrencinin derse motivasyonunu korumasi ve dgrencinin ders devamsizliklarin
azaltmak icin TEOG swnaviarmizin 2. Sinav yerine her donemin biitiin konularmi kapsayan son sinav
olarak yeniden diizenlenmesi gerektigini belirtmisti. Ayrica TEOG sisteminin iki doneme yayilmasi ve
bunun dgrenci kaygisint azaltmas: yoniinden giiclii, her dersi kapsamamasi ve ilk teog smavinin az
kazanimi kapsamasi yoniinden zayif yonlerinin oldugunu belirtmislerdir.

Anahtar kelimeler: Sinav Sistemi, TEOG, ngretmen goriisii

SECONDARY SCHOOL TEACHERS’ VIEWS ABOUT TRANSITION SYSTEM
FROM PRIMARY EDUCATION TO HIGH SCHOOL EDUCATION

Abstract

This study aimed to investigate the views of secondary school teachers for the the transition from primary
education to secondary education (TEOG) system. Triangulation design of mixed research designs are
used in this research. Qualitative and quantitative data in the study were collected concurrently.
Qualitative data were collected with structured interview questions applying secondary school teachers
who have questions from their branches in the TEOG exam and the quantitative data were collected via
TEOG system Evaluation Survey. The survey was realized by 111 secondary school teachers and for
qualitative data we discuss with the teachers from each brances from TEOG exam. Expert opinions for the
research were taken, depth-oriented data collection, detailed description, purposeful sampling,
confirmation examination were done and kappa coefficient between encoders was investigated for internal
and external validity and reliability of the research. %59.5 of total participants 66 teachers participated in
the study stated that the TEOG system should be revised. The results of a large part of secondary school
teachers’ views, TEOG system provided protection of students’ motivation, on the other hand TEOG system
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must be revised in order to reduce course abseenteeism, exams must be required reorganization as last
exam covering all subjects instead of second exam in each period. Furthermore spreading of TEOG system
two periods is powerful in terms of reducing the students’ anxiety, but TEOG system do not cover of each
course and in terms of coverage of the first TEOG exam is less recovery test that points are weaknesses.

Keywords: Testing System, TEOG, Teachers’ opinion

1. Giris

Iyi bir liseye yerlesmek, ileride iyi bir iiniversiteye yerlesmenin ve istenilen meslege sahip olmanin
gostergelerindendir. Gegmisten giiniimiize ortadgretime gegis sinavlari yillar icinde degismistir. 1997
ile 2005 aras1 Lise Giris Sinavi (LGS) adi altinda yiirtitiilmiis, 2005 ile 2008 arasinda adi1 Ortadgretim
Kurumlar1 Ogrenci Se¢gme ve Yerlestirme Sinavi (OKS) olarak degistirilmistir. 2008-2013 yillari
arasinda alti ve yedinci simnifta Seviye Belirleme Sinavi (SBS) yapilmaya baglanmistir. Son olarak
ogrenci, 6gretmen ve okul iliskisini giiclendirmek, basar1 degerlendirmesini stirece yaymak, egitim
stirecinde Ogretmenlerin ve okulun roliinii daha etkin kilmak, iilke ¢capinda miifredatin es zamanl
uygulanmasini  saglamak, O6gretmenin mesleki performansim1 artirmak, Ogrencilerin okula
devamsizligini en aza indirmek, okul dis1 egitim kurumlarina yonelik ihtiyaci azaltmak, telafi imkan
saglayarak tek sinavdan kaynaklanan olumsuzluklar1 azaltmak, smnav kaygisini siirece yayarak
azaltmak, 6grenci kazanimlarini objektif bir sekilde izlemek ve degerlendirmek, orta ve uzun vadede
ders dis1 sosyal, kiiltiirel, sanatsal ve sportif etkinlikleri degerlendirmek amaclarini gergeklestirmek
icin Milli Egitim Bakanligi, 2013-2014 egitim 6gretim yilinda 8.siniflar1 kapsayan “Temel Egitimden
Ortadgretime Gegis Sistemi” ni uygulamaya koymustur (Ozkan ve Ozdemir, 2014: s.443-444). Her
sinav sisteminin gii¢li ve zayif yonleri oldugu gibi TEOG sisteminin de gelistirilmesi gereken yonleri
mevcuttur. Bu ¢alismada bu dogrultuda TEOG sistemi hakkinda ortaokul 6gretmenlerinin gortisleri
nicel ve nitel yontemlerle toplanmustir.

2. Alanyazin Taramasi

Alanyazin incelendiginde ortadgretime giris sinav sistemi ile ilgili goriisleri degerlendiren birgok
yayin bulunmaktadir (Giindogdu, Kiziltas ve Cimen, 2010; Ocak, Akgiil ve Yildiz, 2010; Ozkan ve
Ozdemir, 2014; Oztiirk, ve Aksoy, 2014; Sad ve Sahiner, 2016; Yemenici ve Yildirim, 2015). Bu
yaymlar incelendiginde TEOG’la ilgili simirli sayida arastirma bulunmaktadir (Ozkan ve Ozdemir,
2014; Oztiirk, ve Aksoy, 2014; Sad ve Sahiner, 2016; Yemenici ve Yildirim, 2015). TEOG’la ilgili
aragtirmalar incelendiginde ise hem nitel hem de nicel aragtirmalarin birlikte kullanildig1 yalnizca bir
arastirmaya rastlanmistir (Sad ve Sahiner, 2016).

3. Yontem

Bu arastirmada nitel ve nicel veriler es zamanli toplandigindan zenginlestirilmis desen kullanilmistir
(Biiytikoztiirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2009, s. 266).

Arastirmanin nicel verileri 111 brans gretmeninden toplanmistir. Ogretmenlere ait demografik bilgiler
Tablo 1’de verilmistir.

Tablo 1. Ankete katilan 6gretmenlerin demografik bilgileri

Cinsiyet f % Egitim Durumu f %
kiz 63 56,8 Onlisans- lisans tamamlama 5 4.5
erkek 48 432 Lisans 97 87,4
Kidem f % Yiiksek lisans 8 7,2
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0-5 y1l 37 33,3 Doktora 1 0,9
6-10 y1l 26 23,4 Brans f %
11-15 y1l 24 21,6 Matematik 29 26,1
16-20 y1l 12 10,8 Fen ve Teknoloji 20 18
21 yil tizeri 12 10,8 Tiirkce 24 21,6
Ingilizce 15 13,5
Sosyal Bilgiler 13 11,7
toplam 111 100 Din Kiilttirti ve Ahlak Bilgisi 10 9

Nitel veriler ise TEOG’ta branglarindan soru ¢ikan alt1 branstaki 6gretmenden yapilandirilmis gortisme
formu ile toplanmistir. Bu katilimecilarin segilmesinde, goreli olarak kiiciik bir o6rneklem
olusturmak ve bu 6rneklemde ¢alisilan probleme taraf olabilecek bireylerin ¢esitliligini
maksimum derecede yansitmak amaciyla “maksimum gesitlilik 6rneklemesi” kullanilmis (Y1ldirrm
ve Simsek, 2013, s. 136) ve TEOG’ta soru ¢ikan her branstan 6gretmenle gortistilmiistiir.

Tablo 2. Yapilandirilmig gériismeye katilan 6gretmen 6zellikleri

Kod Cinsiyet ~ Brans Egitim Diizeyi Mesleki Kidem
01 Kadin Matematik Doktora 6-10 y1l

02 Kadimn Ingilizce Lisans 6-10 y1l

03 Erkek Din Kiiltiirii ve Ahlak Bilgisi ~ Lisans 11-15 y1l

04 Erkek Turkee Lisans 0-5 y1l

05 Kadimn Fen ve Teknoloji Yiiksek Lisans 6-10 y1l

06 Erkek Sosyal Bilgiler Lisans 0-5 yil

Veri toplama aracit olarak “Temel Egitimden Ortadgretime Gegis Sinav Sistemi Degerlendirme
Anketini (Sad ve Sahiner, 2016) “ ve yapilandirilmis goriisme formu kullanilmistir. Anketin gegerligi
icin uzman goriisleri alinmis ve nitel verilerde arastirmanin i¢ ve dis gegerligi ve giivenirligi igin
uzman goriisii, derinlik odakli veri toplama, ayrintili betimleme, amagli 6rnekleme, teyit incelemesi
yapilmis ve kodlayicilar arasi kappa katsayisi incelenmistir.

4. Bulgular

Bu boliimde o6ncelikle anketten toplanan nicel verilere iliskin bulgulara, ardindan yapilandirilmig
goriisme formu ile toplanan nitel verilere yer verilmistir

Tablo 3. Ankete iliskin yiizde ve frekanslar

:
g

:

£ =

c £

M § = £

© S £ g 2

= 2 N ) =

] < < < [}
Yeni siay |4 . 4 S e . e . M .
sistemi/sisteminde, f /o f %o f /o f /o f /o

1. 6grenci performansinin tam 2 1.8 39 351 20 18,0 45 40,5 5 45
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olarak  ortaya  ¢ikmasina
yardimci olur.

2. dgrencilerin daha fazla ders

calismasini saglar. 1 0,9 21 18,9 18 16,2 58 52,3 13 11,7
3. okulun Snemini arfr, 2 18 13 M7 20 180 57 514 19 171
4. Ogrenci seviyesinin daha

dogru dlgiilmesini saglar. 4 36 30 270 43 387 27 243 7 6,3

5. smavlarin her iki dénemin
ortasinda yapilmasi uygundur. 16 144 25 225 22 198 37 333 1 9,9

6. smavlarin dort ayrt giinde,

12 oturumda  yapilmast g g4 44 369 13 117 41 369 7 63
uygundur.

7. yerlestirme

puaninin  %707inin ortak g 54 44 99 25 225 60 541 9 81
smavla belirlenmesi uygundur.

8. okul basart notunun %30

olina51 derslere verilen 6nemi 7 6.3 19 171 25 225 43 38,7 17 153
artirir.

9. ozel okullar ile devlet

okullar1 arasinda esitsizlik 6 54 24 216 15 135 38 342 28 252
olusturur.

10. mazeret sinavinin
yapilmast isabetli bir karardir. 0 60 12 10,8 10 90 60 54,1 29 26,1

11. telafi sinaviyla birlikte iki

smavin  olmasi  dlgmenin 4 34 55 255 25 205 52 468 2 18
standart olmasini engeller.

12. smavin iki doneme
yayilmasi uygundur. 0 0,0 11 9,9 11 9,9 67 60,4 22 19,8

13. dershanelere olan talebi
azaltir. 15 13,5 44 39,6 17 15,3 29 26,1 6 54

14. 6grenci ve okul iligkisini
olumlu yonde etkiler. 8 7,2 13 1,7 25 225 54 48,6 1 9,9

15. smavin iki doneme

yayilmis olmasi diizenli ders
calisma aligkanliginin 0 00 18 162 10 90 68 613 15 135

gelismesini olumlu etkiler.

16. yanlisin dogruyu
gdtiirmiiyor olmasi uygundur. 6 54 16 144 25 225 48 432 16 144

17. ogrencilerin kendi

okullarinda sinava  girmesi 0 0.0 3 27 9 8.1 63 56 8 36 324
yerinde bir karardir. ’ ’ ’ ’ '

18. smav puanlarinin yazili

notq olarak da yansimasi1 derse 1 0.9 10 9.0 10 9.0 73 65.8 17 15.3
motivasyonu artirir.

19. mifredatin tilke ¢apinda es
zamanli ilerlemesini saglar. 3 2,7 8 7,2 14 12,6 60 54,1 26 234

20. ogretmenlerin ve okulun
roliinii daha etkin kilar. 0 0,0 10 90 22 198 62 559 17 153

21. smav kaygisim sirece g 75 45 135 18 162 55 495 15 135
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yayarak azaltir.

22. ogrenci devamsizligini
azaltir. 3 2,7 14 126 25 225 56 50,5 13 11,7

23. ogrenci kazanimlarmin

stirekli izlenerek
degerlendirilmesine olanak 0 0,0 21 18,9 18 16,2 61 55,0 1" 9,9

tanir.

24.  ogretmenleri  konulari
yetistirme telasina sokar. 2 1.8 18 162 10 90 64 577 17 153

25. smavda soru sorulmayan
dersler 6nemsiz hale gelir. 3 2,7 22 19,8 16 14,4 42 37,8 28 252

26. Ogretmenlerin  mesleki
performansini artirir. 2 1.8 23 207 27 243 51 459 8 7,2

27. 6grencinin 6zel ders alma
ihtiyacim ortadan kaldirir. 20 180 40 360 30 270 21 18,9 0 0,0

28. alman puanlarn  hem

yazili hem yerlestirme puant 2 1.8 6 54 15 135 82 73.9 6 54
olarak kullanilmas1 uygundur.

29. dgretmeni miifredati sikica

takip etmek zorunda birakir. 2 1,8 8 7,2 3 27 78 703 20 180
30. smav giivenligi agisindan
sorunludur. 7 6,3 51 45,9 27 24,3 23 20,7 3 2,7

31. smavlarin hafta sonu
yapilmasi daha uygundur, 13 11,7 33 29,7 21 18,9 31 27,9 13 11,7

32.  smavlarin  hafta  igi

yapilmasi —egitim = ogretimi 415 444 29 261 10 90 41 369 15 135
aksatir.

Tablo 3 incelendiginde TEOG’la ilgili 32 maddeye dair katilimcilarm katilim durumlarinin ytizde ve
frekanslar1 goriilmektedir.

“Teog hakkinda ne dusiiniiyorsunuz? Neden? ( ) Kaldirilmali ( ) Devam etmeli () Diizeltilmeli ( )
Higbiri (belirtiniz)” sorusuna arastirmaya katilan 6gretmenlerin goriisleri Tablo 4°te verilmistir.

Tablo 4. TEOG hakkindaki diistinceler

f %
Kaldirilmali 10 9,0
Devam etmeli 33 29,7
Diizeltilmeli 66 59,5
Diger 2 1,8
Toplam 111 100,0

Tablo 4 incelendiginde 6gretmenlerin agirlikli olarak (n=66, %59,5) TEOG sisteminin diizeltilmesi
yoniinde goriis belirttikleri goriilmektedir. Bu gortiglerinin nedenlerini  6gretmenler su sekilde
gerekgelendirmislerdir.

Yapilandirlmis gortigsmeye katilan 6gretmenlerden hepsi (n=6, %100) TEOG sisteminin diizeltilmesi
yoniinde goriis bildirmislerdir.

“Diizeltilmeli, ¢iinkii egitim ogretim yilinda gerceklesen dgrenmeye ydnelik tam bir 6lgme yaptigini
diigiinmiiyorum. TC. Inkilap Tarihi ve Atatiirk¢iiliik dersi icin konusmak gerekirse sorunlarin
cogunlugu Tiirkge dersi paragraf sorularmm andwrdigini diistintiyorum (06).”
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“Diizeltilmeli ¢iinkii sinav tarihleri nedeniyle TEOG sonrasi ¢ocuklar dersin islenisi konusunda devam
ve motive olarak bir bosluga diisiiyor. Ayrica bransim olarak degerlendirdigimde birinci TEOG ta
Liinite kazammlarindan sorumlu olunurken, ikinci teog da 5 iinitenin tamammdan sorumlu olunuyor
bundan dolay! bazi iiniteler arada kayniyor (03).”

“Diizeltilmeli, ¢iinkii 20°ser soruluk ¢oktan se¢meli sorularla ve bir sinav yerine gecmesiyle cok da
belirleyici oldugunu diisiinmiiyorum. Ikinci degil son sinavlar TEOG olarak yapilmali ki ogrenciler
TEOG sonrasi rehavetin dezavantajini yasamasinlar. TEOG sinav kaygisini azaltmak yerine artiriyor.
Nisan’daki sinav bittikten sonra 6grenciler herseyin bittigini diisiinerek ¢alismiyor (02).”

“Diizeltilmeli, ¢iinkii ogrenciler sadece TEOG odakli oluyor, TEOG sinavina kadar okulda yapilan
sinaviart dnemsemiyorlar (04).”

“ Diizeltilmeli. TEOG sinavinin olmasi ogrencilerin derslere ilgisini arttirmaktadw. En biiyiik problem
bu smavin 2.sinav olmasi, ozellikle nisandaki sinavdan sonra dgrencileri derse toplamak ¢ok zor
oluyor. Sadece 8.swmifta degil tiim siniflarda uygulanabilirse derse katilimi daha iyi saglayabiliriz.
Branslar bazinda da sikinti yasanabiliyor diger derslerle kiyaslama yapiliyor. Ozellikle matematikte
netlerin diigiik olmasmin sebebi ogretmenlere yiiklenerek idare ile problem yasamamiza neden
olunabiliyor. Bir¢ok dgrenci derste basarili olmasima ragmen sinavda stres yaparak diisiik netler
¢ikarabiliyorlar ya da kotii ogrenciler sallayarak daha iyi net ¢ikarryor yani tam olarak dgrencilerin
performanst élciilemiyor (O1).”

Nitel bulgular ¢ergevesinde “Sizce TEOG un giiglii ve zayif yonleri nelerdir? sorusuna ise verilen
yanitlar asagidaki gibidir.

Tablo 5. TEOG sisteminin olumlu yanlari

Gortis f %
Birden fazla sinav olmasi 5 83,33
Mazeret/telafi sinavinin olmasi 4 66,67
Sinav stirelerinin uygun olusu 3 50
Sinav kaygisini azaltmasi 3 50
Devamsizlig1 azaltmasi 2 33,33
Tablo 6. TEOG sisteminin olumsuz yanlari

Gortis f %
Soru ¢ikmayan konularin 6nemsizlesmesi 4 66,67
Sorularin amaca uygun (gecerli) olmamast 2 33,33
Sorularin az sayida ve ¢oktan segmeli olmasi 1 16,67
Smavin dénem sonunda olmamasinin 6grenci motivasyonunu olumsuz etkilemesi 3 50
TEOG kapsamindaki ilk sinavin ikinci sinava nazaran ¢ok az konuyu kapsamasi 2 33,33
Diizeltme formiilti olmadigindan sans basarist olmasi 1 16,67
Testten elde edilen puanin hem smav notu hem yerlestirme puami olarak 1 16,67
kullanilmasi

Mazeret sinavinin daha kolay olusu ve bunun smavin adaletini etkilemesi 1 16,67
Sinav stresi 1 16,67

TEOG sisteminin gliglii ve zay1f yonleri hakkinda 6gretmenlerden birinin goriisii su sekildedir.

“Eskiden sinavin hem tiim seneleri kapsamast hem de donem sonunda yapilmasi dgrencilerin ders ile
ilgilenmeleri acisindan ¢ok zordu. TEOG ta konu azaldig icin daha ilgililer. 2.sinav olmasi TEOG tan
sonra dgrencilerin ilgisini derse ¢cekmeyi zorlastirdi. TEOG ta mazeret simavimin daha kolay olmasi
kimi dgrencileri bu sinava girmeye yonlendirdi, bu da sinavin adaletini sorgulatti. Derste ¢cok basarili
olan bazi dgrencilerimiz igin sinav, stres olusturmakta ve beklenenin altinda not almaktalar. Sinav
swrasinda mesela matematik sinavimin  oldugu giin  matematik dgretmenin  géreviendirilmemesi
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ogretmenlere karsi giivensizlik olusturmaktadir. Eski sinava gore teog da dersler arasi kiyaslama ¢ok
Jfazla yapilmakta netlerin diisiik oldugu ders ogretmenleri igin sikinti olusturmakta hatta bu
ogrencilere yansimaktadwr (O1).”

5. Tartisma ve Sonug¢

Bu arastirmada TEOG sisteminde branslarindan soru ¢ikan ortaokul 6gretmenlerinin TEOG sistemine
yonelik gortisleri anket ve yapilandirilmig goriisme sorularryla toplanmistir. Arastirma neticesinde
ogretmenlerin ¢cogu TEOG sisteminin diizeltilmesine yonelik ifade vermislerdir. Bu bulgular
alanyazindaki ¢aligmalarla ortiismektedir (Sad ve Sahiner, 2016). Ogretmenler ankette, TEOG
sisteminin telafi sinaviyla birlikte iki stnavin olmasi 6lgmenin standart olmasini engelledigini, mazeret
sinavinin yapilmasi isabetli bir karar oldugunu, simavin iki déneme yayilmasmin uygun oldugunu,
sinavin iki doneme yayilmis olmasi diizenli ders ¢alisma aliskanliginin gelismesini olumlu etkiledigini,
ogrencilerin kendi okullarinda sinava girmesi yerinde bir karar oldugunu, miifredatin iilke ¢apinda es
zamanli ilerlemesini sagladigini, 6gretmenlerin ve okulun roliinii daha etkin kildigin1 belirtmislerdir.
Nitel bulgularda ise sistemin arti ve eksilerine yonelik 6gretmen goriisleri alinmistir. Sonug olarak
TEOG sistemini bulgularda yer edinen goriisler (Soru ¢ikmayan konularin 6nemsizlesmesi, sorularin
amaca uygun (gegerli) olmamasi, sorularin az sayida ve c¢oktan se¢meli olmasi, sinavin dénem
sonunda olmamasinin 6grenci motivasyonunu olumsuz etkilemesi, TEOG kapsamindaki ilk sinavin
ikinci sinava nazaran ¢ok az konuyu kapsamasi, diizeltme formiilii olmadigindan sans basarist olmasi,
testten elde edilen puanin hem smav notu hem yerlestirme puani olarak kullanilmasi, mazeret
sinavinin daha kolay olusu ve bunun sinavin adaletini etkilemesi, sinav stresini ortadan kaldiramamast)
dogrultusunda diizeltilmelidir.
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PSIKOLOJIiK DANISMAN ADAYLARININ COCUK ISTISMARINA YONELIK
TUTUMLARININ iNCELENMESI (USAK UNiVERSITESI ORNEGI)
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Usak Universitesi, Egitim Fakiiltesi, Okul Oncesi Egitimi Boliimii
sibel.yoleri@usak.edu.tr

Ozet

Cocuk istismart, insanlik tarihi boyunca her kiiltiirde varolmus, kapsamli ¢oziim gerektiren karmagik bir
sorundur. Cocuk istismari ¢ocugun biiytime ve gelismesini etkileyen her tiirlii davranis olarak tanimlanir.
Okullar istismar hakkinda ¢ocuklar: bilgilendirmek icin giivenli yerlerdir. Ozellikle psikolojik danismanlar
kolaylikla ¢ocuklarin istismart agiklayabilecegi giivenilir yetiskinlerdir. Bu nedenle psikolojik danisman
adaylarmin ¢ocuklarda isitsmar belirtileri konusunda iiniversitede egitim almalart ¢ok énemlidir. Bu
dogrultuda psikolojik danisman adaylarinin tutum ve farkindaliklarini degerlendirmek de onemlidir. Bu
arastirma psikolojik damisman adaylarmmin iiniversite egitiminin birinci ve son yilinda, ¢ocuk istismari
konusunda tutumlarini  belirlemek amaciyla planlanmistiv. Arastirma iliskisel tarama modelindedir.
Arastirmada veri toplama araci olarak, psikolojik danisman adaylarimin demografik ozelliklerinin yer
aldigi genel bilgi formu ve Choo, Walsh, Chinna ve Tey (2013) tarafindan gelistirilen ve Akin ve
arkadagslart (2013) tarafindan Tiirkceye uyarlanan “Cocuga Yonelik Cinsel Istismar Tutum Olgcegi”
kullanminustir. Arastirmaya katilan psikolojik danisman adaylarmin %91,9 'u ¢cocuk istismari ile ilgili hi¢bir
egitim almadigim, %79,5°i ¢ocuk koruma kanunu hakkinda hi¢ebir bilgisi olmadigini belirtmislerdir.
Psikolojik danisman adaylari ¢ocuk istismarini  bildirecekleri yer olarak en ¢ok okul ydnetimini
belirtmiglerdir. Ayrica arastirma sonucunda psikolojik danisman adaylarmin cinsiyet ve sinif diizeyine gore
Cocuga Yonelik Cinsel Istismar Tutum Olgegi’nin toplam puanlar: arasinda istatistiksel olarak anlamli bir
iligki bulunamamistir.

Anahtar Kelimeler: Cocuk istismari, okul, psikolojik danigsman adaylar:

INVESTIGATING PSYCHOLOGICAL COUNSELOR CANDIDATES’ ATTITUDES
RELATED TO CHILD ABUSE
(USAK UNIVERSITY SAMPLE)

Abstract

Child abuse is a complex problem that requires a comprehensive solution. Child abuse has existed in every
culture throughout the history of man. It is defined as all kinds of behaviors impairing child growth and
development. Schools are generally safe places to inform children about abuse. Especially counselors are
reliable adult thus the children can explain the abuse to them. Therefore, it is important that the
psychological counselor candidates’ take a course regarding the signs of abuse in children. Also it is
important that psychological counselor candidates’ evaluate their attitudes and awareness. This research
has been planned to determine the attitudes of psychological counselor candidates’ about child abuse, at the
first and the last year of university education. A relational survey method was used for this study. In total,
185 psychological counselor candidates' participated in this study. The first instrument, prepared by the
researcher, aimed to gather demographic information regarding gender, status of training, source of
knowledge and Child Protection Act. All participants were asked to complete The Teacher Reporting
Attitude Scale (TRAS) and Personal Data Form. According to the results, of the psychological counselor
candidates’ who took part in the study, 91,9% had no education about child abuse;79,5% had no
knowledge about Child Protection Act. The psychological counselor candidates' mostly preferred the
school administration to report the child abuse. However, psychological counselor candidates’ gender and
levels of grade are not correlated with The Teacher Reporting Attitude Scale.

Keywords: Child abuse, school, psychological counselor candidates'.
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1. Giris

Cocuga kotii muamele bircok iilkede onemli bir halk sagligi problemi olarak kabul edilmektedir
(Choo, Walsh, Chinna ve Tey, 2013). T1ibbi tanimu ilk kez Fransiz adli tip profesorii Ambroise Tardieu
tarafindan 1860 yilinda yapilan cocuk istismari; belli bir zaman dilimi igerisinde bir yetiskin
tarafindan ¢ocuga o kiiltiirde kabul edilmeyen bir davranisin uygulanmasidir. Bir bagka tanima gore ise
cocuk istismari, 0-18 yas grubundaki cocugun kendisine bakmakla yiikiimli olan kisi veya kisiler
tarafindan zarar verici olan, kaza dis1 ve onlenebilir bir davranigsa maruz kalmasidir. Bunun ¢ocugun
fiziksel, psiko-sosyal gelisimini engelleyen ve her iki yoniiyle, konuyla ilgili uzmanlar tarafindan da
istismar olarak kabul edilen bir davranis olmasi gerekmektedir (Polat, 2001). Istismar sonucunda,

cocugun biiylime ve gelisiminin olumsuz yonde etkilenmesi, saglik ve giivenliginin tehlikeye girmesi
s6z konusudur (Polat, 2007; Oral ve dig., 2001).

2. Literatiir

Diinya Saglhk Orgiitii (DSO) (2006) ¢ocuk istismarini; “anne-baba veya bir bakici gibi bir eriskin
tarafindan ¢ocuga yoneltilen, toplumsal kurallar ve profesyoneller tarafindan zarar verici olarak
nitelendirilen ¢ocugun sagligina ve gelisimine zarar veren veya zarar verme olasiligl olan, ¢ocugun
giivenligini tehlikeye atan, bilerek veya bilmeyerek yapilan eylemler” olarak tanimlamaktadir (Pala,
2011; Topbas, 2004). Cocuk istismari, fiziksel, cinsel, duygusal istismar ve ihmal seklinde karsimiza
¢ikmaktadir (Bahar, Savas ve Bahar, 2009; Hibbard, Barlow ve Macmillan; 2012). Bu istismar tiirleri
arasinda en yaygin olarak karsilagilan ve tespiti en kolay olan istismar tiirii fiziksel istismardir. Bunun
en temel nedenlerinden biri ailelerin disiplin amaci ile ¢ocuklarmi doverek cezalandirmalaridir.
Tirkiye’de de disiplin saglama ve cezalandirma amaciyla dayagin yaygin olarak kullanildig1 ve en sik
olarak gerceklesen fiziksel istismar seklinin ise tokat atarak cezalandirma oldugu bildirilmektedir
(Beyazit, 2015; Goker, Aktepe, Hesapgioglu ve Kandil, 2009; Ismen, 2004; Kog ve dig., 2012; Sahin,
2014). Cocugun duygusal ve ruhsal islevlerine zarar verici nitelikte siiregen davranig ve etkilesim
ortintiileri seklinde tanimlanan duygusal istismar asagilama, elestirme, alay etme, ¢cocugu reddetme,
korkutma, tehdit etme, tek basina birakma, yildirma, kendi ¢ikarina kullanma, vaktinden 6nce yetiskin
rolii verme gibi davranislar1 kapsamaktadir (Polat, 2007; Uslu, 2014). Cocuk cinsel istismari, istismar
tirleri i¢inde taninmasi en zor olamidir. Olay gizlice yapilir, cocuk olay1 agiklamamasi i¢in tehdit edilir,
korkutulur (Polat, 2007). Cocuk cinsel istismar1 kisa ve uzun vadede bireyin fiziksel, duygusal, sosyal
ve cinsel gelisimini, yasam kalitesini, ruh sagligin1 ve yasam doyumunu olumsuz yonde etkileyen bir
olgudur. Cocuk cinsel istismari, yetigskinin ¢ocugu cinsel doyum elde etmek amaciyla kullanmasi
olarak tanimlanmaktadir (Akduman, Ruban, Akduman ve Korkusuz, 2006; (Cecen, 2007). Cinsel
istismar oral, anal, vajinal cinsel iligki ya da bir maddeyle penetrasyon bigiminde olabilecegi gibi
Opme, oksama, dokunma gibi davraniglar hatta bedensel temas gerceklesmeden cinsel igerikli materyal
izletme veya teshircilik, rontgencilik biciminde de olabilmektedir (Dagl ve Inanicit, 2011; Nurcombe,
2000; Ovayolu, Ugan ve Serindag, 2007; Polat, 2007).

Diinya Saglik Orgiitii’niin verilerine gére diinyada 1-14 yas grubunda yer alan yaklasik 40 milyon
cocuk, istismar ve ihmale ugrama nedeniyle ciddi tibbi, psikolojik ve sosyal destege ihtiyag
duymaktadir (Simsek, Ulukol ve Bingoler, 2004). Tiirkiye’de ise ¢ocuk istismarina yonelik olarak
gercek oranlari yansitan giivenilir veriler bulunmamaktadir. Tiirkiye’de 2003 Ulusal Eylem Plani’nda;
2002 yilinda 5907 ¢ocuktan 562’sinin fiziksel ya da duygusal istismara, 49’unun aile dis1 cinsel
istismara, 42’sinin ise enseste maruz kaldig bildirilmistir
(http://www.shcek.gov.tr/Cocuk Haklari/UlusalEylemPlani.doc). Bununla birlikte 2012 yilinda Sosyal
Hizmetler ve Cocuk Esirgeme Kurumu Aile, Kadim, Cocuk, Oziirlii ve Sosyal Hizmet Hatt1 “Alo 1837
1002 ¢ocuk, 132 ailenin istismar ve ihmal nedeniyle miiracatta bulundugu tespit edilmistir.

Okul, cocugun yasaminda ailesinden sonra gelen ikinci en 6nemli yerdir (Bronfenbrenner ve Morris,
2006). Cocuklarin giiniin {icte birini okulda ge¢irdigi goz Oniine alimirsa, okullar ¢ocuklarin istismar
hakkinda bilgilendirilmeleri i¢in glivenli yerlerdir ve 6gretmenler ve egitim sektoriinde ¢alisan diger
kisiler ¢ocuk istismarinin taninmasi ve dnlenmesine katkida bulunmak agisindan énemli bir konuma
sahiptir (Baginsky, 2003).

Tirkiye’de ¢ocuk istismari ve aile i¢i siddet konusunda kapsamli, derinlemesine yapilmis arastirma
verileri yeterli degildir. Birlesmis Milletler Cocuk Haklar1 Komitesi Tiirkiye ile ilgili raporunda,
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boyutunun, kapsaminin ve niteliginin anlasilmasini saglamak, gerekli tedbirleri ve politikalari
benimsemek ve davranislarin degistirilmesine katkida bulunmak amaciyla aile ici siddet, koti
muamele ve cinsel istismar da dahil olmak {izere istismar alaninda arastirmalar yapilmasi gerektigini
vurgulamistir (Unicef, 2010).

Her tiirlti istismar i¢in oldugu gibi cinsel istismarin taninmasi ve Onlenmesinde de dgretmenler ve
okullarin rolii 6nemlidir. Bu rollerden ilki, ¢ocuklarin istismar konusunda bilgilendirilmesidir.
Cocuklar hem istismar hem de korunma konusunda okullarda 6grenmenler tarafindan egitilmektedirler.
Her 6gretmenin bu konularda bilgi sahibi olmasi teshis konulmasi agisindan énemlidir (Cecen, 2007).
Fakat gerek psikolojik danigsmanlar gerek ogretmenler ve gerekse de okul yoneticileri istismar
olgusuyla karsilastiklarinda tam olarak ne yapacaklarint bilmemektedirler. Buradan hareketle,
psikolojik danismanlarin kendilerinden beklenen rolleri daha ger¢ekei bir bigcimde ortaya
koyabilmeleri i¢in bu konuda ciddi bir egitimden gecmeleri gerekli goriilmektedir. Bu dogrultuda
cocuklara gercekten yararli olabilmeleri i¢in psikolojik danisman adaylarinin bu konuda kendi
farkindalik diizeyleri ve tutumlarini degerlendirmeleri 6nemlidir. Bu c¢alisma ¢ocuklara yonelik
istismarin taninmasinda ve dnlenmesinde 6nemli sorumlulugu olan psikolojik danigman adaylarinin
heniiz egitimleri asamasinda konuya iligkin farkindalik diizeylerini ve tutumlarimi belirlemek igin
planlanmustir.

3. Methodoloji

Bu aragtirma; psikolojik danisman adaylarinin ¢ocuga yonelik cinsel istismar tutumlarinin cinsiyet,
siif degiskeni, cocuk ihmal ve istismarina yonelik egitim alma, cocuk koruma kanunu hakkinda bilgi
sahibi olma degiskenlerine gore farklilik gosterip gostermedigini ortaya koymayr amacladigindan
betimsel nitelikte olup, tarama modeli tipindedir (Buytikoztirk ve dig. 2011).

3.1. Evren ve Orneklem

Arastirmanin ¢alisma evrenini, 2015-2016 egitim ogretim yilinda Usak Universitesi Egitim
Fakiltesi’nde PDR Anabilimdalinda 6grenim goéren psikolojik danisman adaylari olusturmaktadir.
Aragtirmanin ¢aligma grubunu, Egitim Fakdiltesi Psikolojik Danisma ve Rehberlik Ana Bilim Dali’nda
ogrenim gormekte olan 88 (%47.6) birinci simif ve 97 (%52.4) dordiincii simif psikolojik danisman
olusturmaktadir. Katilimcilarin 121°1 kadin (%65.4), 64’1 erkektir (%34.6). Arastirmanin calisma
evreninin bliylik olmamasi ve ulasabilme kolayligi nedeniyle arastirmada orneklem alma yoluna
gidilmemis, aragtirma evreni ayni zamanda aragtirmanin c¢aligma grubu olarak kabul edilmistir.
Arastirmada goniilliilik esas alindigindan evren igerisinden 52 psikolojik danigsman adayi ¢alisma
grubunun disinda kalmistir.

3.2. Veri Toplama Araci

Aragtirmada veri toplama araci olarak, psikolojik danisman adaylarinin demografik 6zelliklerinin yer

=99

aldig1 Kisisel Bilgi Formu ve “Cocuga Yonelik Cinsel Istismar Tutum Olgegi” kullanilmistir.

Kisisel Bilgi Formu: Arastirmaci tarafindan gelistirilen formda; psikolojik danisman adaylarinin
cinsiyet, sinif diizeyi, daha dnce ¢ocuk ihmal ve istismarina yonelik egitim alma durumu, ¢ocuk ihmal
ve istismarinin bildirilmesi, Cocuk Koruma Kanunu hakkinda bilgi sahibi olma durumuna iligkin
sorular yer almaktadir.

Cocuga Yonelik Cinsel Istismar Tutum Olgegi: Choo, Walsh, Chinna ve Tey (2013) tarafindan
gelistirilen ve Akin ve arkadaglar1 (2013) tarafindan Tirkgeye uyarlanan olgek, 6gretmenlerin ve
O0gretmen adaylarinin ¢ocuklarin cinsel istismaria karsi tutum diizeylerini belirlemeye yonelik
gelistirilmis bir 6lgme aracidir. Bu 6l¢ek dort boyuttan (deger, kaygi, yiikiimliliik, giiven) ve sekiz
maddeden olusmaktadir. 5°1i likert (5 Kesinlikle katilmiyorum-1 Kesinlikle katiliyorum) tipi bu
olgekte yiikselen puanlar yiiksek diizeyde negatif tutumlar gostermektedir. Olgegin giivenirlik
calismalar1 i¢cin hesaplanan Cronbach Alpha degerleri; deger alt boyutu icin .88; kaygi alt boyutu
icin .75; yukumliilik alt boyutu i¢in .87 ve giiven alt boyutu i¢in de .58 olarak bulunmustur. Bu
calisma kapsaminda Cronbach Alfa i¢ tutarlilik giivenirlik katsayisi 6lgegin tamami i¢in .93 olarak
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hesaplanmistir ve toplam puan tizerinden islem yapilmistir.

3.3. islem

Aragtirmaya katilanlara arastirmanin amaci ve Olceklerle ilgili kisa bir agiklama yapilmstir.
Katilimcilara verdikleri bilgilerin sadece arastirma siirecinde kullanilacagi ve gizli kalacagina iliskin
teminat verilmistir ve isim yazmamalari istenmistir. Kisisel Bilgi Formu ve Cocuga Yonelik Cinsel
Istismar Tutum Olgegi her bir psikolojik danigman aday1 tarafindan bireysel olarak doldurulmustur.
Aragtirmada gontilliik esas alinmstir.

3.4. Veri Analizi

Verilerin ¢oziimlemesine gecilmeden 6nce toplanan verilerin normallik testleri incelenmistir. Kayip ve
hatali veriler ¢ikarildiktan sonra calisma 185 6l¢ek tizerinden yiirttiilmiistiir. Elde edilen verilerin
analizinde; psikolojik danigman adaylarina iliskin demografik 6zelliklerin degerlendirilmesinde
frekans ve yiizde gibi betimsel istatistikler kullanilmistir. “Cocuga Yonelik Cinsel Istismar Tutum
Olgegi’nden elde edilen verilerin normallik testi [Kolmogorov-Smirnoff (K-S)] sonucunda; degerlerin
normal dagilmamasi nedeniyle gruplar arasi farklilik incelenirken ikili gruplarda Mann Whitney U
Testi, uygulanmistir. Ag¢ik uglu sorular nitel veri analizi yontemlerinden igerik analizi yapilarak
gruplanmis ve frekans dagilimlart hesaplanmistir.

4. Sonuclar

Tablo 1 incelendiginde arastirmaya katilan psikolojik danigman adaylarinin; %91.9’unun daha 6nce
cocuk ihmal ve istismarina yonelik egitim almadigr, %8.1’inin ise egitim aldig
belirlenmistir. %62.70’inin ¢ocuk ihmal ve istismart durumunu Okul Yonetimine, %23.80’inin
Emniyet Midirligi'ne, %35.90’mm Milli Egitim Midirligi'ne, %2.70’inin RAMerkezi’ne
ve %0.5’inin Saglik Miidiirliigii’'ne bildirmeleri gerektiklerini diistindiikleri; buna karsilik %4.3’tiniin
herhangi bir bilgisi olmadig1 sonucuna ulasilmistir. Katilimcilarm %79.50°sinin Cocuk Koruma
Kanunu hakkinda bilgisinin olmadig1 goriilmektedir.

Tablo 1: Psikolojik danigsman adaylarinin gocuk istismart ile ilgili sorulara verdikleri yanitlarin dagilimi

Yanitlar f %
Daha 6nce ¢ocuk istismarina yonelik egitim alma Evet 15 8.1
durumu Hayir 170 91.9
Toplam 185 100.0
Cocuk Koruma Kanunu hakkinda bilgi sahibi olma Evet 38 20.5
durumu Hay1r 147 79.5
Toplam 185 100.0
Cocuk ihmal ve istismar durumu tespit edildiginde Okul Yonetimi 116 62.7
bildirim yapilmasi1 gereken kurumlar Milli Egitim Mudurlugi 11 5.9
Emniyet Mudiirligt 44 23.8
Saglik Midurligi 1 5
RAM 5 2.7
Bilmiyorum 8 43
Toplam 185 100.0

264



The 1* International Conference on Studies in Education (ICOSEDU’2016)
October 14-16, 2016, Barcelona-SPAIN

Tablo 2: Psikolojik danigsman adaylarinin ¢ocuk istismari tanimlarina gore dagilimlari

“Sizce Cocuk Istismar1 Nedir?”

f %
1. Smuf

Taciz (cinsel istismar) 53 60.22
Psikolojik ve fiziksel agidan magdur etme 14 15.90
Cinsel taciz (cinsel istismar) 9 10.23
18 yasindan kiiciik ¢cocuklara duygusal 7 7.95
bedensel olarak uygun davranmama

Siddet uygulama (fiziksel istismar) 5 5.69
4. Smuf

Fiziksel, duygusal, cinsel olarak kullanilmasi 61 62.88
Cinsel anlamda zorla girisimde

bulunma(cinsel) 18 18.56
Taciz (cinsel) 11 11.34
Cocuklarin somiiriilmesi (duygusal) 7 7.22

Tablo 2 incelendiginde psikolojik danisman adaylar1 en yiiksek oranda cinsel istismar igeren
tanimlamalar1 kullanmiglardir. En ¢ok kullanilan tanimlamalar incelendiginde, “taciz” ve “cinsel taciz”
ifadeleinin kullanildigi gorilmektedir.

Tablo 3: Psikolojik danigsman adaylarimin cinsiyetlerine gore c¢ocuga yonelik cinsel istismar tutum o6lcegi
puanlarina iliskin Mann Whitney U Testi sonuglari

CYCITO | Cinsiyet N Stra Ort. Mann Whitney U Testi
Toplam Kiz 121 88.59 U P
Erkek 64 101.34 3338.00 0.122

‘ Tablo 3 incelendiginde, psikolojik danigman adaylarmin cinsiyetleri ile Cocuga Yonelik Cinsel
Istismar Tutum Olgegi toplam (U=3338.00, p>.05) puanlar1 arasinda istatistiksel olarak anlamli
farklilik bulunmamustir.

Tablo 4: Psikolojik danigsman adaylarinin sinif diizeylerine gore ¢ocuga yonelik cinsel istismar tutum o6lgegi
puanlarna iliskin Mann Whitney U Testi sonuglari

CYCITO | Smmf N Stra Ort. Mann Whitney U Testi
Toplam 1. Simf 88 96.13 U P
4. Suuf 97 90.16 3992.50 0.448

) Tablo 4 incelendiginde, psikolojik danigman adaylarinin sinif diizeyi ile Cocuga Y 6nelik Cinsel
Istismar Tutum Olgegi toplam (U=3992.50, p>.05) puanlar1 arasinda istatistiksel olarak anlamli
farklilik bulunmamustir.

5. Sonuc ve Tartisma

Psikolojik danisman adaylarinin ¢ocuk istismarma yonelik tutumlarimin incelenmesi amaciyla yapilan
bu calismada, psikolojik danigsman adaylarinin %91.9’unun daha 6nce ¢ocuk ihmal ve istismarina
yonelik egitim almadigi, %8.1’inin ise egitim aldig1; %62.70’inin ¢ocuk ihmal ve istismar1 durumunu
Okul  Yonetimine, 9%23.80’inin  Emniyet Mdudurligi’ne, %5.90’min  Milli  Egitim
Miudurlugi’ne, 9%2.70’inin RAMerkezi’'ne ve %05’inin  Saghk Midirligi'ne bildirmeleri
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gerektiklerini diistindiikleri; buna karsilik %4.3’tintin  herhangi bir bilgisi olmadifi sonucuna
ulagtlmistir. Katilimeilarin %79.50°sinin  Cocuk Koruma Kanunu hakkinda bilgisinin olmadigi
gortilmektedir. Tugay (2008) ¢ocuk ihmal ve istismarini belirlemede 6nemli olan degiskenlerden
birinin de 6gretmenlerin ¢ocuk ihmali ve istismaria yonelik egitim alma durumlarimin oldugunu
belirtmistir. Uysal ve Ozsoy’un (2003) &gretmenlerle yaptiklar1 galigmalarinda, ¢ocuk ihmal ve
istismarina yonelik egitim alma durumunun ¢ocuk ihmal ve istismarini belirleme olasiliginda olumlu
yonde bir etkiye sahip oldugu sonucu ortaya ¢ikmistir. Webster, O’Toole, O’Toole ve Lucal (2005)
yaptig1 aragtirmanin sonucuna gore ¢ocuk istismarina iliskin egitim alan 6gretmenlerin egitim almayan
ogretmenlere gore ¢ocuk istismarina iliskin daha fazla bildirim yaptiklarini belirtmislerdir. Dereobali,
Cirak Karadag ve Sonmez (2013) tarafindan yapilan calismaya katilan 6gretmenlerin ¢ogu {iniversite
egitimleri sirasinda ¢ocuk istismart ve ihmali konusunda smirli egitim aldiklarini bildirmislerdir.
Kiirkli (2011) arastirmasina katilan 6gretmenlerin tamami daha 6nce ¢ocuk ihmal ve istismariyla ilgili
resmi bir egitim almadiklarin1 belirtmislerdir. Pala’nin (2011) c¢alismasinda ise Ogretmen
adaylarimin %91.2’sinin daha 6nce ¢ocuk ihmal ve istismari ile ilgili ders almadiklar tespit edilmistir.
Usak Universitesi Egitim Fakiiltesi PDR programi incelendiginde ¢ocuk ihmal ve istismarina veya
cocuk haklarina yonelik herhangi bir dersin olmadig1 gortilmektedir.

Psikolojik danisman adaylarinin biiytik bir kismimin “Cocuk Koruma Kanunu” hakkinda bilgi sahibi
olmadigr ise dikkat ¢ekmektedir. Tugay (2008) 6gretmenlerin ¢ocuk ihmali ve istismarina yonelik
bilgi diizeylerini inceledigi arastirmada, Ogretmenlerin biiyiik bir ¢ogunlugunun Cocuk Koruma
Kanunu hakkinda bilgi sahibi olmadigint belirlemistir. Kiirklii (2011)’niin arastirmasinda da ¢ikan
sonuclar benzerlik gostermektedir. Calismaya katilan 236 6gretmenden sadece 26’s1 (%10,8) Cocuk
Koruma Kanunu hakkinda egitim aldiklarini belirtmiglerdir. Egitimcilerinde saglik ¢alisanlar1 ve diger
kamu gorevlileri gibi cocuklarda ihmal veya istismar belirtisi gordiikleri zaman 5237 sayili Tiirk Ceza
Kanunu’na gore bildirim ytukiimliligi bulunmaktadir (T.C. Resmi Gazete, 2005). Bu yiikiimliiliik
kapsaminda ihmal ve istismar kuskusunda bildirimde bulunulabilecek kuruluslar; hastanelerin ¢ocuk
koruma birimleri/merkezleri, Aile ve Sosyal Politikalar Bakanligi’na bagli Cocuk Hizmetleri Genel
Mudurlugi (eski adiyla; Sosyal Hizmetler ve Cocuk Esirgeme Kurumu), Cocuk polisi/Karakollar,
Cumhuriyet Savciligi ve Alo 183 Aile, Kadin, Cocuk ve Oziirlii Sosyal Hizmet Danmigma Hatt:
seklinde siralanmaktadir.

Arastirma sonucunda psikolojik danisman adaylarinin ihmal ve istismar siiphesi veya tespiti karsisinda
oncelikle okul yonetimine bildirimde bulunmasi gerektigi cevabi bildirim konusunda tam ve dogru bir
bilgiye sahip olmadiklarini ortaya koymaktadir. Sagir (2013) okul 6ncesi ve siif dgretmenlerinin
cocuk ihmali ve istismari konusundaki goriisleri ve farkindalik diizeylerinin belirlenmesi amaciyla
yapmis oldugu arastirmada, Ogretmenlerin ¢ocuk ihmal ve istismar durumlarini ilk 6nce okul
yonetimine ve polise bildirmeyi diistindiikleri sonucuna ulasilmistir. Fayez ve dig. (2014)
arastirmalarinda, o6gretmen adaylarinin istismar durumlarini belirleme ve bildirme konusundaki
sorumlulugun o6zellikle okul yonetimine ya da psikolojik danigmana ait oldugunu diistindiikleri
sonucuna ulagsmistir. Kenny (2001) tarafindan 197 6gretmen {izerinde yiiriitilen aragtirma, ¢ogu
Ogretmenin standart istismar bildirim prosediirleri konusunda bilgi sahibi olmadigimi ortaya
koymustur. Tirkiye’de 400 6gretmen ile yapilan bir arastirma, 6gretmenlerin %47 sinin bildirim
zorunlulugundan haberdar oldugunu; ancak %35’inin emin olmadigini, kalan %19 ununsa béyle bir
zorunluluklart olmadigin1  diisiindiigiinii ortaya koymustur. Ayni arastirmada Ogretmenlerin
stiphelendikleri ¢ocuk ihmal ve istismari1 vakalarinin sadece %10’ununu yetkili kurum ve kisilere
(sosyal hizmetler, polis ve okul psikolojik danigmani gibi) bildirdikleri bulgusu elde edilmistir.
(Tugay, 2008).

Arastirmanin bir diger sonucu ise psikolojik danigsman adaylarinin ¢ocuk istismarini tanimlarken en
cok cinsel istismar igceren tanimlamalar ve ifadeler kullandiklar1 tespi edilmistir. Zeytinoglu (1991)
yaptig1 arastirmasinda Tirkiye’de ¢ocuk ve ¢ocuk istismart sorunu ile en yakindan ilgili oldugunu
distindiigii psikolog, doktor, sosyal hizmet uzmani, hukuk¢u ve egitimciden olugan 120 kisiye
Tirkiye’de c¢ocuklarin karsilastiklari hangi davranis ve durumlari ¢ocuk istismari olarak
degerlendirdiklerini sormustur. Uzmanlar ilk sirada duygusal, ikinci sirada fiziksel, tictincii sirada
ekonomik istismar igceren davranislara ve dordiincii sirada da egitimsel ihmal, sonra sirasiyla suga
tesvik, fiziksel ihmal ve cinsel istismar i¢eren davranislara yer vermislerdir. Dereobali, Cirak Karadag
ve Sonmez’in (2013) yaptig1 ¢alismada okul 6ncesi 6gretmenlerinin ¢ocuk istismari tanimlarina
bakildiginda en yiiksek oranda cinsel istismar igeren tanimlamalar kullandiklar1 bulunmustur.
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Ogretmenlerin tutumlar1 ve ¢ocuk istismarim bildirmeleri arasindaki iliskiyi arastiran calismalar olsa
da bu arastirmalar genel olarak ¢ocuk istismari tizerinde yogunlagsmis, ¢ocuk cinsel istismarinin
bildirimine yonelik ¢ok az calismaya rastlanmistir. Walsh, Rassafiani, Mathews, Farrell ve Butler
(2010) genis kapsamli literatiir arastirmasinda c¢ocuk istismarmin bildirimine yonelik 6gretmen
tutumlarini inceleyen bir calismaya rastlamamislardir. Bir diger arastirmadaysa 122 okul psikolojik
danismanina farkli cinsel istismar tiirtinii igeren dort adet cinsel istismar Oykiisi sunulmus ve
ogretmenlere siiphe dereceleri, cinsel istismar vakalarimi tespit icin belirtilerin neler oldugu, bildirimde
bulunma ihtimalleri ve bildirimde izlenecek yol hakkinda bilgi sahibi olup olmadiklart sorulmustur.
Sonuglar her senaryoda siiphe ve bildirim puanlar1 arasinda fark oldugunu ortaya koymustur. Okul
psikolojik danismanlarinin ¢ok azinin kendilerini cinsel istismar isaretlerini tanimakta yeterli gordiigii
bulunmustur (Goldman ve Padayachi, 2005).

Aragtirma sonucunda psikolojik danisman adaylarmin cinsiyet degiskenine gore Cocuga Yonelik
Cinsel Istismar Tutum Olgegi’nin toplam puanlar1 arasinda istatistiksel olarak anlamli farkliligin
olmadig1 belirlenmistir. Bu sonuca gore, her iki cinsiyetin de cocuga yonelik cinsel istismar
tutumlarinda benzer 6zellikler sergiledigi sdylenebilir. Diger calismalarda bu bulguyu destekleyen
sonuglar elde edilmistir. Pala (2011) arastirmasinda, ¢ocuk ihmal ve istismar durumlarini bildirme ile
adaylarin cinsiyetleri arasinda anlamli bir fark olmadigi sonucuna ulasmistir. Sagir (2013) yapmis
oldugu arastirmada ogretmenlerin ¢ocuk ihmali ve istismarina yonelik farkindalik diizeyleri ile
cinsiyet degiskeni arasinda anlamli bir fark olmadigi sonucuna ulagmistir. Benzer sekilde Saribag’da
(2013) okul oncesi oOgretmenlerinin cinsel istismarin davranigsal belirtilerinin farkinda olma
diizeylerinin cinsiyet degiskenine gore farklilasmadigini belirtmistir.

Psikolojik danisman adaylarinin simif diizeyi ile Cocuga Yonelik Cinsel Istismar Tutum Olgegi toplam
puanlar1 arasinda istatistiksel olarak anlamli farklilik bulunmamistir. Bu bulgu diger arastirma
bulgular ile farklilik gostermektedir. Tirk (2010) ve Can Yasar ve dig. (2014) tarafindan yapilan
arastirmalarda {ist smiflarda 6grenim goéren Ogretmen adaylarinin ¢ocuk istismari konusunda
farkindalik diizeylerinin alt siniflarda 6grenim gormekte olan 6gretmen adaylarina gore daha yiiksek
oldugu sonucuna ulagilmustir.

Aragtirmanin sonuglarindan yararlanarak asagidaki oneriler sunulmaktadir:

1. Psikolojik danigman adaylarinin egitimleri siiresince Cocuk Koruma Kanunu, istismarin belirtileri
ve istismar vakasiyla karsilasmalari durumunda bildirimde bulunulmasi gereken birimler hakkinda
bilgilenmeleri saglanabilir.

2. Kiiciik yastaki ¢ocuklarin daha fazla risk altinda olmasi nedeniyle, okuldncesi kurumlarinda
psikolojik danisman gorevlendirilmesi uygulamasina geri déniilmelidir.

3. Cocuk ihmali ve istismarinin belirlenmesi ve onlenmesinde nemli bir konumda olan psikolojik
danisman adaylarmin lisans egitimlerine g¢ocuk istismar ve ihmali ile ilgili zorunlu dersler
konulmalidir.
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Abstract

Erasmus Plus Programme is an Exchange programme applied for students and academic staff in higher
education institutions . Erasmus Exchange Programme is carried out within the frame of the agreements
between higher education institutions of European Union countries and the candidate countries. In Selcuk
University , Erasmus Exchange Programme was put into practice in 2005 . From now on The mobilities for
student and staff have been increasingly continuing in our university and in the last three years 535
students have been sent to study abroad within the Erasmus Exchange Programme. The aim of this study is
to determine the conributions of Erasmus Programme on personal , social , cultural, educational and
career developments of the participant students. In this study Online Participant Reports were applied to
100 outgoing students and according to results obtained from the reports , it was determined that How
Erasmus Exchange Programme affects the student personalities , also effects of the programme on students’
social and cultural lives and the contributions of the programme on their education and career lives were
also identified. Within the frame of Online Participant Report , questions were addressed to outgoing
students by questionnaire technique and generally positive feedbacks and thoughts were obtained from the
students related to contributions of the Erasmus Exchange Programme. With this study it is aimed to inform
the students who will participate the exchange programme next academic year about the contributions
and positive effects of the programme ; to encourage students to study abroad and to increase the
participation in Erasmus Programme .

Keywords: Erasmus Programme , studying abroad , student mobilities , contributions and effects ,

education process

1. Introduction

In today's competitive business world, having only a “bachelor's degree” is not sufficient in any part of
the world for a good career and having a high status. It is crucial to train yourself very well and to be a
highly qualified candidate to be distinguished and preferable between thousands of competitors
graduated from same or similar departments with you . Having a high-quality study abroad in
prestigious universities will put you in front of the thosuands of people in your career path and enable
you to be recognized and preferable.

After graduation , the students who apply for a job , are giving more importance to their education in
order to impress the employers with their CVs. Studying abroad , taking master degree from a
university in a different country, learning different foreign languages and having overseas internship
experiences enable applicants to be one step ahead for this reason millions of students around the
world are continuing their educations in educational institutions of different countries by leaving their
own conutries.

Studying in university abroad is thought to be advantageous because of the opprtunities such as
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gaining different perspectives at abroad and taking a great chance to acquire the opportunity to live
abroad , taking opportunities to have more diversified and better jobs. The reason why people prefer
other countries for education is basically the desire to take education at a better university and desire
to graduate from university as equipped with qualities requested by the global job market. Overseas
education of the students contributes to the formation of an international understanding and and
intercultural interaction ( O¢al,2012).

We have to continue our existence in the globalized world and compete in the international arena.
Having a good education is the best way to achieve these goals. An education system , which
esteems the individual , bases on humanitarian and universal values and gains the knowledge , skills
and behaviors required by global world, has come into prominence. The concepts such as adaptation
capacity , the exchange of the cultural , personal and social experiences are used to define the concept
of globalization and have found application areas on educational policies ( Ozdem, G. 2013 ).
Therefore Erasmus Exchange Programme can be considered as one of the application areas that
provides opportunity the students to study abroad.

Erasmus Student Mobility For Studies is an exchange programme carried out within the framework of
the bilateral agreements between institutions of higher education. Erasmus Programme has been being
implemented in Europe since 1987. In Turkey by the establishment of the National Agency , Erasmus
Programme was initiated as a pilot program in 2003 - 2004 and Turkey has been a member of these
programmes officially since 2004 ( Boyaci, 2011). The programme was called as Socrates | between
1987 - 2000 and Socrates II between 2000 - 2007. Since 2007 this programme took part in the
European Union Lifelong Learning Programme. Youth Programme and the Lifelong Learning
Programme which were implemented between 2007 and 2013 , gathered under a single roof as
Erasmus Plus Programme. The programme will get into the act as Erasmus Plus Programme between
2014 and 2020.

By encouraging the higher education institutions to cooperate with each other , Erasmus Exchange
Programme aims at allowing students to study abroad and to recognize European countries and
cultures , contributing to the strengthening of communication and cooperation between countries;
developing and popularizing of European standards in education ; improving the quality of higher
education. Programme also aims at raising the equipped individuals who will fulfill the expectations of
business world and the universities which provide qualified higher education services (Duman ,2001;
National Agency, 2005 ).Erasmus Programme gets into the act in two different areas including Staff
Mobility and Student Mobility. Apart from the staff mobility , thera are two types of erasmus mobility
programme for students. Within the framework of the Student Mobility Programme students can
benefit from student mobility for studies and student mobility for placements. Erasmus Student
Mobility For Studies can be carried out within the bilateral agreements between institutions. By
Erasmus Student Mobility For studies , students, who are registered to a higher education institution
which has an Erasmus University Charter ( EUC ) and provides formal education in Turkey , will have
the chance of being an exchange student for one or two semesters ( between 3 and 12 months ) in an
academic year at a higher education institution in a European country. Erasmus Student Mobility For
placement also process of gaining experience of vocational training and working at a business or an
organization in a foreign country. Period of education for undergraduate students , postgraduate
students and doctoral students is between 3 and 12 months. For the students of short - term higher
education institutions such as vocational high schools , period of education is minimum 2 months and
can be prolonged up to 12 months. Within the Erasmus Exchange Program students will receive
financial support for the period of education in which students stay abroad.

Before the beginning of the academic year grants for students per months are determined by the center
according to national priorities and criteria. 27 EU member contries were divided into four different
groups according to their living standards and costliness indexes and grant amounts were calculated
for each country and these amounts were found appropriate to be given to the students who would
study at these conutries.Grant amounts were determined as 300€ - 400€ - 500€ according to countries
taking part in four different groups. Grants are paid to the students in two installments. Installment
rates are determined by National Agency in the manner that first installment rate will not exceed 80%
of the total grant. First installment is paid to the students before they go abroad. Second installment is
paid at the end of the education period of the exchange students after they deliver the Student Final
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Report , Transkript and Certificate of Attendance by hand. Total grant is calculated again according to
starting and finishing dates of the education written on the Certificate of Attendance. students can only
receive the grants for the period in which students study abroad. If students stay shorter than the
planned education period , students can only receive the period in which students stay abroad.

Selcuk University has been actively participating in the Erasmus Programme since 2003. In the last
five years between (2011 - 2016 ) bilateral agreements have been signed with 23 countries including
250 different institutions. Bilateral agreements were signed with the countries such as Poland ,
Germany , Romania , Hungary , the Czech Republic , Portugal. Between 2011 - 2012 total 34 bilateral
agreements were signed with 17 different countries, between 2012 - 2013 total 17 bilateral agreements
were signed with 11 different countries, between 2013 - 2014 total 23 bilateral agreements were signed
with 11 different countries, between 2014 - 2015 total 62 bilateral agreements were signed with 17
countries, in the current year ( 2015 - 2016) total 115 bilateral agreements were signed with 18
different countries. In the last five years ( 2011 - 2016 ) total 535 students have benefited from the
exchange program. In 2016-2017 academic year 233 students were selected for studying abroad , they
will go abroad and conduct their education activities next year.

The aim of this study is to determine the conributions of Erasmus Programme to the personal ,
social , cultural, educational and career developments of the participant students. Also it has been
aimed to determine that How Erasmus Exchange Programme affects the students’ personalities , also
effects of the programme on students’ social and cultural lives and the contributions of the programme
on their education and career lives.

2. Education Process Of Outgoing Students Within The Erasmus Programme

The education process of the students begins with the email sent by Erasmus Coordination Office
stating that students deserve to benefit from the Erasmus Student Mobility For Studies. The nominated
students examine the web sites of the schools that they will study and get the necessary information.
An orientation programme is organized by Erasmus Coordination Office. After orientation programme
the nominated students have to fill the application and accomodation forms published in websites of
the schools. After filling the documents , they have to be signed by the departmental coordinator and
Institutional coordinator. After signing process , documents are sent by post to the international
relation office of the receiving institution.The receiving institution examine the documents and send
the acceptance letters of the students. After students receive the acceptance letters, they have to
prepare and send the Learning agreement. Students have to ecquire 30 ECTS for one semester and 60
ECTS for two semesters. The students who prepare and deliver the learning agreement i proof of
recognition , account number declaration petition, grant contract , can begin to the passport and visa
processes.The students who get the passport and visa , are ready to go abroad and the receiving
institution. The education period ,in which the students will stay at receiving institution , is calculated
and multiplied by monthly grant amount and 80% of this amount is put into the accounts of the
students. Students who complete the education and turn back to Turkey , they have to deliver the
return documents. The students have to prepare and deliver the Certificate of Attendance, transkript ,
boarding pass , photocopy pf the passport stamps and final report. After documents are delivered by
hand grades of the students are registered to system and 20% of the grant is paid to the students.Thus,
Students complete and finish their mobility activities.

3. Methodology

Our study was carried out with 100 students who went to the different countries in Europe for study
within the Erasmus Exchange Programme between 2014 and 2016. An online participants report was
carried out to learn How mobiliy programme affects the students’ personalities,? ;What the positive
effects of the programme are ? ;What the contributions of the programme to the students’ educational
and career lives ? and determine the opinions of the students’ about the programme. 30 students from
the Faculty of Economics and Administrative Sciences, 30 students from Faculty of Engineering, 10
students from Faculty of Communication, 8 students from Faculty of Literature , 6 students from
Faculty of Architecture, 6 students from Faculty of Medicine , 3 students from Faculty of Veterinary ,
3 students from faculty of Tourism , 2 students from faculty of Technology and 2 students from faculty
of Agriculture took part in the Online Participants Reports. 56 students of 100 students participated in
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the questionare , went to Poland , 3 students went to Portugal , 4 students went to Spain , 12 students
went to the Czech Republic , 8 students went to Italy , 6 students went to Lithuania , 8 students went to
Romania and the remaining 3 students also went to Slovakia.

The Online Participant Report is consisted of four parts including general information and main
motivations of the students about studying abroad. The second part is including foreign language skills
of students and linguistic support provided for students; the third part is including personal
development of the students and the last part is including the future prospects of education, training
and work.In the first and second parts multiple choice questions were directed to the students to
determine the main motivations of the students for studying abroad and effects of the programme on
students’ foreign language skills.In the third and the last part a likert scale was used to determine the
level of agreement or disagreement of the students in relation to contributions of the programme to
education , training and work experiences of the students. Scale was formed as strongly agree , rather
agree , neither agree nor disagree , rather disagree , strongly disagree.

4. Findings

The Online Participant Report is consisted of 4 parts including the questions about identification of the
participant and General Information, questions about motivations of the students for studying abroad ,
effects of the programme on foreign language skills , personal development and education and career
lives of students .

The findings belonging to the questions about the students’ main motivations for studying abroad are
as follows : Most of the students stated that they prefered to study abroad in order to experience
different learning contents / curricula ; to learn/improve a foreign language; to experience different
learning and teaching practices, to live abroad and to meet new people; to gain knowledge of another
country. Also some students pointed out that they prefered overseas education in order to develop soft
skills, such as adaptability, to enhance their future employabilities in their home countries; to enhance
their future employabilities abroad; to follow a study programme in a foreign language and to build up
a personal and professional network.

The findings belonging to multiple choice questions " What were your additional motivational factors
for studying abroad ? are as follows : They chose factors such as : the length of the study period
abroad was appropriate ; the possibility to receive an Erasmus Plus grant ; the quality of the receiving
institution ; a good alignment of the courses abroad with the curriculum at the sending institution;
available support in finding accommodation .

Generally it was stated that the main language used by the professors in receiving institutions was
English. About the issue on foreign language skills : 81 students stated that they have improved their
skills in this language during their stays abroad ; 9 students could not improve their foreign language
skills and 10 students pointed out that they were alraedy fluent in this language before their departures.
65 students said that they took advantage of linguistic support in learning this main language. And 35
students expressed that they did not take any lingustic support. Most of the students received Erasmus
Plus Online Linguistic Support (OLS) and some students received language course provided by the
receiving institutions.About the question " Do you find OLS useful to improve your language level 7 "
most of the students stated that they found OLS useful to improve their language levels . The findings
belonging to question " while staying abroad , did you improve competence in other languages besides
the main one used ? "are as follows : 51 students stated that they improved their competence in other
languages besides the main one used and 49 students pointed out that they could not improve their
competence in other languages.Those languages improved by students were Polish , French ,
Bulgarian , German and Russia.

About the issue on personal developments of the students : Of all 100 students 37 students strongly
agreed that through their stay abroad with Erasmus Plus, they learned better how to think logically and
draw conclusions ( analytical skills ); 39 students rather agreed to that statement and 24 students were
undecided.48 students strongly agreed that they learned better how to find solutions in difficult or
challenging contexts( problem-solving skills ); 37 students rather agreed to that statement and 15
students were undecided about developing their problem solving skills. 51 students strongly agreed
that they learned better how to plan and carry out my learning independently; 35 students rather agreed
to that statement and 14 students were undecided. 50 students strongly agreed that they learned better
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how to use the internet, social media and PCs, e.g. for their studies, works and personal activities ; 38
students rather agreed to that statement and 12 students were undecided. 43 students strongly agreed
that they learned better how to develop an idea and put it into practice; 40 students rather agreed to
that statement and 17 students were undecided. 69 students strongly agreed that they learned better
how to see the value of different cultures ; 27 students rather agreed to that statement and 4 students
were undecided.41 students strongly agreed that they learned better how to cooperate in teams ; 36
students rather agreed to that statement ; 19 students were undecided and 4 students rather disagreed to
that statement. 50 students strongly agreed that they learned better how to plan and organise tasks and
activities ; 35 students rather agreed to that statement ; 12 students were undecided ; 2 students rather
disagreed to that statement and 1 student thought that he/she did not learn how to plan and organise
tasks and activities. 48 students strongly agreed that they learned better how to express themselves
creatively ; 41 students rather agreed to this statement and 11 students were undecided.

After having taken part in this mobility activity , 60 students strongly agreed that they were more
confident and convinced of their abilities; 35 students rather agreed to that statement and 5 students
were undecided. 44 students strongly agreed that they knew better their strengths and weaknesses; 51
students rather agreed to this statement and 5 students were undecided. 53 students strongly agreed
that they were more able to adapt to and act in new situations; 40 students rather agreed to this
statement and 7 students were undecided.39 students strongly agreed that they were more able to think
and analyse information critically; 47 students rather agreed to that statement ; 13 students were
undecided and 1 student did not think that he/she was more able to think and analyse information
criticaly. 57 students strongly agreed that they were more tolerant towards other persons’ values and
behaviour ; 32 students rather agreed to that statement ; 10 students were undecided and 1 student
rather disagreed to this statement.63 students strongly agreed that they were more open-minded and
curious about new challenges ; 31 students rather agreed to that statement ; 4 students were undecided
and 2 students thought they were not more open-minded and curious about new challenges. 48
students strongly agreed that they intended to participate more actively in social and political life of
my community; 38 students rather agreed to that statement ; 10 students were undecided and 4
students did not rather agree that they intended to participate more actively in social and political life
of my community. 54 students strongly agreed that they were more interested in knowing what
happens in the world daily; 36 stduents rather agreed to that statement ; 8 students were undecided
and 2 students rather disagreed to that statement. 50 students strongly agreed that they were more able
to reach decisions; 39 students were rather agreed to that statement ; 9 students were undecided and 2
students rather disagreed to statement about being more able to reach decisions. 64 students strongly
agreed that they were more able to cooperate with people from other backgrounds and cultures; 27
students rather agreed to that statement ; 8 students were undecided and 1 student rather disagreed to
that statement.55 students strongly agreed that they were more interested in European topics ; 33
students rather agreed to that statement ; 10 students were undecided and 2 students rather disagreed to
that statement about being more interested in European topics. 39 students strongly agreed that they
felt more European; 30 students rather agreed to that statement; 22 students were undecided ; 7
students rather disagreed to statement about feeling more European and 2 students did not think they
felt more European. 48 students strongly agreed that they were more aware of social and political
concepts like democracy, justice, equality,citizenship, civil rights.35 students rather disagreed to that
statement ; 17 students were undecided. 36 students strongly agreed that they increased their sector-or
field- specific skills; 41 students rather agreed to that statement ; 22 students were undecided and 1
student thought he/she could not increase his/her specific skills.

About the issue on future prospects of education, training and work , students were asked to sepcify
their agreements and disagreements about future prospects of education , training ,work and the
prospective contributions or effects of the programme on their education, training and working
lives.Thanks to this stay abroad with erasmus Plus; 48 students strongly agreed that they believed that
their chances to get a new or better job increased, 44 students rather agreed to that statement,7 students
were undecided and 1 student thought he/she chances to get a new or better job did not increase.50
students strongly agreed that they had a clearer idea about their professional career aspirations and
goals;47 students rather agreed to that statement and 3 students were undecided. 41 students strongly
agreed that they had better opportunities for traineeships or student jobs in their home countries; 40
students rather agreed to that statement ; 17 students were undecided and 2 students rather disagreed to
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the statement about having better better opportunities for traineeships or student jobs in their home
countries.48 students strongly agreed that they were better capable of taking over work tasks with high
responsibility after their stays abroad; 42 students rather agreed to that statement and 10 students were
undecided.

The findings belonging to question " How has the stay abroad changed the way you see your future
work ? are as follows : 51 students strongly agreed that they could easily imagine working abroad at
some point in the future; 39 students rather agreed to that statement ; 9 students were undecided and 1
student did not think that he/she could easily imagine working abroad at some point in the future. 44
students strongly agreed that they could easily imagine working in the country where they did their
Erasmus Plus period in the future; 32 students rather agreed to that statement and 18 students were
undecided; 4 students rather disagreed to this statement and 2 students did not think that he/she could
easily imagine working in the country where they did their Erasmus Plus period in the future. 58
students strongly agreed that they would like to work in an international context;27 students rather
agreed to that statement ; 14 students were undecided and 1 student would not like work in an
international context.

5. Comments

According to results obtained from the online participation report it was determined that through their
stays abroad with Erasmus Plus , Most of the students stated that they learned better how to think
logically and draw conclusions ( analytical skills ) ; to find solutions in difficult or challenging
contexts ( problem-solving skills ); to plan and carry out their learning independently; to use the
internet, social media and PCs, eg. For their studies, work and personal activities ; to develop an idea
and put it into practice ; to see the value of different cultures ; to cooperate in teams ; to plan and
organise tasks and activities ; to express themselves creatively. Most of the students also pointed out
that after having taken part in this mobility activity , they were more confident and convinced of their
abilities ; they knew better their strengths and weaknesses ; they were more able to adapt to and act in
new situations; they were more able to think and analyse information critically ; they were more
tolerant towards other persons’ values and behaviour ; they were more open-minded and curious about
new challenges ; they intended to participate more actively in social and political life of their
communities ; they were more interested in knowing what happens in the World Daily , they were
more able to reach decisions ; they were more able to cooperate with people from other backgrounds
and cultures ; they were more interested in European topics ; They felt more European ; they were
more aware of social and political concepts like democracy, justice , equality, citizenship, civil rights ;
they increased their sectors — or fields — specific skills. From these findings we can comment as
follows : Erasmus Plus programme and studying abroad has positive effects on personal developments
of the outgoing students.

When the results of the online participation report were examined , it was also determined that
most of the students believed that their chances to get a new or better job increased; they had a clearer
idea about their professional career aspirations and goals ; they had better opportunities for
traineeships or student jobs in their home countries ; they were better capable of taking over work
tasks with high responsibility after their stays abroad ; About the question * How has the stay abroad
changes the way you see your future work ?’ , most of the students pointed out that they could easily
imagine working abroad at some point in the future ; they could easily imagine working in the
countries where they did their Erasmus Plus period in the future ; they would like to work in an
international context. From these findings we can comment as follows : Erasmus Plus programme and
studying abroad has positive effects on education lives and their future careers of the outgoing student
after graduation.

6. Contrubitions Of The Erasmus Plus Programme To Qoutgoing Students

Studying abroad programs can facilitate to develop language skills ,intercultural learning , personal
development and contribute to educational and career lives of the students. One of the programs that
gives oppotunity to study abroad for students is Erasmus Plus Programme. About the question © What
contributions does Erasmus Plus Programme make to the outgoing students ? ¢, we can comment as
follows :

1.Gains in Personal Development & Growth :
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Many students study in their home towns and are still living with parents or other relatives. The whole
experience of going abroad for a period of time to study will be an enormous confidence boost as they
will find out what they are capable of coping with and they will find that they can achieve in these new
and very different circumstances.They will learn what they are good at as well as what they are not so
good at. They will become keener to explore and discover new places and things while studying
abroad. It tests their abilities to adapt to different situations.They will be out of their comfort zone as
they face obstacles like homesickness , spending and budgeting foreign currency and living in a new
and unfamiliar place. They will have ability to manage their own finances because it will be their
responsibilities to pay the bills and manage their expenses. Overcoming these difficulties in turn will
develop their maturities , their abilities to handle new situations and make them more independent and
confident.

1l.Experience New and Different Cultures :

All students grow up in their own cultures, traditions . But when the students decide to study abroad
they will get to see other perspectives and cultures. Erasmus will also enable the students to
experience a new culture,languages,food and drinks etc. giving them a fresh outlook on how other
people live ,interact and think.Moreover the students will find that they have a better understanding
and appreciation for the nation’s people and history. Not only the students will have the opportunity to
witness a completely new way of life but also they will get to meet new people from their host
countries. These new people are usually excited to share their cultures, traditions,food,customs and
social atmospheres. So by befriending people from other cultures, the students will learn about how
differently things are done or viewed elsewhere in the world, which will teach them about other
cultures at the same time as widening their own horizons and broadening their minds.

1I1. Developing Language Skills :

For many international or exchange students, studying abroad is a chance to develop language skills
either through studying in a second language or by practicing the language spoken locally because
most of the courses in the receiving institutions are taught in English. The students will have chance to
immerse themselves in a new language , listen to locals , learn their slang and constantly practice with
them so they will have chance to use this new language in every aspect of life and they will find an
opportunity to practice this language.lIt is known that English is the most popular language in business
life , social life actually in every aspects of life.In our country with the enlargement of the business
spaces and acceleration of the business connections , knowledge of foreign language and usage of this
langauge actively are the most important qualities required in job applications because today most of
the employers perefer the grad students who know at least two langauages so the students who develop
their language skills can find a job easily moreover speaking English is not a distinctive skill anymore.
Particularly speaking English is important but speaking and having knowledge of an other foreign
language is an important motive to prefer in order to work in global company.

IV, Preparation for Post-Graduate Life :

The period in which the students will study abroad ,helps students to create new connections. Studying
in an international environment ithat brings the students into contact with people from all over the
world meaning that they can create a global network of contacts.These new people that the students
will meet during their educations, will provide the students to learn about different cultures and make
contact easily with the people who have different cultures and backgrounds. Besides these connections
will be helpful in terms of creating special connections with the people who will guide the students in
their academic lives and future careers. The exchange students can study abroad in a higher education
or find internships within the Erasmus Programme , when they are finished studying or completing
their internship periods, they can ask for a recommendation letter to testify that they worked or studied
there and to share with future prospective employers.

V. Enables Professional Benefits :

Studying abroad can help outgoing students gain a competitive quality when it comes time to apply for
a job and it will help them to improve their career opportunities. Employers often seek employees with
the ability to speak other languages or understand other cultures.It is a great chance to add your
studying abroad experience to your CV. When the students put on their CV that they studied abroad
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have a great advantage in terms of impressing future employers. By studying abroad the students will
prove that they are able to push themselves outside their comfortable levels , that they have the ability
to stand on their own two feet and to adapt to new situations and different environments and they
will also prove that they are independent,ambitious, flexible and confident.In order to stand out, the
students need to offer something different and studying abroad achieves that.

VI.Experiencing a different education system and Academic Benefits :

Studying abroad provides a chance to experience different styles of education.The students will get the
oppotunity to take a class that is not offered in their home universities.While they are overseas,
students discover learning in a new way as the higher education system of other countries differ from
those of Turkey.This will help them expand their academic horizons and develop their ability to adapt
to different educational environmens.They will be able to learn from different teaching styles, to
effectively communicate among diverse groups , to attain knowledge of a foreign language.Studying
abroad will motivate students to begin or continue learning a foreign language by exposing them to
structered situations , inside and outside the classroom which will facilitate the development of
language skills.The students will also have opportunity to engage in research projects with local
students and faculty and they will have a chance to give presentations about their study abroad projects
or experiences on the host institution’s campus or at the meeting of Professional associations.

VII. Make Lifelong Friends :

One of the biggest benefits of studying abroad is the opprtunity to meet new lifelong friends from
different countries and backgrounds.While studying abroad , the students will attend school and live
with the students from host country.The students could go and visit these new friends in their own
countries and experience different cultures . This experience wll change their perspectives and will
help them to see these countries are different from the side that the tourists see and they will get a
different perspective.The memories and friendship could last forever and could open fort he outgoing
students up to a global network of job prospects and connections.
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