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OZET

Arastirma, 10-11 yas grubu Ogrencilerde STAC stratejilerinin akran zorbaligi 6grenci
savunuculuguna etkisini belirlemek amaciyla kontrol gruplu 6n test, son test arastirma
tasarim1 ile yar1 deneysel olarak gergeklestirilmistir. Arastirmanin evrenini, Birlesik
Krallik’in Galler bolgesindeki dort ilkokulun altinci sinif 6grencileri olusturmustur.
Ornekleme, velisinden izin alinan ve arastirmaya katilmaya goniillii olan altinci sinif
ogrencileri (miidahale=38, kontrol=38) dahil edilmistir. Verilerin toplanmasinda Kisisel
Bilgi Formu, Arkadaslik Niteligi Olcegi ve Akran Zorbaligi Ogrenci Savunuculugu Olgegi
(AZOSO) kullanilmistir. Miidahale grubuna ii¢ oturumdan olusan STAC stratejilerini igeren
egitim programi uygulanmistir. Egitim Manttk modeli ve ABCD modeline
temellendirilmistir. Gruplar arasinda cinsiyet, okul basarisi algis1 ve akran zorbaligi
deneyimleri agisindan anlamli bir fark olmadigi belirlenmistir (p > 0,05). Gruplar arasinda
arasinda Arkadashik Niteligi Olgegi 6n test ile son test ortalama puanlarinda anlamli bir
degisim olmadig1 saptanmistir (p > 0,05). AZOSO ve ii¢ alt boyutunun 6n test ortalama
puanlar karsilagtirildiginda, gruplar arasinda istatistiksel olarak anlamli bir fark olmadig
bulunmustur (p > 0,05). Egitim sonrasi, miidahale grubunda AZOSO ve Zorbaligi
Durdurmak igin Araya Girme Ozgiiveni alt boyutu ortalama puanlarmmn kontrol grubuna
gore anlamh bir sekilde yiikseldigi belirlenmistir (p < 0,05). Zorbalik Bilgisi ve STAC
Stratejileri Bilgisi alt boyutlarinin ortalama puanlarinda gruplar arasi anlamli bir fark
olmadig bulunmustur (p > 0,05). Egitim programinin 6grencilerin savunuculuklarini,
zorbalik ve STAC stratejileri bilgilerini, zorbaliga miidahale o6zgiivenlerini arttirdig
belirlenmistir (p < 0,05). Arastirmada STAC stratejilerinin akran zorbalifinda 6grenci
savunuculugu iizerinde etkili oldugu belirlenmistir. Okullarda akran zorbaligini 6nlemek
icin STAC stratejilerinin kullanilmas1 6nerilmektedir.
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ABSTRACT

The research was conducted quasi-experimental design with pre and post-tests to evaluate
the effect of STAC strategies on peer advocacy in peer bullying in 10-11 age students. The
population of the study consisted of sixth-grade students in four primary schools in Wales,
the United Kingdom. Sixth-grade students (intervention = 38, control = 38) who were given
consent from their parents and volunteered to participate in the study were included in the
sampling. Data were collected with Personal Information Form, The Student-Advocates Pre-
and Post-Scale (SAPPS) and Friendship Qualities Scale. Training program includes STAC
strategies, and comprised of three sessions was given to the intervention group. The training
is based on the Logic Model and the ABCD model. There was no difference between groups
in terms of characteristics; gender, school achievement, and bullying experiences (p > 0,05).
There was no significant change in the Friendship Qualities Scale pre- and post-test mean
scores between the groups (p > 0,05). There was no statistically significant difference
between the groups when SAPPS and sub-scales were compared with the pre-test mean
scores (p > 0,05). After the training, in intervention group, SAPPS and Self-Confidence to
Intervene to Stop Bullying sub-scale’ mean scores significantly increased compared to the
control group (p < 0,05). There was no significant difference in the mean scores of the STAC
strategies and Bullying Knowledge sub-scale (p > 0,05). The training program increases
students' advocacy, bullying and STAC strategies information and self-confidence to stop
bullying (p < 0,05). STAC strategies were effective in student advocacy. It is recommended
to use the STAC strategies to prevent peer bullying in schools.
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1. GIRIS

Problem durumu

Akran zorbaligi bir ya da birden fazla akranin diger akranlara saldirgan davranislarda
bulunmasidir [1]. Akran zorbaliginin temel 6zellikleri arasinda kasitli olarak zarar verme ve
stireklilik gosterme yer almaktadir [2, 3]. Akran zorbalig1 giiniimiizde diinyada ve Tiirkiye’de
yaygin olarak goriilmektedir. Pinquart (2017) tarafindan yapilan bir sistematik derlemede
akran zorbaliginda kurban olma prevelansi % 34,6 dir [4]. Maiano ve arkadaglar1 (2016)
tarafindan yapilan bir sistematik derlemede, akran zorbaligi prevelans1 % 15,1, zorba olma
prevelanst % 36,3 ve kurban olma prevelanst %25,2 olarak belirlenmistir [5]. Yapilan
caligmalarda da, akran zorbaligi prevelanst Amerika Birlesik Devletleri'nde % 37,
Japonya’da % 26,7, Cin’de % 42,9, Italya’da erkek 6grenciler arasinda % 50,8, Kuveyt’te %
30,2, Meksika’da % 40 ve ispanya’da % 62,2 olarak bulunmustur [6-12]. Tiirkiye’de erken
adolesan donemdeki 6grenciler ile yapilan bir arastirmada, zorbalik yapma oran1 % 12, akran
zorbaligina maruz kalma orani1 % 15 olarak tespit edilmistir [13]. Tiirkiyede yapilan bir baska
arastirmada bu oranlar sirasiyla % 30,5 ve % 27,9 olarak belirlenmistir [14]. Okul ¢agindaki
cocuklarin zorbaliktaki temel rolleri, zorba, kurban, zorba-kurban ve seyirci olarak
tanimlanmigtir. Bu roller ¢ok net bir sekilde birbirlerinden ayrilamamaktadir. Bir 68renci

birden fazla rolii iistlenebilir. Okullarda, 6grencilerin ¢ogunlugu seyirci roliindedir [15].

Akran zorbalig1 okul déoneminde fiziksel, sosyal ve psikolojik bir¢ok saglik problemine yol
agmaktadir. Ornegin, zorbalik karin, bas ve mide agrilari, fiziksel gelisimde gecikme ve gece
idrar kacirma gibi fiziksel sorunlara; yalnizlik, 6fke, stres, madde bagimlilig1 ve sug egilimi
gibi psikososyal sorunlara neden olabilmektedir [16-21]. Son yirmi yilda, 6nemli bir halk
sagligl sorunu olan zorbaligi dnlemek igin program ve stratejiler gelistirilmistir [22-24].
Ancak gelistirilen program ve stratejilerin artan maliyet, zaman ve enerji eksiklikleri ve
uygulama siirecindeki yogun is yiikii gibi sinirliliklart bulunmaktadir. Bunlara ek olarak, bu
programlarin zorbaliga ve zorbaligin kurbani olan 6grencilere ulagsmakta genellikle yetersiz
kaldigi, okul personeli, 6gretmen ve velilerin genellikle bu durumun farkinda olmadigi
belirlenmistir. Bu sinirliliklart azaltabilmek i¢in daha pratik, kisa, anlasilabilir, 6grenciler
tarafindan uygulanabilir olan programlara ihtiyag duyulmaktadir [25-27]. Bu amagla,
Midgett ve arkadaslar1 (2015) tarafindan bu &zelliklere uygun STAC adinda, dort temel



strateji gelistirilmistir [25]. STAC ismi, dikkati dagitma (stealing the show), yardim isteme
(turning it over), kurbana yardim etme (accompanying others) ve zorbaya yardim etme
(coaching compassion) olarak tanimlanan dért stratejinin Ingilizce adlarmin ilk harflerinin
kisaltmasi seklinde olusturulmustur. Birinci strateji olan dikkati dagitma; akran zorbaligina
seyirci olan 6grencilerin, arkadaslarmin dikkatini zorbalik olayindan, zorba ve kurbandan
baska yone ¢ekmek icin saka veya mizahi kullanmasidir. Ikinci strateji olan yardim isteme;
seyirci Ogrencilerin daha Once belirlenen, okuldaki giivendigi bir yetiskinden veya
ogretmenlerinden yardim istemesidir. Uciincii strateji olan kurbana yardim etme; seyirci
ogrencilerin, zorbaliga ugrayan arkadasina destek olmasi, yardim etmesidir. Dordiincii
strateji olan zorbaya yardim etme; seyirci 6grencilerin zorbalik yapan arkadasini uyarmasi

ve davranisinin dogru olmadigini farkettirmek i¢in girisimlerde bulunmasidir [25, 27].

STAC stratejilerinin amaci, zorbalig1 izleyen 6grencileri, zorbaliga dahil olan arkadaslarin
savunma konusunda desteklemektir. STAC stratejilerinin igerigi, zorbaliga seyirci olan
ogrenciye, zorbaliga karsi miidahale etme becerisi kazandirmak igin sekillendirilmistir [28-
30]. Zorbaligi izleyen 6grenciler ¢ok sayida olmalarina ragmen, genellikle pasif kalirlar
¢linkii ne yapacaklarini ve ne soyleyeceklerini bilemeyebilirler. Seyirci roliindeki 6grenciler
siradaki kurbanin kendileri olabilecegindan korkabilirler. Seyirci 6grencilere pasif olmanin
olumsuz sonuglar1 hakkinda bilgiler verilerek, zorbalik davraniglarina nasil miidahale
edecekleri Ogretilmelidir [15, 31-34]. Yapilan bir arasgtirmada, seyircilerin zorbaligi
onlemedeki onemi vurgulanmistir. Ayni arastirmada akran zorbaliginda seyirci roliinii
istlenen 6grencilerin zorbalara yardim ettiginde zorbaligin arttigi, kurbanlari savundugunda
zorbaligin azaldig tespit edilmistir [35]. Gelistirilen bir¢ok zorbalik 6nleme programinda,

seyirciye miidahalenin, zorbalig1 6nlemede etkili oldugu sonucuna varilmistir [35-38].

STAC stratejilerini 6grenen 6grencilerin zorbaliga miidahale konusunda daha az endise
duyduklart ve oOzgiivenlerinin arttig1 tespit edilmistir. STAC stratejilerini uygulayan
ogrencilerin zorbalik siirecinde belirli 6zelliklere veya rollere sahip olmalar1 gerekmektedir.
Ciinkii stratejilerin ilk uygulamasi okuldan segilen bir 6rneklem grubuna yapilmaktadir. Daha
sonra 6grencilerden siireci kendi kendilerine devam ettirmeleri beklenmektedir. Bu siirecin
sonunda, okuldaki zorbaliga kars1 bakis agisinin degismesi hedeflenmektedir. Bu nedenle,
uygulamanin ilk o6gretilecegi ogrencilerin arkadaglik iliskilerinin iyi olmasi, arkadaslarina

olumlu rol model olabilmeleri gerekmektedir [27-30].



Akran zorbaligin1 6nlemek i¢in STAC stratejilerinin 10 yas grubu Ve iizerinde uygulanmasi
onerilmektedir [30]. STAC stratejileri’nin tim okul ¢agindaki gruplara uygulanabilecegi
kanitlanmistir, ancak egitim igeriginin ve siiresinin yas gruplarina gore diizenlenmesin
gerekmektedir. Bu baglamda egitim igeriginin olgiilebilir olmasi ve standartlastirilmasi i¢in
modellere ihtiya¢ duyulmaktadir [27-30, 39-46]. Alan yazinda, Mantik Modeli ve ABCD
modeli egitim programlarinin siirdiiriilmesinde degerlendirilmesinde yaygin olarak

kullanilmakta ve onerilmektedir [22, 31, 32].

Mantik Modeli, egitim programinin altinda yatan sorun, varsayimlar ve engeller
dogrultusunda eldeki kaynaklarin yardimi ile sonuclara nasil ulasildigini gosteren yol
haritasidir [22, 32]. Model kaynaklar, etkinlikler, ¢iktilar ve sonug bilesenlerinden
olusmaktadir. Yapilan bir aragtirmada, Mantik Modeli, fl6rt siddetini 6nlemek i¢in seyircilere
uygulanan miidahale programinda kullanilmis ve etkili bulunmustur [32]. Mantik Modeli,
egitim kazanimlarinin ayrintili yaziminda yetersiz kalabilmektedir. Bu sorunu gidermek i¢in
ABCD modeli kullanilabilmaktedir. ABCD modeli hedef ve amag¢ Yyaziminda
kullanilmaktadir. ABCD modeli okul temelli bir arastirmada zorbaligi 6nlemek igin
gelistirilen egitim programinda kullanilarak etkili bulunmustur [31]. Cocuk gelisim
donemlerinden olan somut iglemciler doneminde olan 10-11 yas ¢ocuklara egitim programi

hazirlanirken, kazanimlarin ayrintilt ve somut bir sekilde yazilmasi 6nemlidir.

Akran zorbaligini 6nleme ve Ggrencileri zorbaligin olumsuz etkilerinden korumak, halk
saglig1 hemsireliginin 6zel bir alan1 olan okul saglig1 hemsirelerinin kritik rolleri arasinda yer
almaktadir. Okul sagligi hemsireleri, akran zorbaligini tespit etmek ve Ogrencileri ortaya
¢ikabilecek sorunlardan korumak igin mevcut stratejileri uygulayabilir veya yeni stratejiler
gelistirebilir [47-52]. Okul sagligi hemsireleri 6gretmenler gibi 6grencilerle birebir iletisim
halinde olduklarindan, okulda 6gretmen disindaki bir personel olarak akran zorbaligini tespit
etmede 6nemli bir konuma sahiptir. Ogrenciler akran zorbalig1 deneyimlerini okulda gérevli
olan hemsgirelerle kolayca paylasabilirler [48, 49]. Okul sagligi hemsirelerinin okullarda
olumlu bir iletisim ortami saglamak ve akran zorbaligmmin dnlenmesine katkida bulunmak

icin STAC stratejilerini yararl bir ara¢ olarak kullanabilecegi 6ngoriilmektedir.



Arastirmanin amaci

Aragtirma, 10-11 yas grubu ogrencilerde STAC stratejilerinin akran zorbaligi 6grenci

savunuculuguna etkisini belirlemek amaciyla yapilmaistir.

Arastirmanin hipotezleri

Hoa = Akran zorbalig1 6grenci savunuculugu egitimi uygulanan miidahale grubu ile kontrol

grubu arasinda akran zorbaliginda 6grenci savunuculugu bakimindan fark yoktur.

Hob = Akran zorbalig1 6grenci savunuculugu egitimi uygulanan miidahale grubu ile kontrol

grubu arasinda zorbalik bilgisi bakimindan fark yoktur.

Hoc = Akran zorbalig1 6grenci savunuculugu egitimi uygulanan miidahale grubu ile kontrol

grubu arasinda STAC bilgisi bakimindan fark yoktur.

Hod = Akran zorbalig1 6grenci savunuculugu egitimi uygulanan miidahale grubu ile kontrol

grubu arasinda zorbalig1 durdurmak igin araya girme 6zgiliveni bakimindan fark yoktur.

Arastirmanin Oonemi

Akran zorbaligi genelllikle 6grencilerin yardim isteyemeden tek baslarina ¢ézmeye
caligtiklar1 karmasik bir davranis problemidir. Alan yazinda akran zorbaligi sorununun
¢ozlimiine yonelik yapilan girigimlerin etkili oldugu fakat uygulanabilirligi ile ilgili sorunlar
oldugu tespit edilmistir [25, 26]. Ayrica yapilan girisimler genellikle zorba veya kurban
roliindeki 6grenciler lizerinde yogunlagsmaktadir. Akran zorbaligina seyirci kalan 6grencilere
yonelik caligmalar sinirli oldugu igin daha fazla sayida ¢alismaya gereksinim vardir [33-38].
Bu baglamda kisa, etkili ve &grencilerin kendi kendilerine uygulayabilecekleri akran
zorbaligina seyirci kalan 6grencileri hedef alan stratejiler gelistirilmistir [25]. Alan yazinda
yer alan ¢alismalarda, bu stratejilerin sadece gelistirildigi toplumun Ogrencilerine
uygulandigr tespit edilmistir [29, 42, 53, 54]. Bu g¢alismada kullanilan stratejilerin modele
temellendirilen bir program kapsaminda uygulanmasi ¢alismanin giiglii yontdiir. Akran

destegi stratejilerinin farkli toplumlarda ve Kkiiltlirlerde etkisinin incelenmesine ihtiyag



duyulmaktadir. Bu nedenlerle, bu calismanin okul sagligi alaninda akran zorbaliginin
onlenmesine katki saglayacagi, stratejilerin bir program yardimu ile standatlastirilabilecegi

diistiniilmektedir.

Arastirmanin sinirliliklan

Aragtirmanin temel veri sirliligi, uygulamadan {i¢ ay sonra veri toplama araglarinin
uygulanamamis olmasidir. Arastirma tasarimi sinirliligi, sonuglarin diger ortamlara veya
yillara genellenememesidir. Ayrica, arastirma randomize Kkontrollii c¢alisma olarak
planlanmustir. Ancak, izin siirecinde arastirmaya katilmay1 kabul eden iki okulun miidahale
grubu, diger iki okulun kontrol grubu olmay: istemesi, okullarda uygulama yapilan altinci

siiflarin tek sube olmasi nedeniyle randomizasyon yapilamamustir.






2. GENEL BIiLGILER

2.1. Akran Zorbahg

Akran zorbaligi saldirgan bir davrams tiriidiir ve genellikle siddet icermektedir. Akran
zorbalig1 ylizyiize veya elektronik iletisim araglart ile mekandan bagimsiz olarak bir veya
daha fazla akrandan, baska bir akrana uygulanir [1, 55]. Akran zorbaligi davranisinin en
belirgin 6zellikleri kasith zarar vermek amaci glitmesi ve siireklilik gostermesidir [2, 3].
Zorbalik davranisi, genellikle birden fazla sayida yapilir. Ancak, bazi durumlarda kurbani
olumsuz etkileyen davranis sadece bir kez yapildiginda da, zorbalik olarak kabul edilebilir.
Zorbaligin genellikle bireysel ve sosyal olmak iizere ¢oklu nedenleri vardir. Ogrenciler
arasindaki gercek veya algilanan gii¢ dengesizligi, zorbaligin ana nedenlerinden biri olarak
tanimlanmistir [3, 5, 55-57]. Algilanan gii¢ dengesizligi nedeniyle, kurban zorbalikla tek
basma bas edemeyebilir. Diisiik veya yiiksek gii¢ algisina bir ¢ok davranis yol acabilir.
Ornegin zorbanin kesici alet tasimasi, yasca biiyiik olmasi, zorbalig1 gérmezden gelen bir
yetiskinden destek almasi...vb. [11, 58-61]. Akran zorbaligi genellikle 6gretmen ve
ebeveynlerden gizli tutulma egiliminde olan bir davranistir. Yapilan bir arastirmada, zorbalik
yaptigin1 beyan eden ergenlerin oran1 % 25,4 iken, bu ¢ocuklarinin zorba oldugunu bilen
ailelerinin oran1 % 2,8 dir [62].

Zorbalik tiim diinyada yaygin olarak goriilen bir halk sagligi sorunu olmakla birlikte, tiim
okullarda goriilmektedir [63]. Maiano ve arkadaslari (2016) tarafindan yapilan bir sistematik
derleme ¢alismasinda akran zorbaligi oran1 % 36,3 olarak belirlenmistir [4]. Pinquart ve
Pfeiffer (2017) tarafindan yapilmis bir meta-analiz ¢alismasinda bu oran % 34,6 dir [5].
Birlesmis Milletler Cocuklara Yardim Fonu (UNICEF) raporuna gore, zorbaligin en yaygin
gortildiigi yerler, Somali (% 74) ve Misir (% 70) olmak iizere Afrika tilkeleri olarak tespit
edilmistir [64]. Bes kuzey Afrika iilkesini kapsayan baska bir arastirmada, zorbalik oran1 %
30,6 ile % 60,3 araliginda belirlenmistir [65].

Asya tlilkelerinde de zorbalik goriilme orani yiiksek olarak belirtilmistir. Cin'de ergenler
iizerinde yapilan arastirmalarda, zorbalik yayginligi % 42,9 ile % 2,2 arasinda degisiklik
gosterdigi tespit edilmistir [8, 66]. Giiney Asya’da akran zorbaligi goriilme orant % 22,3 ile
% 46,5 arasinda degisiklik gosternmektedir [67]. Kore'de yapilan bir aragtirmada zorbaliga



maruz kalma oran1 % 62,5, sadece okulda zorbaliga maruz kalma oranmi % 9,1 olarak
belirtilmistir [68]. Malezya'da yapilan ulusal okul temelli bir calismada, ergenlerin zorbaliga
maruz kalma yayginligi % 16,2 olarak bulunmustur [69]. Japonya’da yapilan bir aragtirmada
zorbalik oranm1 % 26,7 olarak belirlenmistir [7]. Iran'da yapilan bir ¢calismada, ergenlerdeki
zorba ve kurban orani sirastyla % 17,4 ve % 25,8 olarak tespit edilmistir [70]. Abdulsalam
ve arkadaglar1 (2017) yaptiklar1 bir arastirmada, Kuveyt'te zorbalik yaygmligmin % 30,2
oldugunu belirtmislerdir [10].

Avrupa iilkelerinde de zorbalik yayginligi cesitlilik gosternektedir. Przybylski ve
arkadaslarmnin (2017) Ingiliz ergenler iizerinde yaptig1 bir arastirmada, Zorbalik yayginligi %
27 olarak bildirilmistir. iki y1l sonra, ayn1 arastirmaci, mobil oyunlardaki zorbalik oraninin
% 33,5 oldugunu belirtmistir [71, 72]. Bu oran, Galler’de 10-11 yas 6grenciler iizerinde
yapilan bir arastirmada % 32 olarak bulunmustur [73]. italya’da ergenler iizerinde yapilan
bir arastirmada erkek ogrencilerde zorbalik yaygmligi % 50,8 olarak belirlenmistir [9].
Ispanya'da yapilan bir arastirmada ise bu oran % 62,2 olarak bulunmustur [12]. Almanya'da
yapilan bir aragtirmada ergenlerin % 33,9'unun sik sik veya bazen zorbalik magduru oldugu
bildirilmistir [74]. Alt: Iskandinav iilkesinde 11 yasindaki erkek cocuklar arasinda yapilan
bir arastirmada, zorbalik goriilme siklig1 Gronland'da en yiiksek (% 26,4), Isveg'te (% 3,5)
en diisiik olarak tespit edilmistir [75]. Yunanistan’daki ¢ocuklar ve ergenler {izerinde yapilan
bir arastirmada, 6grencilerin % 10,4 zorbaliga ugradigini belirtmistir [76]. Son olarak,
Tiirkiye'de yapilan bir aragtirmada ergenlerin % 65,5'inin magdur, % 56,6'sinin zorba oldugu
belirtilmistir [77]. Ulkemizde Piskin (2010) tarafindan yapilan bir arastirmada; zorbalik orani
% 30,2 olarak bulunmustur [3]. Tiirkiye'de yapilan bir baska ¢alismada da akran zorbasi olma
oran1 % 12, kurban oran1 % 15'dir [13]. Benzer sekilde, bir baska aragtirmada da, arastirmaya
katilan 6grencilerin zorbalik yayginligi % 30,5, kurban olma yayginligi % 27,9 olarak tespit
edilmistir [14].

Avustralya'daki bir arastirmada zorbalikta kurban olma oraninin % 15,1 ve zorba olma
oraninin % 5,2 oldugu bulunmustur. Katilimcilari yasam boyu zorbalik yapma ve zorbaliga
maruz kalma durumlar sorgulandiginda, kurban olma yayginligr % 25,1, zorbalik yapma

yayginligt % 11,6 ve siber zorbalik yayginlig1 % 7,2 olarak bulunmustur [78].

Amerika Birlesik Devletleri'nde yapilan bir aragtirmada zorbalik % 37 olarak bulunmustur

[6]. Baiden ve Tadeo (2019), tarafindan Amerika Birlesik Devletleri’ndeki ergenler arasinda



yapilan diger bir aragtirmada, zorbalik kurbani olma oraninin % 75,8 oldugu belirlemistir
[79]. Meksika'da ergenler tizerinde yapilan bir arastirmada, akran zorbaligi oran1 % 40 olarak
belirlenmistir [11]. Brezilya'da 6grencilerin neredeyse yarist (% 50,9) okul arkadasina
saldirgan davramiglarda bulunmadiklarini, fakat kendilerinin  kurban olduklarimi
belirtmektedir. Ogrencilerin zorbalik davranislari agisindan % 41'inin kurban ve % 29,1'inin

zorba oldugu belirlenmistir [80].

Zorbalik, erkekler arasinda kizlardan daha yaygindir [81]. Yapilan bir arastirmada, erkekler
daha ¢ok zorbalik yaptiklarini, kizlar daha fazla zorbalik kurbani olduklarini bildirmistir [66].
Bir arastirmaya gore, ortalama zorbalik oranlar1 erkeklerde (% 36,1) kizlara (% 32,1) gore
anlamli derecede yiiksek oldugu saptanmistir [64]. Ancak, baska bir arastirmaya gore ise,
erkeklerin zorbalikta kurban olma oraninin kizlara gére daha yaygin oldugu belirtilmektedir
[70]. Diger yandan, zorbalik tiirleri agisindan ele alindiginda, erkekler arasinda hem fiziksel
hem de sozel zorbalik yayginken, kizlar arasinda sozel zorbalik ve sosyal zorbalik daha

yaygindir [82].

Zorbalik ortaokul g¢ocuklart arasinda daha sik goriilmektedir. Zorbalik erken ergenlik
doneminde zirveye ulasir ve yas ilerledik¢e kademeli olarak azalir. Genel zorbalik ergenlik
boyunca artarak devam etmektedir [81]. Cin’de yapilan bir arastirmada zorbalik siklig1 6. ve
8. siniflarda, 10. siniflara gore daha yiiksektir. Yine ayni arastirmada kirsal kesimde yasayan
cocuklarin kentsel bolgelerde yasayan akranlarina gore zorbaliga daha sik katildig: tespit
edilmistir [66]. Erken ergenlik doneminde zorbaliga maruz kalma olasilig1 hem erkek hem
de kizlarda ge¢ ergenlik donemine gore daha yliksektir. Bu durum, akran zorbaligini 6nleme
caligmalarinin erken ergenlik doneminde baslamasinin daha etkili olabilecegini
gostermektedir. Erken ergenlik doneminde yapilan zorbaligt oOnleme ¢alismalarimin,

zorbaligin olusmasini 6nlemede daha etkili olabilecegi sdylenebilir [3, 23, 41, 83].

2.2. Zorbahgin Saghga Etkileri

Zorbalik, okul ¢agindaki ¢ocuklar arasinda birgok fiziksel, sosyal ve psikolojik karmasik
problemlerin sebebi olan énemli bir sorundur. Akran zorbalig1 okul ¢ocuklarinin sagligin

olumsuz yonde etkilemektedir [82].
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Akran zorbaliginin, ¢ocuklarin sagliginda olusturdugu fiziksel problemlerin incelenmesi
amaciyla yapilan arastirmalarda birgok sorun ele alinmistir. Zorbaligin neden oldugu bu
fiziksel problemlerden bazilari; karin, bas ve mide agrisi, fiziksel gelisimde gecikme ve idrar

kagirma, agiz sagliginda bozulma olarak belirlenmistir [16, 17, 84].

Akran zorbaligmin neden oldugu psikolojik ve sosyal problemler digerlerine gore daha
yaygmdir ve ciddi sonuglara neden olabilmektedir [8, 18, 19, 85]. Zorbaligin yol actig
psikososyal sorunlar yalmizlik, 6fke kontrol bozuklugu, stres, fiziksel goriiniim stresi,
sorunlu internet kullanimi, yeme bozukluklari, sigara icme, yasadist madde kullanimi ve suca
egilimdir [8, 18-21, 85]. Bir meta-analiz ¢alismasinda, zorbaliga maruz kalmanin yeme
davranis1 bozukluklart ile iliskili oldugu belirtilmistir [82]. Yapilan bir aragtirmada, zorbalik
ile beden imajindan memnuniyetsizlik arasinda bir iligki tespit edilmistir [84]. Beden imaji
ile ilgili memnuniyetsizlikler, ergenlik doneminde genellikle kizlar arasinda yayginlik
gostermektedir [86]. Yapilan bir diger arastirmada, zorba ve kurban olmak ile saglikla ilgili
yasam kalitesi (HRQOL) arasinda iligki oldugu tespit edilmistir. Zorbaliga karisan ergenlerde
HRQOL'i iyilestirmek i¢in yapilan miidahaleler zorbalikla bas etmede etkili olabilir [87].
Siber zorbaliga maruz kalmak, diisiik yasam memnuniyeti ile baglantilidir. Ayni aragtirmada
zorbaliga maruz kalan ergenlerin yasam kalitesinin olumsuz yonde etkilendigi de tespit
edilmigtir [75]. Bir arastirmada, okullarda sagligi gelistirmek icin zorbaligi azaltmayi
amaglayan miidahalelerin 6nemli oldugu belirtilmistir. Ayrica bu durumun ergenlerde sedatif
ve analjezik tiirevi ilaglarin kullanimimi azaltabilecegi vurgulanmaktadir [63]. Baska bir
calismada, zorbalik ile receteli ilaglarin kotliye kullanimi arasinda istatistiksel olarak anlamli
bir iligki oldugu bulunmustur [79]. 48 iilkede 12-15 yas arasi ergenler iizerinde yapilan bir
aragtirmada, zorbaliga maruz kalmanin, intihar girisimi gibi problemler i¢in 6nemli bir risk
faktorii oldugu belirtilmistir. Bu nedenle, ergenler arasinda intiharlar1 ve intihar girisimlerini
onlemek icin zorbaliga yonelik etkili ve kamita dayali miidahalelere acil ihtiyag
duyulmaktadir [88]. Zorbalik yapmak, bilissel ve duygusal empati ile negatif iligkilidir.
Zorba ve kurbanlarmn diisiik empati diizeyine sahip oldugu belirlenmistir. Akran zorbaliginda,
arkadaglarint olumlu yonde savunan Ogrencilerin biligsel ve duygusal empati diizeyleri
yiiksek bulunmustur [89]. Dikkat eksikligi, otizm, hiperaktivite, 6zgiil 6grenme giigligi
yasayan ergenler iizerinde yapilan bir ¢alismada bu ergenlerin akranlarina gore daha ¢ok
zorbalik deneyimledikleri belirlenmistir. Bu ergenler daha diisiik sosyal adaptasyon durumu
algilamaktadir. Ayrica, 6zgiil 6grenme giicliigii ve otizm teshisi konan ergenlerde, zorbalik

ve zorbaliga maruz kalanlarin daha diisiik mutluluk algiladilar1 belirlenmistir [62]. Ev
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ortaminda kardes zorbaligina maruz kalan ¢ocuklar, okulda akran zorbaliginin risk
grubundadir. Arkadaslik iliskilerinin iyi olmamasi, okulu sevmeme, akran ve kardes
zorbaligina maruz kalma psikolojik problemlerden olan igsellestirme ve dissallastirma
sorunlarina neden olabilmektedir. Ayrica bu tiir sorunlar1 6nleyebilmek, zihinsel sagligi
iyilestirmek i¢in c¢ok paydash (okul, aile, 6grenci) ¢aligmalarin yapilmasi gerektigi
vurgulanmaktadir [90]. Duygusal ve davranigsal problemler akran zorbaliginin 6nemli risk

faktorleri olarak tanimlanmaktadir [70].

2.3. Zorbahkta Ogrencilerin Rolleri

Ogrencilerin zorbaliktaki temel rolleri zorba, kurban ve seyirci olarak siniflandirilmistir [91,
92, 93]. Zorbalik yapan 6grenci, zorba roliinii iistlenir. Zorba roliinii tistlenen 6grenciler
genellikle fiziksel, s6zel ve sosyal zorbalik tiirlerini aktif kullanabilme yetenegine sahiptir.
Zorbalar, bagka bir Ogrenciyi zorbaliga katilmaya zorlayan veya tesvik eden diger
akranlartyla grup kurma, arkadas olma egilimindedir. Zorbalar olusturduklart bu sosyal
grupta liderlik yarigina girebilir. Zorbalar genellikle kurbanin zorbalig: gizlediginden emin
olmak ister. Kurbani suglayarak onun sugluluk hissetmesini saglar, boylece onlari sorunu
gizlemeye tesvik eder. Zorbalar, zorbalik davraniglarini bagka bir arkadas veya olumsuz rol
modelleri araciligiyla Ogrenebilir. Zorbalar genellikle psiko-sosyal problemler yasar.
Kendilerini ifade etme sorunlar olabilir. Kendilerini zorbalik yaparak ifade etmeye caligir.
Cogu durumda i¢ gorileri gelismemistir. Zorba Ogrenciler, genellikle davranislarini
degistirmek i¢in destege ihtiya¢ duyar ve bunun igin yardim almalar1 gerekebilir. Zorbaya ya
da zorba grubuna yardim edilmedigi takdirde, bu davranig tiim egitim hayatlarina veya tiim

yasamlarina taginabilir [92, 94].

Zorbaliga maruz kalan (magdur/kurban) 6grenci zorbalik davraniginin hedefidir. Zorbaliga
ugrayan ¢ocuklar, zorbalikla hem s6zlii hem de fiziksel olarak miicadele etmek zorunda
kalmaktadir. Tiim 6grenciler zorbalik i¢in potansiyel bir hedefdir. Bu 6grenciler zorba
ogrencilerin sahip oldugu o6zelliklerin genellikle tersine sahiptirler. Kurban roliinii iistlenen
ogrenci genellikle utangag, itaatkar ve sosyal olarak daha az deneyimli olma egilimindedir.
“Hayir” veya “dur” deme konusunda atilganlik becerisine sahip olmayabilir. Zorbaliga
ugrayan Ogrencilerin, zorba akranlariyla miicadele etmek igin, zorbalar gibi yardima

ihtiyaglar1 vardir. [88, 92, 94].
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Bir 6grenci zorbalig1 gordiigiinde, sahit oldugunda, seyirci roliinii iistlenmektedir [91, 93].
Seyirci, genellikle zorba ile birlikte bagka bir 6grenciye zarar verdiginin farkinda degildir.
Seyirciler; pasif, pekistirici, katilimci ve savunucu olmak tizere alt farkli rollere
gruplandirilmistir [35, 36, 91]. Pasif seyirciler akran zorbaligi davranisi tizerinde olumlu
veya olumsuz bir etkiye sahip degildir. Zorbaligin kendileri igin kotli sonuglanmamasi igin
genellikle ortamdan uzaklasir, zorbaligi gérmezden gelirler. Pasif seyirciler neler olup
bittigini izleyebilir ancak akran zorbaligina her hangi bir miidahale de bulunmazlar. Onlar
genellikle pasif kalir, ¢iinkii ne yapacaklarini ve ne sdyleyeceklerini bilemeyebilirler. Pasif
izleyiciler bir sonraki hedef olmaktan korkabilirler. Genellikle taraf tutmazlar. Akran
zorbaligina seyirci Olan bu gruba pasif olmanin olumsuz sonuglar1 hakkinda bilgi verilmeli
ve zorbaliga nasil miidahale edebilecekleri 6gretilmeli ve desteklenmelidir. Diger taraftan,
seyirci Ogrenciler zorbayr kiskirtarak, zorbaligi destekleyebilir. Bu durumda pekistirici
seyirci roliinii tistlenmis olurlar. Zorbalik yapan 6grenciye bilerek yardim eden 6grenci onun
destekeisidir. Bu ogrenciler zorbaligi baslatmazlar veya zorbalik davranisina Onciiliik
etmezler, ancak onlar zorbalik davranigini tesvik eder ve zaman zaman zorbaliga katilabilir
[34, 35]. Katilimct seyirciler, zorbaligin yapilmasina direk yardim eden gruptur. Zorbalarin
gruplarinda yer alirlar. Lider zorbanin destekgisi olarak beraber hareket ederler. Seyirci olan
ogrenci zorbaligir durdurmak igin bir seyler yaparsa, adi savunucu olarak adlandirilir. Akran
zorbaliginin 6nlenmesinde savunucu olan seyirciler énemli bir etkiye sahiptir. Savunucu
seyirciler, zorbalig1 énlemek igin zorba ve kurbana yardim etmektedir. Ogrenciler savunucu

olma konusunda tesvik edilmelidir [34, 91, 93].

2.4. Akran Zorbahg Tiirleri

Zorbalik, kapsamli bir kavramdir. Zorbaligin sozel, fiziksel, sosyal ve siber zorbalik basta
olmak iizere birgok tiirii vardir. Akran zorbaligina etkili miidahale edebilmek, 6grencilerin i¢
gortilerini gelistirmek igin akran zorbaliginin tiirlerini bilmek gereklidir [68]. Bu zorbalik
tirleri cinsiyete bagl olarak farklilik gosterebilmektedir. Erkekler fiziksel zorbalik
davraniglarin1 daha c¢ok sergilerken, kizlar s6zel ve sosyal zorbalik davranisini daha ¢ok

sergileme egilimindedir [82, 94, 95].

Fiziksel zorbalik, birinin bedenine veya mallarina zarar vermek anlamina gelir. En ¢ok
sergilenen fiziksel zorbalik davranislari; vurma, itme, herhangi bir nesne atma, tekmeleme,

tiikiirme, arkadaslarinin oyununu bozma, birinin esyalarini alma, gizleme veya kirmadir [89].
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Sozel zorbalik, zorbanin akranina sozel, kirict ve incitici sozler sdylemesidir. Yaygin
gozlemlenen sozel zorbalik davraniglari; isim takmak, incitici yorumlar yapmak, bagirmak,

alay etmek ve zarar vermekle tehdit etmektir [96].

Sosyal zorbalik, birinin arkadaslik iligkilerine veya itibarina zarar vermektir. Birini oyun
disinda birakmak, diger cocuklara kurban olan 6grenci ile arkadas olmamasini sdylemek,
kurban hakkinda yanlis bilgiler fisildamak, sOylenti yaymak, halka agik bir ortamda

utandirmak yaygin goriilen sosyal zorbaliklardandir [89].

Son olarak, siber zorbalik, birine zarar vermek i¢in telefon, bilgisayar, tablet, sosyal medya,
sohbet ve web siteleri gibi elektronik iletisim teknolojilerini kullanarak zorbalik yapmaktir.
Siber zorbalik sosyal medya kullanimziyla artabilir [97-99]. Siber zorbalik, ¢evrimigi ortamda
kisa siirede ¢ok fazla ve hizli bir sekilde yayilabilir [100, 101].

2.5. Akran Zorbahiginin Onlenmesi

Zorbalig1 6nleme programlarinin okullarda yaygin olarak uygulanmasi, zorbalik sonrasi
ortaya ¢ikan ruh sagligi sorunlarinin 6nlenmesi igin etkili bir halk saglig1 yaklagimidir [78].
Okul temelli gelistirilen zorbalig1 dnleme programlar1 % O ile % 23 etkililik oranina sahiptir
[23, 24, 31-33, 37, 52, 102]. Konu ile ilgili yapilan girisimlerin bu etkinlik oranlarinin
artirabilmesi ve kanit temelli olabilmesi ig¢in daha fazla arastirmalara ihtiya¢ oldugu
belirlenmistir. Bu arastirmalarda kullanilabilecek, standartlastirilmis bir 6lgme araci
kullanarak zorbalik 6l¢limlerinde ortak bir dilin gelistirilmesi gerektigi de vurgulanmustir [76,
31-33]. Ayrica, okullarda zorbaligi azaltabilecek ve Onleyebilecek kapsamli egitim

politikalarina, sektorler arasi girisimlerin artirilmasina ihtiyacin oldugu belirtilmektedir [86].

Yapilan bir arastirmada, zorbaligin 6nlenmesinde etkili olabilecek girisimler belirlenmistir.
Bunlar; erken miidahale ve sosyal destektir. Erken miidahalede, tiziintii 6fke gibi duygularin
zorbaligin erken belirtileri olabilecegi ve bunlara miidahale edilerek zorbaligin
gerceklesmeden Onlenebilecegi vurgulanmistir. Bu baglamda 6fke kontrol egitimlerinin
etkili olabilecegi belirlenmistir. Sosyal destekte, zorbaligin iistesinden gelebilmek i¢in aile
destegi basta olmak iizere arkran desteginin 6nemi vurgulanmistir. Sosyal destegin etkili bir

sekilde kullanilmasinin zorbalikta psikolojik dayaniklilik gelistirebilecegi belirlenmistir
[103].
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Akran zorbaliginin 6nlenebilmesi i¢in en 6nemli faktorlerden birisi de 6gretmenlerdir. Akran
zorbaliginin 6nlenmesinde 6gretmenlerin ve okul ¢alisanlarinin farkindaliklarinin yiiksek
olmas1 gerekmektedir. Fakat zorbalik okullarda yaygin bir sekilde goriilmesine ragmen
ogretmenler ve okul ¢alisanlar1 genellikle zorbalik hakkinda yeterli bilgi edinemeyebilirler,
ciinkii zorba 6grenciler bu davranisi gizleme yetenegine sahiptirler [31, 37, 39, 67]. Bir
aragtirmaya gore, ogretmenlerin neredeyse yarisi (% 53,6) okul ¢ocuklarindaki zorbalik
hakkinda yeterli bilgiye sahip degildir. Ogrencilerin akran zorbalig1 konusunda olumlu ve
kalic1 davraniglar kazanabilmeleri i¢in 6gretmenlerin zorbalik konusundaki yeterliliklerinin
artirilmasi gerektigi vurgulanmaktadir [104]. Akran zorbaligi hakkinda yeterli bilgiye sahip
ogretmenler zorbaligin 6nlenmesinde, zorbalikla bas etmede, zorbaligin azaltilmasinda daha
etkin rol oynamaktadir. Bir arastirmada, 6gretmenlerin zorbalik hakkinda bilgilerinin yetesiz
olmas1 is doyumlari ile iliskili bulunmustur. Is doyumu diisiik olan 6gretmenler genellikle
zorbalik davranisini gormezden gelme egilimindedir. Bu durum pozitif simif ortamini
olumsuz etkileyebilmektedir. Akran zorbaliginin Onlenebilmesi igin Ogretmenlerin is
doyumunu artirmaya yonelik girisimler de etkili olabilmektedir [105]. Okullarda akran
zorbaligina miidahale edebilecek Ogretmenden farkli okul sagligi hemsireleri, sosyal

caligmacilar gibi meslek gruplari da vardir [47, 50, 52].

Okul sagligi hemsireleri, akran zorbaliginin tespitinde ve dnlenmesinde 6zellikle rehberlik
ogretmenleri ile beraber hareker edebilecek etkili bir meslek grubudur. Okul saglig
hemsireleri halk sagligi hemsireliginin 6zel bir alanidir. Okul saglig1 hemsireleri tilkemizde
ozellikle yatili okullarda istihdam edildigi i¢in, bu okullarda akran zorbaligi ile ilgili rollerini
aktif olarak kullanabilirler. Hemsireler, genellikle 6grencilerin fiziksel olarak akranlarindan
ve Ogretmenlerinden izole olabildikleri yerlerde hizmet verdiklerinden, bu durum onlarin
ogrencilerle kolaylikla birebir iletisim kurabilmelerini saglamaktadir. Ogrenciler akran
zorbalig1 deneyimlerini okulda goérevli olan hemsirelerle kolayca paylasabilirler [48, 49].
Alan yazinda hemsirelerin akran zorbaligina yonelik girisimlerinin bir¢ok drnegi vardir [47-
52]. Okul saglig1 hemsireleri, akran zorbaliginin tespitinde, dnlenmesinde, akran zorbaligi
sonucu olusan kisa ve uzun vadeli saglik problemlerinin bakiminda girisimsel uygulamalar
yapabilir. Hemsireler, girisimlerinde halk sagligiin temel felsefesi olan koruyuculugu 6n
planda tutmalar1 gerekmektedir. Ciinkii akran zorbaligim1 zorbaligini oOnlemek, akran
zorbalig1 davranisi arttiktan sonra ortaya ¢ikabilecek karmasik sorunlarla bas etmekten daha

etkili ve kolaydir [47, 50, 52].
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Okullarda zorbalik sorunu ile basa ¢ikmak icin okul sagligi hemsirelerinin ve 6gretmenlerin
ogrenci destegine ihtiyacglar: vardir. Akran stratejilerinin, akran zorbaligin1 6nlemede etkili
oldugu kanitlanmistir. Yapilan bir arastirmada, akran destegi alan 6grencilerin sadece %
5,4nilin diger akranlarina karsi zorbalik yaptigi belirlenmistir. Bu oranin akran destegi
almayan Ogrencilere gore daha diisiik oldugu belirlenmistir. Akran destegi almayan
ogrenciler daha fazla zorbalik yapma egilimindedir. Bu bulgular, mentorlugun, okul
cagindaki ¢cocuklar arasinda zorbaligi 6nlemek igin yararli oldugunu desteklemektedir [106].
Bu durum zorbaligi onlemek icin gelistirilecek programlar i¢in de bir yol haritasi

niteligindedir

Akran zorbaliginin 6nlenmesinde en yaygin kullanilan girisimler genellikle 6grencileri
kapsamaktadir. Ogrencilere, empati, atilganlik gibi akran zorbaligimi olumlu etkileyebilecek
bilgiler verilmesi zorbaligin 6nlenmesinde etkilidir. Okullarda zorbaligi dnlemeye yonelik
ogrenciler lizerinde yapilan girisimlerin sadece zorba ve kurbana degil zorbalik katilan

seyirci kalan tiim 6grencilere yapilmasi girisimlerin etkililigini artirmada 6nemli bir etkendir

[25, 26, 34, 35, 107].

Akran zorbaliginin 6nlenmesinde, Seyirci roliinii iistlenen 6grenciler zorbaligr durdurmaya
calistiklarinda ¢ogu zaman basarili olmaktadir. Yapilan bir aragtirmada, zorbaliga seyirci
olmanin, okullarda zorbalik yapmaktan veya zorbalik kurbani olmaktan daha yaygin oldugu
tespit edilmistir. Bir aragtirmada, ergenlerin % 13,3"iniin zorba, % 25,1'inin magdur ve %
30,5'inin ise zorbaliga tanik oldugu belirlenmistir. Yine ayni arastirmada akran zorbaliginin
onlenmesinde yapilacak girisimlere, zorbalikta seyirci olan &grencilerin dahil edilmesi
gerektigi vurgulanmaktadir [91]. Akran zorbaliginin azaltilmasinda ve 6nlenmesinde bu
bulgular dikkate alinmalidir. Ogrencilere zorbalik gibi olumsuz davranislari durdurmak igin
yeni teknikler 6gretilmelidir. Zorbalig1 azaltmak i¢in 6zellikle seyirci 6grencileri zorbaliga
miidahale konusunda desteklemek icin gelistirilen STAC stratejileri gibi programlar

uygulanabilir [89].

2.5.1. STAC stratejileri

Zorbalik sorununun ¢6ziimii ve Onlenmesi giliniimiizde gittik¢e zorlagsmaktadir [108].
Uygulama siirecinde artan maliyetler, zaman ve enerji eksiklikleri ve yogun is yiikleri gibi

engeller, zorbalig1 6nleme programlarinin uygulanmasini ve yayginlastirilmasini olumsuz
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etkilemistir. Bu engellerle basa ¢ikmak igin daha pratik, kisa, anlasilabilir ve hatta yeni
uygulama yaklagimlarina ihtiyag vardir [25-27, 108]. Bu engel ve zorluklarin ¢6ziimiinden
yola ¢ikarak, Midgett ve ¢alisma arkadaslar1 (2015) dort temel strateji gelistirmistir. STAC
stratejileri, kisa siirede uygulanabilen, zorbaligi Onlemek i¢in gelistirilmis miidahale
programidir. Zorbaliga tanik olan ogrencileri zorbaliga miidahale etme konusunda

desteklemektedir [25].

Okullarda 6grencilerin zorbaliga maruz kalmasini azaltmak, seyirci 6grencilerin savunucu
rol {istlenmelerini saglamak igin gelistirilen STAC, dért stratejinin ingilizce ilk harflerinin
bir araya getirilmesi ile olusturulmustur [39, 44-46]. STAC stratejileri; dikkati dagitmak
(stealing the show), yardim istemek (turning it over), kurbana yardim etmek (companying

others), zorbaya yardim etmek (coaching compassion) seklinde tanimlanmustir [25, 39].

“S” stealing the show (dikkati dagitma): Bu strateji, akran zorbaligina seyirci kalan
ogrencilerin zorbalig1 sekteye ugratmak, akranlarin dikkatini hedeften baska yone ¢cekmek
icin yaptig1 girisimlerdir. Zorbanin dikkatini ¢ekmek i¢in saka yapma, mizah kullanmak,
ogrencileri farkli bir diyalogun igine ¢ekmek, basketbol gibi grup oyunlarina gagirmak
kullanilabilir. Stratejide vurgulanan en etkili yontem, mizah ve sakanin kullanilmasidir [25].
Mizah ergenler arasinda ¢ok etkili, popiiler ve 6grencilere sempatik gelen bir davranistir

[109].

“T” turning it over (yardim isteme): Bu strateji, akran zorbaligina seyirci kalan 6grencilerin
okulda yardim isteyebilecekleri giivendikleri bir yetiskine olay1 haber verme davranislaridir.
Ogrenciler siber zorbalik basta olmak iizere, fiziksel bir zorbaliga maruz kaldiklarinda veya
miidahale etmek i¢in kendilerini 6zgiivensiz hissettiklerinde bir yetiskinden yardim almalari
gerekmektedir. Aksi takdirde zarar gorebilirler. Ozellikle siber zorbalikta bu stratejinin
kullanilmas: desteklenmektedir. Ogrencilerin telefon, bilgisayar gibi elektronik ortamda
siber zorbalik tespit ettiklerinde Onceden belirledikleri bu yetiskinlere basvurmalari

konusunda tegvik edilmelidir [25].

“A” Accompanying others (kurbana yardim etme): Kurbanlarin ¢ogu akran zorbaligi
yasadiklarinin farkinda degillerdir. Kurbanlar genellikle kendilerini giigsiiz hissettikleri i¢in
kendilerini su¢lamaktadir. Kurbanlarin ¢gogu iletisim problemleri yasadigi igin, bu 6zellikler

kurbanlar1 hedef konumuna getirebilmektedir. Bu strateji, seyirci 6grencilerin kurbana
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yardim etmek icin yaptirklart girisimlerdir. Seyirci 6grencilerin akran destegi girisimleri
sonucunda kurban roliinii iistlenen 6grencinin zorbalik hakkinda konusabilmesi, zorbaligin
farkina varabilmesi hedeflenir. Akran destegi yaklasimina; kurbani etkinliklere davet etmek,

okul ¢ikisinda zaman gegirmek gibi 6rnekler verilebilir [25].

”C” coaching compassion (zorbaya yardim etme): Akran zorbaligina katilan tiim 6grencilerin
destege ihtiyaci vardir. Bu strateji, seyirci 6grencilere zorba roliinii listlenen arkadaslarina
onu durdurmak i¢in yaptiklar1 girisimlerdir. Seyirci 6grencinin girisimleri sonucunda zorba
roliinii iistlenen 6grencinin kendi davranist hakkinda i¢ gorii saglamasi ve kurban ile empati
kurabilmesi hedeflenir. Ogrenciler, zorba ile empati kurmaya tesvik edilir. Ayrica seyirci
ogrenciler zorba ile bu kabul edilemez zorbalik davranisi hakkinda iletisime geger.
Ogrenciler, bir dgrenci zorba da olsa dogru bir iletisim teknigi ile yaklasildigi zaman etkili
sonuglar olusturacagimi deneyimlemeli ve gormelidir. Iletisimdeki amag seyirci dgrencinin

kendisini zorbadan korumasina da yardimci olur [25].

Yazinda, STAC stratejileri ile ilgili ¢ok kisith sayida ve farkli arastirma desenlerinde
caligmalar vardir. Yapilan arastirmalar, stratejileri gelistiren ekip tarafindan yapilmistir.
Stratejilerin uygulandig1 yas gruplar1 da cesitlilik gdstermektedir. ilkokul, ortaokul ve lise
ogrencileri lizerinde g¢alismalar gergeklestirilmistir. Yas gruplarina gore verilen egitim
programinin igerikleri de degisiklik gostermektedir. Yapilan arasgtirmalar sadece Amerika’da
uygulanmustir. Egitimler bir modele gore yapilandirilmamustir [25, 27, 29-31, 39, 42, 43, 53,
54, 110].

2.6. ABCD Modeli

Egitim programinin en 6nemli kismi amag ve hedeflerdir, ¢linkii egitimin etkililigi hedeflerin
olgiilebilir, sonu¢ odakli, agik bir sekilde yazilmis olmast ile yakindan ilgilidir. ABCD
modeli, hedeflerin ve amagclarin tasarlanmasi igin Onemli bir yol haritas1 olarak
nitelendirilmektedir. Modelde hedefler birinci ve ikinci seviye olmak {izere ikiye
ayrilmaktadir. Birinci seviye hedeflerde egitim oturumlarinin hedefleri yer almaktadir.
Bunlar her bir egitim oturumunun icerigine gore dzellesmistir. Ikinci seviye hedeflerde,
egitimin igerigine uygun olarak hazirlanmis egitimin genel amaci yer almaktadir. Birinci
seviye hedefler ikinci seviye hedeflere ulagmak i¢in yazilmistir ve birbirleri ile baglantilidir
[111-113].
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ABCD modelinde amag ve hedef yazma siireci dort bilesen ile tanimlamistir. Bu bilesenler,
katilimcr (audience), davranis (behaviour), kosul (condition) ve derece (degree)’dir.
Katilimci, egitime katilan potansiyel 6grencileri temsil eder, onlarin 6zelliklerini tanimlar.
Davranis, Ogrencilerin hedeflere ulasmak igin gerceklestirdikleri yeteneklerini veya
becerilerini tanimlar. Beceriler Olgiilebilir veya gozlemlenebilir olmalidir. Beceriler
ogrenmenin dort alaninda bilissel, psikomotor, duygusal veya sosyal olarak yazilabilir.
Kosul, egitimin yapildig1 ¢evresel ortami, egitim siirecinde kullanilan ekipman, ara¢ ve
geregleri tanimlar. Derece, olusturulan hedeflere verilen cevaplarin kabul edilebilirlik
standard1 olarak olusturulmustur. Cevaplar1 zaman, dogruluk, kalite ve oran gibi 6zellikler

bakimindan standartlastirir [111-113].

Modele gore, miidahalenin yapildig1 katilimcilarin 6zelliklerinin ve miidahale sonucu
katilimeilarin kazandigi gozlemlenebilir becerilerin agiklanmasi birinci seviye hedeflere
ulasmak i¢in yeterli olabilmektedir. ikinci seviye hedeflere etkili bir sekilde ulasabilmek igin

kosul ve derecenin rolii biiytiktiir [111-113].

ABCD modelinin okulllarda gelistirilen programlarda etkili bir ara¢ oldugu kanitlanmistir
[114]. ABCD modelinin hemsirelik alaninda kullanimina 6rnekler vardir ama modelin
kullanim1 azdir [111, 115]. Yapilan bir arastirmada bu modelin sadece programlarin
amaglarini belirlemede degil, ayn1 zamanda hemsirelik girisimlerinin de amaclarini

planlanmasinda etkili olabilecegi vurgulanmaktadir [115].

2.7. Mantik (Logic) Modeli

Mantik Modeli, egitim programini olusturanlarin, degerlendirenlerin ve egitime katilanlarin
tim siirecte yapmast gerekenleri ve yapabileceklerini tanimlayan bir siire¢ planlama ve
degerlendirme modelidir. Bagka bir deyisle, Mantitk Modeli program planlama,
kavramsallastirma, uygulama ve degerlendirme igin bir gergeve, taslak saglar. Modelin
amaci, temel varsayimlari anlamak ve hipotezi test etmek icin stratejiler, girisimler
olusturmaktir. Mantik Modeli’nin bir sorunun ¢6ziimiinde kullanilabilmesi i¢in oncelikle
sorunun, engellerin ve varsayimlarin ayrintili bir sekilde tanimlanmasi gerekmektedir. Sorun
tanimlanirken alan yazindan veya okul toplumundan alinan geribildirimlerden
yararlanilabilir. Engeller girisimin ya da programin var olan ya da potansiyel risklerinin ifade

edilmesidir. Amaca ulasabilmek i¢in sorunun ve sorunun ¢oziimiinde karsilasilabilecek
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engellerin net bir sekilde ortaya konmasi gerekmektedir. Varsayimlar modele ismini veren
boliimdiir, ¢iinkii varsayimlar amaca ulasabilmek i¢in altta yatan kanita dayali somut bilgiler,

altta yatan mantikdir [116, 117, 118].

Mantik Modeli dort temel bilesenden olugmaktadir. Mantik Modeli’nin dort temel bileseni;
kaynaklar, etkinlikler, c¢iktilar ve sonuglar’dir. Bilesenlerin adlari modelin kullanildigi
durumlara gore degiskenlik gosterebilmektedir. Mantik Modeli’nin kullanildigi bazi
arastirmalarda, ¢iktilar ve sonucun tek bilesende ele alindigi kullanimlar vardir. Ciktilar kisa

vedeli sonuglar olarak da degerlendirilebilir.

Kaynaklar uygulama siirecinde kullanilacak girdileri ifade eder. Kaynaklarin hedefler
dogrultusunda kapsamli bir sekilde belirlenmesi gerekmektedir. Bu kaynaklar, ¢evre, insan,
zaman, teknoloji, materyal, maddi destek, kurumsal ve toplumsal kaynaklar ve veri olarak
tamimlanmistir. Etkinlikler, elde bulunan kaynaklar ile siirecin hedefler ve kaynaklar
dogrultusunda sekillendirilmesidir. Etkinlikler yapilacak uygulamayi tanimlar. Sonuglar
girisim sonucu dogrudan elde edilen odlgiilebilir degerlerdir. Sonuglar, girisimler sonucunda
katilimcilarda meydana gelen bilgi, davranis ve tutum degisimleridir. Sonuglar kisa, orta ve
uzun vadeli olarak siniflandirilabilir. Sonuglarin kaynak ve etkinlikle baglantisinin kurulmasi
gerekmektedir. Mantik Modeli bu bilesenlerle tek diize bir modeldir. Ayrica, alan yazinda
karmagik programlar i¢in ¢oklu baglantili Mantik Modeli tiirleri de vardir [22, 116, 119, 120].

Ergenlerde akran zorbaligina miidahale etmek i¢in gelistirilen bir arastirmada Mantik
Modeli’nin, programin gelistirilmesinde basarili oldugu belirtilmistir. Mantik Modeli’nin
egitimin ylritiilmesi siirecinde de basar1 gosterdigi belirlenmistir [22]. Baska bir arastirmada
Mantik Modeli’nin program gelistirmedeki, stiregleri yonetmedeki basaris1 desteklenirken,
dogrusal bir model oldugundan karmasik siireglerde kullaniminda smirliliklart oldugu
vurgulanmaktadir. Mantik Modeli genellikle dogrusaldir, bu nedenle karmasik sosyal
stiregleri  basitlestirdigi 6ne siiriilmektedir [118]. Yapilan bir sistematik derleme
aragtirmasinda Mantik Modeli’nin karmasik problemlerin ¢oziimiine yonelik gelistirilen
programlarin degerlendirilmesinde onemli bir ara¢ oldugu belirtilmistir [117]. Ayrica, bu
model hemsirelik alaninda yapilan arastirmalarda ve akran destek programlarinin

gelistirilmesi amaciyla da daha kullanilmistir [119, 120].
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3. GEREC VE YONTEM

3.1. Arastirmanin Sekli

Arastirma, 10-11 yas grubu Ogrencilerde STAC stratejilerinin akran zorbaligi 6grenci
savunuculuguna etkisini belirlemek amaciyla on test son test kontrol gruplu yar1 deneysel

olarak tasarlanmustir.

3.2. Arastirmanin Yapildig1 Yer ve Ozellikleri

Aragtirma Ingiltere’nin Galler bdlgesinde, Cardiff sehir merkezindeki dort ilkogretim
okulunda yiiriitiilmiistiir. Okullar birinci okul (N= 140), ikinci okul (N= 170), ii¢iincii okul
(N= 140) ve dordiincii okul (N= 135) olarak numaralandirilmistir. Okullarda giiz donemi
Eyliil ile Aralik 2019 tarihleri arasindadir. Her okulda altinci siniflar tek subedir. Ekim ayinda
bir hafta donem yaris1 tatili vardir. Her Kasim ayinda Birlesik Krallik'taki okullarda
zorbalikla miicadele haftasi kapsaminda etkinlikler diizenlenmektedir. Arastirmaya dahil
edilen okullarda akran zorbaligi ile ilgili bu aragtirmadan baska bir program
yuriitilmemektedir. Aragtirmanin yapildigi iki okulda siniflarda, 6gretmenlerin yaninda birer
ogretmen yardimcilar1 vardir. Arastirma kapsaminda verilen egitimler simiflarda
gergeklestirilmistir.  Okullarda okul hemsireleri tarafindan okul saghigi hizmeti

yiriitiilmektedir.

Galler’de okul saglig1 hemsireligi halk sagligi hemsireliginin 6zel bir alanidir. Okul sagligi
hemsireleri 3-18 yas arasi1 okul ¢ocuguna hizmet vermektedir. Hemsirelerin kendilerine ait
ofisleri vardir. Bu ofisler konum olarak hastanelerde, ¢ocuk merkezlerinde, okullarda,
pratisyen hekimliklerin ofislerinde bulunabilmektedir. Bu aragtirmanin yapildigi dort okulda
sabit bir hemgire ofisi bulunmamaktadir. Okul hemsireleri bu okullar1 ziyaret ederek okul
saglig1 hizmetlerini yiiriitmektedir. Okul hemsiresi ayda bir diizenli olarak bu okullar1 ziyaret

ederek okul saglig: girisimlerini yapmaktadir.
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3.3. Arastirmanin Evren ve Orneklemi

Aragtirmanin evrenini Ingiltere nin Galler bolgesinde, Cardiff sehir merkezinde yer alan dort
ilkokulda 6grenim goren altinct simif 6grencileri olusturmustur. Okullarin miidahale ve
kontrol grubu olarak belirlenmesinde okul yonetiminin talebi dikkate alinmustir. Birinci
(N=24) ve ikinci (N=17) okul miidahale grubu, tiglincii (N=28) ve dordiincii (N=19) okul
kontrol grubu olarak belirlenmistir. Arastirmada 6rneklem se¢imi yapilmamaistir. Dort okulda
da, velilerinden izin alinan ve ¢alismaya katilmaya goniillii olan altinci siif 6grencileri
arastirmaya dahil edilmistir. Arastirmaya toplam 76 O6grenci (birinci okuldan 24, ikinci
okuldan 14, ii¢lincii okuldan 28 ve dordiincii okuldan 10) katilmistir. Miidahale grubu 38

ogrenci, kontrol grubu 38 6grenciden olugsmustur.

Arastirmaya baslamadan dnce gruplarda (miidahale ve kontrol) yer alacak 6grenci sayisin
belirlemek amaciyla gii¢ analizi yapilmistir. Giig analizi i¢in daha dnce yapilmis olan benzer
caligmalardan elde edilen zorbalik 6lgegi puanlari referans olarak kullanilmistir [39, 42, 43,
53]. Alfa(a) =0,05 giic 1- B (beta) =0,90 standart sapma %10 alinarak yapilan analiz
sonucunda her grupta (miidahale ve kontrol) en az 26 Ogrencinin olmasi gerektigi

hesaplanmastir.

Arastirmaya altinct siif 6grencilerinin dahil edilmesinin dort temel nedeni bulunmaktadir.
Birincisi, akran zorbalig1 12 yasinda goriilmeye baglar ve yasla beraber artig gostermektedir.
Bu nedenle 12 yasindan dnce zorbaliga miidahale etmek gok énemlidir. Ikincisi, Ingiltere’de
altinct smif ilkokulun son yilidir. Altinct sinif 6grencileri okulun en biiyilik yas grubudur ve
kiiciik olan 6grencilere daha kolay miidahale edebilir. Altinct siif 6grencileri, zorbaligi
onleme konusunda okuldaki diger 6grencilere iyi birer rol model olabilir. Boylece zorbalikla
ilgili olumlu okul ortamim gelistirmek daha kolay olabilir [6, 35, 39]. Ugiinciisii, STAC
stratejilerinin 8-12 yas grubunda daha etkili olduguna dair kanitlar olmasidir [41, 44-46].
Dordiinciisii, yas gruplarmin gelisimsel ozelliklerinin zorbalik davranisimi etkilemesidir.
Ozellikle bu dénemde dgrenciler, aile otoritesini reddetmeleri nedeniyle risk grubundadir.
Zamanlarinin ¢ogunu aile yerine okulda arkadaslari ile gecirmek istemektedirler. Ogrenciler
sorunlarini, duygularini, korkularimi ve endiselerini akran gruplariyla paylasmay: tercih

ederler. Bir gruba dahil olma ve sosyal statii bu 6grenciler i¢in ¢ok 6nemlidir [6, 30].
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Arastirmaya dahil edilme kriterleri: Altinct sinif 6grencisi olma, arastirmaya katilmayi kabul
etme ve veli onaymin olmasidir. Arastirmadan diglama Kriterleri: Bedensel ve zihinsel bir

engelin bulunmasi, farkli bir dil konusma ve yazmadir.

3.4. Veri Toplama Araglari

Verilerin toplanmasinda Kisisel Bilgi Formu (EK-1), Akran Zorbalig1 Ogrenci Savunuculugu
Olgegi (EK-2) ve Arkadaslik Niteligi Ol¢egi (EK-3) kullanilmistir.

Kisisel Bilgi Formu

Kisisel bilgi formu; cinsiyet, okul basarisi, son iki ay i¢inde zorbalik yapma ve zorbaliga

maruz kalma durumunu belirlemeye yonelik dort tane kapali uglu sorudan olusmustur.

Akran Zorbalig1 Ogrenci Savunuculugu Olcesi

Akran Zorbaligi Ogrenci Savunuculugu Olgegi (AZOSO) Midgett ve arkadaslar1 (2015)
tarafindan STAC egitiminin etkinligini degerlendirmek igin gelistirilmistir. Olgek 11
ifadeden olusmaktadir. Olgek yanitlar1 “tamamen katilmiyorum=1", “katilmryorum=2",
“katiliyorum=3", “tamamen katiliyorum=4" seklinde degerlendirilmektedir. Olgekten
alinabilecek en yiiksek toplam puan 44, en diisiik puan 11°dir. Olgek ii¢ alt boyuttan
olusmaktadir. Olgek alt boyutlari; grencilerin zorbalik bilgisi (1., 4., 7., 10. maddeler) STAC
stratejileri bilgisi (2., 5., 8., 11. maddeler) ve zorbaligi durdurmak igin araya girme
ozgiivenidir (3., 6., 9. maddeler). Olgegin zorbalik bilgisi ve STAC stratejileri bilgisi alt
boyutlarindan alinabilecek en yiiksek puan 16, en diisiik puan 4'diir. Olgegin zorbalig
durdurmak i¢in araya girme ozgiiveni alt boyutundan alinabilecek en yiiksek puan 12, en
diisiik puan 3'diir. Olgek akran zorbaliginda seyirci olabilecek ¢ocuklarin akran zorbaligina
miidahale etme durumlarimi belirlemek igin kullanilabilir. Olgegin toplam puani arttikca,
zorbalikta dgrenci savunuculugu ve STAC egitiminin etkinligi de artmaktadir. Olgegin
Cronbach alfa i¢ tutarlik katsayis1 0,77'dir [25]. Bu arastirmada 6lgegin Cronbach alfa i¢
tutarlik katsayis1 0,85 olarak belirlenmistir.
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Arkadaslik Niteligi Olcegi

Arkadaslik Niteligi Olcegi Bukowski ve arkadaslar1 (1994) tarafindan arkadaslik iliskilerinin
niteligini degerlendirmek amaciyla gelistirilmistir. Besli likert tipteki 6lgek 23 maddeden
olusmaktadir. Olgek maddeleri dogru degil=1”, “nadiren dogru=2", “bazen dogru=3",
“olduk¢a dogru=4”, “cok dogru=5" olarak puanlanmaktadir [121]. Olgekten almabilecek en
yiiksek puan 115, en diisiikk puan 23’dir. Cevaplarin aritmetik ortalamasi ile 6l¢egin puan
hesaplamasi yapilabilmektedir. Toplam puanin artmasi, akran iliskilerinin niteliginin arttigini
gostermektedir. Olgek, cocugun en iyi arkadasi ile iliskisinin niteligini Slgmektedir.
Ogrencilerden o6lgegi, en iyi arkadaslari ile iliskilerini diisiinerek cevaplamalari
istenmektedir. Olgegin Cronbach alfa i¢ tutarlik katsayis1 0,86 olarak belirlenmistir [121].

Bu arastirmada, Cronbach alfa i¢ tutarlik katsayis1 0,84 olarak bulunmustur

3.5. Arastirmanin Uygulama Siireci

Arastirma Eyliil-Kasim 2019 tarihleri arasinda gerceklestirilmistir.

Uvygulama Oncesi hazirlik siireci ve hazir olusluk

Arastirmanin kendine 6zgii kimligi olan Arastirma Sembolii Avsar-Yildiz tarafindan
gelistirilmigtir (EK-4). Arastirma kapsaminda hazirlanan tiim program ve materyallerde bu

sembol kullanilmistir.

Dr. Moore, Dr. Hawkins ve Dr. Midgett arastirmanin hazirlik siirecinin resmi olmayan
akademik danigmanligini yapmustir. Danismanlardan iki tanesi Birlesik Krallik Cardiff
Universitesi’nde, bir tanesi Amerika Birlesik Devletleri Boise State Universitesi’nde

akademisyenlik yapmaktadir.

Egitim igerigi, danisman Prof. Dr. Ayaz-Alkaya ve doktora tez izlem komitesi tiyeleri Prof.
Dr. Tezel ve Dog. Dr. Demir tarafindan degerlendirilmistir. Egitimde kullanilan STAC
stratejilerini somutlastirmak igin kullanilan alt1 senaryonun sorumlusu Dr. Midgett’dir. Bu

senaryolar Amerika’da 10-11 yas ¢ocuklar iizerinde uygulanmistir. Aragtirmaci Avsar egitim
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programina alt1 senaryo daha eklemistir. Ayrica, deneyimli bir ilkokul 6gretmeni tarafindan

egitimin 10-11 yas grubu 6grencilere uygunlugu degerlendirilmistir.

Arastirmanin uygulama siirecini doktora 6grencisi Avsar yiiritmistir. Uygulamadan ve
uygulamanin igeriginden Prof. Dr. Ayaz-Alkaya ve Avsar sorumlu olmustur. Ayaz-Alkaya
ve Avsar (2017) tarafindan yapilan bir ¢alismada ayni yas grubuna sekiz oturumdan olusan
atilganlik egitimi verilmis ve egitimin akran zorbalig1 tizerine etkisi degerlendirilmistir [122].
Arastirmact Avsar Cardiff Universitesi'ndeki bir arastirma merkezi olan Kopleks Halk
Sagligi Miidahaleleri Uygulama, Gelistirme ve Degerlendirme Merkezi (DECIPHer)’nde
Egitim Rehberinin temellendigi Mantik Modelinin nasil uygulandigini da i¢eren “Developing
and Evaluating Complex Public Health Interventions” sertifikasini almistir (EK-5). Egitim
programi ve arastirma Ingilizce dilinde hazirlanmis ve uygulanmistir. Arastirmanin Tiirkce
cevirisi tez kapsaminda yapilmustir. Miidahalenin ingilizce yapilabilmesi i¢in uygulamay:
yapan arastirmaci on ay boyunca Cardiff’'te yasamis olup Ingilizce konusma ve yazma
becerilerini gelistirmek icin Cardiff Universitesi’nden “Akademik Writing” dersleri ve

danigmanligr almistir (EK-6).

Akran Zorbaligi Ogrenci Savunuculugu Egitim Programi

STAC stratejilerini  uygulamak amaciyla literatiir dogrultusunda egitim programi
olusturulmugstur (Cizelge 3.1). Egitim programi1 STAC stratejilerinin ortaya ¢ikis felsefesine
uygun olarak kisa sekilde hazirlanmistir. Egitim programi Mantik ve ABCD modellerine
temellendirilmistir. Egitim programinin igerigi, yapilan uygulamalar, materyal drnekleri ve
egiticinin izledigi siirecin ayrintili olarak yer aldig1 Akran Zorbalig1 Ogrenci Savunuculugu
egitim rehberi olusturulmustur (EK-7, EK-8). Egitim rehberi egitimin model temelli

hazirlanis siirecinin de her bir adimini icermektedir.

ABCD modeli

Egitimin etkililigi hedeflerin dlciilebilir, agik ve sonug¢ odakli bir sekilde yazilmis olmasi ile
yakindan ilgilidir. ABCD modeli hedeflerin bu 6zellikleri tasimasina yardimci olmaktadir.
Modelde hedefler birinci ve ikinci seviye olmak iizere ikiye ayrilmaktadir. Birinci seviye
egitim oturumlarinin hedefleri; ikinci seviye ise egitimin icerigine uygun olarak hazirlanmig

egitimin genel amacidir. ABCD modelinde hedef ve ama¢ yazma dort birlesenli olarak
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gruplandirilmistir. Bu bilesenler katilime1, davranis, kosul ve derecedir. Bir hedef climlesinin
anlasilir olabilmesi i¢in bu dort bileseni igermesi onerilmektedir, ancak katilimci ve davranig

bilesenleri ile de yazilan amag ve hedef 6rnekleri de mevcuttur [111-115].

Bu aragtirmada, ABCD modeli amag¢ ve hedeflerin yazilmasinda kullanilmistir. Asagida
modeli analiz etmek icin egitim rehberinden Ornekler verilmistir. Birinci seviye olarak

yazilmis bu 6rnekler modelin dort bilesenini icermektedir.

Ornek hedef: Ogrenciler, ilk oturumun sonuna kadar en az iki STAC stratejisini, belirli bir

ornek vererek tekrarlayabilir.

Ornek hedef: Ogrenciler, bu oturumun sonuna kadar zorbalig1 6nlemeye yardimci olacak dért

STAC stratejisini birer cimle ile siralayabilir.

Mantik Modeli

Mantik modeli, egitim programlarinin degerlendirilmesi ve siireclerin planlanmasi igin
yaygin alarak kullanilmaktadir. Egitim programinin gelistirilmesi, uygulanmasi ve
sonuglarinin degerlendirilmesi siireci; kaynaklar, etkinlikler ve sonu¢ olmak {izere
smiflandirilmaktadir. Modelin temelinde sorun, engeller ve varsayimlar yer almaktadir
[116,117,120,141]. Egitim programini olusturmak i¢in bu modelin segilme nedeni bir
miidahale rehberi belirlemek ve olusturmak igin kanit tabani olusturmaktir. Ayrica, Mantik
modeli, tiim siirecin grafik bir 6zeti yoluyla program planlama, uygulama ve degerlendirme

icin bir ¢ergeve saglamaktadir [117].

Bu arastirmada, Mantik modeli arastirma siirecini (seviye 1) ve egitim programini (Seviye 2)
planlamak ve degerlendirmek i¢in iki baglantili olarak ele alinmistir. Asagida modeli analiz

etmek i¢in egitim rehberinden 6rnek kesitler verilmistir.

Sorun érnegi: Alan yazinda, akran zorbaliginin dénlenmesinde 6grenci desteginin sorunun
¢coziimiinde etkili oldugu belirtilmektedir. Uygulamalarda &grencilerin akran zorbaligina
miidahalelerinin diisiik oldugu belirlenmistir. Ayrica, Ogrencilerin zorbaliga miidahale
etmelerini desteklemek i¢in yapilan egitim programlari1 denetlenebilir ve dlgiilebilir degildir.

Bunun saglanabilmesi model temelli egitim programlarinin gelistirilmesine ihtiyag vardir.
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Engel drnegi: Zaman engelinden dolay1 6grenciler {izerinde gozlem yapilamamis ve uzun
vadeli sonuglar degerlendirilememistir. Arastirmaya katilmay1 kabul eden okullarin sayisinin

az olmasi nedeniyle, randomizasyon yapilamamustir.

Mantik ve varsayimlara ornekler: Alan yazinda, 6grencilerin akran zorbaligi 6grenci
savunuculugu becerilerinin arttirmaya yonelik STAC stratejilerinin kullanildig1 girisimler
basarili olmustur. Benzer bir egitim programiyla bu arastirmada da etkili sonuglar elde
edilebilir. Egitim programi uygulanirsa 6grenciler akran zorbalig1 6grenci savunuculugu
becerilerini gelistirmek i¢in goniillii olarak bu programa katilabilir ve diizenli olarak katilim
saglayabilir. Alan yazina gore egitim programlari amacimiza hizmet edebilir, goniilli katilim

saglanabilir.

Kaynaklara ornek: Modelde birgok kaynak tiirii vardir. Insan kaynaklari bu tiirlerden
birisidir. Egitimin insan kaynaklari, egitimi veren doktora dgrencisi, egitim sirasinda sinif
ortamin1 denetleyen Ogretmen, arastirmanin yapilmasina destek veren okul yonetimi,
egitimin icerigini denetleyen danisman ve akademik ekip, aragtirmayi etik agidan ele alan
etik komisyon iiyeleri, cocuklarinin arastirmaya katilmasina izin veren veliler ve egitime

katilmaya goniilli 6grencilerdir.

Etkinliklere ornek: Egitim programi kapsaminda miidahale okulu olarak belirlenen iki
okuldaki toplam 38 6grenciye ii¢ oturumdan olusan egitim programi uygulanmistir. Ayrica
son-test sonrasinda 19 kisilik bir kontrol grubuna egitim programinin ilk oturumu

uygulanmistir.

STAC stratejilerini somutlastirmak i¢in gelistirilmis egitim materyali kaynagi olan
senaryolar; teknolojik kaynaklardan olan projeksiyon ve bilgisayar; insan kaynaklarindan
olan egitici ve Ogrenciler kullanilarak grup etkinlikleri yapilmistir. Grup etkinliklerinde,
egitici li¢ veya dort kisiden olusan her gruba senaryolar vermistir. Egitici her bir

ogrencilerden senaryolara gore dort STAC stratejisini canlandirmalarini istemistir.

Kisa vadeli sonu¢ érnegi: Miidahale grubunda, AZOSO son test ortalama puanlarmin ve
zorbalig1 durdurmak igin araya girme Ozgiiveni, zorbalik bilgisi ve STAC Stratejileri Bilgisi

alt boyutu ortalama puanlarinda 6n test ortalama puanina gore yiikseldigi bulunmustur.
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Cizelge 3.1. Egitim programi

Oturum Siire Mantik ABCD modeli Egitim konusu Egitim
siire modeli yontem ve
tarih teknikleri
Hazirlik Kaynaklar ~ Program amag ve
On-test Etkinlikler  hedeflerinin yazimi
21.10.19-25.10.19 Sonuglar
Birinci Oturum Grup Etkinlikler ~ Ama¢ ve hedef Akran zorbaligimin Anlatim
60 dakika egitimi Sonuglar yazimi tanimi Soru-cevap
04.11.19-08.11.19 15 dakika Akran zorbaliginin
etkileri

Grup Etkinlikler ~ Ama¢ ve hedef Akran zorbaliginin Grup

toplantist Sonuglar yazimi tiirleri caligsmasi

30 dakika Akran zorbaliginda

6grencilerin roller

Grup Etkinlikler ~ Ama¢ ve hedef Akran zorbaligimin Anlatim

egitimi Sonuglar yazimi onlenmesi Soru-cevap

15 dakika STAC stratejileri
Ikinci Oturum Grup Etkinlikler ~ Ama¢ ve hedef STAC stratejileri Senaryolar
30 dakika toplantisi Sonuglar yazimi ile  grup
11.11.19-15.11.19 calismasi
Ugiincii Oturum  Grup Etkinlikler ~Amag ve hedef STAC stratejileri Senaryolar
30 dakika toplantisi Sonuglar yazimi ile  grup
18.11.19-22.11.19 calismasi
Son-test Sonuglar

20.11.19-29.11.19

Uygulama siireci

Miidahale oOncesinde ve sonrasinda miidahale ve kontrol grubundaki altinci smif
ogrencilerine Kisisel Bilgi Formu, Arkadashik Niteligi Olcegi ve Akran Zorbaligi Ogrenci
Savunuculuk Olgegi uygulanmustir. STAC stratejilerini etkili bir sekilde uygulamak igin,
ogrencilerin liderlik, olgunluk, sorumluluk sahibi olma gibi becerilere sahip olmalari,
akranlartyla olumlu iligkiler kurmalar1 beklenmektedir. Bu nedenle, 6grencilerin arkadaslik

niteligi miidahale 6ncesi ve sonrasinda degerlendirilmistir.

Miidahale grubu

Miidahale grubuna Akran Zorbaligi Ogrenci Savunuculugu Egitim Programi uygulanmustir.
Egitim programu ilki 60 dakika, digerleri 30 ar dakika olan {i¢ oturumdan olusmustur.
Egitimler haftada bir kez yapilmistir. Grup etkinlikleri her grupta ii¢ veya dort 6grenci olacak
sekilde gerceklestirilmistir. Grup egitimleri okul yonetimlerinin tarafindan uygun goriilen yer

ve saatlerde dgrencilerin egitim programini engellemeyecek sekilde yiiriitiilmistiir. Her iki
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miidahale okuluna verilen egitimin benzerliginin saglanmasi i¢in grup egitimleri iki okulda

da ayn sekilde, ayni1 egitici tarafindan ve ayn1 giinlerde yapilmistir.

Grup egitimi (60 dakika)

Ik oturumda zorbaligin tanimi, zorbalign etkileri, zorbaligin tiirleri, 6grencilerin
zorbaliktaki rolleri ve STAC stratejilerinin tanimi yer almaktadir. Bu egitim teorik bilgi
agirhikli olmasmin yami sira ogrencilerin dikkatini ¢ekebilecek bir¢ok etkinligi de
icermektedir. Bu etkinliklere 1sinma egzersizleri, gorsel-isitsel sunumlar, grup i¢i etkinlikler
ornek olarak verilebilir. Egitimlerde kullanilan 6grencilerin yas grubuna (10-11 yas) uygun

etkilesimli bu faliyetler, egitimin eglenceli bir etkinlik olarak ger¢eklesmesini saglamustir.

Ornek etkinlik: Egitici 6grencilere akran zorbalig ile ilgili akilda kalabilecek anlamli
ciimleleri 6gretmek i¢in “Balon Patlatma Oyunu” oynatir. Egitici her gruptaki 6grenci sayisi
kadar (3 veya 4) sisirilmis balonu 6grencilere dagitir. Egitici gruplara 6zel hazirladigi her
balonun i¢ine minik kagitlarda akran zorbaligi ile ilgili anlamli ctimlenin farkli bir kelimesini
yerlestirmistir. Egitici 6grencilerden balonlar patlatmalarini ister. Ogrenciler her balondan
cikan kiiglik kagitlarda yazan kelimeleri bir araya getirip anlamlin bir ciimle kurmaya calisir.
Anlamli ciimleyi bulan grup el kaldirir ve ciimleyi yiiksek sesle sinifta okur. Tiim siif
alkiglar. Ciimleyi bulan grup daha sonra egiticinin verdigi biiyiik renkli kagida kagitlari
yapistirir. Egitici etkinlik tamamlandiktan sonra renkli kagidi sinifta herkesin gorebilecegi
bir yere asar. Bu kagit son-testler yapilana kadar sinifta asili tutulur. Her egitimin basinda
sinifca hep beraber okunur (EK-8).

Ornek etkinlik: Egitici dgrencilere “Rolii tahmin etme!” etkinligini yaptirir. Etkinligin amaci,
ogrencilerin zorbalikta 6grenci rollerini 6grenmelerini saglamaktir. Egitici projeksiyona
akran zorbaliginda 6grenci rollerini temsil eden forograflar yansitir. Egitici her gruba kagitlar
dagitarak gorselde yer alan her 6grencinin zorbalik i¢indeki roliinii tahmin etmelerini ister.
Egitici Ogrencilerin bosluklara “zorbaligi yapan Ogrenci, zorbaliga ugrayan Ogrenci,
savunucu gibi kelimeler yazmalarini ister. Egitici 6grencilerden direk zorba veya kurban gibi
kelimeleri kullanmamalarini ister. Boyle yaparak egitici dgrencilere bu rollerin kisisel

ozellikler degil, 6grenilmis davranislar oldugunu 6gretmeyi amaglar. (EK-8).
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Egitimin bu oturumunda STAC stratejileri ilk defa &grencilere tanmitilmistir. STAC
stratejileri, zorbaliga kisa bir miidahale programidir ve zorbaliga tanik olan &grencileri
zorbaliga miidahale etme konusunda desteklemektedir. STAC stratejileri; dikkati dagitma
(stealing the show), yardim isteme (turning it over), kurbana yardim etme (companying
others), zorbaya yardim etme (coaching compassion) olarak tanimlanmistir [25, 39]. Egitici,

ogrencilerin STAC stratejilerini nasil uygulayabileceklerini gorevlerini gostererek gretir.

Ornek etkinlik: Egitici 6grencilere “Kazanan kim!” etkinligini sinifta iki hafta boyunca
yapmalari i¢in 6dev verir. Bu etkinligin amaci, 6grencileri zorbaligr durdurmak i¢in STAC
stratejilerini uygulamaya tesvik etmektir. Bu etkinlik iki hafta boyunca devam edecek bir
yarigtir. Egitici sinifta uygun bir duvara her 6grencinin arastirma numarasinin oldugu bir liste
asar. Listede her 6grenci numarasinin karsisinda kutucuklar vardir. Ayrica egitici ayni duvara
yapigkan surat seklinde etiketler asar. Egitici 6grencilerden iki hafta boyunca okulda veye
evde STAC stratejilerini kullandiklarinda kendi numaralarinin karsisina etiketlerden

yapistirmalarini ister. En ¢ok etiketi olan 6grenci yarisi kazanir (EK-8).

Grup toplantis1 (30 dakika)

Grup toplantilar1 iki ayr1 oturum olarak gerecgeklestirilmistir. Egitici iki toplantida da STAC
stratejilerini tekrarlamistir. Egitimde kullanilan senaryolar cocuklarin ozelliklerine ve
kiiltiirtine uygun olarak se¢ilmistir. Senaryolar, okullarda yaygin olan zorbalik tiirlerini temel
alir. Ayrica, 6grencilerin ekip calismasina adapte olmalarini destekler. [28, 43]. Ogrenciler
senaryolar i¢in kiigiik gruplara ayrilir. Egitici, Ogrencilerin STAC stratejilerini
uygulayabilecekleri, zorbalikla ilgili varsayimsal senaryolarin ilkinde, 0&grencilere
gorevlerini gostererek Ogretir. Bunu takiben egitici 6grencilerin senaryolarla STAC
stratejilerini uygulamalarin1 destekler. Egitici daha once Ogrettigi STAC stratejilerini,

ogrencilerin senaryolarla uygulamalarini destekler.

Ornek etkinlik: Egitici 6grencilerin senaryolar1 anlayabilmeleri i¢in “Dért dozlii canavar”
etkinligini yaptirir. Etkinligin amaci, Ogrencilerin senaryolara goére STAC stratejilerini
yazarak somutlagtirmalarina yardimci olmaktir. Egitici 6rnek senaryolar1 sirayla
projeksiyona yansitir. Egitici her gruba bos kagit dagitarak 6grencilerden kagidi kalemle
dorde bolmelerini ister. Kagidin her bolmesi bir STAC stratejisini temsil etmektedir. Egitici

ogrencilerden Ornek senaryoya gore dort stratejide neler yapabileceklerini grup icinde
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tartigarak yazmalarini ister. Etkinlik sonunda isteyen grup yazdiklarini sinifta sesli okur (EK-
8).

Ornek etkinlik: Egitici dgrencilere ‘Deneyimleri paylasma” etkinligini yaptirir. Etkinligin
amaci Ogrencilerin zorba ve kurbana karsi empati yapmalarini saglamaktir. Egitici
ogrencilere renkli kiigiik kagitlar dagitilir. Egitici, 6grencilerden daha dnce seyirci kaldiklar
zorbalik olaylarini kisaca yazmalarini ister. Egitici isim yazilmayan kagitlari toplar, karistirir
ve uygun olanlarn yiiksek sesle okur. Egitici 6grencilere, “Siz olsaydiniz nasil davranirdiniz?
Nasil miidahale etmeliyiz?” gibi sorular sorar. Egitici Ogrencilerin konu hakkinda

konusmalarini destekler (EK-8).

Ornek senaryo: Egitici her gruba bir tane olacak sekilde balondan yaptig1 maket oyuncaklari
dagitir. Oyuncaklarin iizerinde giilen ve {izglin olmak tizere iki yiiz ifadesi vardir. Egitici
ogrencilere “Bu oyuncak sizin senaryolardaki zorbaliga maruz kalan grup arkadasiniz.
Sizden arkadasinizi korumak igin STAC stratejilerini kullanmanizi istiyorum. STAC
stratejilerini kullanip ona yardim ettiinizde mutlu olur. Ona yardim etmediginizde mutsuz
olur.” der. Egitici her gruba farkl bir senaryo dagitir. Egitici 6ncelikle gruplardan senaryoyu
okumalarimi ve anlamalarini ister. Daha sonra egitici grup ig¢inde her 6grencinin bir STAC
Stratejisini se¢mesini ve uygulamalarini ister. Egitici gruplar arasinda dolasarak etkinligi
denetler. Ogrenciler oyuncak grup arkadaslarmi mutlu etmek igin stratejileri kullanmak igin

yarigirlar.

Egitici senaryoyu simnifta okur. “Tenefiiste, bir arkadasimiz kendi sosyal medya hesabina
bakarken, baska bir arkadasinizi sevmedigini, onu rahatsiz etmek istedigini soyledigini
duydunuz. Ayrica, rahatsiz etmek i¢in de smifin facebook grubunu kullanacagini duydunuz.
Aksam eve gidince siifin facebook grubundan isimsiz daha 6nce duydugunuz arkadasinizi
incitici gonderi paylasildigini goérdiiniiz. Baz1 arkadaslarinizin da gonderiye alay edici
yorumlar yaptigin1 gordiiniiz.” Egitici 68rencilere: “Bu olaya seyirci kalan siz olsaydiniz
hangi STAC stratejisini kullanmak isterdiniz? diye sorar. Egitici stratejileri uygulamaya

goniillii olan 6grencilere asagidakileri soyler.

“Stealing the show (dikkati dagitma): Bu stratejinin amaci, zorbalig1 sekteye ugratmaktir.
Sizden istedigim mizah veya sakayi kullanarak arkadaslarinizin dikkatini zorba ve kurbandan

baska yone ¢cekmeye ¢ekmenizdir. Ama, 6rnekteki siber zorbalikta bu stratejinin kullanilmasi
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uygun degildir. Ciinkii mizahla kurban olan arkadasiniza daha da zarar verme ihtimaliniz var.

Diger stratejileri tercih etmelisiniz.”

“Turning it over (yardim isteme): Bu stratejinin amaci, olaylr bir yetiskine veya
dgretmeninize sdylemenizdir. Ornekte yapmaniz gereken olaymn ekran goriintiisiinii alarak
veya ciktisint alarak, miimkiin olan en kisa siirede ve okuldaki bir G6gretmeninize

gostermenizdir.”

“Accompanying others (kurbana yardim etme): Bu stratejinin amaci, kurban ile durum
hakkinda konusarak, ona destek saglamanizdir. Ornekte, kurban roliindeki arkadasimiza
0zelden bir mesaj gonderebilir, onun yaninda oldugunuzu hissettirebilirsiniz. Bu olayin hos

olmadigini, cevap vermemesi gerektigini soyleyebilirsiniz.”

“Coaching compassion (zorbaya yardim etme): Bu stratejinin amaci, zorba ile iletisime
gecilerek onun durumla nazikge yiizlesmesini saglamaktir. Bu stratejiyi, kendinizi giivende
hissettiginiz zamanlarda uygulamalisiniz. Zorbadan zarar gérme ihtimaliniz varsa diger
stratejileri tercih etmelisiniz. Ornekte, gonderiyi paylasan arkadasinizi bildiginiz icin ona
hemen 6zelden mesaj atarak bu gonderileri silmesini sOyleyebilirsiniz. Ona bu davranigin ¢ok

kirict oldugunu hatirlatmalisimiz” [25, 27, 29-31, 39, 42, 43, 53, 54, 110].

Kontrol grubu

Kontrol grubuna uygulama sirasinda herhangi bir miidahale yapilmamistir. Egitimler
bittikten ve son test uygulandiktan sonra kontrol okullarindan birine akran zorbaligi ile ilgili
genel bilgileri igeren brosiir dagitilmistir (EK-9). Diger kontrol grubu okuluna, okulun kendi

istegi lizerine miidahale grubuna verilen egitimin ilk oturumu (60 dakika) uygulanmistir.

3.6. Verilerin Analizi

Arastirmanin verileri bilgisayarda SPSS 20.0 (Statistical Package for Social Sciences)
programi ile degerlendirilmistir. Tamimlayici degiskenlerin sunulmasinda sayi, ylizde,
ortalama ve standart sapma kullanilmistir. Veri dagiliminin normalligini degerlendirmek igin
Carpiklik ve Basiklik degerleri kullanilmigtir. Tiim 6lgeklerin 6n ve son testlerinin normal

dagilim gosterdigi tespit edilmistir [123]. Carpiklik ve basiklik sonuglarina gore, test dncesi
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ve sonrasi Ol¢ek ortalama degeri normal olarak dagilmistir [124]. Kategorik degiskenler ki-
kare testi ile karsilastirilmigtir. Gruplar arast karsilagtirmalarda bagimsiz gruplarda t testi,
grup i¢i karsilastirmalarda bagimli gruplarda t testi kullanilmistir. Etki biiyiikliigii ve gruplar
aras1 karsilastirmanin grafikleri tekrarlanan Ol¢iimlerde  ANOVA testi kullanilarak

yapilmistir. Anlamlilik diizeyi 0,05 olarak kabul edilmistir.

Arastirmanin bagimsiz degiskeni STAC stratejileri, bagimli degiskenleri 6grencilerin akran
zorbaligr Ogrenci savunuculuklari, 6grencilerin zorbalik bilgisi, Ogrencilerin STAC
stratejileri bilgisi ve 6grencilerin zorbaligi durdurmak igin araya girme Ozgiiveni olarak

belirlenmistir.

3.7. Arastirmanin Etik Siireci

Calismanm etik uygunlugunu degerlendirmek i¢in Gazi Universitesi Etik Komisyonuna
basvurulmus, 11.09.2019 tarihli 09 sayili toplantisinda, aragtirma etik agidan uygun
bulunmustur (EK-10, EK-11). Etik komisyon formlar1 arastirmaci tarafindan Ingilizceye
cevrilmistir. Ingiltere’deki akademik damismanlar tarafindan arastirmanin  Cardiff
Universitesi’nin etik kurallarina gére uygunlugu tekrar degerlendirilmis ve diizenlemeler

Onerilmistir.

Aragtirmada kullanilan STAC stratejilerinin uygulanabilmesi i¢in kullanim lisansinin
alinmasi gerekmektedir. Stratejileri gelistiren aragtirmacidan STAC Stratejileri Uygulama
Lisans1 alinmistir. Uygulama lisanst AZOSO kullanim iznini de kapsamaktadir (EK-12).
Ayrica, Arkadaslik Niteligi Olgegi’nin de kullanim izni alinmistir (EK-13). Ingiltere’de
cocuklar lizerinde aragtirma yapabilmek veya girisimde bulunabilmek i¢in miidahaleyi yapan
aragtirmacinin Adli Sicil Kaydi’nin okula beyan edilmesi gerekmektedir (EK-14). Bu belge

uygulamayi yapan arastirmaci tarafindan temin edilmistir.

Uygulamalarin yapildigi okullarin yonetimlerinden izinler yazili olarak e-posta yoluyla
Okullar i¢in Arastirma Bilgi Formu ile alinmistir (EK-15; EK-16). Okul yonetimi ile birlikte
programin uygulanma zamani ve yeri belirlenmistir. Aragtirmaya katilacak altinci siniflarin
velilerinden yazili izin, Veliler i¢in Arastirma Bilgi Formu ile alinmistir (EK-17). Bilgi formu
ve veri toplama aracglarinin 6rnekleri velilerden yazili izin almak i¢in, 6grenciler araciligiyla

velilere kapali zarf i¢inde gonderilmistir (EK-17). Formlar1 6gretmenler tarafindan iki hafta
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boyunca toplanmig ve arastirmaciya teslim edilmistir Velilerinden yazili izin alinan
ogrencilerden yazili izin Miidahale ve Kontrol grubu icin ayri1 ayri hazirlanmig Arastirma

Bilgi Formu ile alinmistir (EK-18; EK-19).

Arastirmada gizlilik

Cardiff Universitesi’nin etik kurallarina gore katilimcilarin isimlerinin kullanildigi veri
toplama araglar1 ve materyallerin yurt disina ¢ikarilmasina izin verilmemektedir. Veri
toplama araglar1 basta olmak tizere onam formlarinda ve tiim materyallerde isim ve soyisim
kullanilmamistir. Arastirmaci, her 6grenci ve velisi igin arastirma numarasi belirlemistir.
Arastirmacinin her okul i¢in belirledigi numaralar birinci okulda 221-239 arasi, ikinci okulda
400-428 arasi, tgilincli okulda 200-217 arasi, dordiincii okulda 300-324 arasi olarak
belirlenmistir (EK-3). Arastirmaya katilan 6grencilerin ve velilerin isim listeleri ve numaralar

ogretmenlerde bulunmaktadir.

Veri saklama

Aragtirmadan elde edilen veriler arastirmacilar disinda tglincii kisilerle paylasilmamistir.
Arastirmadan elde edilen veriler yalnizca aragtirma amagh kullanilmistir ve kisisel bilgiler
gizli tutulmustur. Veriler giris sifresi ile korunan bilgisayarlar ve dosyalarda saklanmaktadir.
Arastirmaci tiim arastirma siirecinde Ogretim Gorevlisi Yetistirme Programi kapsaminda
tahsis edilen bilgisayar1 ve tableti kullanmistir. Ayrica bu bilgisayarda, Gazi Universitesi acik

erigimi tarafindan saglanan, lisansh viirus koruma programi kullanilmaktadir.

Ulkeler arasi formlarin ve bilgisayarin tagmnmast Kkilitlenebilir sirt ¢antasi yardimi ile
yapilmistir. Arastirmact seyahat boyunca cantayr ucagin bagajina vermeyip yaninda
tasimistir. Veri toplama araglar1 ve egitim materyalleri arastirma bitiminden sonra 15 yil

boyunca yalnizca arastirma ekibinin erisilebilecegi giivenli yerlerde saklanacaktir.

Gonilliiliik

Arastirmaya katilim goniillik esasina dayalidir ve katilimcilara istedikleri zaman
aragtirmadan gekilebilecekleri bilgisi verilmistir. Velilere, okul yonetimine ve 6grencilere

aragtirmaci tarafindan, arastirmaya katilip katilmama konusunda bilingli bir karar vermek
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icin yeterli zaman verilmistir. Katilimcilara arastirmaya katilmalari igin 6deme yapilmamis

ve alinmamustir.

Zarar potansiyeli/riski

Zorbalik dgrenciler igin oldukga hassas bir konudur. Bu yiizden herhangi bir zarar potansiyeli
ve yasanabilecek gercekgi risklerin degerlendirilmesi aragtirmacilar tarafindan yapilmustir.
Cocuklarin eski yasadiklar1 zorbalik deneyimlerini arastirmaci ile paylasma riski vardir. Bu
nedenle siire¢ boyunca arastirmaci 6grencileri zorbalik ve siddet konusundaki deneyimlerini
ogretmenleri ile paylagsmalari konusunda desteklemistir. Bu davranis, arastirmacinin

ogrencilere ogrettigi stratejilerde de temel beceriler arasindadir.

Ayrica, ii¢ oturum boyunca higbir 6grenci senaryolarda akran zorbaligina maruz kalan
magdur roliinii iistlenmemistir. Arastirmact bu rol igin balon kullanilmistir. Bir 6grenci
egitim silirecinde iizlicii bir durumla karsilastiginda, arastirmaci bu sorunu ¢dzmek igin
ogretmen ve 6grencilerle konu ile ilgili olarak beyin firtinasi teknigini kullanilmistir. Bu
teknikle 6grencilerin, arastirmaci ve 6gretmenin sorunu beraber ¢ozmeleri desteklenmistir.
Bu sekilde, 6grencilerin olumsuz duygularini taniyip ¢6ziimii i¢in girisimde bulunmalari

saglanmistir.
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Etik komisyondan etik onam alimmas:

!

Adhi Sicil Kaydi'nm alinmasi

v

Okul yonetimi ile tamzma, on bilginin verilmesi

-

Sinif Ggretmeni ve okul yonetimi ile toplant: yapilmas

v

Velilerden yazih onam alinmas

v

Arastirmaya kattlmaya gonilli ogrencilerden yazili ona
m alimmas

.

Tim égrencilere "Kizsizel Bilgi Formu," "Akran
Zorbahginda Ogrenci Savunuculugu Olcegi" ve

" Arkadashk Kalitesi Olcesi" uyguland:

|

'

{ R
Mudahale Grubu (n=38)
Egitim programimn ilk oturumu uyguland:

. J
's ¢ )
Mudahale Grubu (n=38)

Egitim programimn ikinci oturumu uyguland:

_ J
. + ™
Miudahale Grubu (n=38)

Egitim programimn ii¢lincil oturumu uyguland:
\_ J

A 4

Kontrol Grubu (n=38)

Herhangi bir midahalede bulunulmads

v

Tum égrencilere "Kizizel Bilgi Formu," "Akran
Zorbahginda Ogrenci Savunuculugu Olcegi" ve
"Arkadashk Kalitesi Olce#i" uygulands

v

Mudahale Grubu (n=238)

Herhangi bir miidahalede bulonulmady

Sekil 3.1. Aragtirmanin uygulama semasi

Kontrol Grubu (n=38)

Eontrol grubuun birine 60 dk ezgitm verildy
EKontrol grubunun birine brogir dagutlda
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4. BULGULAR

Arastirma, 10-11 yas grubu Ogrencilerde STAC stratejilerinin akran zorbaligi 6grenci
savunuculuguna etkisini belirlemek amaciyla yapilan bu ¢alismadan elde edilen sonuglar

asagida belirtilen bagliklar altinda sunulmaktadir.

4.1. Ogrencilerin Sosyo-Demografik Ozellikleri ve Zorbaliga Iliskin Bulgular
4.2. Ogrencilerin Arkadaslik Niteligi Olgegi, AZOSO ve Alt Boyutlar1 Ortalama Puanlarma
Iliskin Bulgular

4.1. Ogrencilerin Sosyo-Demografik Ozellikleri ve Zorbahga iliskin Bulgular

Cizelge 4.1. Ogrencilerin sosyo-demografik dzellikleri ve zorbaliga iliskin bulgular

Sosyo-demorafik ozellikler Miidahale grubu Kontrol grubu Istatistiksel

(n=38) (n=38) Analiz
N % N %

Cinsiyet

Kiz 21 55,3 18 47,4 X2=0,474

Erkek 17 447 20 52,6 p=0,491

Algilanan okul basarisi

Miikemmel 16 42,1 12 31,6 X?=0,906

Iyi 17 447 20 52,6 p=0,636

Orta 5 13,2 6 15,8

Zorbalik yapma

Hayir 32 84,2 29 76,3 X2=0,748

Evet 6 15,8 9 23,7 p=0,387

Zorbaliga ugrama

Hayir 28 73,7 24 63,2 X2=0,974

Evet 10 26,3 14 36,8 p=0,324

Ogrencilerin sosyo-demografik 6zellikleri ve zorbalik deneyimine iliskin bulgular ilgili
Cizelge 4.1'de sunulmustur. Miidahale grubundaki 6grencilerin % 44,7’sinin erkek oldugu,
% 44,7’sinin okul basarisini iyi olarak tanimladigi belirlenmistir. Ogrencilerin % 15,8'i son
iki ay igerisinde zorbalik yaptigini, % 26,3'i zorbaligin kurbani olduklarini belirtmistir.
Kontrol grubundaki 6grencilerin % 52,6’sinin erkek oldugu, % 52,6’sinin okul basarisini iyi
olarak tanimladigi belirlenmistir. Ogrencilerin % 23,7'si son iki ay igerisinde zorbalik
yaptigini, % 36,8'1 zorbaligin kurbani oldugunu belirtmistir. Miidahale ve kontrol grubu
arasinda sosyo-demografik ozellikler ve zorbalik deneyimi agisindan istatistiksel olarak

anlaml fark olmadig1 belirlenmistir (Cizelge 4.1).
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Cizelgede gosterilmemekle birlikte, miidahale ve kontrol grubu 6grencilerinde son iki ay
icerisinde zorbaliga maruz kalma prevalanst % 19,7; zorbalik yapma prevalanst % 31,6

olarak belirlenmistir (n = 76).

4.2. Ogrencilerin Arkadashk Niteligi Olcegi, AZOSO ve Alt Boyutlar1 Ortalama
Puanlarina iliskin Bulgular

Cizelge 4.2. Ogrencilerin, Arkadaslhik Niteligi Olgegi, AZOSO ve alt boyutlar1 ortalama

puanlar1
Olgekler ve alt-6lgekler Miidahale Grubu (n=38)  Kontrol Grubu (n=38) (t) p**
X£SS X£SS

Arkadas Niteligi Olcegi
On test 87,28+11,46 82,44+16,90 (-1,461) 0,149
Son test 89,92+10,80 84,57+17,11 (-1,627) 0,109
(t) p* (-1,683) 0,101 (-1,555) 0,128

AZOSO ve alt boyutlari

AZ0OSO
On test 34,39+6,36 33,94+6,18 (-0,311) 0,757
Son test 37,86+5,22 34,57+5,74 (-2,610) 0,011
(t) p* (-3,799) 0,001 (-1,217) 0,231

Zorbalik Bilgisi alt boyutu
On test 12,71£3,08 12,44+3.07 (-0,373) 0,710
Son test 13,89+2,78 12,55+3,11 (-1,978) 0,052
(t) p** (-2,917) 0,006 (-0,437) 0,665

STAC Stratejileri Bilgisi alt boyutu
On test 12,00+2,53 11,89+2,39 (-0,186) 0,853
Son test 13,31£2,29 12,55+£2,35 (-1,432) 0,156
(t) p* (-3,224) 0,003 (-3,325) 0,002

Zorbalig1 Durdurmak icin Araya Girme Ozgiiveni alt boyutu

On test 9,68+1,86 9,60+2,18 (-0,169) 0,866
Son test 10,65+1,16 9,47+2,34 (-2,786) 0,007
(t) p** (-3,497) 0,001 (0,537) 0,594

*Bagimli gruplarda t-testi **Bagimsiz gruplarda t-testi

Cizelge 4.2°de Ogrencilerin, Arkadaslik Niteligi Olgegi, AZOSO ve alt boyutlar1 ortalama
puanlari verilmistir. Miidahale ve kontrol grubu arasinda Arkadas Niteligi Olgegi on test ve
son test ortalama puanlari agisindan istatistiksel olarak anlamli bir fark olmadig1 bulunmustur
(p > 0,05).

AZOSO ve alt boyutlar1 &n test ortalama puanlari karsilastirildiginda, miidahale ve kontrol
grubu arasinda istatistiksel olarak anlamli bir fark olmadigi belirlenmistir (p > 0,05).
Miidahale grubuna egitim sonrasi Zorbaligi Durdurmak i¢in Araya Girme Ozgiiveni alt

boyutu ve AZOSO son test ortalama puanlarnin control grubuna gore anlamli olarak



39

yiikseldigi (p < 0,05), Zorbalik Bilgisi ve STAC Stratejileri Bilgisi alt boyutu ortalama
puanlarinda anlamli bir fark olmadigi tespit edilmistir (p > 0,05) (Cizelge 4.2).

Grup ici on test ve son testler karsilastirildiginda, miidahale grubunun AZOSO, Zorbalik
Bilgisi alt boyutu, STAC Stratejileri Bilgisi alt boyutu ve Zorbaligi Durdurmak i¢in Araya
Girme Ozgiiveni alt boyutu on test ortalama puanlarmin son teste gore anlamli sekilde
yiikseldigi (p < 0,05), Arkadas Niteligi Olcegi agisindan anlamli bir fark olmadig
bulunmustur (p > 0,05) (Cizelge 4.2).

Kontrol grubunda STAC Stratejileri Bilgisi alt boyutu 6n test ortalama puanlarinin son teste
gore anlaml sekilde yiikseldigi (p < 0,05), Arkadas Niteligi Olgegi, AZOSO, Zorbalik Bilgisi
alt boyutu, Zorbaligi Durdurmak igin Araya Girme Ozgiiveni alt boyutu ortalama puanlarinda
anlaml1 bir fark olmadigi bulunmustur (p >0,05) (Cizelge 4.2).

30,00 Gruplar
— Kortral grubu
— Midahale grubu

88,00

86,007

Arkadasghk Niteligi Olgegi

84,00

82,004

Zaman

Sekil 4.1. Arkadashik Niteligi Ogegi ortalama puanlarinin miidahale ve kontrol grubunda
zamana gore degisimi
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Sekil 4.2. AZOSO ortalama puanlarinin miidahale ve kontrol grubunda zamana gore degisimi
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grubunda zamana gore degisimi
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Sekil 4.5. Zorbaligi Durdurmak igin Araya Girme Ozgiiveni Olgek alt boyutu ortalama
puanlarinin miidahale ve kontrol grubunda zamana gore degisimi
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Cizelge 4.3. Ogrencilerin Arkadashk Niteligi Olgegi ve AZOSO alt boyutlarnin gruplar
arasinda zamana gore degisimi

Olgekler ve  Miidahale Kontrol Zaman-Gruplar **
alt-lgekler Grubu Grubu F pn2 F P pm2
(n=38) (n=38)

Arkadas Niteligi Olcegi
On test 87,28+11,46  82,44+16,90 5,247 0,066 0,058 0,811 0,001
Son test 89,92+10,80 84,57+17,11

AZOSO ve alt boyutlari

AZOSO

On test 34,39+6,36 33,94+6,18 15,245 0,171 7,307 0,009* 0,090

Son test 37,86+5,22 34,57+5,74

Zorbalik Bilgisi alt boyutu

On test 12,71£3,08 12,44+3,07 7,462 0,092 5,224 0,025* 0,660
Son test 13,89+2,78 12,55+3,11

STAC Stratejileri Bilgisi alt boyutu

On test 12,00+£2,53 11,89+2,39 19,647 0,210 2,183 0,144 0,029
Son test 13,31+£2,29 12,55+2,35

Zorbalig1 Durdurmak i¢in Araya Girme Ozgiiveni alt boyutu

On test 9,68+1,86 9,60+2,18 5,158 0,065 8,885 0,004* 0,107
Son test 10,65+1,16 9,47+2,34

*p<.05; pn2=kismi eta kare (partial eta squares)

** ANOVA-Grup i¢i ¢oklu karsilagtirma testi Benferroni

Cizelge 4.3.’te ve Sekil 4.1.’de Arkadaslik Niteligi Ol¢egi sonuclarinin zamana gore degisimi
sunulmustur. Arkadaslik Niteligi Olgegi’ ortalama puanlarinin zamana gore degisiminde
anlamli bir fark olmadig tespit edilmistir (p > 0,05). Miidahale ve kontrol grubunun
Arkadashik Niteligi Olgegi degerlerinde zamana gore artis oldugu, zamana gére gruplar
arasinda olusan bu farkin etki biiytikliigiliniin kiiclik diizeyde oldugu belirlenmistir (pn2 = 0,
001).

AZOSO ortalama puanlarinin zamana gore degisiminde anlamli bir fark oldugu tespit
edilmistir (p < 0,05). Miidahale grubunda AZOSO degerlerinde zamana gore ciddi bir artis
oldugu, kontrol grubundaki zamana gore artisin daha az oldugu belirlenmistir (Sekil 4.2).
Zamana gore guruplar arasinda olusan farkin etki biiytlikliigii orta diizeydeydi (pn2 = 0, 090)
(Cizelge 4.3).
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Zorbalik Bilgisi 6lgek alt boyutu ortalama puanlarinin zamana gére degisiminde anlamli bir
fark belirlenmistir (p < 0,05). Miidahale grubunda Zorbalik Bilgisi 6lgek alt boyutu
degerlerinde zamana gore ciddi bir artis oldugu, control grubundaki zamana gore artisin daha
az oldugu belirlenmistir (Sekil 4.3). Zamana gore guruplar arasinda olusan bu farkin etki

bliytlikliigii genis diizeydeydi (pn2 = 0,660) (Cizelge 4.3).

STAC Stratejileri Bilgisi Olgek alt boyutu ortalama puanlarmin zamana gore degisimde
anlamli bir fark olmadig: tespit edilmistir (p > 0,05). Miidahale ve kontrol grubunda Zorbalik
Bilgisi 6lcek alt boyutu degerlerinde zamana gore artisin nemli olmadigt saptanmistir (Sekil
4.4). Zamana gore guruplar arasinda olusan bu farkin etki biiyiikliigi kiigiik diizeydeydi (pn2
=0,029) (Cizelge 4.3).

Zorbaligi Durdurmak igin Araya Girme Ozgiiveni 6lgek alt boyutu ortalama puanlarmin
zamana gore degisimde anlamli bir fark bulunmadi (p < 0,05). Miidahale grubunda Zorbalig1
Durdurmak igin Araya Girme Ozgiiveni 6lgek alt boyutu degerlerinde zamana gore bir artig
oldugu, kontrol grubunda herhangi bir artis olmadigi belirlenmistir (Sekil 4.5). Zamana gore
guruplar arasinda olusan bu farkin etki biiyiikligii orta diizeydeydi (pn2 = 0,107) (Cizelge
4.3).
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5. TARTISMA

Akran zorbaligin1 6nlemede seyircilere yapilan miidahaleler genellikle etkilidir [93].
Yazinda, zorbaligi onlemek i¢in STAC stratejilerinin etkili oldugunu destekleyen gii¢lii
kanitlar vardir [53, 54, 125, 126].

STAC stratejilerinin daha etkin olabilmesi i¢in 6grencilerin liderlik, olgunluk, sorumluluk
alma ve akranlari ile olumlu iliskiler kurma 6zelliklerine sahip olmalar1 gerekmektedir [25].
Bu nedenle, 6grencilerin arkadaslik nitelikleri 6nemlidir. Bu ¢alismada, miidahale ve control
grubu arasinda Arkadas Niteligi Olcegi on test ve son test ortalama puanlar1 agisindan
istatistiksel olarak anlamli bir fark olmadig: belirlenmistir. Bu bulgu miidahale ve kontrol
grubunun arkadaslik niteligi bakimidan benzer oldugunu gostermektedir. Benzer sekilde,
Spithoven ve arkadaslarinin (2018) ¢alismasinda, 9-17 yas arasi ergenlerin arkadaslik niteligi

diizeyini benzer sekilde oldugu bulunmustur [127].

Okul personeli ve oOgretmenler zorbaligin genellikle farkinda degildir, c¢iinkii zorbalik
okullarda oldukga gizli olarak yapilmaktadir. Zorbalik yapan 6grenciler zorbalig1 gizleme
yetenegine sahip olabilir. Ogrenciler okulda gegirdikleri zaman iginde, okul bahgesinde,
tuvaletlerde ve smiflarda okul personelinden daha fazla zorbalik davramiglarina tanik
olabilirler [128, 129]. Okullarda zorbaligi onlemek veya azaltmak i¢in 6grencilere yonelik
miidahaleler etkili olabilir. Zorbaliga maruz kalan ve zorbalik yapan 6grencilere miidahale
edilmesi, sessiz kalinmamasi, okullarda zorbaligi 6nlemek i¢in dnemlidir [25]. Bu nedenle
zorbaliga tanik olan 6grenciler zorbaliga miidahale etmeleri konusunda bilgilendirilmeli ve
desteklenmelidir [53, 54]. Bu arastirmada egitim sonrasi miidahale grubunun AZOSO
ortalama puanlarinin kontrol grubuna gore istatistiksel olarak anlamli olarak yiikseldigi
bulunmustur. Bu bulgu “Akran zorbaligi 6grenci savunuculugu egitimi uygulanan miidahale
gruba ve kontrol grubu arasinda akran zorbaliginda 6grenci savunuculugu bakimindan fark
yoktur.” hipotezinin red edildigini ortaya koymaktadir. Alan yazinda da akran destegi
stratejilerinin akran zorbaligin1 6nlemede etkili oldugunu gosteren galismalar bulunmaktadir
[42, 130-132]. Midgett, Doumas ve Trull (2017) tarafindan yapilan ¢alismada akran destegi
stratejilerinin etkili oldugu sunucuna varilmistir [39]. Benzer sekilde, Midgett ve Doumas'in
(2016) arastirma sonuglar1 da bu ¢alismayla benzerdir [30]. Bu ¢alismada STAC stratejilerini

ogrencilere 6gretmeyi hedefleyen egitim programinin etkili oldugu séylenebilir. Bu etkinin
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egitim programinin modellere temellendirilmesinden veya egitim programi kapsaminda

kullanilan materyaller ile etkinliklerden kaynaklandig: diisiniillmektedir.

Bir davranisin zorbalik olarak adlandirilabilmesi i¢in ii¢ 6zellige sahip olmas1 gerekmektedir.
Birincisi, davramisin kasitli olarak gergeklestirmesidir. Ikincisi, bir kereden fazla
tekrarlanmasidir. Uciinciisii, magdur olan dgrenci ile zorbaligi failleri arasindaki giic
esitsizligi veya algisinin olmasidir. Zorbalik oldukc¢a karmasik bir davranistir, bu ylizden
zorbalik bilgisi ¢ok onemlidir. Birgok 6grenci, zorbaligin anlaminin ne oldugunu bilmesine
karsin, zorbalig1 diger kaba davranislardan ayirabilmek konusunda karmasa yasamaktadirlar
[133, 134]. Ogrenciler daha fazla zorbalik bilgisine sahip oldugunda, zorbaliga dogru sekilde
miidahale edebilirler. Bu ¢alismada miidahale grubunun egitim sonrasi1 Zorbalik Bilgisi alt
boyutu ortalama puanlarinin egitim 6ncesine gore anlamli diizeyde arttig1; ancak kontrol
grubunda bu degerler arasinda anlamli bir degisim olmadigi belirlenmistir. Bu bulgu “Akran
zorbaligi 6grenci savunuculugu egitimi uygulanan miidahale grubu ve kontrol grubu
arasinda zorbalik bilgisi bakimindan fark yoktur.” hipotezinin red edildigini gostermektedir.
Yapilan bir aragtirmanin sonuglarina gore, miidahale grubundaki 6grencilerin egitim sonrast,
Zorbalik Bilgisi 6l¢ek alt boyutu ortalama puanlarinin egitim sonrasi puanlarindan daha
yiiksek oldugu belirlenmistir [30]. Sonuglar ile uyumlu olarak, bu arastirmadaki seyirci

egitim programinin 6grenci zorbalik bilgisinin arttirilmasinda etkili oldugu sdylenebilir.

Pozitif okul iklimi davranig sorunlarmin 6nlenmesi i¢in gereklidir. Saglikli okul ortami
ogrencilerin akademik basarilarini, olumlu davranig O6zelliklerini gelistirir, sosyal ve
duygusal gelisimi tesvik eder [135]. Etkili programlar olumlu bir okul ortamina katkilar
sunmaktadir [135, 136]. STAC stratejileri zorbaligi onlemek igin 6grencinin katilimini
destekler ve degisen akran zorbaligi okul ikliminin iyilestirilmesinin 6nciisiidiir [43]. Bu
arastirmada yer alan en beklenmedik sonug, miidahale ve kontrol gruplarindaki 6grencilerin,
egitim sonras1 STAC Stratejileri Bilgisi alt boyutu ortalama puanlarinin, egitim 6ncesine gore
anlamli diizeyde arttirmasidir. Bu bulgu “Akran zorbaligi égrenci savunuculugu egitimi
uygulanan miidahale grubu ve kontrol grubu arasinda STAC bilgisi bakimindan fark
yoktur.” hipotezinin kabul edildigini ortaya koymaktadir. Benzer sekilde, Midgett ve
Doumas (2016)’1n ¢alismasi da bu arastirmanin sonucunu desteklemektedir [30]. Kontrol
grubunda gozlenen bu degisim zaman, c¢evre ve kendi kendini bildirme yanliligi ile

aciklanabilir [137, 138]. Bu durumun sebebi, kendi kendini bildirme yanliliginin bir tiirii olan
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halo etkisi ile ilgili olabilir. Halo etkisine gore, kontrol grubuna uygulanan 6n test, son test

sonuclarini etkileyebilir, ¢linkii 6n test katilimcilarda sartlanmaya neden olabilir.

Zorbaliga miidahale etmek icin 6grencilerin bir¢ok kisisel yetenekleri olmalidir. Kendine
giiven zorbaliga maruz kalindiginda, kendini savunmada ¢ok 6nemlidir [23]. Bir meta-analiz
caligmasina gore, olumlu benlik saygisi zorbalik sorununu ¢ézmek i¢in yardimci olabilir.
[139]. Ote yandan, yiiksek seviyeli benlik saygis1, baz1 durumlarda zorbaliga maruz kalmanin
nedeni de olabilir [140]. Bu arastirmanin sonuglart ilk sunulan paradigmayi
desteklemektedir, miidahale grubundaki 6grencilerin egitim sonrast Zorbaligi Durdurmak
icin Araya Girme Ozgiiveni alt boyutu ortalama puanlarinin, egitim dncesi puanlarina gore
anlaml diizeyde arttig1, ancak kontrol grubunda anlamli bir degisim olmadigi belirlenmistir.
Buna gore, “Akran zorbaligi égrenci savunuculugu egitimi uygulanan miidahale grubu ve
kontrol grubu arasinda zorbaligi durdurmak icin araya girme ozgiiveni bakimindan fark
yoktur.” hipotezinin red edildigi 6ngoriilmektedir. Bu sonug, bir aragtirma tarafindan da
desteklemektedir [30]. Bir baska ¢alisma sonucuna gore, STAC igeren egitim programi
ilkogretim Ogrencileri arasinda benlik saygisini artirdigi bulunmustur [39]. Bu sonuglara
gore, seyirciler i¢in akran zorbaligi 6grenci savunuculugu egitim programinin, 10-11 yas

ogrencilerin benlik saygisinin artmasinda etkili oldugu diistiniilmektedir.

Sonug olarak, STAC Stratejileri ve Akran Zorbaligi Ogrenci Savunuculugu Egitim
Programi’nin akran zorbaligin1 6nlemede etkili oldugu; egitimin 6grencilerin zorbaliga karsi
ogrenci savunuculuklarini, zorbalik bilgilerini, STAC stratejileri bilgilerini ve zorbaliga karsi

araya girme 0zgiivenlerini arttirdig1 ortaya konmustur.
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6. SONUC VE ONERILER

6.1.

Sonuc¢

10-11 yas grubu 6grencilerde STAC stratejilerinin akran zorbalig1 6grenci savunuculuguna

etkisini belirlemeye yonelik yapilan bu ¢alismadan asagidaki sonuglar elde edilmistir:

1.

6.2

Miidahale ve kontrol grubu arasinda Arkadas Niteligi Olgegi 6n test ve son test ortalama
puanlar1 agisindan istatistiksel olarak anlamli fark olmadigi bulunmustur (p > 0,05)
(Cizelge 4.2).

AZOSO ve alt boyutlar1 6n test ortalama puanlar1 karsilastirildiginda, miidahale ve
kontrol grubu arasinda istatistiksel olarak anlamli bir fark olmadig: belirlenmistir (p >
0,05). Egitim sonrast miidahale grubunda Zorbaligi Durdurmak i¢in Araya Girme
Ozgiiveni alt boyutu ve AZOSO son test ortalama puanlarmin anlamli olarak yiikseldigi
belirlenmistir (p < 0,05) (Cizelge 4.2).

AZOSO, Zorbalik Bilgisi alt boyutu ve Zorbaligi Durdurmak igin Araya Girme
Ozgiiveni alt boyutunun zamana ve gruplara gére farkhilik gosterdigi, Arkadaslik
Nitelikleri Olgegi ve STAC Stratejileri Bilgisi alt boyutunun zamana gore fark oldugu
ve gruplara gore istatistiksel olarak onemli bir farklilik gostermedigi belirlenmistir

(Cizelge 4.3).

. Oneriler

STAC stratejilerinin ve Akran Zorbaligi Ogrenci Savunuculugu Egitim Programi’nin
okullardaki zorbalig1 6nlemek i¢in kullanilmasi,

STAC stratejilerinin akran zorbalig1 acisindan pozitif okul iklimi olusturabilmek icin
ozellikle ilkokullarda yayginlastiriimasi,

Zorbalik uluslararasi boyutta 6grencilerin sagligini olumsuz etkileyen bir sorun oldugu
icin STAC stratejilerinin farkli iilkeler ve toplumlarda da yayginlastirilmasi,

Akran zorbalig1 sorunlarmi ele almak icin seyirci egitim programlarinin gelecekteki
caligmalarda kullanilmasi,

STAC stratejilerinin  10-11 yas grubundan farkli yas gruplarinda etkinliginin

incelenmesi,
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6. Akran zorbaligin1 6nlemede STAC stratejilerinin etkisi inceleyen randomize kontrollii

arastirmalarin yapilmasi 6nerilmektedir.



10.

11.

12.

51

KAYNAKLAR

Olweus, D. (2003). A profile of bullying at school. Educational Leadership, 60(6), 12-
17.

Dikbiyik, C. ve Yilmaz E. (2016). Tekirdag dlgeginde akran zorbalig1 arastirmasi ve
bulgularin degerlendirilmesi. Humanitas, 4(7), 127-139.

Piskin, M. (2010). Examination of peer bullying among primary and middle school
children in Ankara, Turkey. Egitim ve Bilim, 35(156), 1-15.

Pinquart, M. (2017). Systematic review: bullying involvement of children with and
without chronic physical illness and/or physical/sensory disability a meta-analytic
comparison with healthy/nondisabled peers. Journal of Pediatric Psychology, 42(3),
245-259.

Maiano, C., Aime, A., Salvas, M.C., Morin, A.J.S. and Normand, C.L. (2016).
Prevalence and correlates of bullying perpetration and victimization among school-
aged youth with intellectual disabilities: a systematic review. Research in
Developmental Disabilities, 49-50, 181-195.

Hicks, J., Jennings, L., Jennings, S., Berry, S. and Green D.A. (2018). Middle school
bullying: student reported perceptions and prevalence. Journal of Child and Adolescent
Counseling, 4(3), 195-208.

Hamada, S., Kaneko, H., Ogura, M., Yamawaki, A., Mazezono, J., Sillanmaki, L.,
Sourander, A. and Honko, S. (2018). Association between bullying behavior, perceived

school safety, and self-cutting: a Japanese population-based school survey. Child and
Adolescent Mental Health, 23(3), 141-147.

Chen, Q.Q., Chen, M.T., Zhu, Y.H., Chan, K.L. and Ip, P. (2018). Health correlates,
addictive behaviors, and peer victimization among adolescents in China. World Journal
Of Pediatrics, 14, 454-460.

Baldry, A.C., Farrington, D.P. and Sorrentino, A. (2017). School bullying and
cyberbullying among boys and girls: roles and overlap. Journal of Aggression,
Maltreatment & Trauma, 26(9), 937-951.

Abdulsalam, A.J., Daihani, A.E. Al and Francis, K. (2017). Prevalence and associated
factors of peer victimization (bullying) among grades 7 and 8 middle school students
in Kuwait. International Journal of Pediatrics, 4(1), 5-30.

Sangalang, C.C., Tran, A.G.T.T., Ayers, S.L. and Marsiglia, F.F. (2016). Bullying
among urban Mexican-heritage youth: exploring risk for substance use by status as a
bully, victim, and bully-victim. Children and Youth Services Review, 61, 216-221.

Sanchez, F.C., Falcon, M., Navarro-Zaragoza, J. and Ruiz-Cabello, A. (2016).
Prevalence and patterns of traditional bullying victimization and cyber-teasing among
college population in Spain. BMC Public Health, 16(1), 2-10.



52

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Caliskan, Z., Evgin, D., Bayat, M., Caner, N., Kaplan, B., Oztiirk, A. ve Keklik, D.
(2019). Peer bullying in the preadolescent stage: frequency and types of bullying and
the affecting factors. Journal of Pediatric Research, 6(3), 169-179.

Hesapcioglu, S.T. and Tural, M.K. (2018). Prevalence of peer bullying in secondary
education and its relation with high school entrance scores. Dusunen Adam-Journal of
Psychiatry and Neurological Sciences, 31(4), 347-355.

Forsberg, C., Thornberg, R. and Samuelsson M. (2014). Bystanders to bullying: fourth-
to seventh-grade students’ perspectives on their reactions. Research Papers in
Education, 29(5), 557-576.

Wolke, D. and Lereya, S.T. (2015). Long-term effects of bullying. Archives of Disease
in Childhood, 100(9), 879-885.

Pinquart, M. and Pfeiffer, J.P. (2015) Solving developmental tasks in adolescents with
a chronic physical illness or physical/sensory disability: a meta-analysis. International
Journal of Disability, Development and Education, 62(3), 249-264.

Kim, Y.K., Okumu, M., Small, E., Nikolova and Mengo, C. (2018). The association
between school bullying victimization and substance use among adolescents in
Malawi: the mediating effect of loneliness. International Journal of Adolescent
Medicine and Health, 12(1), 1-9.

Sugimura, N., Berry, D., Gordon-Troop, W. and Rudolph. (2017). Early social
behaviors and the trajectory of peer victimization across the school years.
Developmental Psychology, 53(8), 1447-1461.

Dutkova, K., Holubcikova, J. Kravcova, M. Babincak, P. Tavel, P. and Geckova, M.
(2017). Is spiritual well-being among adolescents associated with a lower level of
bullying behaviour? the mediating effect of perceived bullying behaviour of peers.
Journal of Religion and Health, 56(6), 2212-2221.

Day, K.L., Lieshout, R.J.V., Vaillancourt, T., Saigal, S., Boyle, M.H. and Schmidt,
L.A. (2017). Long-term effects of peer victimization on social outcomes through the
fourth decade of life in individuals born at normal or extremely low birthweight. British
Journal of Developmental Psychology, 35(3), 334-348.

Bowes, L., Aryani, F., Ohan, F., Haryanti, R.H., Winarna, S., Arsianto, Y., Budiyawati,
H., Widowati, E., Saraswati, R., Kristianto, Y. and Suryani, Y.E. (2019). The
development and pilot testing of an adolescent bullying intervention in Indonesia—the
roots Indonesia program. Global Health Action, 12(1), 1656905.

Buils, R.F., Miedes, A.C.and Oliver, M.R. (2020). Effect of a cyberbullying prevention
program integrated in the primary education curriculum. Revista de Psicodiddctica
(English ed.), 25(1), 23-29.

Albayrak, S., Yildiz, A., & Erol, S. (2016). Assessing the effect of school bullying
prevention programs on reducing bullying. Children and Youth Services Review, 63, 1-
9.



25.

26.

217.

28.

29.

30.

31.

32.

33.

34.

35.

36.

53

Midgett, A., Doumas, D., Sears, D. Lundquist, A. and Hausheer, R. (2015). A
bystander bullying psychoeducation program with middle school students: a
preliminary report. Professional Counselor, 5(4), 486-500.

Menard, S. and J.K. Grotpeter (2014). Evaluation of bully-proofing your school as an
elementary school antibullying intervention. journal of School Violence,13(2), 188-
209.

Midgett, A., Doumas, D., Trull, R. and Johnston, A.D. (2017). A randomized controlled
study evaluating a brief, bystander bullying intervention with junior high school
students. Journal of School Counseling, 15(9), 1-34.

Johnston, A.D., Midgett, A. Doumas, D.M. and Steve, M. (2018). A mixed methods
evaluation of the" aged-up” STAC bullying bystander intervention for high school
students. The Professional Counselor, 8(1), 73-87.

Midgett, A., Doumas, D.M. and Johnston, A.D. (2017). Establishing school counselors
as leaders in bullying curriculum delivery: evaluation of a brief, school-wide bystander
intervention. Professional School Counseling, 21(1), 73-87.

Midgett, A. and D.M. Doumas (2016). Training elementary school students to
intervene as peer-advocates to stop bullying at school: A pilot study. Journal of
Creativity in Mental Health, 11(3-4), 353-365.

Espelage, D. L., King, M. T., & Colbert, C. L. (2018). Emotional Intelligence and
School-Based Bullying Prevention and Intervention. Keefer, K. V., Parker, J. D. A. and
Saklofske, D. H. (Editors). In Emotional Intelligence in Education. Gewerbestrasse:
Springer, Cham. p. 217-242.

dos Santos, K. B., Murta, S. G., do Amaral Vinha, L. G., & de Deus, J. S. (2019).
Efficacy of a bystander intervention for preventing dating violence in Brazilian
adolescents: short-term evaluation. Psicologia: Reflexdo e Critica, 32(1), 20.

Bradshaw, C.P. (2015). Translating research to practice in bullying prevention.
American Psychologist, 70(4), 322-332.

Forsberg, C., Wood, L., Smith, J., Varjas, K., Meyers, J., Jungert, T. and Thornberg
(2018). Students’ views of factors affecting their bystander behaviors in response to
school bullying: a cross-collaborative conceptual qualitative analysis. Research Papers
in Education, 33(1), 127-142.

Jenkins, L.N., S.S. Fredrick, and A. Nickerson, (2018). The assessment of bystander
intervention in bullying: examining measurement invariance across gender. Journal of
School Psychology, 69, 73-83.

Menolascino, N. and Jenkins, L.N. (2018). Predicting bystander intervention among
middle school students. School Psychology Quarterly, 33(2), 305-313.



54

37.

38.

39.

40.

41.

42.

43.

44,

45,

46.

47.

48.

Polanin, J.R., Espelage, D.L. and Pigott, T.D. (2012). A meta-analysis of school-based
bullying prevention programs' effects on bystander intervention behavior. School
Psychology Review, 41(1), 47-65.

Salmivalli, C., Voeten, M. and Poskiparta, E. (2011). Bystanders matter: associations
between reinforcing, defending, and the frequency of bullying behavior in classrooms.
Journal of Clinical Child & Adolescent Psychology, 40(5), 668-676.

Midgett, A., Doumas, D. and Trull, R. (2017). Evaluation of a brief, school-based
bullying bystander intervention for elementary school students (featured research).
Professional School Counseling, 20(1), 172-183.

Glew, G.M., Fan, M.Y., Katon, W.,Rivarai F.P. and Kernic, M.A. (2005). Bullying,
psychosocial adjustment, and academic performance in elementary school. Archives of
Pediatrics & Adolescent Medicine, 159(11), 1026-1031.

Pellegrini, A. and Van Ryzin, M. (2011). Part of The Problem and Part of The Solution:
The Role Of Peers In Bullying, Dominance, and Victimization during The Transition
from Primary School to Secondary School. Espelage D. L., Swearer S. M. (Editors),
Bullying in North American schools. New York, NY: Routledge. s. 2, 91-100.

Midgett, A., Doumas, D.M., Trulli R. and Johnson, J. (2017). Training students who
occasionally bully to be peer advocates: Is a bystander intervention effective in
reducing bullying behavior? Journal of Child and Adolescent Counseling, 3(1), 1-13.

Midgett, A., Moody, S.J., Reilly, B. and Lyter, S. (2017). The phenomenological
experience of studentadvocates trained as defenders to stop school bullying. The
Journal of Humanistic Counseling, 56(1), 53-71.

Sapouna, M. and Wolke, D. (2013). Resilience to bullying victimization: the role of
individual, family and peer characteristics. Child Abuse & Neglect, 37(11), 997-1006.

Sullivan, R.B. and Stoner, G. (2012). Developmental and gender differences in
elementary school children’s recognition of bullying. Pastoral Care in Education,
30(2), 113-125.

Smalley, K.B., Warren, J.C. and Barefoot, K.N. (2017). Connection between
experiences of bullying and risky behaviors in middle and high school students. School
Mental Health, 9(1), 87-96.

Arslan, S. and Savaser, S. (2009). Akran zorbaligin1 6nlemede okul hemsiresinin roli.
Maltepe Universitesi. Hemsirelik Bilim ve Sanati Dergisi, 2(3), 118-123.

Wei, H.-S., Hwa, H.L. and Shen, C. (2017). Physical conditions and special needs as
risk factors of peer victimization among school children in Taiwan. The Journal of
School Nursing, 33(3), 223-231.



49,

50.

51,

52.

53.

54.

55.

56.

S7.

58.

59.

60.

61.

55

Williams, S.G., Langhinrichsen-Rohling, J., Wornell, C. and Finnegan, H. (2017).
Adolescents transitioning to high school: sex differences in bullying victimization
associated with depressive symptoms, suicide ideation, and suicide attempts. The
Journal of School Nursing, 33(6), 467-479.

Avsar, F. and S. Ayaz Alkaya, (2018). Akran zorbaliginin 6nlenmesinde okul sagligi
hemsiresinin rolii. Journal of Hacettepe University Faculty of Nursing, 5(1), 78-84.

Bowser, J., Larson, J.D., Bellmore, A. Olson, C. and Resnik, F. (2018). Bullying
victimization type and feeling unsafe in middle school. The Journal of School Nursing,
34(4), 256-262.

Dolgun, G. (2018). Akran zorbaligini 6nlemede hemsirenin rolii / Role of nurse in peer
bullying prevention. Saglik Bilimleri ve Meslekleri Dergisi, 5(1), 95-101.

Midgett, A. and Doumas, D.M. (2019). The impact of a brief bullying bystander
intervention on depressive symptoms. Journal of Counseling & Development, 97(3),
270-280.

Midgett, A. and Doumas, D.M. (2019). Witnessing bullying at school: the association
between being a bystander and anxiety and depressive symptoms. School Mental
Health, 11(3), 454-463.

Olweus, D., (2012). Cyberbullying: an overrated phenomenon? European Journal of
Developmental Psychology, 9(5), 520-538.

Olweus, D. and Limber, S. (2016). Chapter Ill. School Interventions. Ending The
Torment: Tackling Bullying From The Schoolyard to Cyberspace, New York, NY:
United Nations, p. 67.

Smith, P.K. (2016). Bullying: definition, types, causes, consequences and intervention.
Social and Personality Psychology Compass, 10(9), 519-532.

Nelson, H.J., Kendall, G.E., Burn, S.K., Schonert-Reichl, K.A. and Kane,R.T. (2019).
The factors that influence and protect against power imbalance in covert bullying
among preadolescent children at school: a thematic analysis. The Journal of School
Nursing, 34(4), 281-291.

Shetgiri, R. (2013). Bullying and victimization among children. Advances in
Pediatrics, 60(1), 33-51.

Topcu, C. and Erdur-Baker, O. (2016). Zorbalik magdurlarinin yardim alma davranist
ve yardim kaynaklar1. Ege Egitim Dergisi, 17(1), 127-145.

Yen, Y., Shi, Y., Soeung, B., Suy, R. and Sohail, M.T. (2018). Victimization of the
substance abuse and sexual behaviors among junior high school students in Cambodia.
Iran Journal Public Health, 47(3), 357-366.



56

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

Lung, F.W. Shu, B.C., Chiang, T.L. and Lin, S.J. (2019). Prevalence of bullying and
perceived happiness in adolescents with learning disability, intellectual disability,
ADHD, and autism spectrum disorder: in the Taiwan birth cohort pilot study. Medicine,
98(6), 1-6.

Garmy, P.,Hansson, E., Vilhjalmsson, R. and Kristjansdottir, G. (2019). Bullying, pain
and analgesic use in school-age children. Acta paediatrica, 108(10), 1896-1900.

Richardson, D. and Fen Hiu, C. (2018). Developing A Global Indicator on Bullying of
School-Aged Children. Florence: UNICEF Innocenti Research Centre. s. 101-114

Abdirahman, H., Fleming, L. and Jacobsen, K. (2013). Parental involvement and
bullying among middle school students in North Africa. EMHJ-Eastern Mediterranean
Health Journal, 19 (3), 227-233.

Zhang, H., Zhou, H. and Tao, T. (2019). Bullying behaviors and psychosocial
adjustment among school-aged children in China. Journal of Interpersonal Violence,
34(11), 2363-2375.

Tang, J.J., Yu, Y., Wilcox, H. C., Kang, C., Wang, K., Wang, C., ... & Chen, R. (2020).
Global risks of suicidal behaviours and being bullied and their association in
adolescents: School-based health survey in 83 countries. EClinicalMedicine, 100253.

Kim, H., Han,Y., Song, J. and Song, T.M. (2019). Application of social big data to
identify trends of school bullying forms in South Korea. International Journal of
Environmental Research and Public Health, 16(14), 1-12.

Tan, L., Ganapathy, S.S., Sooryanarayana, R., Hasim, M.H., Saminathan, T.A., Anuar,
M.F.M., Ahmad, F.H., Aznuddin,M., Razak, A. and Rosman, A. (2019). Bullying
victimization among school-going adolescents in Malaysia: Prevalence and Associated
Factors. Asia Pacific Journal of Public Health, 31(8), 18-29.

Mohseny, M., Zamani, Z., Basti, S. A., Sohrabi, M.R., Najafi, A. Zebardast, J. and
Tajdini, F. (2019). Bullying and victimization among students bears relationship with
gender and emotional and behavioral problems. Iranian journal of Psychiatry, 14(3),
211-220.

Przybylski, A.K. (2019). Exploring adolescent cyber victimization in mobile games:
preliminary evidence from a British cohort. Cyberpsychology, Behavior, and Social
Networking, 22(3), 227-231.

Przybylski, A.K. and L. Bowes, (2017). Cyberbullying and adolescent well-being in
England: a population-based cross-sectional study. The Lancet Child & Adolescent
Health, 1(1), 19-26.

Internet: Bowen, R. and Holtom D. (2010). A Survey into The Prevalence and Incidence
of School Bullying in Wales. Main report. Cardiff: Welsh Assembly Government. p,
19. Web: https://gov.wales/sites/default/files/statistics-and-research/2019-01/survey-
into-the-prevalence-and-incidence-of-school-bullying-in-wales-summary.pdf Son
Erisim Tarihi: 02.03.2020


https://gov.wales/sites/default/files/statistics-and-research/2019-01/survey-into-the-prevalence-and-incidence-of-school-bullying-in-wales-summary.pdf
https://gov.wales/sites/default/files/statistics-and-research/2019-01/survey-into-the-prevalence-and-incidence-of-school-bullying-in-wales-summary.pdf

74.

75.

76.

77,

78.

79.

80.

81.

82.

83.

84.

85.

86.

57

Jantzer, V., Schlander, M., Haffner, J., Parzer, P., Trick, S., Resch, F., and Michael, K.
(2019). The cost incurred by victims of bullying from a societal perspective: estimates
based on a German online survey of adolescents. European Child & Adolescent
Psychiatry, 28(4), 585-594.

Arnarsson, A., Nyfren, J., Nyholm, M. and Torsheim, T. (2019). Cyberbullying and
traditional bullying among Nordic adolescents and their impact on life satisfaction.
Scandinavian Journal of Public Health, s. 1-9

Pervanidou, P., Makris, G., Bouzios, I.,Chrousos, G., Roma-Giannikou, E.R. and
Chouliaras, G. (2019). Bullying victimization: associated contextual factors in a Greek
sample of children and adolescents. Psychiatrike= Psychiatriki, 30(3), 216-225.

Uludasdemir, D. and S. Kucuk, (2019). Cyber bullying experiences of adolescents and
parental awareness: Turkish example. Journal of Pediatric Nursing, 44, 84-90.

Jadambaa, A., Thomas, H.J., Scott, J.G., Graves, N., Brain, D. and Pacella, R. (2019).
Prevalence of traditional bullying and cyberbullying among children and adolescents
in Australia: a systematic review and meta-analysis. Australian & New Zealand
Journal of Psychiatry, 53(9), 878-888.

Baiden, P. and Tadeo, S.K. (2019). Examining the association between bullying
victimization and prescription drug misuse among adolescents in the United States.
Journal of Affective Disorders, 259, 317-324.

Reisen, A., Viana, M.C. and d. Santos-Neto, E.T. (2019). Bullying among adolescents:
are the victims also perpetrators? Brazilian Journal of Psychiatry, 41(6), 518-529.

Internet: Waseem, M. and Nickerson, A.B. (2019) Bullying. s. 1-3. Web:
https://www.ncbi.nlm.nih.gov/books/NBK441930/ Son Erisim Tarihi: 02.03.2020

Lie, S.0., Re, @. and Bang, L.(2019). Is bullying and teasing associated with eating
disorders? a systematic review and meta-analysis. International Journal of Eating
Disorders, 52(5), 497-514.

Kennedy, R.S., (2019). Bullying trends in the United States: a meta-regression.
Trauma, Violence, & Abuse, 20, 1-14.

Veiga da Silva Siqueira, D., Dos Santos, I. M., Pereira, L. L., Leal Tosta dos Santos,
S. C., Cristino, P. S., Pena Messias de Figueiredo Filho, C. E. and Figueiredo, A. L.
(2019). Impact of oral health and body image in school bullying. Special Care in
Dentistry, 39(4), 375-379.

Moore, G.F., Audrey, S., Barker, M., Bond, L., Bonell, C., Hardeman, W., Moore, L.,
O’Cathain, A., Tinati, T., Wight, D. and Baird, J.(2015). Process evaluation of complex
interventions: medical research council guidance. British Medical Journal, 19, 350.

Garcia, A.C., Sousa, R., Varela, A. and Monteiro, L. (2019). Bullying, physical
activity, and body image among Brazilian students. Journal of Health Psychology,
24(13), 1-13.


https://www.ncbi.nlm.nih.gov/books/NBK441930/

58

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

Haraldstad, K., Kvarme, L. G., Christophersen, K. A., and Helseth, S. (2019).
Associations between self-efficacy, bullying and health-related quality of life in a
school sample of adolescents: a cross-sectional study. BMC Public Health, 19(1), 2-9.

Koyanagi, A., Oh, H., Carvalho, A.F., Smith, L., Haro, J.M., Vancampfort, D., Stubbs,
B. and DeVylder, J.E. (2019). Bullying victimization and suicide attempt among
adolescents aged 12—15 years from 48 countries. Journal of the American Academy of
Child & Adolescent Psychiatry, 58(9), 907-918.

Zych, 1., Ttofi, M.M.and Farrington, D.P. (2019). Empathy and callous—unemotional
traits in different bullying roles: a systematic review and meta-analysis. Trauma,
Violence, & Abuse, 20(1), 3-21.

Foody, M., Samara, M. and O'Higgins Norman J. (2019). Bullying by siblings and
peers: poly-setting victimization and the association with problem behaviours and
depression. British Journal of Educational Psychology, 87(1), 1-20.

Callaghan, M., Kelly, C. and Molcho, M. (2019). Bullying and bystander behaviour
and health outcomes among adolescents in Ireland. J Epidemiol Community Health,
73(5), 416-421.

Goldbach, J.T., Sterzing, P.R. and Stuart M.J., (2018). challenging conventions of
bullying thresholds: exploring differences between low and high levels of bully-only,
victim-only, and bully-victim roles. Journal of Youth And Adolescence, 47(3), 586-
600.

Parris, L., Jungert, T., Thornberg, R., Varjas, K. and Meyers, J. (2019). Bullying
bystander behaviors: the role of coping effectiveness and the moderating effect of
gender. Scandinavian Journal of Psychology, 61(1), 38-46.

Mark, L., A. Vérnik, and M. Sisask (2019). Who suffers most from being involved in
bullying—bully, victim, or bully-victim? Journal of School Health, 89(2), 136-144.

Chan, H.C. (2019). Violent offending, nonviolent offending, and general delinquency:
exploring the criminogenic risk factors of Hong Kong male and female adolescents.
International Journal of Offender Therapy and Comparative Criminology, 1-25.

Cho, M.K., H.C. Baek, and G. Shin (2019). Gender-based experiences of verbal
bullying in adolescents: application of giorgi's method. Journal of Psychosocial
Nursing and Mental Health Services, 57(6), 45-51.

Wegge, D., Vandeboch, H., Eggermont, S. and Pabian, S. (2016). Popularity through
online harm: the longitudinal associations between cyberbullying and sociometric
status in early adolescence. The Journal of Early Adolescence, 36(1), 86-107.

Gini, G., Card, N.A. and Pozzoli, T. (2018). A meta-analysis of the differential relations
of traditional and cyber-victimization with internalizing problems. Aggressive
Behavior, 44(2), 185-198.



99.

100.

101.

102.

103.

104.

105.

106.

107.

108.

109.

110.

111.

59

Lee, B., Jeong, S. and Roh, M. (2018). Association between body mass index and
health outcomes among adolescents: the mediating role of traditional and cyber
bullying victimization. BMC Public Health, 18(1), p. 674.

Romera, E.M., Herrera-Lopez, M., Casas, J. A., Ortega-Ruiz, R. and Gémez-Ortiz, O.
(2017). Multidimensional social competence, motivation, and cyberbullying: a cultural
approach with colombian and Spanish adolescents. Journal of Cross-Cultural
Psychology, 48(8), 1183-1197.

Zhao, R. A. Z., and Mao. K. (2016). Automatic detection of cyberbullying on social
networks based on bullying features. The 17th International Conference on Distributed
Computing And Networking. s. 1-6

Internet: Marsh, V.L., (2018). Bullying in school: prevalence, contributing factors, and
interventions. Work. s. 2. Web: https://www.rochester.edu/warner/cues/wp-
content/uploads/2019/01/bullying_FINAL.pdf Son Erisim Tarihi: 02.03.2020

Hamid, A.Y.S. and Daulima, N.H. (2019). Family's support for adolescent victims of
bullying. Enfermeria Clinica, 29, 747-751.

Shamsi, N.I., Andrades, M. and Ashraf, H. (2019). Bullying in school children: how
much do teachers know? Journal of Family Medicine and Primary Care, 8(7), 2395-
2400.

Nocentini, A., De Luca, L.and Menesini, E. (2019). The teacher’s role in preventing
bullying. Frontiers in Psychology, 10, 77-89.

Azuine, R.E. and G.K. Singh. (2019). Mentoring, bullying, and educational outcomes
among US school-aged children 6-17 years. Journal of School Health, 89(4), 267-278.

Troop-Gordon, W., Frosch, C. A., Wienke Totura, C. M., Bailey, A. N., Jackson, J. D.,
and Dvorak, R. D. (2019). Predicting the development of pro-bullying bystander
behavior: a short-term longitudinal analysis. Journal of School Psychology, 77, 77-89.

McAleavey, A.A., Lockard, A.J., Castonguay, L.G., Hayes, J.A. and Locke, B.D.
(2015). Building a practice research network: obstacles faced and lessons learned at the
center for collegiate mental health. Psychotherapy Research, 25(1), 134-151.

Closson, L.M., (2009). Status and gender differences in early adolescents’ descriptions
of popularity. Social Development, 18(2), 412-426.

Midgett, A., Doumas, D. and Trull R. (2016). Evaluation of a brief, school-based
bullying bystander intervention for elementary school students. Professional School
Counseling, 20(1), 172.

Kilickaya, F., (2016). Teaching how to write instructional objectives to pre-service
language teachers through the ABCD Model. Online submission, new insights into
language teaching and learning practices part s. 41-52. URL:
https://eric.ed.gov/?id=ED571537 Son Erisim Tarihi: 02.03.2020.


https://www.rochester.edu/warner/cues/wp-content/uploads/2019/01/bullying_FINAL.pdf
https://www.rochester.edu/warner/cues/wp-content/uploads/2019/01/bullying_FINAL.pdf

60

112.

113.

114.

115.

116.

117.

118.

119.

120.

121.

122.

Das, S., Chatterjee, R. and Mandal, J.K. (2016). An approach for creating framework
for automated question generation from instructional objective. in Proceedings of the
Second International Conference on Computer and Communication Technologies.
2016. India: Springer. vol. 379, s. 527-535.

Mager, R.F. (1997). Preparing Instructional Objectives: A Critical Tool in The
Development of Effective Instruction 3rd Edition. Atlanta: The Center for Effective
Performance, s, 1-193.

Castellano, D.M.M. (2019). Evaluation of amoma, giya, alayonsa kalampusan (foster,
guide, work together towards success) program at school level using ABCD Model.
International Journal of Educational Research Review, 4(4), 637-643.

David, J., Lobov, A., Lanz, M., Nylund, H., Valjus, V., Toivonen, V., Nieminen, H.,
Hémadlidinen, R., Lanz, M. and Koskinen, K.T. (2019) Attaining learning objectives
by ontological reasoning using digital twins. Procedia Manufacturing, 31, 349-355.

Wildschut, L. (2014). Theory-Based Evaluation, Logic Modelling and The Experience
of South African Non-Governmental Organisations, PhD Dissertation, Stellenbosch
University, South Africa, 171-248.

Rehfuess, E.A., Booth, A., Brereton, L., Burns, J., Gerhardus, A., Mozygemba, K.,
Oortwijn, W., Pfadenhauer, L. M., Tummers, M., van der Wilt, G. J. and Rohwer, A.
(2018). Towards a taxonomy of logic models in systematic reviews and health
technology assessments: A Priori, Staged, and Iterative Approaches. Research
Synthesis Methods, 9(1), 13-24.

Moore, G.F., Evans, R.E., Hawkins, J., Littlecott, H., Melendez-Torres, G.J., Bonell,
C. and Murphy, S (2019). From complex social interventions to interventions in
complex social systems: future directions and unresolved questions for intervention
development and evaluation. Evaluation, 2019, 25(1), 23-45.

Wiemann, C.M., Graham, S.C., Garland, B.H., Hergenroeder, A.C., Raphael, J.L.,
Sanchez-Fournier, B.E., Benavides, J.M. and Warren, L.J (2019). Development of a
group-based, peer-mentor intervention to promote disease self-management skills
among youth with chronic medical conditions. Journal Of Pediatric Nursing, 48, 1-9.

Schiffman, R.F., Dorsey, S.G., McCloskey, D.J. and Grady, P.A. (2019). Evolution of
the national institute of nursing research Logic Model for center sustainability. Nursing
Outlook, 67(1), 13-20.

Bukowski, W.M., B. Hoza, and M. Boivin (1994). Measuring friendship quality during
pre-and early adolescence: the development and psychometric properties of the
friendship qualities scale. Journal of Social and Personal Relationships, 11(3), 471-
484,

Avsar, F. and S.A. Alkaya, (2017). The effectiveness of assertiveness training for
school-aged children on bullying and assertiveness level. Journal of Pediatric Nursing,
36, 186-190.



123.

124.

125.

126.

127.

128.

129.

130.

131.

132.

133.

134.

135.

61

George, D. and Mallery, P.(2016). IBM SPSS statistics 23 step by step: A simple guide
and reference. 14" Edition. New York: Routledge, s. 169-176.

Mallery, P. and George, D. (2003). SPSS for Windows step by step: a simple guide and
reference. 4" Edition. Boston: Allyn, Bacon, s. 123-153.

Moran, M., Midgett, A. and Doumas, D.M. (2019). A mixed method evaluation of a
culturally adapted, brief, bullying bystander intervention for middle school students.
Journal of Child and Adolescent Counseling, 5(3), 221-238.

Doumas, D.M., A. Midgett, and A.D. Watts, (2019). A pilot evaluation of the social
validity of a bullying bystander program adapted for high school students. Psychology
in the Schools, 56(7), 1101-1116.

Spithoven, A. W., Bastin, M., Bijttebier, P., & Goossens, L. (2018). Lonely adolescents
and their best friend: An examination of loneliness and friendship quality in best
friendship dyads. Journal of Child and Family Studies, 27(11), 3598-3605.

Haegele, J.A., Zhu, X. and Holland, S.K. (2020). School-based bullying experiences as
reflected by adults with visual impairments. Psychology in the Schools, 57(2), 296-3009.

Dennehy, R., Meaney, S., Walsh, K.K., Sinnott, C., Cronin, M. and Arensman, E.
(2020). Young people's conceptualizations of the nature of cyberbullying: a systematic
review and synthesis of qualitative research. Aggression and Violent Behavior, 51, 1-
12.

Jamison, J.M., Fourie, E., Siper, P.M., Trelles, M.P., George-Jones, J., Grice, A.B.,
Krata, J., Holl, E., Shaoul, J., Hernandez, B. and Mitchell, L. (2017). Examining the
efficacy of a family peer advocate model for black and hispanic caregivers of children
with autism spectrum disorder. Journal of Autism and Developmental Disorders, 47(5),
1314-1322.

Robledo-Gil, T., Guo, X. M., Horien, C., Herrin, M. A., Encandela, J., & Angoff, N.
R. (2018). Utilization and effectiveness of a peer advocate program for medical
students. Academic Psychiatry, 42(1), 168-170.

Willging, C.E., Harkness, A., Israel, T., Ley, D., Hokanson, P.S., DeMaria, C., Joplin,
A. and Smiley, V. (2018). A mixed-method assessment of a pilot peer advocate
intervention for rural gender and sexual minorities. Community Mental Health Journal,
54(4), 395-409.

Smokowski, P.R. and Evans, C.B. (2019). Bullying and Victimization Across the
Lifespan. : Springer, Cham. s. 59-86.

Farrell, M.A., Walser deL.ara E. (2019). Bullying Scars: The Impact on Adult Life and
Relationships. First Edition. New York: Oxford University Press, s. 16-30.

Bear, G.G. (2020). Improving School Climate: Practical Strategies to Reduce Behavior
Problems and Promote Social and Emotional Learning. First Edition. Newark,
Delaware: Routledge, s. 8-20.



62

136.

137.

138.

139.

140.

141.

142.

Teng, Z., Bear, G.G., Yang, C., Nie, Q. and Guo, C. (2020). Moral disengagement and
bullying perpetration: a longitudinal study of the moderating effect of school climate.
School Psychology, 35(1), 99-109.

Akarcay, O. and Giindiiz, M.A. (2018). Sosyal Bilimlerde Arastirma Y &ntemleri: Nicel
Karma Nitel Tasarimlar fcin Bir Rehber. URL:
http://acikerisim.karatay.edu.tr/bitstream/handle/20.500.12498/1453/yap%C4%B1sal
%20e%C5%9Fitlik%20modellemesi.pdf?sequence=1&isAllowed=y  Son  Erisim
Tarihi: 02.03.2020.

Wetzel, E., Bohnke, J.R. and Brown, A. (2016). Response Biases. F. T. L., Bartram,
D., Cheung, F., Geisinger, K. F., lliescu, D. (Eds.), The ITC international handbook of
testing and assessment. Oxford, England: Oxford University Press. p. 349-363.

Tsaousis, 1., (2016). The relationship of self-esteem to bullying perpetration and peer
victimization among schoolchildren and adolescents: a meta-analytic review.
Aggression and Violent Behavior, 31, 186-199.

Tilindiené, 1., Rastauskiené, G.J., Gaizauskiené¢, A. and Stupuris, T. (2012).
Relationship between 12-16-year-old athletes’self-esteem, self-confidence and
bullying. Baltic Journal of Sport and Health Sciences, 2(85), 76-82.

Alter, C. and Murty, S. (1997). Logic modeling: a tool for teaching practice evaluation.
Journal of Social Work Education, 33(1), 103-117.

Chan, H.C. and Wong, D.S. (2019). Traditional school bullying and cyberbullying
perpetration: examining the psychosocial characteristics of hong kong male and female
adolescents. Youth & Society, 51(1), 3-29.



EKLER

63



64

EK-1. Kisisel Bilgi Formu

Personnel information

1. Are you a boy or a girl? () Girl () Boy

2. How is your perception of school success?
() Excellent () Good () Medium () Low

Please read carefully and answer the questions which follow

Here are two questions about bullying.

We say a person is BEING BULLIED when another person, or a group of people,
repeatedly say or do unwanted nasty and unpleasant things to him or her.
e Itis also bullying when a person is teased in a way he or she does not like or when
he or she is left out of things on purpose.
e The person that bullies has more power than the person being bullied and wants to
cause harm to him or her.
e Itis NOT BULLYING when two people of about the same strength or power argue
or fight.
3. How often have you taken part in bullying another person(s) at school in the past
couple of months?
() I have not bullied another person(s) at school in the past couple of months
() It has happened
() I do not want to answer
4. How often have you been bullied at school in the past couple of months?
() I have not been bullied at school in the past couple of months
() It has happened

() I do not want to answer
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suggestions to help him or her develop empathy for the

target of bullying.

3
>
@ <
> | 2 >
|88 |B
The Student-Advocates Pre- and Post-Scale (SAPPS) = S |5 =
F o | < =
1 I know what verbal bullying looks like.
2 I know how to use humour to get attention away from the
student being bullied.
3 | feel confident in my ability to do something helpful to
decrease bullying at my school.
4 I know what social/emotional bullying looks like.
5 I know how to reach out to the student being bullied.
6 | feel comfortable being an advocate to stop bullying at my
school.
7 I know what cyberbullying looks like.
8 I know how to ask for help from an adult and report
bullying at my school.
9 | feel like I can make a positive difference against bullying
at my school.
10 | I know what physical bullying looks like.
11 |1 know how to gently confront the bully and offer
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@
Friendship Qualities Scale g g §
Sl e gl 2
Z| 2| 3| 5|3
1 My friend and I spend all our free time together.
2 If 1 have a problem at school or at home I can talk to my friend
about it.
3 If other kids were bothering me, my friend would help me.
4 My friend thinks of fun things for us to do together.
5 My friend helps me when | am having trouble with something.
6 If my friend had to move away, | would miss him/her.
7 When | do a good job at something, my friend is happy for me.
8 Sometimes my friend does things for me or makes me feel
special.
9 I can get into fights with my friend.
10 | My friend would stick up for me if another was causing me
trouble.
11 | My friend can bug me or annoy me even though I ask him not to.
12 | If I forgot my lunch or need a little money, my friend would loan
it to me.
13 | If I said I was sorry after | had a fight with my friend, she would
stay mad at me.
14 | My friend and | go to each other's houses after school and on
weekends
15 | Sometimes my friend and I just sit around and talk about things
like school, sports, and other things we like.
16 | My friend would help me if | needed it.
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Friendship Qualities Scale E 8l 3| o
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17 | If there is something bothering me I can tell about it even if it is
something I not tell my friend to other people.
18 | If my friend or | do something that bother the other one, we can
make up easily
19 | If my friend and I can argue a lot.
20 | If my friend and | disagree about many things.
21 | If my friend and I have a fight or argument we can say 'T’m sorry"
and everything will be alright.
22 | | feel happy when I am with my friend
23 | | think about my friend even when my friend is not around.
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EK-4. Arastirma Sembolii

Each of these daffodils represents a student. Students of bully and victim are on the one
cloud. Other students are on another cloud. Copyright of the figure belongs to Hial Can
Avsar-Yildiz
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EK-7. Akran Zorbalig1 Ogrenci Savunuculugu Egitim Rehberi

Guideline of Peer Bullying Student Advocacy Training with STAC Strategies, ABCD
Model and LOGIC Model

CONTENT
SECTION |

ABCD Model
LOGIC Model
Problem, barriers and assunmptions for Logic Model Level 1 and Level 2
Resources
Logic Model Level 1 resources
Logic Model Level 2 resources
Activities
Outcomes

SECTION I

SESSION ONE

BULLYING AND STAC STRATEGIES

Definition of Bullying

Effect of Bullying

Types of Bullying

Roles of Students in Bullying
How to stop bullying?

STAC STRATEGIES

Stealing the show
Turning it over
Accompany others
Coaching compassion

SESSION TWO

STAC Strategies

SESSION THREE

STAC Strategies
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SECTION |

ABCD Model

Obijectives are the most important part of training because training should be observable and
measurable, unambiguous, clearly written. Also, it should be specific for the training process.
There are two-level objectives. They are described as enabling (first level) and terminal
(second level). Terminal objectives identify the overall goal of the instruction for the training
program. They are enabling objectives to identify the goals of each session. ABCD model is
a good guideline designing objectives [111-113]. In this training plan, ABCD model is used

to writing the session aims and objectives.

ABCD model includes four components as audience, behaviour, condition and degree.
Audience describes potential participants. It gives information about a person who is to
exhibit the performance. Behaviour describes student capability or skill. Skills should be
measurable or observable. Skills might be written in the four domains of learning as
cognitive, psychomotor, affective, or interpersonal. It gives information about visible
performance is the learner to their exhibit. Audience and behaviour are identified in the first
level objectives. The condition describes environmental conditions, equipment or tools. It
gives information about conditions are provided for the learner at the time of evaluation.
Degree describes the time, accuracy, proportion and quality as a standard for acceptability. It
gives information about how constitutes a minimum acceptable response from participants
[22, 32, 111-113].

LOGIC model

Logic model is a kind of process tool that program managers and evaluators to describe the
effectiveness of their programs. In this training program, the Logic model used for
programme evaluation. In the Logic model programme evaluation is the description that the
logical linkages among inputs (intentional transformation of specific resources), activities
(process), outputs (desired outcomes), and results (short term and long term). In this study,

we used the Logic model three-component as a resource, activities, and results.
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In other words, the Logic model is a provided framework [24, 116]. Logic model is a kind of
tool that can be used to unpack hypothesis to understand the assumptions and create strategies
to test the hypothesis [24].

1. Inputs/resuorces evaluation Types of inputs and methods depend on content and activity.
Generally, resources need complex interventions. It uses the technologies, techniques,
processes required and requirements. Practitioner’s ability is essential for effectiveness
because they can secure the optimal functions of interference from the environmental things.
Following questions can help identify the right resource evaluation.

e |s the program successful in obtaining the resources specified in the plan?

e Are these resources the best and most appropriate, given the problem and desired

results?

e Is the intervention successful in utilizing the resources most effectively?

e Do interventions generally comprise from the tangible and intangible inputs?
Tangible/Concrete inputs are participants, physical infrastructure, funding, and equipment.
Intangible inputs include knowledge, professional skills and experiences, management
expertise, and staff. It could be used these questions for resource evaluation [22, 116, 119,
120].

2. Activities (process evaluation): Effective utilization resources not wholly connected with
the adequate acquisition and use of resources. Couple resource evaluation ensures the
resources and techniques are useful given the objectives of the program. Process evaluation
is interested in the function of process, activities, and efforts in the intervention, useful in
producing and expected desired results. Purposes are set out as objective and short time goals.
Achieve of the objects are wanted at the end of the interventions. Process evaluation
comprises each part of accomplishes, planning. The reason for the process evaluation is used
to fulfilling the desired outcome [22, 116, 119, 120].
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It is useful to think of the objectives of an intervention or program as the intermediate
dependent variables in a global hypothesis about an intervention's or program'’s effectiveness.
This leads to the insight that if we adopt only the goal approach, which assesses only longer-
term outcomes. We have little understanding of what leads up to the ultimate outcome.

Comprehensive assessment requires measurement of the resources and methods used by the
intervention or program, as well as their shortterm results, all of which contribute to the
outcome [22, 116, 119, 120].

3.Result Evaluation: The results are information, behaviour and attitude changes that occur
as a result of the initiatives. Results can be classified as short, medium and long term. Also,
there are multiple types of linked logic models for complex programs in the literature [22,
116, 119, 120]. Short-term results represent outcomes. The outcome evaluation intervention's
goals could be identifiable and clearly definable and the expected. Outcomes could be clearly
stated and observable. Goal statements are criteria for the evaluation. Outcome statements
are an indicator for the goal of achievement [22, 116, 119, 120].

The goal of achievement measure the effectiveness of interventions. Outcome evaluation
starts the conceptual process with the intervention’s expected outcomes, the hierarchy of
cause and effect. These hierarchies include some steps. It also covers long term outcomes.
Outcome statements ensure successful outcomes, measures, data collection procedures, and
comparisons.

e Does this intervention or program work?

e Is this welfare reform initiative an improvement in the program?

e How evaluators use such program logic is the program outcomes? [141].



75
EK-7. (devam) Akran Zorbaligi Ogrenci Savunuculugu Egitim Rehberi
In this research, the Logic model was used to plan and evaluate the training program and

research process. Logic model Level 1 evaluated research process. Logic model Level 2

evaluated the training program process. The following figure is summarising Logic model

process.
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Figure: Logic Model Process
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Problem, barriers and assunmptions for Logic model Level 1 and Level 2
Problem Statement

In the last two decades, many different types of programs and strategies build up about the
overcome bullying, which is a complex problem. Intensive workloads, costs, time and energy
deficiencies are the critical barriers are increased in the implementation process. Also, these
programs generally could not reach both students who are being the victim of bullying or
being a perpetrator of bullying because the majority of students who are being the perpetrator
of bullying has the talent to secretly do the bullying [25-27]. So school staff, teacher and
parents generally to be unaware that happen. They can recognize bullying if they know the
symptoms of bullying. Because of this, the programs, which are more practical, short,
understandable, applicable by students, are needed to overcome and stop the bullying [25,
26]. For this purpose, Midgett (2015) and colleagues developed four basic strategies that are
suitable for all these features. These strategies, which was developed to reduce the school
from bullying, is called STAC, which is a combination of initial letters following words;

stealing the show, turning it over, accompany others and coaching compassion [28-30].

The research was conducted to evaluate the effect of STAC strategies on peer advocacy in

peer bullying in 10-11 age students.
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Logical underpinning

STAC strategies support bystanders’ students in bullying to respond to bullying as an
advocate. Approximately more than two-thirds of the students are the bystander in the
bullying in the schools. A large number of bystanders in the bullying and often remain passive
because they do not know what to do and what to say, and sometimes they are afraid. This
group should be told about the negative consequences of being passive and should be taught

and supported to intervene in bullying situations [34-36].

Bullying is increased when the bystander supports bullies, while bullying is decreased when
the audience/bystander defends victims [37, 38]. The content of STAC strategies is shaped
to give the audience the behaviour of protecting the victim. Many new bullying prevention
programs, such as the recently developed STAC, have demonstrated that intervention in the

audience is effective [33-38].

It was found that the students who learned STAC strategies had less anxiety about intervening
in bullying, and their self-confidence increased. An important one, students who will
implement STAC strategies, must have specific characteristics or certain roles in the process
of bullying because the first implementation will be the first step to changing school bullying
culture positively. So, it could be examined student friendship quality before they implement
STAC strategies. After the first implantation of STAC strategies, the students continue the

implement these strategies on their own.

It has been suggested that STAC strategies can be applied to all age groups of school-age but
educational content and duration should be adjusted according to age groups [25, 27-30, 39-
43]. It is emphasized that STAC strategies should be applied early adolescence period [41,
44-46]. In this study, the Logic model will be used to prepare the STAC strategies training

program.
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Barriers

Due to the time barrier data collection tools could not be applied three months, so

observations could not be made on students and long-term results could not be evaluated.

In addition, the research is planned as a randomized controlled study. The number of schools
that accepted to participate in the research was low, randomization was not possible.

For any potential risk; There is a possible risk that children about disclosing things.
Researchers will support the students to give information about any bullying and violence
experience to their teachers. This is the main and important skill which researcher teach to

students in the strategies.

In addition, throughout the 3 sessions, any student will not be a victim position in the
scenarios. The instructor will use balloons for the victim role, to prevent may become upset.
If a student will become upset during the training process, the instructor conducts a new
scenario to solve this problem among the students. That way, students will realize the reason
for negative feelings on their own self. All this ethical information will be provided to student

and parents in the information sheets.
Assumptions

In the literature, attempts using STAC strategies to increase students' peer bullying student
advocacy skills have been successful. Effective results can be obtained in this research with
a similar education program. If the education program is implemented, students can
voluntarily participate in this program and participate regularly to develop peer bullying
student advocacy skills. According to the literature, training programs can serve our purpose

and voluntary participation can be provided.
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Resouces

Logic model Level 1 resources

Environmental: This study was conducted four school primary school students across
Cardift. There are 74 Welsh Assembly Government’s primary school in Cardiff. Fifty-seven
schools have the English language; two schools are dual language as Welsh and English.
Before the school selection, states, districts, the resources needed, available resources,

whether the intervention is feasible, should identify for practical training.

Human: Intervention suitability: Prof. Dr. Ayaz Alkaya evaluated the session's ingredients,
suitability to 10-11 age students, cultural suitability. Dr. Midgett is responsible for first six
scenarios in the intervention activities. She has implemented these scenarios among same age
students in United States. Last 6 scenarios were developed by Avsar. In addition, a teacher,
who is a primary school teacher for 31 years, evaluated the suitability of training to 10-11
age students. The sample of the study was comprised of the year-6-students (aged 10 to 11

years).

Time: The study was conducted at four primary schools in the 2019-2020 academic year in
Cardiff, Wales, United Kingdom (UK).

Technologies: Computer, SPSS 20.0 (Statistical Package for Social Sciences).

Funding: There are not any fund for the pilot studies.
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Data resources: The Personal Information Form The personal information form consisted of
eight closed-ended questions to determine the gender, parents' education and working status,

school achievement and bullying experiences.

Student-Advocates Scale (Peer Bullying Student Advocacy Scale)_Peer Bullying Student
Advocacy Scale was developed by Midgett et al. (2015) in order to evaluate the effectiveness
of STAC training. It is evaluated students' knowledge of bullying (items 1, 4, 7, 10) STAC
strategies knowledge (items 2, 5, 8, 11) and self-confidence to intervene to stop bullying
(items 3, 6, 9). The scale consists of 11 items. Scale responses are scored as 1 “completely
disagree”, 2 “disagree”, 3 “agree”, 4 “completely agree” The highest total score that can be
obtained from the scale is 44 and the lowest score is 11. The total score and effectiveness are
increase similarly [25, 27, 29, 30, 43]. Eriendship Qualities Scale The Friendship Quality
Scale was developed by Bukowski et al. (1994) to evaluate the quality of friendship

relationships. The scale measures the quality of the relationship with the best friend of the
adolescent. The five-point likert scale consists of 23 items. The scale items are scored as 1
“not true”, 2 “rarely true”, “sometimes correct”, 4 “quite accurate” 5 “very accurate”. The
students are asked to answer the scale items considering their closes friends. The scores for
the whole scale or its sub-dimensions are calculated by the arithmetic mean of the answers.
The increase in the total score indicates that the quality of peer relations increased. The scale
consists of four sub-dimensions. The scale has 5 sub-dimensions: trust and conflict,

companionship, help, support, and intimacy.
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Logic model Level 2 resources

Environmental: The training shall be conducted in such a way as to prevent the educational
program of the students at the places and hours deemed appropriate by the school
administrators. Before the training, the seating arrangement of the students is prepared as a

group shape.

Human: Intervention providing: Intervention providing: PhD candidate and research assistant
Avsar will deliver the group training. She is responsible for providing the intervention. She
has training experience same age student groups. She implemented eight sessions
assertiveness program to prevent bullying among 12 age students in Turkey [122].

Techniques: STAC strategies, which was developed to reduce the school from bullying, is
called STAC, which is a combination of initial letters of strategies. Students who will
implement peer support strategies must have certain characteristics or certain roles in the
process of bullying [27, 44-46]. STAC strategies must have certain characteristics or certain
roles in the process of bullying because the first implementation will be the first step to
changing school bullying culture positively. So, it could be examined student friendship
quality before the implement STAC strategies. After the first implantation of STAC
strategies, the students continue the implement these strategies on their own. It has been
suggested that STAC strategies can be applied to all age groups of in the schools but
educational content and duration should be adjusted according to age groups.

Material and technologies resources: Computer, projection, pins, notes, markers, balloons,

pencils, board, tape, slides, worksheets.

Funding: There are not any fund for the pilot studies.
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Data resources: “Personal Information Form”, “Student-Advocates Scale” and “Friendship
Qualities Scale”, was used for collect data. Three faculty members, two of them working at
the Cardiff University and one of them working Gazi University was consulted to assess the
age group, cultural and linguistic harmony of the personal information form and questions

on the scales.

Ethical resources: Recording and maintaining informed consent from participants, it was not
used any student name and surname in the research sheets. It will be used just student research
ID numbers which are comprised of researchers. Data Storage, it will be not given any
information to someone who is except research. The information obtained from the study
will be used purely for research purposes and your personal information will be kept secret.
It will be used even password-protected computer and files. Gazi University provided us a
laptop for this. In addition, using the “Bitdefender Internet Security Antivirus Program”
provided by the University is mandatory for security. Questionnaire data will be entered into
a password-protected database. The anonymous all research papers carry with a lockable
backpack from Cardiff to Ankara. Researcher kept-close that bag throughout the flight. The
anonymised questionnaires will be stored in a secure location that can only be accessed by
authorised members of the research team.
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Activities

Intervention process covers activities. The instructor used the case plan for implementation.
The researcher used 12 scenarios, 6 of them is developed by Aida MIDGETT. Another 6
scenarios were developed by researcher. Also, she prepared slides as a parallel that planning.

(for more information about the process see SECTION I1).

Outcomes

Short/Immediate desired outcomes: Increasing the level of knowledge and the increase in
their skills by evaluating the satisfaction scores of the participants about the given training,
comparing the scores of the tests before and after the training. Knowledge skill... etc are
short term acquisition. In this study we used outcomes and short term outpust as a same.
Knowledge: Students will increase their knowledge of Bullying.
Students will increase their knowledge of STAC strategies.

Skill: Students will increase their self-confidence in intervening in bullying situations.

Medium/Intermediate desired outcomes: Turning the acquired knowledge and skills into
attitude-behavior is the implementation. The participation of teachers as observers can be
monitored. Thus, it can be determined to what extent and quality of the gains they gained in
the course to educational activities. Behaviour is one of the medium-term acquisitions.

Behaviour: Student will be implemented STAC strategies to stop the bullying in school.

Long desired outcomes: These are the results and effects achieved through the knowledge,
skills and attitudes put into life. They show whether the program has achieved its original
goal. Purpose and long-term output often refer to the same concepts. Environment, social
conditions... etc are short term acquisition.
Environment: Changing the school bullying climate, positively.
The use of STAC strategies will automatically spread throughout the school
Social conditions: STAC will be implementing other schools.
Changing the community bullying climate, positively.
Degreasing the bullying prevalence in the community.
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Logic model Level 1 short outcomes/outputs

HOa = There is no difference between the peer bullying student advocacy training and control

in terms of student advocacy in peer bullying.

HOb = There is no difference in terms of bullying information between the intervention group
where peer bullying student advocacy training is applied and the control group.

HOc = There is no difference in terms of STAC information between the peer bullying student

advocacy training and the control group.

HOd = There is no difference in the self-confidence to intervene to stop bullying between the

peer bullying student advocacy training and the control group.
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Logic model Level 2 short outcomes/outputs

1.1. Students will explain that, what is the bullying in the first session.

1.2. Given a specific example, students will able to say at least two effects of bullying.

1.3. Students will able to give an example of each of the bullying types in the first session.
1.4. Given a specific picture, which is identified in the bullying, the student will be able to
label the roles of these peers in bullying.

1.5. Students should be able to repeat the STAC strategies with given specific examples, until
the end of the first session.

2.1. Students should be able to explain all STAC strategies to help prevent bullying until the
end of this session.

2.2. Given a specific scenario about bullying, students will be able to use at least one STAC
strategies.

3.1. Students should be able to explain all STAC strategies to help prevent bullying until the
end of the second session.

3.2. Given a specific scenario about bullying, students will be able to use at least two STAC

strategies.

Logic model (Level 1 and Level 2) Short term outcomes/outputs example

Resources | Activities | Level 1 Outputs Level 2 Outputs Measures/D
ata Sources
STAC Three HO=Peer  support | 1. Students will 1.The
Strategies | Session strategies have no | increase their Personal
Peer effect on reducing | knowledge of Bullying. | Information
Supporting | bullying levels of Form
Training students. 2. Students will
Program increase their
knowledge of STAC 2 Student-
Hi=Peer  support | Strategies. Advocates
strategies have an Scale
effect on reducing | 3 stydents will increase
bullying levels of | their self-confidence in
students. intervening in bullying | 3 Friendship
situations with STAC. Qualities
Scale
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SECTION Il
Training Courses/Sessions Plan
Sessions Length Subjects Activities and
methods
1t Session | Training Definition of bullying Lecture
(60 min) (15 min) Effect of Bullying Question and answer
Group Types of Bullying Group study
meeting Roles of Students in Bullying
(30 min)
Training How to Stop Bullying Lecture
(15 min) STAC strategies Question and answer
e Stealing the show
e Turning it over
e Accompany others
e Coaching compassion
2nd Session Group Teaching the STAC strategies | Group study, role play
(30 min) meeting with playing
3 Session | Group Teaching the STAC strategies | Group study, role play
(30 min) meeting with playing

SESSION ONE
BULLYING AND STAC STRATEGIES

Methods

Lecture, question and answer, group study

Material needed

Computer, projection, pins, notes, markers, balloons, pencils, board, tape, worksheets for
activities, slides

Lesson length

60 minutes

Number of Students

14 or 24 students

Instructor

Fatma AVSAR

Purpose

To teach the concept of bullying and STAC strategies as a provide background.
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Desired Objectives

Students will explain that, what is the bullying in this session.

Given a specific scenario, students will able to say at least two effects of bullying.
Students will able to give an example of each of the bullying types in this session.
Given a specific picture, which is identified in the bullying, the student will be able to
label the roles of these peers in bullying.

Given specific examples, students should be able to repeat the STAC strategies until the

end of this session.

Process

Let’s Choose Groups! To choose groups for the group activities.

The instructor prepares the stickers for the students. The instructor gives same colour and

same shape stickers in the same group students.

Activity 1: The purpose of ice breaker: Balloon Blasting Game

This activity is planned to provide the students getting to find meaningful sentence with
words. The instructor prepares small notes. She writes a word on each sheet. After the put
in these notes each balloon inside. She inflates balloons with balloon inflating machines.
And then she brings these balloons first session. Beginning the session, the instructor and
student use these balloons as getting to find meaningful sentence with using those notes.
First of all, the instructor starts the activity to demonstrate. She blasts her own balloon with
a pin. She reads the word. Instructor supports each student to repeat this activity. The
instructor explains the training aim and ingredients. And then she starts teaching the first

session subjects.

Stickers examples
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Definition of Bullying

Bullying is violent and threatening behaviour. It is generally implemented from one or more
students who are bully, to another student who is a victim [1, 56]. The power inequalities
between these students have defined as the main reason for bullying. Many things could be
a reason for the perception of less power among peers [58]. While, being predominant,
carrying stabbing tools, being older, getting support from adults ignoring bullying can lead
to power superiority [11, 59-61]. When the negative behaviour only happens once and is
serious, it can be considered bullying but generally it happens more than once. The most
important features of peer bullying;
e Itis generally repeated the behaviour.

It is intentional behaviour.

e |t generally happens more than once.
e The target cannot stop it by himself or herself.
e |t has the imbalance of power between students who were the target and being bully
[3, 5, 55-57].
The general bullying prevalence is 27%, the bullying rate is 33.5% in mobile games among
British adolescents [71, 72]. The prevalence of bullying is 32 % in Wales [73].



89

EK-7. (devam) Akran Zorbalig1 Ogrenci Savunuculugu Egitim Rehberi

Activity 2: Let’s Guess! (BULLYING or NOT)

The purpose of activity: This activity is planned to help the students understand the
concept of bullying and STAC strategies.

The instructor distributes all those pre-printed worksheets and pencil to each student. The
instructor gives students a chance to fill in the worksheet blanks for the 10 minutes. An
instructor asks some questions to students (why these sentences include “generally”? what
is the meaning of this?) to invite conversation and discussion. After that instructor shows
a slide to the students and they fill in the worksheet blanks together.

» Itis generally repeated behaviour...... bullying........

» It is generally intentional behaviour...bullying...........

» It happens generally more than once......... bullying..........

* The target generally can stop it by himself or herself...... not........

» It has the imbalance of power between the target and the bully...bullying...

» It happens only once and as not seriously...... not.......

* It happens only once and as seriously......... bullying...............

Effect of Bullying

Bullying is an important problem also it is generally the reason many physical, social and
mental problems among school-age children. The physical problems caused by bullying are
abdominal pain, headache pain, stomach pain, delay in physical development and
incontinence [15-17]. Similarly, the psychosocial problems caused by bullying are loneliness,
anger control problems, stress, problematic internet use, eating disorders, physical
appearance stress, smoking, drinking, illegal substance use and criminal tendency [8, 18-21,
85].
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Roles of Students in Bullying

The main roles of the student in bullying are called bully (perpetrator), victim, assistant and
bystander (audience) [35, 36].

Types of Bullying

Bullying is a comprehensive concept and there are many types are already described. The
main bullying types are physical, verbal, relational and cyberbullying. These bullying types
are exhibited differently depending on gender. Girls tend to engage in verbal, and social

bullying while boys exhibit physical and sexual forms of bullying [142].

The physical type of bullying is hurting someone's body or possessions. The prevalent
physical bullying behaviours exhibits are hitting, shoving, throwing objects, kicking,
pinching, spitting, tripping/pushing, destroying someone’s artwork, taking, hiding or

breaking someone’s things [89].

Verbal bullying is saying or writing means things. The prevalent verbal bullying behaviours
exhibits are teasing, name-calling, inappropriate comments, yelling, taunting, threatening to

cause harm [96].

Social bullying is hurting someone’s relationships or reputation. The prevalent relational
bullying behaviours exhibits are leaving someone out on, purpose, telling other children not
to be friends with someone, whispering, spreading rumours, embarrassing someone in public,

saying “you can not play” [89].

Cyber bullying is an electronic form of bullying, using electronic technology such as phones,
computers, tablets, social media, texting, chat, and websites to hurt someone Cyberbullying
might be increased with social media usage [98, 99]. Cyberbullying can be reasonably large

expansion in a short time via the online environment [91, 100].
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The student who is bully, exhibit bully behaviour towards their peers. The bully student uses
physical, verbal and relational bullying. Bullies tend to be friends with other peers who bully
or encourage another student to join in the bullying. The generally be a leader in these social
group. Bullies generally know hiding bullying behaviour and they tend to blame the victim.
Bullies might learn the bullying behaviours via another friend, any negative role models.
Bullies generally do not feel confident or like themselves and they have been bullied
themselves. Often, bully students require support to change their behaviour and they need
help for this. If someone does not help to bully or their bully group, this behaviour could

carry on all education levels and beyond [92].

The student who is bullied (victim) are the targets of bullying behaviour. They are exposed
to bullying by their bully peer. They generally tend to be shy, submissive and less socially
experienced. They could not have assertiveness skill to say “No” or “Stop that.” In contrast,
aggressive children who are bullied tend to fight back, both verbally and physically. Although
all student is potential targets of bullying. Students who are bullied need help as well as tackle

with bully peer.

The student who is assisting intentionally help the student who is doing the bullying. They
may not start the bullying or lead in the bullying behaviour, but they may encourage bullying

behaviour and occasionally join in.[92]

A student is a bystander when they see bullying. Bystanders are not directly involved in
hurting another student along with the bully. In schools, more than two-thirds of the students
are the bystander. A bystander can also have a positive or negative impact on the situation.
If the student who is bystanders do something to stop the bullying, they name is called the
defender (upstander). They can help the bully without meaning to help just by watching.
Otherwise, if student who is bystanders do not take a side and walk away, its name is called
outsider. Some may watch what is going on but do not provide feedback about the situation

to show they are on anyone’s side. They generally do not take sides [34-36, 93].
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Activity 3: Guess my role with pictures

The purpose of activity: This activity is planned to help students understand the roles of
students in bullying.

The instructor divides the students into three groups. Each group should have 4 students.
The instructor gives work sheets to each group. Instructor support to students to support
the discussion. After that instructor shows a slide to the students and they fill in the
worksheet blanks together.

Guess my role!
DEFENDER
BULLY
BULLY
VICTIM

‘*Guess my role!
DEFENDERS
BULLIES
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Activity 4: Guess bullying types with scenarios
The purpose of activity: This activity is planned to help students understand the bullying

types which are verbal, relational and physical.

The instructor gives scenarios worksheets to each group and markers. The instructor
distributes the worksheets and she gives a chance to fill in the worksheet blanks for the 5
minutes. Instructor gathers each group's worksheet puts the board with tape and compares
it to each other. After that instructor shows a slide to the students and they fill in the

worksheet blanks together.

In the hallway, you overhear some girls talking about another girl’s clothes and hair. You
hear them make fun of the girl telling her things like, “Can’t you afford a brush? “nice”
clothes” with a sarcastic and meantone. The girl looks pretty upset and does not say
anything back (Midgett, Doumas, & Trull, 2016).

For the past few weeks, you have noticed a group of students who stand in the middle of
the hallway and yell in another student’s ear as he walks by. You also see that group of
students slam his locker closed when he is trying to get things for class (Midgett et al.,
2016).

How to stop bullying?

In the school, teachers and staffs generally do not see anything about bullying because bully
generally has the talent to secret it. To deal with bullying problem at schools, teachers need
student support. When the bystanders try to stop the bullying, they are successful most of the
time. Bullying is increased when the bystander supports bullies while bullying is decreased
when the bystander defends victims as a defender [35-36] The student should learn new
technic to stop the negative behaviour of your peers like bullying. STAC strategies are
accomplished to reducing bullying. The STAC strategies support bystanders to be a defender.
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STAC STRATEGIES

Bullying is getting more and more complicated; it has made it difficult to prevent and solve
peer bullying [25]. Barriers such as increased costs, time and energy deficiencies and
intensive workloads in the implementation process adversely affected the implementation
and dissemination of these prevention programs. There was a need for more practical, short,
understandable, and even new approaches to self-implementation for a tackle these barriers
[25, 26]. For this purpose, Midgett (2015) and colleagues developed four basic strategies.

STAC Strategies, which was developed to reduce the school from bullying, is called STAC,
which is a combination of initial letters of strategies. Students who will implement peer
support strategies must have certain characteristics or certain roles in the process of bullying
[27, 44-46].

STAC Strategies will be used the training of the intervention group. STAC is a short audience
intervention program and allows students who witness bullying to advocate to intervene in

bullying. STAC Strategies are listed as a user “stealing the show”, “turning it over”,

“companying others” and “coaching compassion” [25, 39].

Stealing the show (using humour to get attention off of student being bullied) The instructor
teaches to students that how to interrupt bullying and divert peers' attention from the target.
In order to attract the attention of the bully; joking/humour, engaging in a different dialogue,
and calling to group games such as basketball can be used. The most effective method
emphasized in the strategy is the use of humour [25]. Humour is a very influential, popular
and sympathetic intervention among adolescents [109].

Turning it over (asking for help from a trusted adult at school) The educator allows students
to identify an adult. Students trust him/her. Student can seek help in the school from him/her.
Students learn that they need help from an adult when they are exposed to physical bullying
or when they feel insecure to intervene. In addition, the educator encourages students to apply
to these predetermined adults when they detect cyberbullying in electronic environment such

as telephone and computer [25].
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Accompany others (reaching out to the student who was bullied) Most of the victims are
unaware that they experience peer bullying. They often have communication problems.
These features generally the reason for being the target of bullying. The educator teaches
students that they can help them become aware of bullying by talking to the victim about the
situation, providing peer support. Peer support approach; inviting the victim to events and

spending time after school [25].

Coaching compassion (helping the student who bullied someone learn to be more caring) The
instructor teaches students that the bully can be confronted with the bully by contacting the
bully about unacceptable bullying behaviour during or after bullying. The educator
encourages students to empathize with the bully. Students should believe that they will
respect this situation when a student is contacted, even if he is a bully [25].

Reflection questions

To make a summary, the instructor asks the students this question. What did you learn
about bullying and STAC Strategies in the session? After the answer’s instructor says the
next session's time and where.

The instructor says, thank you!

SESSION TWO
STAC Strategies

Methods

Group study, role play

Material needed

Computer, projection, worksheets for activities , slides.
Lesson length

30 minutes

Number of Students

14 or 24 students

Instructor

Fatma AVSAR

Purpose

To provide the teacher to students how they will implement STAC Strategies with bullying
scenarios.
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Desired Objectives

Students should be able to explain all STAC strategies to help prevent bullying until the end
of this session. Given a specific scenario about bullying, students will be able to use at least

one STAC strategies.

Activity 5: The educator gets the students 'Let's share experience' activity. The purpose of
the activity is to enable students to empathize with bullies and victims. Colorful small
papers are distributed to educational students. The trainer asks the students to briefly write
about the bullying events they had previously been the audience. The educator collects the
papers without the name, scrambles and reads the appropriate ones aloud. "How would
you behave if you were? How should we intervene? ” asks questions. The trainer supports

students to talk about the subject.
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Activity 6: Scenarios of STAC Strategies

The purpose of activity: The aim of this activity teaching students how they will

implement the STAC strategies to stop bullying.

The instructor divides the students into three groups. Each group should have 4 students.
First of all, the instructor starts the activity to demonstrate. She reads the scenario and she
implement in bullying as a defender with role-playing. And then, the instructor distributes
one worksheet to each group. She explains that each worksheet represents one scenario. In
addition, instructor emphasizes, any student will not be a victim position in the scenarios.
The instructor will use balloons for the victim role, to prevent may become upset. If a
student will become upset during the training process, the instructor conducts a new
scenario to solve this problem among the students. That way, students will realize the
reason for negative feelings on their own self. The instructor gives the groups the chance
of implementing four STAC Strategies with role-playing for 10 minutes. Students need to
read through the scenario and act it out. Then, as a group, the students will identify which
type of bullying is being presented. Each group repeat until all four STAC Strategies have
been demonstrated. After each 10-minute, groups replace the scenarios with each other.

The instructor supports the groups to implement each STAC strategies and she prevents

any potential negative experience of students.
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Because of the ethical issue, we can not share sceneiros.

Activity 7: Who is the winner!

The purpose of activity: The aim of this activity, encouraging the students to implement

the STAC strategies to stop bullying.

The instructor explains the activity. This activity is a race which continues until the end of
the 3th session. We will a stamp on for each STAC strategy you use in the school when
we see any bullying happen. We will see who the winner is. The main rule of this activity.
You shoud tell the STAC strategy story. How did you use STAC? What did you do?
What was bullying? What kind of bullying did you intervene (verbal, social and
physical)?

Who is the winner!
Student 1
Student 2
Student 3
Student 4
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Reflection questions

To the make summary, the instructor ask the students these question. What was easy
about doing STAC Strategies? What were hard? After the answer, instructor says the

next session's time and where.

Instructor says, thank you!

SESSION THREE
STAC Strategies

Methods
Group study, role play

Material needed
Computer, projection, worksheets (for activities 6 and 7), slides.

Lesson length
30 minutes

Number of Students
14 or 24 students

Instructor
Fatma AVSAR

Purpose
To provide the students implement STAC Strategies with scenarios
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Desired Objectives

Students should be able to explain all STAC strategies to help prevent bullying until the end
of this session. Given a specific scenario about bullying, students will be able to use at least
two STAC strategies.

Activity 8: The educator makes the "Four-eyed monster" activity so that the students can
understand the scenarios. The purpose of the activity is to help students embody STAC
strategies according to the scenarios. The instructor projects the sample scenarios into
projection in order. The trainer distributes blank paper to each group and asks the students
to divide the paper into quarters with a pencil. Each segment of the paper represents an
STAC strategy. The instructor asks the students to discuss what they can do in the four
strategies according to the sample scenario by discussing them in the group. At the end of

the activity, the group that reads will read what they have written in the classroom.
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Activity 9: Scenarios of STAC Strategies

The purpose of activity: This activity is planned for teaching the students how they
implement STAC Strategies with bullying scenarios.

The instructor divides the students into three groups. Each group should have 3 or 4
students. The instructor gives worksheets to each group. The instructor emphasizes any
student will not be a victim role in the training sessions. The instructor will use balloons
for the victim role, to prevent may become upset. If a student will become upset during the
training process, the instructor conducts a new scenario to solve this problem among the
students. That why, students will realize the reason for negative feelings on their own self.
The instructor gives the groups the chance of implementing four STAC Strategies with
role-playing for 10 minutes. After each 10-minute, groups replace the scenarios with each
other. The instructor supports the groups to implement each STAC strategies and she

prevents any potential negative experience of students.

Because of the ethical issue, we can not share sceneiros.
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Activity 10: Who is the winner!

The purpose of activity: The aim of this activity is encouraging the students to implement
the STAC strategies to stop bullying.

The instructor reminds the activity. She asks the students this question. Is there someone
who used strategies at school? If someone there is, firstly students listen to the story and
they talk about the story on. And then student, who implement the STAC, attaches own
stamp or stamps on the paper. After the activity, the instructor calculates the number of
stamps of each student. She identifies who is the winner and congratulates them. She gives

a small gift for the winner or winners.

Who is the winner!

Student 1 O

Student 2
Student 3
Student 4

Activity 11: Who is the winner!

The purpose of activity: The aim of this activity is encouraging the students to share
bullying experiences. Also, the another aim of the activity is to enable students to

empathize with bullies and victims.

The trainer makes the “Let's share experience” activity. Colorful small papers are
distributed to students. The trainer asks the students to briefly write about the bullying
events they had previously been the audience. The educator collects the papers without the
name, scrambles and reads the appropriate ones aloud. "How would you behave if you
were? How should we intervene? ” asks questions like. Supports educational students to

talk about the subject.
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Reflection question

To make a summary, the instructor asks the students that question. What do you think
about all the last 3 sessions, | wonder your ideas? After the answers, the instructor
emphasizes the importance of continuing these STAC strategies to change the school
bullying climate positively. And then, the instructor says we should complete
questionnaires. She distributes questionnaires for each student. The instructor gives

students a chance to complete the questionnaires for the 15 minutes.

The instructor says, thank you!
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Balloon Blasting Game
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Guess my role!
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Bullying

Bullying is a violent and
aggressive behaviour. It is
generally implemented from one
or more students who are bully,
to another student who is a
victim.

most i features of

oit is generally repeated behaviour. It
generally happens more than once.

*But, when the negative behaviour only
happens once and serious.

oIt can be considered bullying.

oIt is intentional behaviour.

oThe target cannot stop bullying by
himself or herself. Because, there are

the imbalance of power between
students.

Effect of Bullying

The physical problems are caused

by bullying;

estomachache, headache,

sgrowth deficiency (delay in
physical development),

eincontinence (wet the bed),

The mental and social
(psychosocial) problems are caused
by bullying;

etend to loneliness,

e anger management problems,
o stress (anxiety),

o problematic internet usage,

o eating disorders (eating much),
esmoking,

eillegal substance usage,
criminal tendency

Kindness makes

everyone feel good
©

mof Bullying
(physical, v social/emotional and
cyberbullying)

Physical bullying is hurting someone's
body or possessions,
hitting, kicking, spitting, shoving/
pushing, throwing objects, destroying
someone's work, taking, hiding or
breaking someone's things.

Verbal bullying is to say to someone
bad things.
teasing/taunting, name-calling,
inappropriate comments, yelling,
threatening to cause harm.

Social Emotional bullying is hurting
someone's relationships of reputation.
whispering, spreading rumors,
leaving someone out on purpose (out of
play), embarrassing someone in public,
telling other children not to be friends
with someone,

Cyberbullying that takes place over

digital devices, It is an electronic form
of bullying, is used electronic
technology.
Posting hurtful things about someone on
social media. Making fun of someone in
an online chat while there are multiple
friends.
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Ankara Phone: 0 (312) 202 20 57 - 0(312) 2... Fax:0 (312) 202 38 76
web:http:/etikkomisyon.gazi.edu.te/ Info :Burak Citrak Department Officer for Document Phone:0312 229 78 00

TO THE BEST OF MY
AN

WL D ABILITY,
l:% THI$ TO EEYAJFM
AN
THE AT HED TEXT |
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NAME AND SURNAME SIGNATURE
Professor Mehtap CAKAN
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Assistant Professor Ismail KARAKAYA SIGNED
Deputy Head
Professor Galip YUKSEL NOT ATTENDED
Professor Ismet YUKSEL SIGNED
Professor Secil OZKAN SIGNED
Professor Cevriye TEMEL GENCER SIGNED
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COPYRIIHT LICENSF AGREEMENT

This Licenss Agreement (ihe “License™) is made and entered into this 17 day of Augest, 2018,
by and betwoes Boise Seate University, here in after seferved 1o 85 the “Licensoe,” and Fatma
AVSAR, here in after referved 50 88 the “Licessee "

WHEREAS, the Licensor owns certin rights, litle and inlerests in the STAC Trainng for Studeni-
Advocstes, herealier called the “Licensed Works,* and

WHEREAS. the Licensor desires 1o grast » licesse 10 the Licenser and Licensne desires 1o accep the
wrant of such licesse pursuast 1o $he terms and provisons of this License A greement for the purposes
of permitting | icenser 10 wae the Licensed Works for non-commercial purposes as cutlined hereia.

NOW THEREFORE, in consideration of the paymen! of e License fee and the other mutusl
promises and beselits contamed herein, the panics hereto sgree as follous:

(] Coant of License. The Licensor hereby grants 1o Licensee, us employees, agenms and
contraciors, o bmited, son-traasfemable, non-exchusive lcerse under Licensor’s copyrights %o use the
Licensed Works to lench the bystander program in e following enviroaments: smghe swe, multiple

wses in Eogland 4 censee may also use the 1scensed Works at Cardiff Uneversity i Cardifl, wales

The License gramed Rertin s Bor ons-time implememation of the Licansed Works for non-
commercial purposes ondy. The Licensed Works are moee panicularly described as the STAC
program which stands for “siealing the show,™ “luming it over,” “sccompanying others,” and
“eomching ", STAC is a briel, bystander progras that tesches students sralegies they csn
ullhbmmwdﬂﬂmofﬁulm Liconsee shall not be awthorized 10 create
derivative works of the Licensed Works without the wrimen spproval of Licensor. The Licensor
reserves all odher rights and mieres: in the Licensed Works. including copyright. Esch copy of the
Licensod Works aad every writlen documentation, descripiion, markoting picce, advertisement, or
other representation of or concerning e Licensed Works shall cosspicuously bear o notice of the
Licensor's copyright in this form “Copyright 2017 Boise State University. All rights reserved™,
Licensor represents and wamants than it is the rightful owner of all the rights gramed herein, has
vbaiced all required licesses, rights and permissions socessary 10 convey and hereby does cosvey the
License froe and clesr of sny snd ol cuims, encumbrances snd Shees,

2. Termn. The teems of this License shall commence on Me date set forth lirst above and shall
termnate on a date eightesn (| K) months afler commencement.

3 Licenss Fog. In consideration for the granting of the License, the Licensee shall puy 10
Licensor a one-time License Fee of US S0.00, for 2 sotal of US $0.00 due and pavable to Botse Siate
University upon execution of this Licesse. No other fees, royalties, expenses or amoents shall be
incurred by Licensoe in exchange for, or s » condition of recesving this License and the rights
granted hesein. The license rights set forth herein shall not become effective winil paymem of the
Licerse fee has boes recerved and sccepted by Licengor, All amoums remimed hereander shall be
paid m LS, dollans
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4, License Services. If Licensee chooses technical support, training and implementation services
for each educational environment identified sbove shall be pursuant 10 a separate services agreement.

5. Confidentiality/Publicstion. Information provided by Licensee in the course of using the
Licensed Work ("Confidential Information™) shall remain confidential and proprictary to Licensee
and Licensor shall receive and use the Confidential Information for the sole purpose of assisting
Licensee in the implementation of the Licensed Works, Licensor agrees 1o protect the proprietary
nature of the Confidential Information and agrees not to disclose the Confidential Information 1o any
third party or parties without the prior written consent of the Licensee. The License Fee set forth in
Section 3 about shall be deemed Confidential Information.

6. Liability. To the extent suthorized by law, Licensee shall indemnify, defend, and hold
harmless the Licensor, its ofTicers, employees and agents against any and all claims, damages,
liability and court awards including costs, expenses, and attorney fees incurred as a result of any act
or omission by Licensee, or its employees, agents, subcontractors, or assignees, arising from
Licensec's use of the Licensed Works or any act or omission of Licensee under the terms of this
License. Licensec shall pay for all costs arising out of its activities under this License including but
not limited to all costs of copying and distribution.

A Assigoment. Licensee shall not assign to, and will not permit the use of said Licensed Works
by, anyone, other than Licensee, its agents, employees or contractors, without the prior writien
consent of the Licensor, which consent will not be unreasonably withheld or delayed.

8 Abaoadonment by Licensee. In case of abandoament of this License by Licensee, Licensee
shall give notice to Licensor of its intent to abandon, and the Licensed Works shall thereupon be free
and clear of this License and of all rights and privileges attaching thereto,

9. Captions, Construction and License Effect. The captions and headings used in this License
are for identification only and shall be disregarded in any construction of the provisions, All of the
terms of this License shall inure to the benefit of and be binding upon the respective heirs, successors
und assigns of both the Licensor and Licensee. | any portion, clause, paragraph, or section of this
License shall be determined to be invalid, illegal, or withowt force by a court of law or rendered so by
legislative act, then the remaining portions of this License shall remain in full force and effect,

10.  Consent. Unless otherwise specifically provided, whenever consent or approval of the
Licensor or Licensee is required under the terms of this License, such consent or approval shall not be
unreasonably withheld or delayed, and shall be deemed to have been given if no response is received
within thirty (30) days of the date the request was made. If cither party withholds any consent or
approval, such party on written request shall deliver to the other party a written statement giving the
reasons therefore.

11, Notice. Any notice required or permitted by this License may be delivered in person or sent
by registered or certified mail, return receipt requested to the party at the address as hereinafier
provided, and if sent by mail it shall be effective when posted in the U.S. Mail Depository with
sufficient postage attached thereto:

&/
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LICENSOR LICENSFE

Boise Swate University Faima AVSAR

Atta: Office of Ph.D. Student

Technology Transler Gazi University

1910 Lniversity Drive 06560 Yenbmahalle/Ankarn
Bolse, ID 81725-2094 Turkey

Notice of change of address shall be treated as any other rotice.

12, Applicable Law. The License shall be governed by idaho law, Al construction parssant 1o
mhmlcndiism:ﬁdlmﬂyahb“mbmlollllmu.ld«dd

local laws. regulations, rules sed anders.

1 mnyfnimuuhcm)nmmmdmwlﬁmundthb
Agreement shall canstikule » breach of the ugreement. In the evest of a material beeach by Licensee,
Liunuuy.mudmuluanduhn&hUu\nAmmwmmy
u&-dno&wm‘ludunlm--)hcmi‘dbyln:.hdding.bumllmdnn
wmumlhh“tlma'sWthLMWahm
m«mwmduumkmrnw»m-umm
aflhblneh.phoimmondlmhﬂndﬂofh“kuﬂlpwhﬂl.lhbw
rae permitied by law

14, Cmamﬂbu“wm-y.dnlmmﬂmﬂwm-d
muemnom-\-u.mumwwlumummum forth herein, No
mummMMMummmMMMymwaﬂm
whatsoever wnless embodied herem in writing. No subsequent innovation, remewal, addition. deletion
or other amendment hereto shall have any force or effect wnless embodied in @ wrilten coneract
executed and approved by bath parties.

In wimess mﬁumannMWWsMuhﬁy“)wh
above writlen,

Licensee Licensor;

By ' . By: i
. Avw .
OfMice of Technology Transfer
Dwe: 1708201 Dase: \
S .~ das San
Sepervisor Suban AYAZ ALNAYA
Duie: 17082018

v
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& Messages you send to this chat and calls are secured with en-to-end encryption. Click for more info.

Hello

Thank you for contacting us

You have our permission to use this scale in your study as long as you cite us
a source 0832

@ Type a message . &
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STRICTLY PRIVATE AND CONFIDENTIAL

"
007905
“ 8
CF24 1A) g
©
@
g
o
o
3
8
3
Standard Certificate R |
~n l Disclosure &
PilgC 1 of 2 Barring Service
DBS Fee Charged Certificate Number D0LL?531685Y4
Date of Issue: 04 OCTOBER 2019
Applicant Personal Details Employment Details
Surname AVSAR Position applied for
CHILD AND ADULT WORKFORCE STUDENT INTERN
Forename(s) FATMA
Name of Employer
Other Names:  NONE DECLARED CARDIFF VOLUNTEERING
Date of Birth - Countersignatory Details
Place of Birth GEOQIZ TURKEY Registered Person/Body
CARDIFF VOLUNTEERING
Gender FEMALE

Countersignatory
HANNAH SNAPE

Police Records of Convictions, Cautions, Reprimands and Warnings
»

| NONE RECORDED
L

Standard Certificate

ATy
This document is a Standard Criminal Record Certificate within the meaning of sections 113A and 114 of the Police Act 1997

Use of certificate information
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: GAZI ONIVERSITESI
“ELEKTRONIK POSTA SISTEMI

B\ Fatma AVAR ~

Mail Contacts Calendar  Tasks Briefcase Preferences permission from [

Close Reply | ReplytoAll | Forward Archive || Delete | Spam é' &+ || Adions v

26 November, 2019 08:2;

Permission from St Monica's School, Cardiff
@ From: ( Richard Thomas
Ta: | fatmaavsar

Dear Fatma,
1 apologise for the late reply. I have been told that you need written permission from my school to have completed your work here.

Please consider this email my permission on behalf of the school.
Warm regards,

Rich Thomas

Richard Thomas

Deputy Head Teacher

St Monica's Church in Wales Primary School
Cardiff

02920 233 925

' GAZ| ONIVERSITES]
" SELEKTRONIK POSTA SISTEMI

8) Fatma AVSAR ~
I

Mal  Contacts  Calendar  Tasks  Briefrase  Preferences [EtSERUTENGREX] U

Close || Reply || ReplytoAll | Forward | | Archive | Delete | Spam 6' &~ | Adions ¥ ﬁ.ﬂ

RE: invitation to participate in a research study 18 November, 20190924

From: | allsaintsprm

To: | fatmaavsar
Good Morning
All saints Primary consent to you completing an Anti- Bullying workshop with our Year 6 student

Kind Regards

Mrs Alice Newton

School Office Administrator

Ebost/ Emall: allsaintsprm@cardiff.gov.uk
Tel: 02920 735 106

Al Saints’ Church in Wales Primary School
Cardiff

Togetfier Everyone Achizves More

From: Fatma AVSAR [mailto:fatmaavsar@gazi.edu.tr]
Sent: 15 November 2019 08:31

To: All Saints' Church in Wales Primary School

Ce: fatmavsar

Subject: Re: invitation to participate in a research study
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GAZI ONIVERSITES] ) Fatma AVSAR ~
T —

“ELEKTRONIK POSTA SISTEMI

Mail Contacts Calendar  T: Briefcase Preferances RE: invitation I wd: Anti b.ﬂyﬂ

Close Reply || Replyto Al | Forward Archive || Delete | Spam ﬁ' &+ || Adions ~

Fwd: Anti bullying - invitation to participate in a research study
M From: | Naeela Minhas

To: | fatmaavsar

—Smy Information.docx (135.3 KB) Download | Briefease | Remove

Salam Fatma,
YYes we are happy to participate in this study with the year 6 class.

Iany thanks

Naeela Minhas

Deputy Head

Cardiff Muslim Primary Schoal

---------- Forwarded message ---------

From: Cardiff Muslim Primary School <secretary@cmpswales.org»
Date: Tue, Nov 12, 2019 at 8:56 AM

Subject: Fwd: Anti bullying - invitation to participate in a research study
To: Nazela Minhas <dht@cmpswales.org>

From: Fatma AV§AR <fatmaavss
Date: Tue, 12 Nov 2019 at 08:55

¥

Bfw]»

18 November, 2018 11:01

( GAZI ONIVERsiTESi

“ELETRONIK POSTA SISTEMi

Mal  Contacts  Calendar  Tasks  Briefrase  Preferences  RE:invitation B Fwd: Antibully ¥

Close || Reply || ReplytoAll | Forward | | Archive | Delete | Spam é' @f‘ Actions ¥

Re: invitation £

8) Fatma AVSAR
—

From: | Claire Cook

Re: invitation to participate in a research study

To: | fatmaavsar
Good morning,
| can confirm that you have consent to undertake your research in our school.

Kind regards,
Clare Cook
Headteacher

From: Fatma AVSAR <fatmaavsar@gazi edu.tr>
Sent: 13 November 2019 08:40
To: Claire Cook <mrscook@stdavidsprm.cardiffisch.uks

Ce: fatmavsar <fatmavsar @hotmail.com; Scott Morgan <smorgan@stdavidsprm.cardiff.sch.uk>; stdavidsprm <stdavidsprm@cardiff.gov.uk>

Subject: Re: invitation to participate in a research study

Dear Mrs. Cook,

As you see, | already sent the same email to you below

I need your reply because of my ethic consent.

They want from school written consent. Your reply will my written consent
I need written consent from your school

| do this research four schools across Cardiff

St David's CIW PS
Al Saints CIW PS

15 November, 20191220+
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Head Teoche Nome
Schoo Nowe

0410209

Dexr Head Teaher Novw,

Thas &5 an mvamnes 0 pamcipate i 2 research study enntled “Effect of Peer Support
Stratepe: m Prevestmg Bullving” _

My mame 15 Famma AVSAR and I'm working 23 2 Research Assistant at Gazi Unsversity,
since 2013 I'ma PaD Candidawe working under the pusdance of Prof Dr. Sultan AYAZ-
ALEAYA n te same Unsversry m Turkey. 'm an academic visitor at Cardiff University,
the School of Secial Saences

I am conductmg 2 plor stady. The overall amm of thes research is 1o evaluate the impact
of peer support sTaemes oo e revennan of peer bullvinz Those peer support sTategmes.
advocare stadenss 10 meervens 1 hullving using STAC 1s an abbreviation that 1s a combination
of the first lener of sach word m e syatemes These stateges are listed as “Srealing the show™,
“Tuming over”™, ~“Accompanymg others™ and “Coaching conpassion. ™ The mam idea of these
suaemes. In saquence e teachme the stadents how to intervening oo bullying with use
bumour; seelong help from the adults; support the student who is victims; a coaching the
student who  ballv.

In opder % comtnibuse % preventing bullving i schools, [ am wriing o invite your
school 10 take part m ths research Further mformation 15 enclosed with this Jetter - but bnefly,
T have mchudad some backgoumnd wformaton with ths Jefter

The stady will take place within four schools across Cardiff over approximately §
weeks Az evalaton sarvey will be completed two ties (October and Novewber) with Yeur
6 puplls & each schools Two of the four schools will be randomly selected 10 receive the
buliving proganzne and other will de asked % conninue with thetr usual pexctice. The bullying
revennon rogaame mvolves poup Tamung for the Yeur 6 puptls and two goup meeangs,
which will be condhacsed onte

T would be very pasefid of you could Jet me know whether you would be willing for
vour school 0 pancpase = fus wporner sudy If vou would like more information on
talang part please contact ws by emal Szaaviarg zaz edu ¢ or Smmavarghormal com |
would very omch spprecate your schools vahmble conmibunon. If you have any questions
about what parncpann? mvoives piexse do not hesitate 10 conmact me

Kmd Regards.
Fatma AVSAR MSc, PhDc Research Assstantat Gazi University, School of Health
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STUDY INFORMATION
We would like to invite your school to take part in a research study conducted by a
researcher from Gaz Unsversity in Turkey. Before you decide whether or not to take part, it s
mportant for you to understand why the research is being done and what it will mvolve. Please
takve e to read the following information carefully and contact the research Jead on the contact
detals below if you should have any questions.

Research Team

My name is Fattna AVSAR and ' working as a Research Assistant at Gazi Unsversity,
School of Health Science, Public Health Nursing Deparument, since 2013 I'm a PhD.
Candsdate working under the puidance of Prof. Dr. Sultan AVYAZ-ALKAYA at the same
Uhiversity in Turkey. I'm an academic visstor at Cardiff Unsversity, in the School of Social
Sciences. This study is for sy PhD dissertation. I have beens stadying bullying since 2015 and
have conducted naxach research on bullying in Tuskey My bullying research vision &s holistic
(worldwide) and as such I would like to expand my work to other countries and congribute to
this public health problem solution i Wales, as well

In the last two decades. mumy different types of sumegies have been developed to
address bullying which is a conplex public health problem. On issue with the effectiveness of
these programs, is the dafficulry in reaching young people who are bullymng perpeerasors as well
as those who are victnms of bullving A new approach 1o preventing bullying has been
developed by researchers in the USA which imvolves four basic sumegies to reduce school
bullying The programme called STAC, supports audiencebystander students to respond o
bullying as advocates. Stealing the show: The tainer teaches to studerss that how to aract the
amennion of the bully, jokmghumour, engazing in a different dialogue, and calling to group
Zames such as baskerball can be used Turning it over: The aducator allows students to idennfy
an adult Students trust himher Seudent can seek help in the school from himher Seudents
Jeam that they need help Som an adult when they are exposed to physical bullying or when
they feel insecure to intervens Accompanying others: The aducator teaches snadents that they
can help them become aware of bullymg by talking to the vactim about the situanon. providing
peer support. Peer support approach. invinng the vicnm to events and spending time after
school. Coaching compassion: The trainer teaches stadents that the bully can be confronted
with the bully by contacting the bully about unacceptable bullymg behaviour dunng or after
bullying. My research study aims evaluate the mupact of these peer support stateges (STAC)
on the prevention of peer bullying.

Study Process

The Study will take place over approximately § weeks across four schools in Cardiff.
An svaluanon survey will be conpleted rwo times (Ortober and November) with Year § pupils
at each school. the survey takes approximately 15 mamumss to complete.

Two of the four schools will be randomly selected to recesve the bullving programme
(these are called ‘imtervention schools”) and other will be askad to contnue with their usual
practice (these are callad “control schools”). The bullving prevention programme thae
mtervension schools will receive involves group Taming (60 numates) for the Year 6 pupils o
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Jeamn the four strategies of the STAC programme  This is suppaorted by two group meetings (30
miznutes each). The maming and meetings can be conducted on school sites in a location chosen
by the school For schools randomly selected as control schools students will receive brochures
about bullying. Owr training program and slides are ready to see, if you contact me I can share

with you all documents
Traming time-table and program for Delivery (for intervention schools)
:ua -
(Woak T | 191 Sesniom | Traiming | Detmation of ballying | Lechae
(:ﬂ) 513.21 T,F*_M ot and answer
weeting )
(30 zain) Roles of Seudests in
) Lecrae
(3 STAC wateginn Questicn and answwr
. the ow
orn-mlm
om.-yotcv
T s . I ik
(30 man) with icenanon
(Woak 7 | Jrd Session | Leoup meestag | B STAL | Group wdy. role piay
(30 man) e L

Gaz Universary Ethucs Conmussion was be consulted to evalume the ethical sustabilicy
of the stady It was given favourable ethical opinson at Comenission’s 09 mumbersed meeting on
11.09.2019. The research code s 2019-292.

We wall ask pamicipating schools to send a pre-prepared envelope to all parents and
carers of children in Year 6. The envelope will contain a Jerter, participant information sheet
and consent form We will ask parenss to retum the consent form to the school pnar to the
research taking place to confirm whether or not they zive agreement for their chald to parcipate
m the research. The children's pamicipation m the research wall be voluntary and children can
withdraw at any time.

Information Recording and Data Storage

To complete the evaluation survey, children will be Ziven a unique identifier munber
(student research ID numbers) so they will not have %o write any personal mformation on the
sheets. To complete the parental consent form, parents will be Zven a unigue idenaifier mumber,
as well

The field notes and transcripts will only be accessible to the research tzam and will be
stored securely. Gazi Unsversity provided to us a secure encrypead lapeop for this purpose. Thas
mcludes use of the “Bitdefender Internet Secunty Antivirus Program”™ provided by the
University. The data will not be used for any other purpose. The anomymised surveys will be
stored in 2 sacure location that can only be accessad by authonised members of the research
tzam for a penod of up 1o 15 years after the study has finsshed An amalysis of the information
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will form the basis of published findings in academic joumnals and funare project work. You are
welcome to see a copy of the findings journal articles priot to publication.

Ay Poteutial for Harm and the Reabistc Risks

The researchers are aware that bullying is quite a sensitive topic. There is a possible nsk
that children about disclosing the bullying that is obscured Researchers will suppoct the
students to pve information abowt any tullving and violence expeniance to their teachens.
Because tuming it over, which is the second strategy of STAC, supparts the students to idensify
adults in school of home for seeking help Som them about bullving So the researcher will
amange 3 shoet meeting with a possible person who interested in bullying in the school before
the meeting I wall be talked about the bullying safeguarding process in this nwetng

We would like to use hypothetical bullying scenanios 1o teach the studenst STAC
stuategies. These scemarios we wrimen by Dr Aia MIDGETT and her team

. She already hm
mplemersed these  scemanos 12 age sdents in the US
o s/ waw Sehacicounseiar are as ne | ietde 20K B
EriefSchool-Based pot)
Exampile Scenario 1 “Some of the kids were calling another kid namez, like making
ofhim, and . . . Twas able 1o you kmow just disract the amention, like, to something else,
Just switch it over. And then I was abie to taik to the kid and it just, it worked really
well ~ (Adger, Moody, et al, 2017).
In the throughout the 5 sessions, any student will not be a vicm position in the
scenanos. The instructor will use balloons for the victim role, to prevent may become upset. If
a student will become upset during the traming process, the instructor conducts 2 new scenano

10 solve this problem among the snadents. That why, stadents will realize the reason for negatve
feelings on thewr own self

Taking Part

If you are interssted in taking part, we would appreciate it if we could come and explain the
study m more detail to you You can do this by comtacting with Fama AVSAR
Dmarvsars zaz edu ¥ or Smavsarahoanal com

amoeg

“
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Study will take over § weeks agoss four schools in Cardiff An evaluation
survey will be WO TImes and November) with Year § at both school, the survey
:u y 15 mummes w complete One of the rwo schools will be mndomly selected to recerve

able to ask
Yi ;dhﬂ h__:;:h hwnﬂmnt;tnﬁd -

o m or to a
mhf-cﬂ:yw hu&aqmﬁhdd&mﬂy:‘

withour hav1ng 1o Zve 2 rezsor.

Ju—kﬂﬁ'pm-k You arz welcome 10 32 2 copy of the findings journal articles prior to
pubhcanon.
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upset the “h-mo‘:!tams-n-»hmm.muh
-&m 1“-&:—.& on thetr own self

After your child complete e guestions, £ will be taken to researchers and stored securely. The only
peopie who will see your mawens e the resenrch tean. We wall shave the questiornaze overall findings,
pot mdnadaal miormanos weh your school, and other people who will be suerested. Your child will not

uuduq?-nrk—cr—t

A repon of the vesults will be completed and sent 10 Gaz: University, Instirute of Health

mm-mu::—ummmmmumn
2

Sclemstic il and prossnd ot echic st and s sepess il be s 0 your RS achoel.
eam

~ The chief & Fama AVSAR. She's 2s a Research Assistare a Gazi University,

m.)—c-ﬂuchzhditdy‘hymﬁbunbmmcﬂdbmw
mtbsbhﬁ'*-ﬁc-l-_ week of receipt. If vou do not wane your child to partcpate

1 do ot wamt my child to take part m s sy | |

[ Please write here study 1D sumber (11 & t0p on 4rst page)
our

D

You can refiam s Jorm 10 @5 1 opt your child out of the study Oy
1. Sendme an slacomc copy (by conplsting electromically, scanming or takmg a pacture of it) with

Ry

| Please do replv m the thr or pext week manv thanks
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Study 1D number

QED

Please read the mformation below before you decide if you want to join in.
If you have agy questions abour thus mformation or the questionnaire please raise your hand
and ask Fatma. She & 2 researcher and Seldworker in this study She will speak to you
| confidennally

Study and Question:s
study is being conducted @ fouwr schools to prevent bullying. We chose these schools

H

These Questions are being aked all Year 6 students 10 answer these questions about
bullying and theyr fendship We will give to you this questionnaire two times tn October
and November We match youwr both survey. There are 42 questions and answering ouly
takes approxamately 1S nuoutes

Training wvolves the definmon of bullying the negatve effects of bullying and teaching
some swategies 1o prevent bullying The wainings will consist of one group training and two
powp meeting Group waizing will take 60 min two group meetings will take 30 minutes
These sessions will be beld cnce a week.

Your participation is voluntary and you can stop taking part at any point without having to
give a reason. If you choose 1o take part you can withdraw from the smdy at any time wp to
1 November

Confidennabry

The questionmawe 15 completely confidennal Keeping yowr answers private is very
umportant 5o please do not put your name anywhere on the questomawre You will see a
study ID number top on this page Your parents teachers, and friends will not see the
answers you wrie After today, the questons will be taken to researchers and stored
securely. The only people who will see your answers are the research team We will share
the questomnawe overall findmes not individual mformation with your school and other
people who will be meerested

The anomynused guestons will be stored in a secure location and data entered mto a
password-protected dambase

The Research Team

Fatma AVSAR asnd Sultan AVAZ AIKAYA

If you're happy 1o complete the questonnamre please il m the box below.

Thus sheet will be kept separately fom the questonnaire.

Please write here study IDnumber ... .. (It 1s top on first page)

I have read the mformation above.
1 understand that I can choose to take part or not.

I understand that I can stop taking part at any time.
I agree to fill in the questonnaire.
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EK-19. Kontrol Grubu Ogrencileri i¢in Arastirma Bilgi Formu

Please read the miormanon below before you decide if you want 10 )oi i

If you have azy questions about ths wformation or the questionnaire please raise your hand
and ask Fatma. She & 2 researcher and Seld worker o this study. She will speak to you
confidennally

About Study and Question:

This stedy is betag conducted @ fouwr schools to prevent bullying. We chose these schools
randomdy

These Questions are being asked all Year 6 smudents 1o answer these questions about
bullying and they Seadshp We will give 10 you this survey two times in October and
November We will march youwr survey with the one you complete second times, After the
last survey @ November, the brochures will be distributed to you abowt bullying. There are
42 questions and answenag takes approximately 15 nunutes.

Your participation s voluntary and you can stop taking part at any point without having to
give a reason. If you choose 1o take pan you can withdraw from the smdy at any time up to
1o November

Confidennabry

The questonmame is completely confidennial Keeping your amswers private is very
unportant 5o please do not put your name anywhere on the questomnaire You will see a
study ID number top on this page Your parents teachers, and friends will not see the
answers you wrime After today, the questnons will be taken to researchers and stored
securely. The only people who will see your answers are the research team We will share
people who will be meerested The anomymised guestions will be stored in a secure location
and data entered 1m0 3 password-protected database

The Research Team

Fatma AVSAR and Sultan AVAZ AIKAYA

If you're happy to complete the questionnare please fll m the box below.

Thus sheet will be kept separately from the questonnaire.

Please write here study IDnumber ... (It 1s top oa this page)
Yowrclass: ... ..
1 have read the mformanoa above
T understand that | can choose to take part or not.
an any
Tagree io il m the questionnaire:

Signed. .. Date(day/'month/year).....................
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