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ULUSLARARASI YUKSEKOGRETIM OGRENCILERININ TURKIYE’Yi
TERCIH ETME NEDENLERINDEKI ETMENLER, YASADIKLARI
ZORLUKLAR VE OGRENCILERIN KULTUREL ENTEGRASYON

SURECLERI

Mehmet Giindiiz!

Ozet

Bu makalede, Tiirkiye’de devlete baglh iiniversitelerde ve vakif iiniversitelerinde egitim alan
yiiksekogretim 6grencilerinin Tiirkiye’yi hangi motivasyonlarla ve beklentilerle tercih ettiklerini;
okuduklar1 béliimlerden mezun olduktan sonra kendilerine nasil bir kariyer yolu ¢izeceklerini ve
kiiltiirel entegrasyon siireclerinin nasil gelistigini gostermeyi hedeflemektedir. Calisma i¢in altmis
dokuz farkli 6grenciyle derinlemesine goriigme yapilmis, kendilerinin verdikleri cevaplar bu
calisma i¢in dnemli bir veri tabani olusturmustur. Elde edilen verilere gore uluslararasi 6grencilerin
Tiirkiye’yi tercih sebepleri baslica Tiirkiye’ye ve Tiirk halkina duyduklari dini ve kiiltiirel yakinlik
ve erisilebilir burs imkanlaridir.

Calisma, nitel arastirma deseniyle gerceklestirilmis olup veri seti, 69 uluslararas1 6grenciyle
yapilan derinlemesine goriismelerden olugmaktadir. Bulgular, 6grencilerin Tiirkiye’yi agirlikl
olarak kiiltiirel ve dini yakinlik, burs imkanlar1 ve ekonomik erisilebilirlik sebepleriyle tercih
ettiklerini  gostermektedir.

Anahtar Kelimeler: Yiiksekogretim, Uluslararasilik, Kiiltiirel Entegrasyon, Uluslararasilagtirma.

Abstract

This article aims to examine the motivations and expectations of international students enrolled
in public and foundation universities in Turkey regarding their choice to study in the country. It
also investigates the career paths these students envision after graduating from their respective
departments and how their cultural integration processes unfold. For the purposes of this study,
in-depth interviews were conducted with sixty-nine different students, and their responses have
formed a significant data set. According to the findings, the primary reasons international students
choose Turkey are their religious and cultural affinity with the country and its people, as well as
the accessibility of scholarship opportunities.

The study was conducted using a qualitative research design, and the dataset consists of in-depth
interviews with 69 international students. The findings indicate that students predominantly choose
Turkey due to cultural and religious affinity, scholarship opportunities and economic accessibility.

Keywords: Higher Education, Internationality, Cultural Integration, Internationalization.

1 Uskiidar Universitesi Sosyal Bilimler Enstitiisii Yeni Medya ve Gazetecilik Yiiksek Lisans Ogrencisi.
Makale DOI: https://doi.org/10.5281/zenodo.18085906
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Giris

Kiiresel yiiksekdgretim alaninda son yillarda gozlemlenen en dikkat ¢ekici gelismelerden biri,
uluslararasi 6grenci hareketliligindeki hizli artigtir. 2000 yilinda diinya genelinde 2,1 milyon olan
uluslararasi 6grenci sayisi, 2021 itibariyla 6,3 milyonu asmistir. Bu artis, iilkelerin yiiksekogretim
sistemlerini uluslararasilastirma cabalarinin bir yansimasidir. Uluslararasi 6grenciler, sadece
ekonomik katkilariyla degil, ayn1 zamanda kiiltiirel ¢esitlilik ve akademik is birlikleri agisindan da
ev sahibi iilkelere 6nemli faydalar saglamaktadir (Ozer, 2012), (YOK, 2023).

Tiirkiye, bu kiiresel egilimde onemli bir aktdr haline gelmistir. 2013 yilinda yaklasik 48 bin
olan Tiirkiye’deki uluslararas1 6grenci sayisi, 2025 itibartyla 198 iilkeden gelen 337 bini agkin

ogrenciye ulagmstir.

NUMBER OF STUDENTS BY UNIVERSITY TYPE BETWEEN 2013 AND 2025

W Public Universities
B Foundation Universities
W Foundation Vocational Schools
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Source: https://istatistik.yok.gov.tr/

Bu artista, Yiiksekogretim Kurulu'nun (YOK) “hedef odakli uluslararasilasma” politikalari
ve Yurtdis1 Tiirkler ve Akraba Topluluklar Baskanligi’nin (YTB) yirittigi “Tiirkiye Burslari”
programi gibi girisimler etkili olmustur. Tiirkiye’de uluslararas1 6grencilerin sayisindaki artis,
yiiksekogretimde uluslararasilasmanin sistematik bir politika alan1 haline geldigini gostermektedir
(Cetinsaya, 2014). Ayrica, Tiirkiye’nin jeopolitik konumu, kiiltiirel zenginligi ve uygun maliyetli

egitim olanaklar1 da uluslararasi 6grenciler i¢in cazip bir egitim destinasyonu olmasini saglamistir.

Ancak Tiirkiye’de 6grenim goren uluslararas1 6grenciler bazi zorluklarla da karsilagmaktadir.
Uluslararas1 6grencilerin Tirkiye’deki akademik entegrasyon siiregleri, egitim politikalarinin
niteligi ve kurumlarin uluslararasilasma diizeyiyle yakindan iliskilidir (Giirol ve Bavli, 2015).
Egitim politikalarinin temel yonelimlerinin, yiiksekdgretimin toplumsal ihtiyaclara cevap
verebilmesi amaciyla merkezi planlama ve kurumsal diizenlemeler iizerinden sekillendigi
vurgulanmaktadir (Tural & Karakiitiik, 1991). Dil yeterliligi, akademik uyum ve sosyal entegrasyon

gibi konular, dgrencilerin egitim deneyimlerini etkileyen dnemli faktorlerdir. Ornegin, yapilan
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bir aragtirmada, 6grencilerin Tiirkge yeterliliginin diisiik olmas1 nedeniyle akademik basarilarinin
olumsuz etkilendigi ve sosyal c¢evreye uyum saglamakta giicliikk cektikleri belirtilmistir. Bu
baglamda, Tiirkiye’nin uluslararasi 6grencilere yonelik destek hizmetlerini gelistirmesi ve kampiis
ortamlarin1 daha kapsayici hale getirmesi, uluslararasilagsma hedeflerine ulasmada kritik 6neme
sahiptir. Uluslararas1 6grencilerin Tiirkiye’deki akademik ve sosyal uyum siire¢lerinin, 6zellikle
konaklama, istthdam ve kiiltiirel adaptasyon alanlarinda giiclii kurumsal politikalara ihtiyag
duydugu belirtilmektedir (Akgiil, 2019).

Literatiir Taramasi

Uluslararasi Ogrenci Hareketliliginin Kiiresel Baglan

Kiiresellesme, yiiksekdgretimin uluslararasilasmasint hizlandirmis ve diinya genelinde 6grenci
mobilitesinin siirekli artmasma yol a¢cmisti. OECD, UNESCO ve IIE raporlari, uluslararasi
ogrenci sayilariin 2000’11 yillardan itibaren istikrarl bir sekilde yiikseldigini ve iilkelerin bu alan1
stratejik bir rekabet alani olarak gordiiklerini gostermektedir. Yiiksekdgretimin uluslararasilagmast;
ekonomik getiriler, beseri sermaye liretimi, akademik aglarin genislemesi ve iilkelerin yumusak
gii¢ kapasitesinin artmasi gibi ¢ok boyutlu amaclara hizmet etmektedir. Buna bagl olarak bir¢cok
tilke, uluslararas1 6grencileri ¢ekmek icin burs programlari, go¢ politikalari, vize kolayliklar1 ve

Ingilizce programlar gibi cesitli araclar gelistirmistir.

Tiirkiye’de Yiiksekogretimin Uluslararasilasma Politikalarimin Gelisimi

Tiirkiye, 2000’11 yillarin ortalarindan itibaren uluslararasi 6grencileri gekmeye yonelik kapsamli
kurumsal politikalar gelistirmistir. Y OK *iin uluslararasilasma vizyonu, yiiksekdgretim kurumlarmin
kiiresel Olcekte rekabet edebilmesi i¢in 6grenci ve akademisyen hareketliligini stratejik bir
oncelik haline getirmistir. Tiirkiye Burslar1 programi, 6zellikle gelismekte olan iilkelerden gelen
ogrencilere yonelik cazip firsatlar sunarak Tiirkiye’nin bdlgesel ¢ekim giiclinii artirmistir. Ayrica
Biiyiik Ogrenci Projesi gibi girisimler, Tiirkiye’nin tarihsel ve kiiltiirel baglarin1 giiglendirmeyi
amaclamig; uluslararasilagsma politikalar1 giderek daha kurumsal bir yapr kazanmistir. Sonug
olarak Tiirkiye, hem cografi konumu hem Kkiiltiirel iliskileri hem de kamu destekli programlari

sayesinde uluslararas1 6grenciler i¢in dnemli bir destinasyon haline gelmistir.

Uluslararas1 Ogrencilerin Tiirkiye’yi Tercih Motivasyonlari

Literatiir, uluslararas1 6grencilerin Tiirkiye’yi tercih etme nedenlerinin ¢ok boyutlu oldugunu
gostermektedir. Ekonomik nedenler arasinda uygun Ogrenim iicretleri, yasam maliyetlerinin
gorece diisiik olmasi ve devlet destekli burs olanaklar1 6ne ¢ikmaktadir. Akademik motivasyonlar

kapsaminda Tiirkiye’deki program ¢esitliligi, belirli bolimlerin bolgesel dlgekte taninirligi ve
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Ingilizce egitim verilen programlarin artig1 etkili olmaktadir. Kiiltiirel ve dini yakilik pek ¢ok
bolgeden gelen dgrenciler igin giiglii bir cekim unsuru olarak belirtilmis; Tiirkiye nin toplumsal
yapist, gelen 6grencilere uyum agisindan kolaylik saglamistir. Cografi konum, 6zellikle Balkanlar,
Orta Asya, Orta Dogu ve Afrika lilkeleri agisindan ulagim kolayligi ve bolgesel yakinlik
nedeniyle siklikla vurgulanan bir faktordiir. Bunun yaninda Tiirkiye’nin giivenlik algisi, ailelerin
yonlendirmesi, popiiler kiiltiiriin etkisi ve Tiirkiye’nin son yillarda artan kiiresel goriiniirliigii de

tercih motivasyonlarini ¢esitlendiren unsurlar arasinda yer almaktadir.

Uluslararasi Ogrencilerin Akademik ve Sosyokiiltiirel Entegrasyonu

Uluslararas1 6grencilerin ev sahibi ililkeye uyumu, akademik ve sosyo-kiiltiirel olmak {izere
iki temel boyutta ele alinmaktadir. Akademik entegrasyon; dil yeterliligi, ders iceriklerinin
anlasilabilirligi, 6gretim elemanlariyla iletisim, danismanlik hizmetlerine erisim ve akademik
beklentilere uyum gibi unsurlart icermektedir. Sosyo-Kkiiltiirel entegrasyon ise dgrencilerin yerel
halkla iligkileri, toplumsal normlara uyumu, kampiis yasamina katilimi, sosyal ¢evre olusturma
stirecleri ve kiiltiirel farkliliklarla basa ¢ikma stratejileriyle iligkilidir. Literatiir, uyum siirecinin
cogu ogrenci igin ¢ok boyutlu zorluklar icerdigini; konaklama, ekonomik sikintilar, ayrimcilik
deneyimleri, dil bariyerleri ve biirokratik siire¢lerin bu zorluklar1 artirabildigini gostermektedir.
Buna karsin destek mekanizmalarinin giicliiliigii, sosyal aglarin genisligi ve kiiltiirel benzerlikler

ogrencilerin entegrasyonunu kolaylagtirmaktadir.

Literatiirdeki Bosluk ve Bu Calismanin Katkisi

Tiirkiye’de uluslararasi 6grencilerin tercih sebepleri ve uyum siireglerine iliskin ¢ok sayida ¢calisma
bulunsa da mevcut literatiiriin 5nemli bir kismi1 yalnizca motivasyonlara veya yalnizca entegrasyon
deneyimlerine odaklanmaktadir. Tercih motivasyonlari, beklentiler, sosyo-kiiltiirel etkilesim ve
akademik uyumun ayni veri seti i¢inde biitlinciil bicimde analiz edildigi arastirmalar sinirlidir.
Ayrica bir¢ok ¢alisma nicel veri temellidir ve 6grencilerin deneyimlerini derinlemesine anlamay1
saglayan nitel arastirmalar gérece azdir. Bu ¢alisma, 69 uluslararas1 6grenciyle gerceklestirilen
derinlemesine goriismelere dayanarak hem tercih faktorlerini hem de entegrasyon siireglerini

birlikte ele almakta; bu yoniiyle literatiire nitel bir derinlik ve biitiinciil bir perspektif sunmaktadir.

Tercih Sebepleri

Uluslararas1 6grencilerin Tiirkiye’yi tercih etmesinde belirleyici olan ilk unsur, kiiltiirel ve dini
yakinliktir. Ozellikle Orta Dogu, Kuzey Afrika, Orta Asya ve Balkan iilkelerinden gelen dgrenciler

acisindan Tiirkiye, hem tarihsel baglar1 hem de kiiltiirel benzerlikleri nedeniyle giivenli ve tanidik
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bir yasam ortami sunmaktadir. Ogrenciler, giinliik yasam pratiklerinin kendi iilkelerine yakin
olmasi, ibadet Ozglirliiglinlin rahatlikla saglanmasi ve kiiltiirel uyum siirecinin gorece kolay
gerceklesmesi nedeniyle Tiirkiye’yi tercih edilen bir destinasyon olarak degerlendirmektedir.
Bu kosullar, 6grencilerin yeni bir iilkeye uyum siirecinde deneyimledikleri kiiltiirel soku 6nemli

ol¢iide azaltmakta ve Tiirkiye’yi bolgesel bir ¢ekim merkezi haline getirmektedir.

Tiirkiye’nin tercih edilmesinde etkili olan bir diger faktor ise yiiksekdgretim sisteminin sundugu
cesitlilik, akademik kalite ve ulagilabilirliktir. Son yillarda uluslararas: akreditasyon siireclerinin
artmas1, Ingilizce programlarin g¢ogalmasi ve {iniversitelerin uluslararasi goriiniirliiklerini
giiclendirmeye yonelik stratejiler, Tirkiye’deki yiliksekogretim kurumlarini daha cazip hale
getirmistir. Egitim maliyetlerinin bir¢ok Bat iilkesine gore daha diisiik olmasi ve burs imkanlarinin
cesitlenmesi de dgrencilerin karar siireclerine anlamli bicimde etki etmektedir. Ozellikle YOK
burslari, Tiirkiye Burslart Programi ve iiniversitelerin kendi destek mekanizmalari, ekonomik
kosullar yoniinden hassas gruplar icin Tiirkiye’yi daha ulasilabilir bir egitim destinasyonu
yapmaktadir.

Son olarak Tiirkiye’ nin jeopolitik konumu, yasam maliyetlerinin goreli uygunlugu ve uluslararasi
hareketlilik agisindan sundugu kolayliklar 6grencilerin tercihlerinde dnemli rol oynamaktadir.
Tiirkiye, Avrupa, Asya ve Afrika arasinda bir gecis noktasi olarak stratejik bir konuma sahiptir;
bu durum hem ulasim olanaklarin1 hem de mobilite programlarini ¢esitlendirmektedir. Ogrenciler,
uluslararasi havayolubaglantilarinin geligsmisligi, barinma ve temel yagam giderlerinin diger popiiler
egitim iilkelerine kiyasla daha ekonomik olmasi ve uluslararasi dgrencilere yonelik kurumsal
destek mekanizmalarinin (uluslararasi ofisler, danigmanlik hizmetleri, uyum programlar1 vb.)
giiclenmesi sayesinde Tiirkiye’yi giivenilir ve siirdiiriilebilir bir egitim ortami olarak gérmektedir.

Tiim bu unsurlar, Tiirkiye’nin uluslararas1 6grenci ¢cekme kapasitesini her gecen yil artirmaktadar.

Tiirkiye’nin Yiiksekogretim Ozelinde Uluslararasilasma Tarihcesi

Tiirkiye, 1992-93 6gretim yilindan itibaren, ilgili iilkelerle yapilan ikili anlagsma ya da protokoller
cercevesinde “Biiyiik Ogrenci Projesi” kapsaminda Tiirk Cumhuriyetleri’nden, devlet bursu
saglayarak 10.000 6grenci getirme projesini uygulamaya koymustur. Baglangi¢ asamasinda, 10.000
ogrencinin 7.000’inin yiiksek6grenim, 3.000’ inin de orta dgretim i¢in getirilmesi hedeflenmistir
(Kavak, Yiiksel & Baskan, 2001).

Kontenjanlarin toplam 8.200 doldurulmustur. BOP’{in yasal temelleri 1983’¢ dayanur.
1983’te wuluslararast 6grenci getirme programmi Milli Egitim Bakanligi (MEB) Takip
ediyordu. 2012’de Yurtdis1 Tirkler ve Akraba Topluluklar Baskanligi’na (YTB) devredildikten
sonra Tiirkiye Burslart adin1 aldi. Mezunlarla kuvvetli siirdiiriilebilir iligki i¢in 2017°de Tiirkiye
Mezunlar Programi (TMB) olusum sagladi. 2025 yili itibariyle Tiirkiye’de 156 farkli iilkeden

346.500 uluslararas1 6grenci okumaktadir. YOK verilerine gére Suriye’den Tiirkiye’ye iltica
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etmek zorunda kalan 6grencilerden sonra; Tiirkiye’ye en ¢ok 6grenci gonderen iilkeler sirasiyla

su sekildedir:
1. Azerbaycan (40.354)
2. Tilrkmenistan (29.126)
3. fran (28.924)
4. Irak (13.153)
5. Kazakistan Cumhuriyeti (11.958)
6. Maisir (10.695)
7. Somali (8.872)
8. Yemen (7.927)

9. Urdiin (7.145)
10.  Ozbekistan (6.247)

Bu dizelgeden de anlasildig: iizere Tiirkiye en ¢ok Islam cografyasindan uluslararasi dgrenci
almaktadir. Ote yandan, 2023-2024 giincel Y OK verilerine gére diinyanin en biiyiik ekonomilerinden

olanbaslicailkelerin Tiirkiye’de egitim almalar i¢in gonderdikleri 6grencilerin say1si su sekildedir:
1. Amerika Birlesik Devletleri (1.327)
2 Cin (1.207)
3 Almanya (4.957)
4 Japonya (96)
5 Hindistan (659)
6. Birlesik Krallik (ingiltere) (462)
7 Fransa (757)
8 Italya (149)
9 Brezilya (76)

10. Kanada (373)

Kaynak: Yiiksekogretim Kurulu. (2025). Yabanct uyruklu 6grenci istatistikleri. YOK Istatistik Veri

Taban.
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Tiirkiye’de Yiiksekogretim Sistemi ve Ogrenci Profili

Tiirkiye’deki yiiksekdgretim sistemi, 1981 yilinda kurulan Yiiksekogretim Kurulu (YOK)
tarafindan koordine edilmektedir. Sistem, devlet ve vakifiiniversiteleriyle meslek yiiksekokullarini
kapsamaktadir. 2024 yil1 itibariyle Tiirkiye’de toplam 208 {iniversite bulunmaktadir; bunlardan
1311 devlet iiniversitesi, 77’si ise vakif tiniversitesidir. Tiirkiye’nin yiiksekdgretim kurumlart hem
Ogrenci sayist hem de altyapistyla OECD iilkeleri arasinda dikkat gekmektedir. 2024 yil1 verilerine
gore, toplamda 8 milyonun iizerinde &grenci yiiksekdgretim kurumlarinda egitim almaktadir
(YOK, 2024).

Tiirkiye’de yiiksekdgretim, lisans, yiiksek lisans ve doktora seviyelerinde egitim sunmaktadir.
Son yillarda ulusal ve uluslararasi akreditasyon sistemlerine katilim artmis ve tiniversitelerin
uluslararasi siralamalardaki performans: iyilesmistir. Tirkiye, Erasmus+ gibi uluslararasi
ogrenci degisim programlarinin 6nemli bir ortagi olarak egitimde uluslararasilagsma hedeflerini

gerceklestirmektedir.

Tiirkiye’nin Uluslararas1 Ogrenciler icin Cazip Bir Secenek Olmasimin Nedenleri

1. Egitim Kalitesi ve Arastirma Firsatlar:

Kiiresel egilimler goz online alindiginda, Tiirkiye uluslararasi 6grenciler icin giderek daha
cazip bir destinasyon haline gelmis ve iilkeye gelen dgrenci profili cesitlenmistir (Ozoglu, Giir
ve Coskun, 2012). Tiirk iiniversiteleri, diinyaca tanimman akademik kadrolari ve uluslararasi
akreditasyona sahip programlariyla dikkat ¢ekmektedir. Times Higher Education (THE) ve QS
siralamalarma gore, Ozellikle Orta Dogu Teknik Universitesi (ODTU), Bogazici Universitesi ve
Kog¢ Universitesi gibi kurumlar uluslararas1 arenada &ne ¢ikan isimlerdir. Bunun yani sira, Tiirk
iiniversiteleri, miithendislik, tip ve sosyal bilimler alanlarinda 6nemli arastirma projelerine ev

sahipligi yapmaktadir.

2. Ekonomik Faktorler ve Yasam Maliyeti

Tiirkiye’de egitim maliyetleri, OECD iilkelerine gore olduk¢a uygundur. Ornegin, devlet
iniversitelerinde yillik 6grenim {icretleri 500 ila 1.500 USD arasinda degismekteyken, vakif
iiniversitelerinde bu rakam 5.000 ila 20.000 USD’ye kadar ¢ikabilmektedir. Konaklama, ulagim
ve gida masraflari gibi yasam giderleri de Avrupa’daki pek ¢ok iilkeden daha ekonomiktir. Ayrica
Tiirkiye Burslar1 gibi programlar sayesinde, uluslararasi 6grencilere tam burs, konaklama ve aylik

cep harchigi gibi gesitli destekler sunulmaktadir.
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3. Kiiltiirel Zenginlik ve Cografi Konum

Tiirkiye'nin Asya ve Avrupa kitalarini birlestiren stratejik konumu, uluslararas1 6grenciler icin
hem egitim hem de kiiltiirel agidan ¢ekici hale gelmektedir. UNESCO verilerine gore, Tiirkiye’de
19°u diinya mirast listesinde olan 77 adet tiniversite miizesi ve yiizlerce tarihi eser bulunmaktadir.
Misafirperver bir toplum yapist ve cesitli 6grenci kuliip faaliyetleri, yabanci 6grencilerin uyum

stirecini kolaylagtirmaktadir.

Tiirkiye’de Uluslararasi Bazda Yiiksekogretim

Tiirkiye, son yillarda yiliksekogretim alaninda uluslararasilagsma siirecinde onemli ilerlemeler
kaydetmistir. 2000 y1linda yaklagik 18.000 olan uluslararasi 6grenci sayisi, 2024 itibariyla 345.000°e
ulasmistir. Bu artis, Tiirkiye’nin yiiksekdgretimde uluslararasilagma stratejilerinin ve “Tirkiye
Burslar1” gibi programlarin etkili oldugunu gostermektedir. Yiiksekogretim Kurulu (YOK), 2024-
2028 donemini kapsayan “Yiiksekogretimde Uluslararasilasma Strateji Belgesini yayimlayarak,
Tiirkiye’yi yiiksekdgretimde uluslararasi bir cazibe merkezi haline getirmeyi hedeflemistir. Bu
belge, Tiirk tiniversitelerinin yurt disinda kampiis agmalarin1 tesvik etmekte, uluslararasi 6gretim
elemani1 oranini %5’e yiikseltmeyi amaglamakta ve uluslararasi 6grenci sayisin1 500.000’in {izerine

cikarmay1 hedeflemektedir.

Uluslararas1 6grenci hareketliligi ayn1 zamanda kiiresel demografik ve go¢ dinamiklerinden
etkilenmekte olup, Tiirkiye bu baglamda bdlgelerarasi gecislere acik bir konumda bulunmaktadir
(Hawthorne, 2008). Bu hareketlilik, Tiirkiye nin yiliksekogretim sistemine ekonomik ve kiiltiirel
katkilar saglamaktadir. 2023 verilerine gore, Tiirkiye’de 198 iilkeden 330.000°den fazla uluslararasi
ogrenci egitim gormektedir. Bu 6grencilerin biiylik bir kismi kendi imkanlartyla egitim almakta,
ancak kamu kurumlari tarafindan saglanan burslar da énemli bir rol oynamaktadir. Ornegin, 2022-
2023 egitim 6gretim yilinda, YTB»>nin Tiirkiye Burslar1 programindan yararlanan 6grenci sayisi
15.000»dir (YOK, 2025).

Tiirkiye’ nin yliksekdgretimde uluslararasilagsma siireci, iniversitelerin uluslararasi gortintirliiglini
artirmakta ve akademik is birliklerini giiclendirmektedir. Bu baglamda, Tiirk tniversiteleri,
uluslararasi siralamalarda daha iist siralarda yer almakta ve aragtirma alaninda potansiyeli yiiksek
iiniversiteler 6zel programlarla desteklenmektedir. Ayrica, uluslararasi degisim programlari

kapsaminda gelen ve giden 6grenci sayilarinda da artis gdzlemlenmektedir.
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Turkiye'de Uluslararasi Ogrenci Sayisi (2000-2024)
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Sekil 1: Tiirkiye'de Yillara Gére Uluslararasi Yiiksekégretim Ogrenci Sayisi (YOK, 2025)

Sonu¢ olarak Tiirkiye'nin yiiksekdgretimde uluslararasilasma politikalari, uluslararasi 6grenci
sayisindaki artig, uluslararasi ig birliklerinin giiclendirilmesi ve akademik gortiniirliigiin artirtlmasi
gibi alanlarda somut sonuglar vermektedir. Bu stirec, Tiirkiye nin kiiresel yiiksekdgretim alaninda
daha etkin bir aktor olma hedefini desteklemektedir.

Tiirkiye Burslar1 Programm

Tiirkiye Burslari, Tiirkiye Cumhuriyeti’nin uluslararasi 6grencilere yonelik yiiriittigii kamu
kaynakli yiliksekogrenim burs programidir. Her yil yaklagik 5.000 uluslararasi 6grenciye burs
verilmektedir. 2024 yilinda 170 iilkeden 121.830 basvuru alinmistir. Burs kapsaminda iiniversite
ve boliim yerlestirme, aylik burs, liniversite harci, saglik sigortasi, barinma, Tiirk¢e dil kursu ve
ucak bileti gibi imkanlar sunulmaktadir. Aylik burs miktarlari; lisans 6grencileri i¢in 4.500 TL,
yiiksek lisans 6grencileri i¢in 6.500 TL, doktora 6grencileri i¢in 9.000 TL ve arastirma bursiyerleri
icin 25.000 TL dir (Yurtdis1 Tirkler ve Akraba Topluluklar Baskanligi [YTB], 2024).

Arastirma Yontemi

Calismada yer alacak ve calismanin en gilincel ve en biiyiikk veri kaynagini olusturacak olan
miilakatlarda Tiirkiye’de egitim goéren uluslararasit 68 yiiksekdgretim Ogrencisinden g¢evrimici
goriisme yontemiyle veri alinmistir. Gergeklestirilen miilakatlarda nicel ve nitel olmak tizere

toplamda 26 adet soru sorulmustur. Ogrencilere yoneltilen sorular égrencilerin Tiirkiye’yi tercih
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etmelerindeki gergek sebebi ortaya ¢ikarmak {izere hazirlanmistir ve verilen cevaplar yiizdelik
dilimler tizerinden analiz edilecektir. Miilakat sorulari, dgrencilerin kisisel motivasyonlari,
beklentileri ve Tiirkiye’deki egitim deneyimlerine dair derinlemesine bilgi edinmeyi hedeflemistir.
Elde edilen veriler, tematik analiz yontemiyle smiflandirilarak yorumlanacak ve grafiklerle
desteklenecektir. Calismada yer alacak olan ilk grafik katilimcilarin demografik verileri {izerine

olacaktir.

Katilimcilarin  %57,3’Unli 39 kisiyle erkekler olustururken %43,7°sini 29 kisiyle kadinlar
olusturmustur. Katilimcilarin iilkelere gore dagilimlari asagidaki grafikte verilmistir:

Katiimcilarin Cinsiyet Dagilimlari

= Erkek
= Kadin

Sekil 2: Katiimcilarin Cinsiyet Dagilimlari
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Sekil 3: Katilimcilarin Ulke ve Yas Ortalamasi Istatistikleri
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Derinlemesine gorlismeye katilan erkek katilimcilarin yas ortalamasi 28’ken kadin katilimcilarin
yas ortalamasi 25°tir. Yurt disindan gelen uluslararas1 6grencilerin en biiyiik cogunlugunu 7 erkek
1 kadin 6grenci ile Cad olusturmustur. En gen¢ 6grenci 19 yasindayken en yash katilimci 41

yasindadir.

Verilmis olan grafige bakildiginda Tirkiye’de 6grenim goren yiiksekdgretim Ogrencilerinin

Tiirkiye’yi tercih etmelerindeki en biiyiik sebebin egitim kalitesi oldugu goriilmektedir.

Uluslararasi Ogrencilerin Tiirkiye'yi Tercih Sebeplerinin Dagilimi

Egitim Kalitesi |, cS
ArkadasTavsivesi [ |5
Bursimkani | 1 :
Aile Birlesimi ] 1
EgitimMaliveti | 1
Tirkiye'de ikimet Edilisi [l| 1

Ana DilinTirkge Olusu [l 1

Sekil 4: Katilimcilarin Tiirkiye'yi Tercih Sebeplerinin Dagilimi

“Arkadas tavsiyesi” cevabi c¢ok kez tekrarlanmis olsa da bu cevabin igyiizii tam olarak
bilinmediginden herhangi bir yorum yapilmayacaktir. Ugiincii en ¢ok verilen cevaba bakildiginda
Tiirkiye nin uluslararast 6grencilere sagladigi burs miktarinin tatmin edici seviyelerde oldugu; en
azindan ekonomisi Tiirkiye’ye gore daha asagida bulunan tilkelerde egitim goren dgrenciler igin

Tiirkiye’nin belki de “’kurtarict” bir misyon tistlendigi soylenebilir.

Buradan da goriilmektedir ki 6grencilerin Tiirkiye’yi tercih sebeplerinde nitel etkenlerden ziyade
nicel etkenlerin etkisinin daha yiiksek oldugu; Tiirkiye niifusu olusturan insanlarin ¢cogunlugunun
Miisliiman olusu ya da Tiirkiye’ye gelen 6grencilerin Tiirkiye’yi tercih etmelerindeki sebebin
kiiltiirel benzerlikler olmadigi, olsa bile bas faktdr olmadigi gozlenmistir. Bunlara ilaveten
uluslararas1 6grencilerin Tiirkiye’yi tercih etmelerinde aile birlesimi, ana dilin Tiirk¢e olusu,
halihazirda Tiirkiye’de ikdmet ediliyor olusu ve egitim maliyetlerinin diisiik olusu gibi etkenlerin

de etkili oldugu gortilmektedir.

Bir sonraki tabloda s6z konusu katilimeilarin Tiirkiye’de gecirdikleri siireler ve ne seviyede Tiirkge
bildikleri gorsel verilerle aktarilacak ve Ogrencilerin Tiirkiye’de gecirdikleri siireyle Tiirkce

hakimiyetlerinin dogru orantili olup olmadig: tartisilacaktir.

11
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Katiimcilarin Ulkelere Gore Dagiimlar
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Sekil 5: Katiimcilarin Ulkelere Gére Dagilimlar

Derinlemesine gorligmeye katilan yiiksekogretim Ogrencilerinin nicel istatistikleri yukaridaki
gibidir. Gortildigi lizere Tiirkiye’de egitim goren uluslararas: yiiksekogretim dgrencilerinin yasi,

bu arastirma 6zelinde 19°dan 41°e kadar degismektedir.

Katiimcilarin Tarkiye'de Gegirdikleri Stireler ve Turkge Seviyeleri
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Sekil 6: Katihmcilarin Tiirkiye'de Gegirdikleri Stireler ve Tiirkge Seviyeleri
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Sekil 6 incelendiginde katilimcilarin Tiirkiye’de gecirdikleri siire arttikga Tiirkgeye olan
hakimetlerinin artti1 oldukca acik bir sekilde goriilmektedir. Bunun sebebi agikca bilinmemekle
beraber 6grencilerin Tiirkgelerini yerel halk ve birlikte 6grenim gordiigii arkadaslartyla kurduklar
iletisim ve etkilesim siirelerinin artmis oldugunu tahmin etmek zor degildir. Bu durum, dil
ogreniminin sosyal etkilesimle dogrudan iliskili oldugunu goéstermektedir. Ogrenciler giinliik
yasamlarinda Tiirk¢e kullanmaya daha fazla maruz kaldikga, pratik yapma firsatlar1 artmakta ve
bu da dil becerilerini gelistirmelerine katki saglamaktadir. Ozellikle aligveris, ulasim, barinma
gibi temel ihtiyaclarini karsilamak i¢in Tiirkgeyi aktif bicimde kullanmalari, dil hakimiyetlerini
pekistirmektedir. Ayrica liniversite ortaminda derslere katilim, grup ¢aligmalari ve sosyal etkinlikler
gibi akademik ve sosyal baglamlarda Tiirk¢eye maruz kalmalar1 da bu gelisimi destekleyen 6nemli

faktorler arasinda yer almaktadir.

Tiirkiye’den Memnuniyet

Yapilan derinlemesine goriismede Ogrencilere Tiirkiye’ye geldikten sonra Tiirkiye’ye olan
bakislarinin olumlu yonde gelisip gelismedigi ve Tiirkiye’deki egitimi arkadaslarina tavsiye edip

etmedigi sorulmustur. Sorular tam olarak su sekildedir:

a. Tiirkiye’ye geldikten sonraki fikirleriniz olumlu yonde degisti mi? (1 ile 5 arasinda

degerlendirme yapiniz.)

b. Tiirkiye’deki egitimi iilkenizdeki arkadaslariniza tavsiye eder misiniz? (1 ile 5 arasinda

degerlendirme yapiniz.)

Fikir Degisimi (Yeni Veri) Egitimi Tavsiye Etme (Yeni Veri)

Ortalama Deger
Ortalama Deger

1 2 3 1 2 3
Grup Grup

Sekil 7: Tiirkiye ve Tiirkiye deki Egitimi Degerlendirme Grafigi
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Bu sorular, rastgele olacak sekilde 3 gruba ayrilan 6grencilere yoneltilmistir. Gorligmeye

katilan &grencilerin verdikleri cevaplarin analizi yapildiktan sonra ortaya su grafik ¢ikmustir:
Bu grafikten yola ¢ikarak sorulara verilen yanitlar analiz edilmistir.

a. Grup 1 yalnizca 1 katilimciya sahip oldugu i¢in ortalama 5,00 ve standart
sapmas1 yoktur. Grup 2’nin ortalamas1 3,62, grup 3’iin ortalamasi 3,51 dir. Toplam

ortalama ise 3,55’tir.

b. Grup I’desadece 1 katilime1 vardir ve ortalama 5,00 dir. Grup 2’ nin ortalamast

3,85, Grup 3’iin ortalamasi 3,42°dir. Toplam ortalama 3,52 olarak hesaplanmistir.

Bu da gostermektedir ki Tiirkiye’ye gelen ve yiiksekdgretim seviyesinde 6gretim
goren Ogrenciler Tiirkiye’deki egitimden memnun kalmakta ve arkadaslarina da bu
egitimi tavsiye etmektedirler. Ancak 6grencilerin bu memnuniyeti YOK yetkililerine

yeterli gelmekte midir? Bu soru tartisma konusudur.

Egitim Bedellerinin Tiirkiye’yi Tavsiyeye Etkisi

Calismanin onceki boliimlerinde derinlemesine goriismeye katilan 6grencilerin Tiirkiye’yi neden
tercih ettikleri, Tiirkiye’de egitim almay1 arkadaslarina tavsiye edip etmedikleri, tavsiye ediyorlarsa
hangi oranda tavsiye ettikleri aragtirilmig ve tartisilmistir. Bu noktada Tiirkiye’de burslu, burssuz ve

ticretli bir sekilde yiliksekdgrenim gérmenin s6z konusu tavsiyeler iizerindeki etkisi tartisilacaktir.

Soru: Tiirkiye’deki egitimi iilkenizdeki arkadaglariniza tavsiye eder misiniz? (1 ile 5 arasinda

degerlendirme yapiniz.)

Grup Kisi Sayisi Ortalama
Ucretli 43 3.26
%350 burslu 7 4.29
%100 burslu 17 3.88

Sekil 8: Ucretli, %50 ve %100 Bursiu Ogrencilerin
Tiirkiyeyi Tavsiye Etme Istatistigi Tablosu
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Kisi Sayis Ortalama

43
Ucretli
7
326 429 3.88
- . 1 [ 34100 urslu 388
Ucretli %50 burslu %100 burslu

Soru: Tiirkiye ye geldikten sonra Tiirkiye 've yonelik fikirleriniz olumlu yonde degisti mi?
(1 ile 5 arasinda degerlendirme yapiniz.)

Sekil 9: Ucretli, %50 ve %100 Burslu Ogrencilerin Tiirkiyeyi
Tavsiye Etme Oranlari ve Ortalamasi Grafikleri

Grup Kisi Sayist Ortalama
Ucretli 43 3.23
%350 burslu 7 4.00
%100 burslu 17 4.12

Sekil 10: Ucretli, %50 ve %100 Burslu Ogrencilerin
Tiirkiye 've Karst Olumlu Tutumlariin Tablosu

Kisi Sayisi Ortalama

Y]
Ucretli
%50 burslu
17
7
33 400 412
. . - - %100 burslu 412

Ucretli 950 burslu 4%100burslu

Sekil 11: Ucretli, %50 ve %100 Burslu Ogrencilerin
Tiirkiye’ye Karst Olumlu Tutumlarimin Grafigi
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Verilen tablolara bakildiginda 6grencilerin edindikleri egitime {icret ddiiyor olmalar1 Tiirkiye’yi
ve Tirkiye’deki egitimi tavsiye etme oranlarinda olumsuz bir doniis saglamamaktadir. Buradan
yola ¢ikilarak Tiirkiye’deki egitimin fiyat’kazanim degerlendirmesinde iyi bir konumda oldugu
sOylenebilir.

Ote yandan ayni sorular {iniversite tercihlerinde ilk tercihi Tiirkiye olan ve ilk tercihi Tiirkiye
olmayan 6grencilere yoneltildiginde ilk tercihi Tiirkiye olmayan 6grencilerin ilk tercihi Tiirkiye
olan dgrencilere kiyasla Tiirkiye’yi tercih etme oranlarinin ¢ok daha az oldugu ve bununla beraber
Tiirkiye’ye olan olumlu fikirlerinin yine ilk tercihi Tiirkiye olan 6grencilere kiyasla ¢ok daha diisiik

seviyelerde oldugu gozlemlenebilir. Asagida paylasilan grafikler bu gercegi dogrulamaktadir:

Soru: Tiirkiye 'deki egitimi iilkenizdeki arkadaslariniza tavsiye eder misiniz? (1 ile 5 arasinda

degerlendirme yapiniz.)

Kisi Sayisi Ortalama
[1k tercihi Tiirkiye olan grup 45 3.91
[1k tercihi Tiirkiye olmayan grup 24 2.79

Sekil 12: Ilk Tercihi Tiirkiye Olan ve Ilk Tercihi Tiirkiye
Olmayan Ogrencilerin Tiirkiyeyi Tavsiye Etme Tablosu

Kisi Sayisi Ortalama
45
3.91
279
24 .
B Ik tercihi Turkiye olan grup m ik tercihi Tarkiye olmayan grup m 1k tercihi Turkiye olan grup m |k tercihi Turkiye olmayan grup

Sekil 13: Ilk Tercihi Tiirkiye Olan ve Ilk Tercihi Tiirkiye
Olmayan Ogrencilerin Tiirkiyeyi Tavsiye Etme Tablosu
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Soru: Tiirkiyeye geldikten sonra Tiirkiye 've yonelik fikirleriniz olumlu yonde degisti mi?
(1 ile 5 arasinda degerlendirme yapiniz.)

Grup Kisi Sayisi Ortalama
[1k tercihi Tiirkiye olan grup 45 3.91
[1k tercihi Tiirkiye olmayan grup 24 2.88

Sekil 14: Ilk Tercihi Tiirkiye Olan ve Ilk Tercihi Tiirkive Olmayan
Osrencilerin Tiirkiye 'ye Olan Fikirlerinin Tablosu

Kisi Sayisi Ortalama

4
° 391
2.88
24
I

Kisi Sayisi Ortalama

miktercihiTirkiyeolangrup Wik tercihi Tirkiye olmayan grup m ik tercihi Tarkiye olan grup m ik tercihi Turkiye olmayan grup

Sekil 15: Ilk Tercihi Tiirkiye Olan ve Ilk Tercihi Tiirkiye Olmayan
Osrencilerin Tiirkiye 'ye Olan Fikirlerinin Grafigi

Bu tablodan ve grafiklerden de anlasilacag: {izere birinci tercihi Tiirkiye olmayan 6grencilerin
Tiirkiye’yi kendi iilkelerindeki arkadaslarina tavsiye etme oranlari, ilk tercihleri Tiirkiye olan
ogrencilere kiyasla oldukca diisiiktiir. Bu da gostermektedir ki Tirkiye’deki egitim sistemi,
birinci tercihi Tiirkiye’ olmayan 6grencilerin fikirlerini olumlu yonde degistirememektedir ve
bu ogrenciler Tiirkiye’deki egitimi kendi iilkelerindeki arkadaslarma ilk tercihi Tiirkiye olan
ogrencilere kiyasla daha az tavsiye etmektedirler. Bu orani degistirecek olan faktorlerin basinda
stiphesiz ki Tiirkiye’deki egitim sistemini -6zellikle yiiksekogretim seviyesindeki egitim sistemini-

olumlu yonde degistirmek ve gelistirmektir.
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Sonuc¢

Tiirkiye, yiiksekogretim alaninda uluslararasi 6grenciler agisindan Onemli bir tercih noktast
olmay: siirdirmektedir. Egitim kalitesinin yiliksek olmasi, kiiltiirel ¢esitliligin zenginligi, yasam
maliyetlerinin gorece diisiik olmas1 ve gelismekte olan is piyasasi, Tiirkiye’yi cazip bir 6grenim
merkezi haline getirmektedir. Tiirkiye’de tliniversite egitimi alan uluslararas1 dgrenciler hem
akademik donanimlarini artirmakta hem de uygulamali bilgi ve beceriler kazanarak mezuniyet
sonrasi Tiirkiye is giicii piyasasinda yer bulma sansi elde etmektedir. Ozellikle medya ve iletisim

alanlari, bu 6grenciler icin genis firsatlar sunmaktadir.

Son donemlerde, uluslararasi 6grencilerin Tiirkiye’de hem egitim hem de mesleki gelisim
stireclerini desteklemek amaciyla ¢esitli burs imkanlari, kariyer merkezleri ve ise yerlestirme
etkinlikleri yayginlasmistir. Ornegin, 2023 yilinda Tiirkiye Burslar1 programi kapsaminda 17 bin
dgrenciye hem egitim hem de yasam giderleri i¢in destek saglanmistir. Istanbul, Ankara gibi biiyiik
sehirlerdeki liniversiteler, mezuniyet sonrasi istthdam oranmi yiikseltmek i¢in 6zel sektorle is
birliklerine yonelmektedir. Bu ¢abalar sayesinde, uluslararasi 6grencilerin Tiirkiye’de uzun vadeli
kariyer planlar1 yapabilmelerine olanak taninmakta ve tilkenin kiiresel 6lgekteki egitim cekiciligi

artmaktadir.

Gelecek yillarda, Tirkiye’nin uluslararasilagmaya yonelik egitim politikalart ve sundugu
is olanaklar1 dogrultusunda, burada kariyer yapmak isteyen uluslararasi 0grenci sayisinda
artis beklenmektedir. Tiirkiye’nin uluslararast 6grenci politikasinin temel amaclarindan biri,
yiiksekogretimin kiiresel rekabet giiclinii artirmak ve Tiirkiye’yi bolgesel bir egitim iissii héline
getirmektir (Bolat, 2015). Ogrencilerin Tiirkiye’yi tercih etme nedenleri yalnizca kaliteli bir egitim
almakla sinirli kalmamakta; ayn1 zamanda kariyer firsatlar1 ve kiiltiirel benzerlikler de bu tercihte
belirleyici rol oynamaktadir. Bu kapsamda, iiniversiteler ve ilgili kamu/6zel kuruluslar, mezun
olan uluslararas1 6grencilere kariyer yolculuklarinda rehberlik etmeli ve Tiirkiye is piyasasina

uyum saglamalar1 konusunda gerekli destegi sunmalidir.
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AMERIKA’DAKI NATION OF ISLAM:

TARIH, INANC VE ETKILERI

Rita R. E. Eid'

Abstract

This study examines the Nation of Islam (NOI) as a distinctive religious and socio-political
movement in the United States that emerged in the 1930s. Using qualitative content analysis and
a review of primary and secondary sources, it explores the movement’s historical development,
theological doctrines, and socio-political impact. The research highlights how NOI combined
Islamic terminology with Black nationalism, Afrocentrism, and alternative theological
interpretations to create a unique model of religious identity that provided spiritual guidance,

dignity, and empowerment to African Americans facing systemic racism.

The study focuses on the leadership of Elijah Muhammad, the activism of Malcolm X, and the
revivalist efforts of Louis Farrakhan, demonstrating that NOI functioned simultaneously as a
heterodox religious community, a vehicle for socio-political mobilization, and an agent of cultural
resistance. The findings show that NOI challenged dominant narratives of race, religion, and
power, contributing to the redefinition of Black identity and the articulation of collective struggle

for freedom and equality.

Ultimately, the study argues that NOI should be understood as a hybrid formation—religious,
political, and cultural-that continues to shape debates on race, religion, and social justice in

contemporary America.

Keywords: Sociology of Religion, Nation of Islam, Black Nationalism, Afrocentrism, Religious

Discourse, Racial Identity, Yakub Myth, Organizational Structure, Reunification and Expansion

1 Ondokuz Mayis Universitesi Lisansiistii Egitim Enstitiisii Felsefe ve Din Bilimleri Doktora
Ogrencisi.
Makale DOI: https://doi.org/10.5281/zenodo.18086375

20



ULUSLARARASI OGRENCILER VE SOSYAL BiLIMLER DERGISi

Ozet

Bu ¢alisma, 1930’larda Amerika Birlesik Devletleri’nde ortaya ¢ikan ve Afroamerikalilarin dini ve
kiiltiirel tarihindeki en etkili orgiitlerden biri haline gelen Nation of Islam’1 (NOI) incelemektedir.
Nitel icerik analizi ile birincil ve ikincil kaynaklarin incelenmesi yoluyla hareketin tarihsel gelisimi,
teolojik doktrinleri ve sosyo-politik etkileri ele alinmistir. Arastirma, Nation of Islam’in Islami
referanslar1 siyah milliyetciligi, Afrocentrism ve alternatif teolojik yorumlarla harmanlayarak
Afroamerikalilara hem manevi rehberlik hem de sistematik irk¢iliga kars1 direng saglayan 6zgiin

bir dini kimlik modeli sundugunu ortaya koymaktadir.

Calisma, Elijah Muhammad’1n liderligi, Malcolm X’in devrimei aktivizmi ve Louis Farrakhan’in
hareketi kurumsal ve ideolojik acidan giiglendirme cabalarina odaklanarak NOI’'nin hem
heterodoks bir dini topluluk, hem sosyopolitik bir mobilizasyon araci, hem de kiiltiirel direnisin bir
aktorii olarak islev gordiigiinii ortaya koymaktadir. Bulgular, hareketin Amerika’daki irk, din ve
giic egemen anlatilarina meydan okudugunu ve siyah kimligin yeniden tanimlanmasina, 6zgiirliik

ve esitlik miicadelesinin kolektif olarak ifade edilmesine katki sagladigini gostermektedir.

Sonug olarak bu calisma NOI’'nin marjinal veya heterodoks bir mezhep olarak goriilmemesi,
aksine dini, politik ve kiiltiirel bir hibrit olusum olarak anlasilmasi gerektigini savunmaktadir; bu

yap1, ¢agdas Amerika’da irk, din ve sosyal adalet tartigsmalarini sekillendirmeye devam etmektedir.

Anahtar Kelimeler: Din Sosyolojisi, Nation of Islam, Siyah Milliyetciligi, Afromerkezcilik, Dini
Séylem, Irksal Kimlik, Yakub Miti, Orgiitsel Yap1, Yeniden Birlesme ve Genisleme.

Giris

Yirminci ylizyilin baslarindan itibaren Amerika Birlesik Devletleri’nde siyah toplum; kolelik
mirasl, sistematik irk¢ilik ve toplumsal diglanma gibi ¢cok boyutlu sorunlarla kars1 karsiya kalmistir.
Bu kosullar yalnizca siyasal miicadele alaninda degil, ayn1 zamanda dini ve kiiltiirel diizeyde de
yeni arayislarin dogmasina yol agmistir. Bu baglamda Nation of Islam (NOI), siyah Amerikalilarin

kimlik, onur ve 6zgiirliik miicadelelerinin simgesel hareketlerinden biri olarak ortaya ¢ikmustir.

1930’larda W. D. Fard (dogum tarihi bilinmiyor, 1934’ten sonra kayboldu) tarafindan temelleri
atilan ve Elijah Muhammad (1897-1975) liderliginde orgiitlii bir yapiya kavusan Nation of
Islam, klasik Islam &gretilerini siyah milliyetgiligi, Afrocentrism ve alternatif teolojik yorumlarla
harmanlayarak 6zgiin bir dini hareket haline gelmistir. Malcolm X’in (1925-1965) doniistiiriicii
etkisi ve Louis Farrakhan’in (1933-...) hareketi yeniden yapilandirmaya yonelik girisimleri, NOI’yi

yalnizca dini bir olusum olmaktan ¢ikararak zamanla sosyopolitik bir aktdr haline getirmistir.
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Bu ¢alismanin amaci, Nation of Islam’imn tarihsel gelisimini, teolojik inanglarin1 ve Amerikan
toplumundaki sosyopolitik etkilerini incelemektir. Calisma, dini hareketlerin kimlik insasindaki

roliinii ve siyah toplumun 6zgiirliik ile esitlik miicadelesine sagladigi katkiyr degerlendirmeyi
hedeflemektedir.

Arastirmanin 6nemi, Nation of Islam’in yalnizca bir dini topluluk degil, ayn1 zamanda yeni dini
hareketler (new religious movements), siyah milliyet¢iligi ve toplumsal direnis ekseninde ele
alinabilecek disiplinler arasi bir olgu olmasindan kaynaklanmaktadir. NOI, ABD’de din ile siyasal

miicadele arasindaki iliskinin 6zgiin bir 6rnegini temsil etmektedir.

Bu baglamda arastirmada su sorulara yanit aranacaktir:

1. Nation of Islam hangi tarihsel ve toplumsal kosullar altinda ortaya ¢ikmigtir?

2. Hareketin teolojik yapist ve mitleri siyah kimligin insasinda ne sekilde bir rol oynamigtir?
3. Nation of Islam gliniimiizde Amerikan toplumunda hangi dini, kiiltiirel ve siyasal etkilere
sahiptir?

Bu sorulara verilecek yanitlarin, hem din sosyolojisi hem de siyasal hareketler literatiiriine katki
saglamasi ve ayrica ABD’de din ile kimlik iligkisini anlamak i¢in 6zgiin bir bakis a¢is1 sunmasi
beklenmektedir.

1. Kuramsal Cerceve
1.1. Yeni Dini Hareketler (NRM) Teorisi

NOI, modern toplumlarda geleneksel dini yorumlar1 doniistiiren ve alternatif inang sistemleri ile
kimlik modelleri tireten yeni dini hareketler (NRM) kategorisinde degerlendirilmektedir (Barrett,
2001; Gardell, 1996). Bu baglamda, NOI'nin Islam’dan esinlenmesine ragmen &zgiin mitoloji,
eskatoloji ve kozmoloji gelistirmesi, onu NRM literatiiriinde dikkate deger bir 6rnek haline
getirmektedir (Oliver, 2012). Arastirmacilar, NOI’nin Islami terimleri secici bicimde kullandigini,

ancak bunlara farkli anlamlar yiikledigini vurgulamaktadir (Fishman & Soage, 2013).

1.2. Siyah Milliyetciligi ve Afrocentrism

NOI’ninideolojik temellerinde siyah milliyet¢iligi ve Afrocentrism gliglii bir bicimde yer almaktadir.
Elijah Muhammad’n “Islam, siyah milletin dogal dinidir” ifadesi, dini 6gretiyi siyah kimliginin
yeniden insasiyla Ozdeslestiren yaklasimini gostermektedir. Afrocentrism, siyahlarin tarihsel
kokenlerini ve kiiltiirel mirasin1 merkeze alan bir diisiince bigimi olarak NOI’nin sdylemlerine
yon vermistir (Tinaz, 2000). Hareket, Marcus Garvey’in 6z yeterlilik, ekonomik milliyet¢ilik ve
siyahlarin bagimsiz bir topluluk olarak orgiitlenmesi fikrinden etkilenmistir (Acevado, Ordner &
Thompson, 2010).
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1.3. Din - Kimlik - Direnis Tliskisi

Din sosyolojisi literatiiriinde din, yalnizca bir inang sistemi degil, ayn1 zamanda toplumsal kimlik
ve direnisin kaynagi olarak da degerlendirilir (Cone, 1991). NOI 6rneginde din, siyah toplum
icin hem kolelik mirasina bir tepki hem de kiiltiirel 6zgiinliigiin yeniden insasinin araci olmustur
(Assensoh & Alex-Assensoh, 2013). Elijah Muhammad ve Malcolm X gibi figiirler, dini sdylemi
siyahlarin onur ve Ozgiirliilk miicadelesiyle birlestirmistir (Assensoh & Alex-Assensoh, 2013).
NOI, Hristiyanlig1 “beyaz adamin dini” olarak reddederken islam’1 siyahlarin 6zgiin dini kimligi

olarak konumlandirmistir (Colley, 2014).

1.4. Nation of Islam’in Teorik Konumlanisi

Yukarida ele alinan kuramsal ¢er¢eve dikkate alindiginda Nation of Islam ¢ok boyutlu bir yapiya
sahiptir (Barrett, 2001; Gardell, 1996). NRM literatiirii acisindan heterodoks yapisi ve alternatif
teolojisiyle dikkate deger bir 6rnek; siyah ayrilik¢iligi sdyleminin temel tasiyicilarindan biri; din
ve direnis iligkisi baglaminda ise dini 6gretiyi toplumsal adalet, 6zgiirliik ve onur miicadelesiyle
biitlinlestiren 6zgiin bir modeldir (Tinaz, 2000; Assensoh & Alex-Assensoh, 2013). Dolayisiyla
NOI, yalnizca dini bir olusum degil, ayn1 zamanda siyasal, kiiltiirel ve toplumsal direnisin biitiinctil
bir modeli olarak incelenmelidir (Oliver, 2012; Fishman & Soage, 2013).

2. Yontem (Metodoloji)
2.1. Arastirma Tasarimi

Bu calisma nitel bir arastirma olarak tasarlanmistir. Nation of Islam’in tarihsel gelisimini, teolojik
yapisini ve sosyopolitik etkilerini anlamak amaciyla nitel yaklasim tercih edilmistir. Nitel
yontem, hareketin tarihsel baglamdaki ¢ok katmanli yapisini ¢oziimlemeye ve dini sdylemlerin
siyah kimligi tizerindeki roliinii derinlemesine anlamaya olanak saglamaktadir (Creswell, 2014).
Ozellikle, hareketin dini, kiiltiirel ve siyasal boyutlarin kapsayan analizler igin nitel yontem, kat:

sayisal veriler yerine anlam ve baglam odakli bir perspektif sunmaktadir.

2.2. Veri Kaynaklan

Arastirma, hem birincil hem de ikincil kaynaklara dayanmaktadir. Bu ¢calismada birincil kaynaklar,
hareketin kendi liderleri tarafindan tretilmis metinler, konusmalar ve bildiriler olarak; ikincil
kaynaklar ise hareket hakkinda yapilmis akademik caligsmalar, raporlar ve analizler olarak

tanimlanmaktadir.

Birincil kaynaklar arasinda, Elijah Muhammad’in Message to the Blackman ()471°), Malcolm
X’in The Autobiography of Malcolm X (Haley, Y339) ve Louis Farrakhan’in konusmalari ile
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yayimlanmig bildirileri yer almaktadir. Bu metinler, hareketin teolojik ve ideolojik temelini

anlamak i¢in dogrudan basvurulan 6zgiin kaynaklardir.

Ikincil kaynaklar kapsaminda, Nation of Islam iizerine yapilmis akademik literatiir; drnegin Gardell
(1996), Gibson (2012) ve Tinaz (2000) tarafindan yazilan kitaplar ile Akom (2003) ve Fishman &
Soage (2013) gibi arastirmacilarin hakemli dergi makaleleri bulunmaktadir. Bu literatiir, hareketin

tarihsel, sosyolojik ve kiiltiirel boyutlarina iliskin kapsamli bir ¢cergeve sunmaktadir.

Bunlara ek olarak ABD’de din, toplum ve insan haklar1 konularina iligkin resmi raporlar, medya
analizleri ve sivil toplum kuruluslarinin yayinlar1 da arastirmada kullanilan veri kaynaklari
arasindadir. Bu belgeler, hareketin giincel etkilerini ve kamuoyundaki yansimalarini degerlendirme

olanag1 saglamaktadir.

Veri kaynaklariin se¢imi, Nation of Islam’in tarihsel gelisimi ve glincel konumunun biitiinciil
bir perspektifle incelenmesine imkan tanimaktadir. Ayrica analiz kapsami, kullanilan kaynaklarin

donemsel dagilimi veigerik odaklari dikkate alinarak 1930-2020 donemi ¢ergevesinde belirlenmistir.

2.3. Analiz Yontemi

Toplanan veriler, icerik analizi (content analysis) yontemiyle incelenmistir (Krippendorff, 2018).

Analiz siirecinde su adimlar izlenmistir:

Y. On kodlama: Kaynaklardaki dini sdylemler, ideolojik mesajlar ve politik yonelimler

ilk olarak belirlenmistir.

2. Kategorilendirme: Elde edilen kodlar, hareketin dini, kiiltiirel ve siyasal boyutlar1

temelinde smiflandirilmistr.

3. Tematik analiz: Kodlar ve kategoriler araciligiyla ana temalar (kimlik insasi,

ayrilik¢ilik, toplumsal direnis) ortaya cikarilmistir.

Ayrica, karsilagtirmali analiz yontemi uygulanarak NOI’'nin sdylem ve uygulamalari, diger
toplumsal ve dini hareketlerle kiyaslanmistir. Ornegin, 1960’larin Civil Rights Movement ve Black
Panthers hareketleri ile benzerlik ve farkliliklar tartisilmis ayrica alternatif dini hareketlerden
biri olan Scientology ile orgiitsel yap1 ve inang sistemi diizeyinde kiyaslamalar yapilmistir. Bu

karsilastirmalar, NOI’nin 6zgiin konumunu ve stratejik yaklagimlarin1 anlamaya katki saglamistir.

2.4. Simirhlhiklar
Bu arastirmanin bazi sinirliliklart bulunmaktadir:

a) Saha verisinin olmamasi: Calismada katilime1 gozlem veya miilakat gibi birincil

veri toplama yontemleri kullanilmamuistir.
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b)  Ikincil kaynaklara bagimlilik: Bulgular biiyiik 6lciide mevcut literatiire dayandig

icin yorumlar, kullanilan kaynaklarin perspektifleriyle sinirhidir.

c) Zaman ve baglam etkisi: NOI’nin siirekli evrilen yapisi, giincel gelismelerin analize

tam olarak yansitilmasini zorlastirmaktadir.

d) Genellestirilebilirlik sinirliligi: Sonuglar, hareketin 6zgiinbaglamiadayandigindan,

diger dini veya sosyal hareketlere dogrudan genellenemez.

Buna ragmen arastirma, Nation of Islam’in tarihsel, dini ve sosyolojik baglamda anlagilmasina
katki saglamay1 ve hareketin kimlik insas1 ile direnis stratejileri agisindan kapsamli bir perspektif

sunmay1 hedeflemektedir.

3. Bulgular
3.1 Tarihsel Gelisim

Nation of Islam’1n tarihsel siireci, hareketin ideolojik ve sosyopolitik kimligini sekillendiren birkag

kritik donlim noktasina ayrilabilir:

. Kurulus (1930’lar): Wallace Fard Muhammad tarafindan Detroit’te baglatilan
hareket, Afroamerikalilarin kélelik sonrasi1 kimlik arayigina dini ve kiiltiirel bir alternatif
sunmustur (Gardell, 1996). Bu donem, hareketin temel 6gretilerinin ve erken orgiitsel

yapisinin olustugu bir baslangic evresidir.

. Elijah Muhammad Dénemi (1934-1975): NOI'nin kurumsallagmas1 ve Message to
the Blackman adli eserin yayimlanmasi, ayrilik¢ilik ve siyah milliyetciligi ideolojisinin
giiclenmesini saglamistir (Berg, )3%A). Elijah Muhammad, hareketin lideri olarak dini

sOylemi siyah kimligi ve toplumsal direnisle biitlinlestirmistir.

. Malcolm X’in Etkisi (1948-1965): Malcolm X in etkisi, NOI’nin hizli biiylimesinde
ve ulusal diizeyde taninmasinda belirleyici olmustur. Onun ayriligi ve Sivil Haklar
Hareketi ile hareket arasindaki gerilim, NOI’'nin stratejik konumunu ve siyasal sdylemini
sekillendirmigtir (Assensoh & Alex-Assensoh, 2013).

. Louis  Farrakhan  Donemi  (1977’den  giiniimiize): Hareket  yeniden
yapilandirilmis, The Final Call gazetesi yayimlanmaya baslamis ve Y39°’teki Million
Man March gibi kitlesel etkinliklerle toplumsal gortiniirligiinii artirmistir (Gibson, Y+ V).

Bu donem, hareketin modern siyasal ve ekonomik projelerle biitlinlestigi evredir.

Nation of Islam’1n tarihsel gelisiminde liderlerin katkilar1 ve hareketin ideolojik evrimi kronolojik
olarak siniflandirilabilir. Bu cergevede, farkli donemlerde yasanan doniisiimleri ve one ¢ikan

gelismeleri sistematik bicimde gérmek amaciyla Tablo 3.1°de Nation of Islam’1n tarihsel gelisim
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evreleri 0zetlenmektedir.

Tablo 3.1. Nation of Islam’in Tarihsel Gelisim Evreleri

Donem Lider(ler) One Cikan Gelismeler

Wallace Fard ) )
1930-1934 Kurulus, ilk 6gretiler
Muhammad

1934-1975 | Elijah Muhammad Teoloji, ayrilik¢ilik, orgilitlenme

1948-1965 | Malcolm X Toplumsal mobilizasyon, ulusal goriiniirlitk

_ Yeniden yapilanma, ekonomik projeler, uluslararasi
1977-2025 | Louis Farrakhan

iliskiler

Tablo 3.1°de goriildiigii izere, Nation of Islam’in gelisim siireci dort temel doneme ayrilmaktadir.
Kurucu asamada Wallace Fard Muhammad’in doktriner katkilar1 dikkat c¢ekerken Elijah
Muhammad dénemi kurumsallasma ve siyah milliyetciliginin gliglenmesi ile one ¢ikmaktadir.
Malcolm X hareketi ulusal diizeyde taninir kilmis, Louis Farrakhan ise modern donemde hem

ekonomik hem de uluslararasi projelerle hareketin etkisini genisletmistir.

3.2. inang ve Teoloji

NOI’nin teolojik yapis1, hem klasik islam hem de siyah milliyet¢iligi gelerinden beslenen 6zgiin
bir doktrin ortaya koymaktadir. Bu doktrin, hareketin 1rk, kimlik ve toplumsal direnisle iliskili

benzersiz bir anlayis gelistirmesine olanak saglamistir.

3.2.1 Yakub Miti

NOTI’'nin kozmolojisinin merkezinde Yakub miti yer almaktadir; bu mit, beyaz irkin yapay bir
sekilde yaratildigini 6ne stirer (Curtis, 2016). Yakub miti, hareketin irk temelli kozmoloji anlayisini
gliglendirir ve siyah toplumun tarih boyunca maruz kaldig1 baskilara karsi teolojik bir agiklama
sunar. Bu mitoloji, sadece inan¢ boyutunda degil, ayn1 zamanda toplumsal ve siyasal kimligin
insasinda da belirleyici bir rol oynar. Siyah toplumun secilmis halk oldugu vurgusu, dini
baglilig1 direnis ve 6zgiirliik miicadelesi ile biitiinlestirir.

3.2.2. Tanr1 Anlayisi

NOI’de Tanr1 anlayisi, islam’1n tevhid kavramindan ayrilir; Tanri, insan formunda tezahiir eden bir
varlik olarak goriiliir (Barrett, 2001). Bu goriis, Allah’in dogrudan siyah toplumla iliskilendigi ve
onlara rehberlik ettigi inancini gili¢lendirir. Bu antropomorfik anlayis, dini 6gretiyi toplumsal ve

siyasal eylemle birlestirerek tanrisal otoriteyi direnis ve kimlik insasiyla iligkilendirir.
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3.2.3. Peygamberlik

Elijah Muhammad, kendisini Allah’in elgisi olarak konumlandirmis ve bu ydniiyle Islam’daki
peygamberlik anlayisindan uzaklagsmistir (Soumahoro, 2007). Bu yaklasim, hareketin lider
merkezli 6rgiitsel yapisini ve dini otoriteyi siyah kimliginin insasinda bir arag¢ olarak kullanmasini
miimkiin kilmigtir. Malcolm X ve diger 6nde gelen figiirler de bu ¢ergevede dini sdylemi toplumsal

adalet ve Ozgiirliik miicadelesine yonlendirmisglerdir.

3.2.4. Kurtulus Teolojisi

NOI, siyah toplum icin irk temelli bir kurtulus teolojisi gelistirmistir (Akom, 2003). Bu 6gretide
siyah toplum, secilmis halk olarak tanimlanmis ve dini baghlik, toplumsal 6zgiirliik ve onur
miicadelesi ile dogrudan baglantili bir hal almistir. Kurtulus anlayist yalnizca bireysel imanla
siurlt degildir; kolektif kimlik ve siyasal eylemle biitiinlesmistir. Bu teoloji, hem tarihsel olarak
Afroamerikalilarin kolelik ve ayrimcilik deneyimlerine yanit vermis hem de giincel olarak

toplumsal ve ekonomik bagimsizlig tesvik eden programlarin ideolojik temelini olusturmustur.

Nation of Islam’in teolojik dgretileri, klasik Islam anlayisindan 6nemli dlciide ayrilmakta ve
Afroamerikal1 toplulugun 6zgiin tarihsel kosullarina dayali bir kurtulus sdylemi iiretmektedir.
Bu baglamda, NOI’nin Tanr1, peygamberlik, ahiret, kurtulus ve 1rk anlayis1 gibi temel konularda
gelistirdigi yorumlar, hem Siinni Islam’dan hem de Hristiyanliktan farkli dzgiin bir doktrinel
sistem ortaya koymaktadir. Bu farklarin sistematik olarak goriilebilmesi i¢in Tablo 3.2’de Nation

of Islam, Siinni Islam ve Hristiyanlik doktrinleri karsilastirmali olarak sunulmaktadir.

Tablo 3.2. Nation of Islam - Siinni Islam - Hristiyanlik Doktrin Karsilastirmasi

Konu Nation of Islam Siinni Islam Hristiyanhk
Tanri insan formunda tecelli | Allah ezeli ve benzersizdir, | Tanri iiglii birlik (Baba,
Tanr1 Anlayisi . o .
eder (Fard Muhammad) insan formunda degildir Ogul, Kutsal Ruh)
| Elijah Muhammad Allah’in | Muhammed son Isa Tanr’nin Oglu ve
Peygamberlik | - |
elgisi olarak goriiliir peygamberdir kurtaricidir
. Abhiret reddedilir, 6liim = Abhiret, cennet ve cehennem | Cennet ve cehennem inanci
Ahiret Inanci .
son inanci vardir vardir
Kurtal Siyah toplum secilmis Kurtulus iman ve salih Kurtulus Isa’ya iman
urtulu
’ halktir amellerle miimkiindiir yoluyla gerceklesir
Siyahlar iistiin, beyazlar Irk tstlinliigii yoktur, esitlik | Tiim insanlar Tanr1’nin
Irk Anlayist o . o
Yakub mitiyle “seytan” esastir yarattigidir, evrensel esitlik

Tablo 3.2. incelendiginde Nation of Islam’in inang sisteminin siyah toplum merkezli 6zgiin bir
teoloji insa ettigi goriilmektedir. Ozellikle Tanr1 anlayisinda antropomorfik (insan bigiminde) bir

yaklasim gelistirilmesi, Siinni Islam’in tevhid ilkesinden ve Hristiyanligin teslis doktrininden
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farklilik gostermektedir. Benzer sekilde, Elijah Muhammad’in peygamberlik statiisii ve ahiretin
reddi, NOI’nin Islam’dan ayrildig1 en belirgin noktalardir. Kurtulus ve irk anlayisi baglaminda ise
hareketin Afroamerikali toplumu secilmis halk olarak gérmesi ve beyazlar1 seytanlastiran Yakub
mitini benimsemesi, onu hem Islam’in evrensel esitlik anlayisindan hem de Hristiyanligin tiim
insanlart Tanri’nin yarattig1 kabuliinden uzaklastirmaktadir. Bu farkliliklar, NOI'nin teolojisinin
yalnizca dini degil, aynt zamanda tarihsel ve sosyopolitik bir baglamin {irinii oldugunu

gostermektedir.

NOI, teolojisini dogrudan siyah kimligiyle 6zdeslestirerek “irk temelli bir kurtulus teolojisi”

gelistirmistir.
. Siinni Islam; evrensel esitlik vurgusu ve tevhid inanciyla NOI’den ayrilir.
. Hristiyanlik, kurtulusu bireysel imanla tanimlar ve tiim insanlig1 Tanr1’nin yarattigi

olarak kabul eder.

Dolayisiyla, Nation of Islam’in teolojik yapisi, irk merkezli bir kozmoloji ile siyasal direnis
sOyleminin kesisiminde konumlanirken ana akim dinler daha evrensel, kapsayici ve etnik aidiyetten

bagimsiz bir yaklasimi temsil etmektedir.

3.3. Sosyopolitik Etkiler

NOI, dini bir hareket olmanin otesinde, siyah toplumun Ozgiirlesmesinde sosyopolitik bir

aktor olmustur. Bu kapsamda hareketin etkileri sunlardir:

. Siyah Kimlik Insas1: “Biz kimiz?” sorusuna alternatif bir yanit sunarak siyahlarin
kolektif 6zgiivenini artirmistir (Cone, 1991). Bu siire¢, toplumsal aidiyet duygusunu

giiglendirerek direnisin ideolojik temelini olusturmustur.

. Egitim ve Hapishane Programlar1: Hapishanelerde Islami egitim ve rehabilitasyon
programlar1 yiirlitmiis, gen¢ siyahlara alternatif bir kimlik ve deger sistemi sunmustur

(Colley, 2014). Buegitimler, hem dini bagliligi hem de toplumsal farkindaligi desteklemistir.

. Ekonomik Girisimler: Tarim projeleri (Muhammad Farms), isletmeler ve giivenlik
sirketleri araciligiyla ekonomik bagimsizligi tesvik etmistir (Osborn, 2014). Bu girisimler,
siyah toplumun kendi kaynaklarini kontrol etmesine ve ekonomik 6zerklik kazanmasina

yardimci olmustur.

Nation of Islam’in teolojik sOylemi, yalnizca inangsal bir sistem {iretmekle kalmamis, ayni
zamanda Afroamerikali topluluklarin kolektif kimliklerini insa etmelerinde ve direnis stratejilerini
gelistirmelerinde belirleyici bir rol oynamistir. Bu baglamda, dini sdylem kimlik olusumunu

dogrudan beslemis; kimlik ise toplumsal direnisin ana dayanagi haline gelmistir. Din, kimlik ve
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direnis arasindaki bu karsilikli etkilesim, NOI’nin tarihsel ve sosyopolitik seriiveninde siireklilik
arz eden bir dinamiktir. Bu iliskinin nasil isledigini daha ac¢ik bi¢imde gdstermek amaciyla Sekil

3.1°de Nation of Islam’da Din - Kimlik - Direnis Iliskisi sematik olarak sunulmaktadir.

Siyah Kimliginin insasi

TN

vasal/Kultarel Direnis Dini Soylem

I

Dinin Yeniden Guclenmesi

Sekil 3.1. Nation of Islam’da Din - Kimlik - Direnis iliskisi

Sekil 3.1 incelendiginde dinin Nation of Islam’da yalnizca bireysel iman alantyla sinirli kalmadigy;
kimlik ingasinin merkezine yerleserek toplumsal direnisi besleyen bir unsur haline geldigi
goriilmektedir. Bu siire¢ dongiisel bir yap1 sergiler. Teolojik 6greti siyah kimligini gii¢lendirir, bu
kimlik toplumsal ve kiiltiirel direnigin temelini olusturur, direnis ise teolojik sdylemi yeniden {iretip
pekistirir. Boylece, hareketin tarihsel gelisiminde dini ve sosyopolitik unsurlar birbirini karsilikli
olarak desteklemis; Nation of Islam yalnizca bir dini cemaat degil, ayn1 zamanda Afroamerikal

toplumunun 6zgiirliik, esitlik ve onur miicadelesinin ideolojik tasiyicisi haline gelmistir.

3.4. Giincel Durum

Gilintimiizde Nation of Islam (NOI), tarihsel ve teolojik temellerini korurken toplumsal ve kiiltiirel
etkilerini modern baglamda siirdiirmektedir. Bu baglamda hareketin giincel durumuna dair baglica

gbzlemler sunlardir:

. Uye Profili: Bugiin NOI iiyeleri, agirlikli olarak orta simif siyah Amerikalilardan
olusmakta olup gen¢ kusaklar ve kadinlar da giderek daha fazla katilim gostermektedir
(Gibson & Berg, 2017). Bu durum, hareketin demografik cesitliligini ve toplumsal etkisinin

strekliligini gostermektedir.

. Sosyal Medya Etkisi: The Final Call gazetesi ve sosyal medya platformlari,
hareketin mesajlarini yalnizca ulusal degil, ayn1 zamanda kiiresel 6l¢ekte yaymasina olanak
tanimaktadir. Sosyal medya, NOI'nin geng nesillerle iletisimini giiclendiren ve ideolojik

mesajlarin1 genis kitlelere ulastiran énemli bir ara¢ haline gelmistir.
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. Elestiriler: NOI, tarihsel olarak antisemitizm, irk ayrimciligi ve heterodoksi
nedeniyle yogun elestiriler almigtir (Oliver, Y+ Y). Giiniimiizde de bu elestiriler, hareketin

baz1 sdylemlerinin toplumda tartigmali bulunmasiyla devam etmektedir.

. Diger Dini Hareketlerle iliskiler: Ozellikle Scientology ile yapilan is birlikleri
dikkat ¢ekmis, bu durum bazi iyeler ve gozlemciler tarafindan tartigmali olarak
degerlendirilmistir (Gray, Y+)Y). Bu is birlikleri, hareketin modern dini ve kurumsal

stratejilerini anlamak acisindan 6nemli bir 6rnek teskil etmektedir.

Giincel veriler, NOI’'nin hem demografik ¢esitlilik hem de modern iletisim araglar iizerinden
etkisini siirdiirdiigiinii gdstermektedir. Ote yandan, hareketin elestirilen yonleri, dini 6greti ve
siyasal durusun toplum nezdindeki sinirlarin1 da ortaya koymaktadir. Bu baglamda NOI, modern

donemde hem bir dini hareket hem de sosyopolitik bir aktor olarak varligin1 devam ettirmektedir.

4. Tartisma

Bu boliimde, Nation of Islam’in (NOI) tarihsel, teolojik ve sosyopolitik bulgulari, mevcut literatiir
1s1ginda tartisilmaktadir. Bulgularin literatiirle karsilastirilmasi, hareketin hem yeni dini hareket
(NRM) hem de siyasal aktor olarak degerlendirilmesi, ayrica din - kimlik - direnis baglamindaki

0zglin yeri lizerinde durulmaktadir.

4.1. Literatiirle Karsilastirma

Aragtirma bulgulari, literatiirde NOI’nin siklikla “heterodoks NRM” olarak tanimlandigini
dogrulamaktadir (Barrett, 2001; Gardell, 1996). Bununla birlikte bulgular, hareketin sadece dini

bir yap1 olmadigini, ayn1 zamanda siyasal ve toplumsal bir aktér oldugunu da gostermektedir.

. Cone (1991) ve Akom (2003), NOI’nin dini sdylemlerinin siyah kimlik insasinda

dontstiiriicti bir islev gordiigiinii vurgulamaktadir.
. Gibson (2012) ve Berg (1998) ise hareketin politik yoniinii 6n plana ¢ikarmistir.

Bu ¢er¢evede, NOI'nin dini ve siyasal boyutlari birbirini tamamlamakta ve hareketin ¢ok katmanh

yapisini anlamak i¢in her iki boyutun birlikte degerlendirilmesi gerekmektedir.

4.2. Yeni Dini Hareket mi, Siyasal Hareket mi?

NOI, klasik NRM tanimlarina uyum saglasa da ayni1 zamanda giiclii bir siyasal hareket niteligi

tasimaktadir.

. Elijah Muhammad’1n ayrilik¢1 sdylemleri,
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. Malcolm X’in kitlesel mobilizasyonu
. Farrakhan’in toplumsal projeleri

hareketin politik karakterini belirgin sekilde 6ne ¢ikarmaktadir. Bu nedenle NOI'yi yalnizca dini
hareket veya siyasal orgiit olarak tanimlamak yetersizdir; daha dogru bir yaklagim, hareketin “dini

- siyasal hibrit” bir yap1 olarak goriilmesidir (Fishman & Soage, 2013).

4.3. Benzer Hareketlerle Karsilastirma

NOI, baz1 yonleriyle Black Panthers gibi siyasal orgiitlerle benzerlik gostermektedir. Her iki
hareket de siyah toplumun 6zgiirlesmesini hedeflemis ancak farkli yontemler benimsemistir. NOI
bunu dini sdylem iizerinden gerceklestirirken Black Panthers sekiiler ve devrimci bir sdylem
gelistirmistir (Acevado, Ordner & Thompson, 2010). Bu durum, dini ve sekiiler direnis bigimlerinin

Afroamerikali toplumu i¢inde nasil farkli kanallar iizerinden ortaya ¢iktigin1 gostermektedir.

Bununla birlikte, NOI’nin Scientology ile kurdugu iliski de literatiirde dikkat cekmistir. Iki hareket
arasindaki ig birligi, baz1 gozlemciler tarafindan pragmatik bir ittifak olarak degerlendirilmis ve
NOI'nin stratejik yoniinii ortaya koymustur (Gray, 2012). Bu iliski, NOI’'nin modern dénemde

farkli dini ve kurumsal yapilarla esnek bir sekilde iliski kurabildigini gostermektedir.

NOI ayrica Amerika’daki diger Islami kokenli Afroamerikali hareketlerle de karsilastirilabilir.
Moorish Science Temple, 1910’larda ortaya ¢ikarak siyah toplum igin alternatif bir islam yorumu
gelistirmis ve bdylece NOI'nin entelektiiel ve dini zemininin olugmasina katki saglamistir.
Elijah Muhammad sonras1 donemde ise oglu Warith Deen Mohammed’in liderliginde sekillenen
American Muslim Mission, hareketi Siinni islam’a yaklastirma girisimiyle dikkat ¢cekmistir. Bu
siireg, NOI’nin heterodoks yapisindan ayrisarak daha evrensel bir Islam anlayisina ydnelme ¢abasi
olarak degerlendirilebilir. Dolayisiyla, Moorish Science Temple bir 6nciil, American Muslim
Mission ise bir ardil 6rnek olarak NOI'nin hem ge¢misten beslendigini hem de sonraki hareketlere

ilham verdigini gostermektedir (Gomez, Y+ +°; Curtis, Y+ +7; Turner, Y+ +Y; Dannin, Y+ V).

4.4. Teolojik A¢idan Tartisma
NOTI'nin teolojisi, Islam ile baz1 benzerlikler tasisa da ciddi geliskiler barindirmaktadir:
. Tevhid anlayis1 ile Tanr1’nin insan formunda tezahiirii ¢elismektedir (Barrett, 2001).

. Peygamberlik doktrini, Elijah Muhammad’in konumlandirilmasi ile klasik islam

anlayisindan ayrilmaktadir (Soumahoro, 2007).

. Yakub miti, NOI’nin 1rk merkezli kozmolojisinin temelini olusturarak Islam’dan

keskin bi¢imde ayrilmasina neden olmaktadir.

31



JOURNAL OF INTERNATIONAL STUDENTS AND SOCIAL SCIENCES

Buna karsin, ibadet pratikleri, ahlaki vurgular ve toplumsal dayanisma &geleri agisindan Islam ile
benzerlikler tasimaktadir. Bu ¢eligkili yapi, NOI’yi hem dini hem de sosyopolitik diizlemde 6zgiin

kilan temel bir faktordiir.

5. Sonuc¢ ve Degerlendirmeler

Bu caligma, Nation of Islam’in (NOI) hem dini hem de sosyopolitik boyutlarini biitiinciil bir sekilde
ele alarak hareketin Amerika Birlesik Devletleri’nde siyah toplum i¢in nasil 6zgiin bir kimlik
ve direnis modeli sundugunu ortaya koymustur. Bulgular, NOI’nin yalnizca bir inang toplulugu
olmadigini, ayn1 zamanda siyasal ve Kkiiltiirel bir aktor olarak degerlendirilmesi gerektigini
gostermektedir. NOI, dini 6gretilerini siyah milliyetciligi ve toplumsal direnisle biitiinlestirerek
heterodoks bir yap1 ortaya koymus ve ABD din sosyolojisinde 6zgiin bir 6rnek teskil etmistir.
Bu baglamda, hareketin 6nemi, inang sisteminin toplumsal kimlik ve kolektif biling tizerindeki

dontstiiriicii etkisinde yatmaktadir.

Siyah Amerikalilarin tarihsel olarak maruz kaldigi irkeilik, dislanma ve kolelik mirasina karsi
NOI, alternatif bir kimlik ingas1 sunmus, din - kimlik - direnis liggeninde islev géren yapistyla hem
bireysel 6z gliveni artirmis hem de kolektif siyasal biling olusturmustur. Bununla birlikte, hareketin
siirliliklart da goz ardi edilemez; 1irk¢1 sOylemler, antisemitizm suglamalari ve heterodoks teoloji,
NOTI’nin toplumsal kabuliinii ve ¢ekiciligini sinirlayan faktdrler olarak 6ne ¢gikmaktadir. Ayrica geng
kusaklar arasinda hareketin etkisinin giderek azalmasi, modern toplumsal ve kiiltiirel baglamlarda

adaptasyon ihtiyacini ortaya koymaktadir.

Glinlimiizde sosyal medya ve dijital platformlar, NOI i¢in hem firsatlar hem de meydan okumalar
sunmaktadir. The Final Call ve diger ¢evrim i¢i kanallar araciliiyla mesajlarini kiiresel dlgekte
yayabilmekte, genc¢ kusaklarla iletisimini giiclendirebilmektedir. Ancak c¢agimizda bireysel
ozgurliik, toplumsal cesitlilik ve evrensel esitlik vurgularinin 6n planda olmasi, hareketin
gelecekteki ¢ekiciligi konusunda belirsizlik yaratmaktadir. Bu durum, NOI’nin stratejik uyum ve

yenilenme kapasitesini belirleyici bir unsur olarak ortaya koymaktadir.

Sonug olarak bu aragtirma, dinin sadece metafizik bir inang sistemi olmadigini, ayn1 zamanda kimlik,
onur ve direnis lireten bir giic oldugunu gostermektedir. NOI 6rnegi, heterodoks dini hareketlerin
toplumsal ve siyasal baglamda nasil etkili olabilecegini ortaya koymakta ve ABD’de din ve siyaset
iliskisinin yeniden degerlendirilmesine imkan sunmaktadir. Arastirma, hem akademik literatiire
katki saglamakta hem de dini hareketlerin toplumsal kimlik ve direnis tiretimindeki roliinii daha

iyi anlamaya yardimeci1 olmaktadir.
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EVALUATION OF THE VOLUNTARY PREPARATORY SCHOOL OF
ENGLISH THROUGH THE EYES OF STUDENTS:

A CASE STUDY AT A STATE UNIVERSITY IN TURKIYE:
THE VOLUNTARY ENGLISH PREPARATORY SCHOOL

Talha Erdah !

Abstract

This study examines students’ perceptions of the effectiveness of intensive English classes offered
by the voluntary English preparatory school of a state university in Tirkiye, using the Context-
Input-Process-Product (CIPP) program evaluation model. A mixed-methods approach was
employed, with quantitative data collected via a previously validated questionnaire and qualitative
data gathered through open-ended questions. Eighty-four preparatory students, all of whom had
studied at the school in previous academic years, participated. Quantitative data were analysed
using SPSS 21 and interpreted through descriptive statistics, while qualitative data were examined
using content analysis. Findings from both data sets were consistent. Results indicated that students
were dissatisfied with the physical conditions of the school and with the program in terms of
speaking skills, although they expressed satisfaction with their teachers. Based on these findings,
it is concluded that greater emphasis should be placed on developing listening and speaking skills,

and that improvements are needed in the school’s physical environment.

Keywords: Case Study, Program Evaluation, Voluntary Preparatory School of English, CIPP
Model.
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1. INTRODUCTION

Evaluation is a natural part of our lives since as human beings; we evaluate every day. From
practitioners and managers, to policymakers, we all make judgements regarding students, clients,
personnel, programs, and policies (Stufflebeam, 2003). These judgements lead us to make choices
and decisions, that is, whether to change our choices and decisions or to make adaptations for
the purpose of improvement. In that view, evaluation of our programs becomes inevitable if
we desire to have a more effective one. Additionally, the aim of program evaluation is to give
feedback through the improvement, accountability and enlightenment aspects to ensure that
programs effectively meet their objectives and serve the needs of their clients. To address those
aims, numerous studies on the evaluation of language programs have been conducted (Erdogan,
2005; Giulli, 2007; Uzunboylu & Hiirsen, 2008; Hismanoglu, 2012; Coskun, 2013). In other
words, recent studies have increasingly focused on the program evaluation of the preparatory
schools of some universities (Oziidogru, 2017). To give an example, Coskun and Daloglu (2010)
studied English Language Teacher Education program using Peacock’s model. Similarly, Yavuz
and Zehir-Topkaya (2013) investigated the perspectives of Turkish educators about the changes
made in English Language Teacher Education program released by Turkish Higher Education
Council (HEC) in 2006. Karakas (2012) focused on the evaluation of English Language Teacher
Education Program in Tiirkiye as well. Cosaner (2013) studied the reflections of freshman students
on preparatory school program. On the other hand, Oziidogru (2017) evaluated the voluntary
English preparatory program of a Turkish university. Similarly, Inal & Aksoy (2014) conducted
research on the evaluation of the preparatory school curriculum of Cankaya University. In addition,
by utilizing CIPP program evaluation model, Yilmaz-Virlan (2014) carried out a study on the
effectiveness of the program of a public university in terms of its speaking curriculum. Ozkanal
and Hakan (2010) also studied whether the English preparatory programs were effective or not.
Sert and Dagdeviren (2013) investigated English preparatory education from pre-service teachers’
perspectives. Employing CIPP model, Akpur et al. (2016) evaluated the curriculum of English
preparatory at a state university in Tiirkiye. Furthermore, Tung (2010) developed a questionnaire
and evaluated the effectiveness of the preparatory school program of a state university in Tiirkiye

with the help of CIPP program evaluation.

With regard to program evaluation, numerous evaluation models exist in the current literature, one
of which is the CIPP Model. The CIPP model was developed by Stufflebeam in the late 1960s to
support improvement and ensure accountability for federally funded U.S. public school initiatives,
particularly those focused on enhancing teaching and learning in inner-city school districts. This
model is widely used for evaluating the context, input, process, output of programs. It offers a
comprehensive framework for conducting both formative and summative evaluations of programs,
projects, personnel, products, organizations, policies, and evaluation systems. According to the
principle of this model, the evaluation should give decision-makers, administrators, teachers,

policy makers, and stakeholders appropriate information (Stufflebeam, 2005). The model was
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developed against the classic evaluation, which employs “standardized achievement tests” and
“peer or expert review” (Stufflebeam, 2005, p. 310) via experimental design and objective-based
evaluation. The CIPP model does not try to prove, but it tries to improve the program. In other
words, the model tries to find out the factors which has an influence on success and failure in the
program. According to the model, “the society and its agents cannot make their programs unless
they learn where they are weak or strong” (Stufflebeam, 2005, p. 62). The model assesses the
context, input, process, and product of programs. C stands for context, I stands for input, P stands

for process, and P stands for product.

Firstly, context evaluation, that is the evaluation of setting, is generally associated with needs
assessment. “In context evaluation, evaluators assess needs, problems, assets, and opportunities,
plus relevant contextual conditions and Dynamics” (Stufflebeam, 2005, p. 312). It asks, ‘What
needs to be done?” When referring to needs assessment, it encompasses both the needs of students
and those of the community. The key components of context evaluation are considered to be
the relevant context, the target population and its needs, the identification of the opportunities
that address these needs. With the help of context evaluation, decision makers can “define goals
and set priorities” (Stufflebeam, 2005, p. 312), and they can make sure that “program goals are
targeted to address significant, assessed needs and problems” (Stufflebeam, p. 312). Thanks to
context evaluation, evaluators can “judge whether the program was guided by appropriate goals”
(Stufflebeam, 2005, p. 312), and they can “judge whether the outcomes of the program were
responsiveness to its targeted needs, problems, and goals” (Stufflebeam, 2005, p. 312). Therefore,

context evaluation helps us determine the goals which is appropriate for the environment.

Secondly, with the evaluation of the input in the CIPP model, it is expected to find out how to
address the identified needs. That is, it is targeted “fo determine which resources are available,
which strategies are considered for the program, and which plan is best to meet the requirements
in order to guide the design of the process in the program.” (Turan, 2017). Furthermore, the goals,
instructional strategies, the learners, the teachers, the content, and all the materials needed are all
the ingredients of input evaluation, where the evaluator identifies and assesses other approaches
and plans in order to meet the defined needs and goals. It asks, “How should it be done?” in order
to identify the strategies that will help reach the desired goals. That is, it aims to meet the identified

needs.

Thirdly, the process evaluation finds out solutions to those involved in how the program could
be implemented better, the points which obstacle to achieve the program, and the necessary
components recognized. It asks, “Is it being done?” In this regard, one of the objectives of the
process evaluation is to give feedback to staff and managers. Process evaluation gives us an
opportunity to check whether the program is being implemented well or not. “Important objectives
of process evaluation include documenting the process and providing feedback regarding (a) the
extent to which the planned activities are carried out and (b) whether adjustments or revisions

of the plan are necessary” (Zhang, et al., 2011. p. 65). Process evaluation is useful for service
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learning projects since “(a) it provides information to make on-site adjustments to the projects,
and (b) it fosters the development of relationships between the evaluators (in this case, the two
task force members in research and evaluation methodology) and the clients/stakeholders that are
based on a growing collaborative understanding and professional skill competencies, which can

promote the project’s long-term sustainability” (Zhang, et al., 2011. p. 65).

Finally, the outcomes of a program are assessed with the help of product evaluation. It asks, “Did
the program succeed?” “The purpose of a product evaluation is to measure, interpret, and judge
a project s outcomes by assessing their merit, worth, significance, and probity. Its main purpose is
to ascertain the extent to which the needs of all the participants were met. “(Zhang, et al., 2011. p.
66). Stufflebeam and Coryn (2007) propose that a combination of techniques should be employed,
which will help cross-check the various findings, so that a comprehensive set of outcomes can be
assessed. Therefore, a wide range of techniques, including logs and diaries of outcomes, interviews
of beneficiaries and other stakeholders, case studies, hearings, focus groups, document/records
retrieval and analysis, analysis of photographic records, achievement tests, rating scales, trend
analysis of longitudinal data, longitudinal or cross-sectional cohort comparisons, and comparison

of project costs and outcomes, can be used in product evaluations.

Consequently, the CIPP model is based on “an objectivist quest for clear, unambiguous answers.
It subscribes to the values of free, democratic society. It stresses that evaluation’s most important
purpose is not only to prove but also to improve. It provides for equitable, meaningful engagement
of stakeholders in the evaluation process.” (Stufflebeam, p. 336). This model is applicable
for both formative use in developing and conducting programs and summative use in judging
completed programs and meeting accountability requirements. It is applicable for “a wide range
of users, including evaluators, program specialists, researchers, developers, policy groups,
leaders, administrators, committees or task groups, and laypersons” (Stufflebeam, p. 310). It is
an ongoing evaluation practice which “is based on learning by doing” (Stufflebeam, p. 310). In
other words, it always tries to find out the mistakes in evaluation practice and correct them and
so that the evaluator will develop approaches for new procedures, and effective evaluation will
be accomplished. Considering the advantages mentioned so far, the CIPP evaluation model was
preferred for the case of this study.

It has been more three years since the Voluntary Preparatory English Program started to be offered
to the first-year students at participating university. Since the beginning of the program, every
academic year, there have been some changes in the program including syllabus, materials,
weekly schedule, and physical conditions. However, these changes have been done without
considering students’ needs and opinions about the program. In this regard, with the help of the
CIPP evaluation model, this research aims to provide stakeholders with valuable insights into
students’ beliefs regarding the effectiveness of the voluntary preparatory classes. Besides that, this
study is expected be valuable for the instructors of school of foreign languages department of the

participating university as well, as they will be able to see the students’ beliefs, and so that they will
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be able to develop their lesson plans and materials in the following academic years regarding those
beliefs. Consequently, it is expected that showing the beliefs of the students will be beneficial not
only for the students and the instructors, but also for the school of foreign languages department
of the participating university itself for the selection of right materials, developing a better and
applicable syllabus in the following academic years. To achieve the objectives of the current study,
this research seeks address the following research questions:

1) What are the students’ overall perceptions of the emphasis on four skills, grammar and vocabulary

learning in the prep classes in relation to their current level of English proficiency?
2) What are the students’ opinions about their own competencies in terms of four language skills?

3) What are the students’ perceptions of the materials, teaching methods, assessment procedures
commonly practiced in the program along with the physical conditions and communication
facilities?

4) Are the students satisfied with the current program and its components?

2. METHODOLOGY
The CIPP model is considered the most suitable framework for application in the context of
this research, as the CIPP evaluation model tries to “help improve and achieve accountability”
“for public school projects, especially those keyed to improving teaching and learning in inner-
city school districts” (Stufflebeam, p. 310). It is “a comprehensive framework for conducting
formative and summative evaluation of programs, projects, personnel, products, organizations,
policies, and evaluation systems” (Stufflebeam, p. 309). In this regard, according to the principle
of this model, the evaluation should give decision-makers, administrators, teachers, policy makers,
and stakeholders appropriate information (Stufflebeam, 2005). In addition, the CIPP model aims
not to prove, but to improve the program. To put a finer point on it, the model tries to explore the
factors which has a significant impact on the success and failure in the program. The CIPP always
tries to find out the mistakes in evaluation practice and correct them, and so that the evaluator will
develop approaches for new procedures, and effective evaluation will be accomplished. Therefore,
employing this model, the researcher can evaluate the context (i.e. the setting) the input, the

process, and the product of the intended program.

2.1.  Setting and the Participants

The freshmen students at the participating university are enrolled in an intensive English program
through preparatory classes. The program was firstly carried out at the building of the Faculty of
Education, then at the building of Vocational Health High School. The program is voluntary, as
indicated by its title, rather than mandatory. In other words, every freshmen student who wants
to develop their English proficiency can enrol at the preparatory classes and spend a year in this

program. The students who are successful in this program can receive a certificate of achievement,
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and they are exempt from taking the obligatory English courses given in their departments whereas
the students who fail do not retake the preparatory program, but they go on their education in their
departments, and they have to take the obligatory English courses given in their departments.
Therefore, it was expected to reach as many students as possible who have taken the preparatory of
English program in the last two years in order to conduct a valid and reliable research. Namely, the
subjects of this research are the students who studied at voluntary preparatory school of English at
the participating university in the previous academic years. The reason why the students who are
currently studying at voluntary preparatory school of English were not involved in this study is
because it was thought that those students may not evaluate the program sincerely, as they haven’t

completed it yet.

There were 76 students enrolled in the Voluntary Preparatory School of English, 60 of whom
participated in this study. Additionally, 35 students were enrolled in the program in a subsequent
cohort, with 24 participating in this study. The distribution of participants can be displayed as

follows:

Table 1

Demographic distribution of the students

Variables N %
18 4 4,8
19 2 2,4
20 16 19
Age 21 32 38,1
22 26 31
23 4 4,8
Gender Male 45 53,6
Female 39 46,4
Anatolian 58 69
Science 4 4,8
High School Vocational 4 4,8
Graduated
General 16 19
Others 2 2,4
Architecture 4 4,8
Molecular Biology and Genetics 8 9,5
Sociology 4 4,8
Mechanical Engineering 25 29,8
Business 13 15,5
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Departments Electrical and Electronic 5 6
Engineering
Urban and Regional Planning 4 4,8
Civil Engineering 11 13,1
History 2 2,4
Economics 5 6
Turkish Literature 3 3,6

Total 84 100

In this context, the Voluntary Preparatory School of English provides its students with 25 hours of
instruction per week. Students who want to join this program are required to take a placement test,
and they are ranked according to their scores on this placement test. In the first two years, although
the students were placed in appropriate classes in terms of their scores on the placement test, the
same materials were used in every class without regarding the students’ levels of English. For the
assessment, students had to take quizzes, midterms and a final exam. The assessment percentages

of the program can be displayed as follow:

Table 2

The assessment percentages

Semester Midterms Quizes Profeciency Exams
n % n % n %
First Semester 2 20% 5 10%
Second Semester 2 20% 5 10%
1 50%

2.2. Instruments

Questionnaires are usually used in the studies of beliefs and practices. (e.g. MacDonald Badger
& White, 2001). With the help of questionnaires, a researcher can obtain both quantitative and
qualitative data. Therefore, for this research, the questionnaire developed by Tung (2010) was used
for collecting learners’ opinions about the effectiveness of the Voluntary Preparatory School of
English. The adapted questionnaire contains 54 closed ended items which requires the participating
students to respond to statements on four- and five-point scales, along with open-ended questions
to obtain more valid and reliable data. The adapted version of the questionnaire was piloted with
30 students, yielding a Cronbach’s alpha reliability coefficient of 0.975, indicating a very high
level of reliability (Field, 2017). The reliability analysis of the scale can be seen as displayed in
Table 3.

41



JOURNAL OF INTERNATIONAL STUDENTS AND SOCIAL SCIENCES

Reliability Statistics
Cronbach’s N of
Alpha Items
,975 54

Table 3 - Data Collection and Analysis

This study was conducted during the spring term. It marks the third academic year that the
students at the participating university have been offered an intensive English program through
the Voluntary Preparatory School of English. However, only the students who have completed the
program since its beginning were included in this study because they were considered to give more
accurate and reliable responses to the statements in the questionnaire. For the quantitative data,
a descriptive analysis technique was utilized to make an objective analysis of the gathered data.
For the qualitative data, content analysis technique was used in order to support the quantitative

results.

2.3. Limitations

This research tried to explore the students’ perceptions about the effectiveness of the Voluntary
Preparatory School of English with the help of a questionnaire. In addition, it aimed to find out
whether the students who have completed the program share common beliefs about the program or
not. Therefore, it was difficult to reach all the students, as the intended participating students were
already studying in their respected departments. However, with the help of social media groups,
such as the Facebook group of the preparatory school of the participating university, which was
created for the preparatory students, many of the students who have completed the preparatory of
English program were reached. However, the students who don’t have any social media accounts

or whose contact information couldn’t be obtained were not included in this study.

3. FINDINGS

In line with the research questions, the average ratings of all participants are presented below.

RQI: What are the students’ overall perceptions of the emphasis on four skills, grammar and

vocabulary learning in the prep classes in relation to their current level of English proficiency?

Table 4

Students’ perceptions of the emphasis on four skills, grammar and vocabulary

Skills Always Often Sometimes Rarely Never
% % % % %
Writing 22,6 60,7 16,7
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Reading 39,3 46,4 9,5 4,8

Listening 45,2 42,9 7,1 4,8
Speaking 51,2 28,6 15,5 4,8

Grammar 51,2 44 4,8

Vocabulary 48,8 36,9 14,3

As is clearly seen from Table 4., according to the participating students, all the language skills
were emphasized during their learning procedures in preparatory school; however, they believe
that grammar (4/ways 51,2% and Often 44%) and vocabulary (48,8% and 36,9%) were the most
emphasized skills while they were studying at the Voluntary Preparatory School of English. On
the other hand, some of the students think that reading skill (Rarely 4,8%), listening skill (Never
4,8%), and speaking skill (Rarely 4,8%) need to be more emphasized in the class. Some of their

views about the emphasis on four skills, grammar and vocabulary are listed below:

“Dilbilgisi egitimi olduk¢a basarili idi ama konusma etkinliklerinin daha fazla yapilmas: daha
etkili olurdu.”

“Konusma becerisini gelistirme firsatimiz yeterince olmadi.”

“Teorik olarak yeterli bir egitim verildigini diigiiniiyorum, fakat pratik agidan ‘konusma becerisi’

)

biraz daha yogunlasilabilir.’

RQ2: What are the students’ opinions about their own competencies in terms of four language
skills?

Table 5

Students’ opinions about their own competencies in terms of four skills

Skills Quite competent Competent Incompetent Quite incompetent
% % % %

Writing 16,68 52,56 26,76 3,96
Reading 23 42,86 25,6 8,53
Listening 15,96 30,46 33,32 20,24
Speaking 17,26 32,93 33,51 16,28

According to the results displayed in Table 5., most of the participating students feel that they are
competent in four skills; however, they feel more competent in reading (Quite competent 23%
and Competent 42,86%) and writing skills (Quite competent 16,68% and Competent 52,56%)
whereas they feel less competent in listening (Quite competent 15,96% and Competent 30,46%)
and speaking skills (Quite competent 17,26% and Competent 32,93%). Some of their opinions

about their competency are listed below:

“Yabanci dilde dinleme, okuma ve yazmada bana 6zgiiven kazandirdi.”
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“Sifir olan Ingilizcemi gelistirdi, okudugumu daha rahat anlryorum.”

RQ3: What are the students’ perceptions of the materials, teaching methods, assessment
procedures commonly practiced in the program along with the physical conditions and

communication facilities?

Table 6

Students’ opinions about the materials

Materials Quite Sufficient Insufficient Quite
insufficient o o insufficient
% %
Reading texts 33,3 42,9 23,8
Listening CDs/ DVDs 38,1 40,5 14,3 7,1
Writing Materials 32,1 35,7 27,4 4,8
Grammar Materials 40,5 47,6 7,1 4,8
Visaual and Audial Speaking 41,7 36,9 14,3 7,1
Materials

Materials related to Daily life 26,2 61,9 4,8 7,1

Regarding Table 6., a great majority of the participating students believe that the materials used
in their classes including reading texts (Quite sufficient 33,3% and Sufficient 42,9%), listening
materials (Quite sufficient 38,1% and Sufficient 40,5%), writing materials (Quite sufficient 32,1%
and Sufficient 35,7%), materials for grammar instruction (Quite sufficient 40,5% and Sufficient
47,6%), visual & audio materials (Quite sufficient 41,7% and 36,9%), and materials related to daily
life use (Quite sufficient 26,2% and Sufficient 61,9%) are all thought to be sufficient. However,
many of the students believe that the materials used in grammar instruction were more adequate
than the other materials provided (Quite sufficient 40,5% and Sufficient 47,6%).

Table 7

Students’ opinions about teaching methods

Teaching Always Often Sometimes Rarely Never
methods % o o o o
Students’ asking 39,3 51,2 4,8 4,8
questions
Role play 22,6 23,8 41,7 11,9
Group work 20,2 23,8 36,9 16,7 2,4
Instructor s 41,7 53,6 4,8
lecturing
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Pair work 23,8 29,8 22,6 19 4,8
Students’ 33,3 56 10,7
question
answering
Discussion 16,7 39,3 22,6 16,7 4,8
Students 'making 10,7 33,3 20,2 28,6 7,1
Presentations

The results displayed in Table 7. indicate that “students’ question answering” (Always 33,3%
and Often 56%), “students’ asking questions” (Always 39,3% and Often 51,2%) and “instructors’
lecturing” (Always 41,7% and Often 53,6%) were the most dominant methods used in their classes.
On the other hand, according to Table 7., the participating students think that “students’ making
presentation” was the least used teaching method in their classes.

Table 8

Students’ opinions about assessment

Assessment Strongly  Agree Disagree Strongly
agree o o disagree
% %
Exams reflect the content of the course. 45,2 47,6 7,1
Exams and quizzes help me learn better 58,3 41,7
The difficulty of exams is generally 46,4 41,7 11,9
consistent with each other.
Portfolio is beneficial to evaluate the 28,6 64,3 7,1
improvement of my language skills.
The number of exams is sufficient. 29,8 53,6 11,9 4,8

According to the findings presented in Table 8., it is obvious that the participating students mostly
feel that they were pleased with the assessment regarding all the variables mentioned in the table;
however, a greater percentage of them think that the number of the exams were not adequate
(Disagree 11,9% and Strongly disagree 4,8%).
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Table 9

Students’ opinions about the educational setting

Context Strongly Agree Disagree Strongly
agree o o disagree
0 (0]
% %
Pleased with the building and 6,8 20,2 33,7 39,3
classrooms

It can be clearly seen from Table 9. that more than half of the students were not pleased with the
physical conditions of the school including building and classrooms (Disagree 33,7% and Strongly

disagree 39,3%). Some of their views about the physical conditions are listed below:

“Kendimize ait ydb binast yoktu, saglik meslek yiiksekokulunda ders aliyorduk, en kisa zamanda

1

bina yapilirsa daha saglikl olacaktir.’

“Each term training was provided in different service buildings.’

Table 10

Students’ opinions about the communication facilities

Communication Strongly agree Agree Disagree Strongly disagree
facilities
% % % %
I can reach my 64,3 26,2 9,5
instructors whenever [
want.
When I have a question, 69 31
1 can easily ask my
instructors.
I can speak up my ideas 57,1 42,9
in class.
Our ideas are taken into 46,4 48,8 4,8

account while designing
in-class activities.

I can easily reach the 38,1 29,8 27,4 4,8
administrators.

According to the results displayed in Table 10., a great percentage of the students say that they can
reach their instructors whenever they want, and when they have a question, they can easily ask
their instructors, they can speak up their ideas in class. In addition to these, they mention that while
designing in-class activities, their opinions are taken into consideration as well. However, the
results also show that the participating students may have difficulty in reaching the administrators
(Disagree 27,4% and Strongly disagree 4,8%).
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RQ4: Are the students satisfied with the current program and its components?

Table 11

Students’ general opinions about the program and its components

Satisfaction with the program and its components Sufficient % Insufficient %
Program 95% 5%
Instructors 85% 15%

As is presented in Table 11., it is obvious that a great percentage of the students say that they were
satisfied with the program they were provided in the Voluntary Preparatory School of English
(Sufficient 95%). Likewise, as consistent with the obtained results from the questionnaire items,
the participating students also mention that they were pleased with their instructors (Sufficient

85%). Some of their opinions about the program and their instructors are listed below:
“Hazirlik egitimimden memnun kaldim yine olsa yine alirdim.”

“Basar1 basamagimin ilk adimi oldu. Almis oldugum egitimle ingilizce temelimi olusturdum ve

Erasmus’u kazanmamda en biiylik etken oldu.”
“Dilbilgisi, okuma, yazma ve kullanilan ders yontemleriyle verimli bir y1l oldu.”

“Ders programlari, ders materyalleri ve konular, 6grencilere dil 6gretmek icin gayretli ve gercekten

kaliteli hocalarimizla ¢ok giizel bir y1l gecirdim.”

“Hocalarim stirekli iletisim halinde idi. Her konuda yardimci1 oldular.”

4. CONCLUSIONS AND DISCUSSION

The purpose of this research was to investigate the effectiveness of the intensive English classes
provided by the Voluntary English Preparatory School through using CIPP program evaluation
model. To achieve this aim, a total of 84 students from different cohorts were involved in this study.
Mixed method research was employed in order to gather the necessary data, and the collected data

was analysed through descriptive statistics and content analysis techniques.

The results showed that regarding the Context Evaluation, the participating students were not
satisfied with the educational setting. In light of this finding, the results align with those of previous

evaluation studies in the literature, such as Tung (2010).

As for the Input Evaluation, the participating students, who are coming from different departments,

mentioned that their needs were highly met via the program provided; however, according to
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the students, more emphasis should be put on speaking and listening activities. Similarly, Inal &
Aksoy (2014), Karatas (2007) and Tung (2010) reached similar results.

Considering the Process Evaluation, the students were pleased with the methods, materials, and
assessment; however, they think more communicative activities should be added, which is a
similar finding in Tung’s (2010) study. In addition, a great majority of the students were pleased
with the communication feasibility, except reaching the administrators. Likewise, Tung’s (2010)

study reported comparable findings as well.

With regard to the Product Evaluation, the results indicated that the participating students felt
themselves competent in language skills and components except listening and speaking, but the
results obtained from the qualitative data revealed that the students didn’t feel highly competent in

speaking. Likewise, similar findings were found in Ulum (2016) study.

As a consequence, the findings of the current study suggest that the program requires some
improvements, particularly in relation to the educational environment. Also, the content of the
program should be reconsidered, as well, particularly the speaking activities. Having mentioned
the necessary points in the evaluation of the program, the administrators and teachers may take

these suggestions into account while shaping their program in the following academic year.
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COMPARATIVE ANALYSIS OF ABBAS KIAROSTAMI’S WHERE IS MY
FRIEND’S HOUSE? (1987) AND NURI BILGE CEYLAN’S THE SMALL
TOWN (1997)

Vega Moqrabi'

Abstract

This study compares Abbas Kiarostami’s Where Is My Friend’s House? (1987) and Nuri Bilge
Ceylan’s The Small Town (1997), focusing on the representation of rural spaces, childhood
experiences, and human relationships. Kiarostami’s film, the first in the Koker Trilogy, highlights
children’s moral integrity, communal life, and poetic engagement with rural landscapes,
employing naturalistic cinematography and improvisation. In contrast, Ceylan’s debut feature
in the Town Trilogy emphasizes the slow passage of time, social constraints, and the fragility
of human relationships within a rural context, using visually refined, photographic techniques.
The study examines key sequences, including school and family interactions, exploring themes
of authority, morality, socio-economic conditions, migration, and human-nature relations. The
findings demonstrate that while both directors depict rural life authentically, their approaches to
storytelling, visual style, and ethical representation differ significantly, reflecting their unique

philosophical and aesthetic frameworks.

Key words: Nuri Bilge Ceylan, Kiyartlistemi, Where is the Friend'’s House?, The Small Town.

Introduction

This study offers a comparative analysis of Where Is the Friend’s House? (1987) by Abbas
Kiarostami and The Small Town (Kasaba, 1997) by Nuri Bilge Ceylan. Although produced in
different cultural and historical contexts Iran in the 1980s and Tiirkiye in the 1990s both films
engage deeply with the social realities of rural life, the dynamics of family structures, the challenges

of education, and the existential weight of tradition and modernity.

Kiarostami’s Where Is the Friend’s House? represents the first film in the “Koker Trilogy?,”
inspired by the Iranian poet Sohrab Sepehri’s mystical reflections on life and moral responsibility.

The film narrates the journey of a young boy, Ahmad, who struggles to return his friend’s notebook

1 Istanbul Universitesi Sosyal Bilimler Enstitiisii Radyo, Televizyon ve Sinema Doktora
Ogrencisi. Makale DOI: https://doi.org/10.5281/zenodo.18092981

2 The Koker Trilogy consists of three films directed by Abbas Kiarostami: Where Is the Friend’s House?, And
Life Goes On, and Through the Olive Trees.
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to prevent him from being expelled. Through this seemingly simple plot, Kiarostami foregrounds
the tension between childhood innocence, the authoritarian nature of education, and the ethical

dimension of friendship.

In contrast, Ceylan’s The Small Town (Kasaba), the opening film of his “Provincial Trilogy,” is
rooted in autobiographical memory and emphasizes the slow passage of time, generational conflict,
and the weight of provincial existence. The narrative is fragmented into four seasons, presenting
a mosaic of daily life observed through the eyes of children. The film explores themes such as
migration, economic hardship, family conflict, and death, often using silence, sound design, and
long takes to highlight the oppressive and contemplative rhythm of rural life.

The comparative focus of this article lies in the representation of school, family, migration, death,
and the relationship between humans and nature in the two films. While Kiarostami highlights the
resilience of human values through poetic realism, Ceylan emphasizes existential despair and the
socio-economic constraints of provincial life through photographic precision. By examining both
convergences and divergences, this study argues that the films not only reflect the cultural and
political climates of their respective societies but also engage in a broader cinematic dialogue on
memory, ethics, and the human condition.

Methodology

This study employs two main analytical techniques comparative film analysis and neoformalism
to examine how the selected films represent rural spaces, childhood experiences, and human
relationships. Through these methods, the analysis focuses on key sequences school and family
interactions, exploring themes of authority, morality, socio-economic conditions, migration,
and human-nature relations. The combined use of these techniques allows for both a contextual
comparison of the films and a close examination of how style and narrative work together to

communicate meaning.

The comparative analysis method is effective for examining data from different contexts and
identifying similarities and differences (Unal Gerdan, 2024:268). Within this comparative
framework, the study adopts Neoformalism, a methodological approach developed by David
Bordwell and Kristin Thompson, which emphasizes the relationship between narrative and form

in films.

In neoformalism, form refers to the system of relationships among a film’s stylistic and structural
components such as cinematography, set design, sound, editing, and visual composition while
narrative concerns the organization of plot information through cause effect relations shaped

across temporal and spatial dimensions. By analyzing the interplay between style and narrative-

3 Nuri Bilge Ceylan’s first three films, collectively known as Provincial Trilogy (the Tales of the Small Town
Trilogy): Kasaba (The Town), Mayis Sikintist (Clouds of May), and Uzak (Distant).
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form, the neoformalist approach enables a detailed understanding of how meaning is constructed,
how aesthetic coherence is achieved, and how key sequences communicate thematic content (Isler,
2023:467). By integrating neoformalist formal analysis with comparative interpretive analysis,
this study achieves methodological rigor, combining close textual reading with contextual
understanding. This dual approach ensures a comprehensive assessment of both the internal
stylistic systems and external sociocultural resonances of the selected films, in alignment with

established practices in comparative film studies (Andrew, 1984).

Contextual and Theoretical Background

Abbas Kiarostami, the renowned Iranian filmmaker, is best known for his exploration of the
boundaries between reality and fiction. A versatile artist, Kiarostami was not only a director but
also a screenwriter, producer, and photographer. During the 1970s, he played a pivotal role in
the renewal of Iranian cinema. Following several feature films such as The Traveler (Mosafer),
Kiarostami developed a realist cinematic style that addressed themes such as life and death,
spiritual and material journeys, and suicide, thereby presenting a new vision of Iran. After the
1979 Iranian Revolution, when Iran was declared an Islamic Republic and sought to create a
distinctive national cinema independent of Western influence, Kiarostami chose to remain in Iran

and continued making films despite the challenging political climate (Bauer, 2021).

By the mid-1990s, Kiarostami began to achieve international recognition. He also wrote scripts for
his former assistant Jafar Panahi, including The Journey and The White Balloon. In 1969, he was
recruited by the Institute for the Intellectual Development of Children and Young Adults to establish
its film department. During this period, Kiarostami contributed to the development of “Kanun,”
the state-supported filmmaking unit that became both a creative hub and a training ground for
experimental filmmakers (Tavassoli, 2011:33). While working under the Islamic regime, his films
were sometimes viewed as politically “compromised”; however, they are also widely interpreted
as subtle critiques of Iranian society and culture. His film Where is the Friend’s House? (1987),
for instance, can be seen as both a reflection on morality and a simple antidote to authoritarianism,

promoting care for others and ethical responsibility.

The Institute for the Intellectual Development of Children and Young Adults (Kanun) marked a
highly productive period in Kiarostami’s career. It became a fertile space for cultivating a new
generation of filmmakers, both male and female, while also shaping Kiarostami’s pedagogical style
of filmmaking for children. Where is the Friend's House? embodies this approach by advancing

didactic messages of loyalty and “cooperation over conflict” (Tavassoli, 2011:33).

4 Institute for the Intellectual Development of Children and Young Adults (IIDCYA), also
called Kanun.
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In Turkish cinema, Nuri Bilge Ceylan holds a similarly influential place. After earning a degree in
electrical engineering from Bogazici University, he studied cinema for two years at Mimar Sinan
Fine Arts University. Ceylan has achieved great success in Turkish and international cinema. His
cinematic language, deeply influenced by his background in photography, is marked by a poetic
use of imagery and intertextual references that draw inspiration from multiple artistic traditions.
Unlike Kiarostami’s focus on subtle social critique, Ceylan’s films often concentrate on the darker
aspects of human existence, exploring themes of despair, pain, hypocrisy, sin, guilt, failure, and
existential struggle (Parlak, 2018:10).

Both directors have earned international acclaim, and their works display notable similarities. These
include parallels in narrative style, character selection, and thematic preoccupations. Beyond their
films, both Kiarostami and Ceylan share common ground as multifaceted artists with experience
in directing, screenwriting, and photography. While each has a distinct style, both have achieved

global recognition for their unique cinematic visions.

Focusing on how both films portray rural life, hardship, migration, death, family structures,
and education through the perspectives of children. The analysis draws on two methodological
approaches comparative film analysis and neoformalism to explore the films’ representations of
rural environments, childhood, and interpersonal dynamics. Using these approaches, the study
closely investigates key scenes involving school and family settings, paying particular attention
to issues of authority, morality, socio-economic challenges, mobility, and the relationship between
humans and nature. Employing both contextual comparison and detailed stylistic analysis makes
it possible to understand how each film constructs meaning through its narrative and formal
strategies. Despite the clear thematic affinities between the films, they have not previously been
examined together in a systematic way, and this article aims to fill that gap while offering a basis

for further research

Where is the Friend’s House? (1987)

In Where is the Friends House? (1987), the narrative begins with a simple yet urgent premise:
young Ahmed realizes he has mistakenly taken his classmate’s notebook while preparing his
homework. Fearing that his friend will be expelled if the notebook is not returned promptly, Ahmed

embarks on a determined journey to deliver it back.

The film opens with a striking classroom scene, where the camera moves from the door into the
space, immediately establishing the authority of the teacher, who, dressed formally, commands
strict discipline. The teacher reprimands students for unfinished assignments, using threats to
enforce compliance. When Ahmed later discovers the notebook mix-up, the memory of these

threats compels him to search persistently for his friend’s house in the neighboring village.
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Kiarostami presents this quest as more than a literal journey: it becomes a metaphor for the struggles
of childhood under systems of authority. Children are depicted as vulnerable to the commands and
expectations of adults, who impose responsibilities without acknowledging the child’s perspective.
Ahmed’s repeated, unanswered questions to adults highlight his invisibility within the adult world.
While sociological and political readings of authority and power relations are possible, the film

also foregrounds a child’s acceptance of life’s struggles as natural and inevitable (Gezer, 2012: 29).

Stylistically, Kiarostami blends realism with poetic abstraction. Real villagers play themselves,
lending authenticity, yet the director often interrupts realism with symbolic and self-reflexive
elements. Dialogue repetition such as Ahmed’s repeated inquiries underscores themes of
miscommunication and misunderstanding (Sani, 2013:56). Symbolic motifs further deepen the
film’s meaning: the flower hidden in the notebook becomes an emblem of selflessness, while
barking dogs, flickering lights, and oppressive alleyways mirror Ahmed’s inner fears. Similarly,
natural elements, such as the gust of wind that disrupts the silence of Ahmed’s room, externalize

his suppressed emotions (Sani, 2013:66).

Ultimately, Kiarostami transcends realism, transforming ordinary struggles into a universal
humanist narrative. Through simple yet profound imagery, Where is the Friends House? illustrates

the resilience of childhood against authority while reflecting the broader human condition.

The Small Town (1997)

Nuri Bilge Ceylan’s The Small Town (1997) portrays the life of a family living in rural Anatolia,
narrated largely through the perspective of two children. Structured in four sections corresponding
to the four seasons, the film opens in spring, when the family’s young daughter wanders through
the countryside with her younger brother after school. Through her eyes, the viewer gains access

to both the rhythms of nature and the intimate details of rural life.

The school sequence exemplifies Ceylan’s realist approach to environment and atmosphere. A
small, poorly equipped classroom with wooden desks, outdated furniture, and a coal-burning stove
conveys the harshness of rural education. While the teacher maintains a formal appearance and
authority, his pedagogy reveals indifference: students whisper, daydream, and become distracted
by minor details such as dripping water, a feather floating in the air, or the meowing of a stray cat
outside the window. The teacher himself becomes distracted, staring out of the window rather than
disciplining his students. In this way, the film subtly critiques the stagnation and lack of progress

in provincial life, highlighting the inertia that characterizes rural social structures.

Nature, however, emerges as a central presence almost a character in itself. Scenes of children lying

in the grass, playing with a turtle, or observing seasonal changes illustrate the deep interconnection
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between human life and the natural environment (Turan, 2009:15). This interplay underscores

Ceylan’s aesthetic commitment to blending poetic imagery with existential reflection.

Death, another recurring theme in Ceylan’s cinema, appears in 7he Small Town through gravestones,
dead animals, and conversations about mortality. The family mourns the loss of their eldest son,
while everyday encounters with death such as the overturned turtle struggling in its final moments
reinforce the inevitability of decay. Ceylan has explained that his focus on death is less a reflection
of political concerns than of philosophical and existential ones: “The loneliness of humanity, not
only in society but in the universe, shapes my vision... there are realities beyond ideology and time

that define human existence” (Kocukeli, 2012).

Through these juxtapositions life and death, childhood and aging, vitality and inertia Ceylan
constructs a poetic meditation on existence. By combining naturalistic settings with contemplative
pacing and symbolic imagery, The Small Town extends beyond ethnographic realism to explore the

cosmic and philosophical dimensions of rural life.

Analysis and Discussion: Comparison of Where Is My Friend’s House? (1987) and The Small
Town (1997)

Kahne-ye doust kodjast mi? (Where Is My Friends House?, 1987) is the first film in Abbas
Kiarostami’s Koker Trilogy, set in a northern Iranian village that gives its name to the trilogy. The
film’s title is taken from a mystical poem by the respected Iranian poet and painter Sohrab Sepehri
(1928-1980), reflecting the ambiguous journey depicted in the poem. While shooting Where Is
My Friend’s House?, the film also presents a universe in which children navigate the rules and

authority of adults under a sense of obedience and fear of punishment (Azram, 2013:35).

In Where Is My Friend’s House?, Ahmad Poor finds his friend’s notebook in his bag and sets out
to return it, but he fails. Despite his determination, he is constantly reminded of the teacher’s
threats. If his friend does not complete the homework, he risks being expelled from school.
Ahmad Poor, thinking, “Well, this is part of life, and now there is an opportunity to strengthen
friendship,” completes the homework in both his notebook and his friend’s, thus saving his friend

from punishment.

Nuri Bilge Ceylan’s The Small Town draws inspiration from the director’s childhood memories
and is the first in his “Town Trilogy.” In his films, Ceylan explores the concept of time in rural
settings, resistance to change, and the feeling of entrapment through a strong visual narrative.
Although events in The Small Town appear to occur over a single day, they actually span all four
seasons. This narrative technique emphasizes the slow passage of time in the countryside and the

sense of confinement it imposes on its inhabitants (Akinci, 2015:11).
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The film depicts Asiye and her brother going to school, lingering in the fields afterward, and
returning home to sit around a fire in the evening. Children are portrayed as observers of the adult
world, offering a lens through which the audience perceives rural life. The opening school sequence
1s particularly significant for this study. The school sequence exemplifies this perspective, and both
films begin with such sequences. In terms of visual storytelling, these sequences are impressive,

while also providing rich content regarding rural schools, teachers, and students.

In The Small Town, visual details such as Asiye’s embarrassment over the smell of her lunch,
snow-covered late arrivals, and wet socks dripping on the classroom stove—are meticulously
framed. Children’s actions, such as blowing feathers in slow motion, further enhance the visual
impact (Akinci, 2015:10). Both films depict rural life, but while The Small Town immerses viewers
in the slow, oppressive rhythm of the countryside, Where Is My Friend's House? portrays rural life

as challenging yet filled with historical charm, natural beauty, and aesthetically pleasing homes.

Kiarostami’s films allow audiences to enter cinematic spaces where constructed narratives and
everyday reality intersect. They explore both tangible locations and their deeper, poetic dimensions,
engaging with life, memory, and space in a theoretically and semantically rich way (Bransford,
2003). Kiarostami represents realistic spaces through roaming shots, unexpected silences, and
rural landscapes, weaving together plot, time, and meaning to transform images into intricate

diegetic-extradiegetic spaces.

The Small Town opens with students in the schoolyard, juxtaposed with images of the town,
creating a nuanced impression of the town from the start. The contrast between children’s voices
and the visual representation of the town is deliberate. As students recite patriotic phrases, the
audience sees the dilapidated state of the town, highlighting socio-economic disparities. Similarly,
Ismail’s arrival to class, soaked in snow, communicates the town’s economic conditions. Family
dialogues in the garden, complaints about rising prices, and references to changes in barbershops

all illustrate social realism through individual experiences.

In Where Is My Friend’s House?, the old village school and students’ voices similarly establish
context. The teacher embodies strict authority, scolding students and tearing up homework for
minor infractions, indifferent to children’s physical struggles. Ceylan’s teacher in The Small Town,
by contrast, exercises gentle authority, reflecting differences in social sensibilities. In Kiarostami’s
film, children balance labor and study, facing challenges such as long commutes and physical

discomfort, yet the narrative emphasizes moral values and integrity rather than oppression.

Migration is another theme explored differently in the two films. In 7he Small Town, Saffet dreams
of moving to Istanbul, while other characters reference labor migration to Germany, highlighting
societal hardships and intergenerational conflicts. In Where Is My Friend’s House?, discussions
of migration are minimal, though the film portrays rural characters’ desires to leave for the city.

Both films integrate socio-economic and family issues into their narratives, but Ceylan emphasizes
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human vulnerability and dark tendencies, while Kiarostami highlights moral integrity and the

potential for positive outcomes.

Nature plays a crucial role in both directors’ work. Kiarostami integrates humans into the natural
environment, while Ceylan often portrays nature independently, emphasizing the contrast between
human problems and natural perfection (Safarian, 2018). Death and cemetery scenes appear in
both films, but The Small Town foregrounds these themes more intensely. Both directors prefer

naturalistic settings, employing wind, leaves, and doors to enhance realism.

Technically, both directors adopt minimalist approaches to storytelling. Kiarostami focuses on
short narratives, often incorporating improvisation from non-professional actors (Gezer, 2012:21).
Ceylan, influenced by Kiarostami, similarly guides actors rather than strictly scripting dialogue.
Amateur actors are common in both films; for example, Mehmet Emin Toprak, the lead in The
Small Town, was Ceylan’s nephew and not a professional actor (Sabanoglu, 2020). Both directors’
backgrounds in photography inform their cinematic style, though Ceylan’s work exhibits greater

artistic refinement, with meticulous use of light, sound, and composition.

Kiarostami’s films often blur the line between documentary and fiction. Where Is My Friend's
House? exemplifies this with sequences in which children respond spontaneously to real-life
stimuli. Recurring off-screen sounds, such as cats, dogs, and trains, add ambiguity and depth to the
narrative (Sani, 2013:74). Kiarostami frequently features unseen characters and voices, guiding
protagonists through uncertain paths, thereby creating an interactive narrative experience for the

audience.

Ultimately, the two directors depict human relationships differently. Kiarostami emphasizes
honesty, loyalty, and moral integrity, leading to hopeful conclusions despite obstacles. In contrast,
Ceylan highlights the fragility of relationships, family dysfunction, and human susceptibility to
darkness, often with unresolved or ambiguous outcomes (Gezer, 2012:28). While both films share
thematic concerns such as rural life, schooling, and human development, their approaches to

morality, social commentary, and visual storytelling distinguish their cinematic styles.

Conclusion

Both Abbas Kiarostami and Nuri Bilge Ceylan approach their films as observers, allowing the
camera to act as a silent witness to the town and its inhabitants. In doing so, they portray their
actors within their natural environments without excessive intervention. A comparative analysis
of Where Is My Friends House? (1987) and The Small Town (1997) reveals striking similarities

between the two directors’ approaches.

The use of the camera in both films is notable: unlike classical Hollywood cinema, neither director
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relies on elaborate camera movements to create fantastical effects or surprise the audience. Instead,
both films adopt a documentary-like style, often presenting extended shots of natural settings. The
directors’ photographic backgrounds significantly contribute to their ability to employ cinematic

techniques effectively while maintaining a sense of realism in their storytelling.

Both films address social realities, notably incorporating the enduring sociological phenomenon of
migration into their narratives. The Small Town (1997) emphasizes intergenerational conflict, while
Where Is My Friend’s House? (1987) depicts generational miscommunication. Death is present in
both films; however, Ceylan emphasizes and elaborates on mortality, whereas Kiarostami treats
it briefly through a few scenes and dialogues. Family is another recurring theme: in Kiarostami’s
work, the family is not a central source of conflict, and Ahmad Poor is not broken or overwhelmed
by familial issues. In Ceylan’s film, by contrast, the family constitutes a primary site of tension,

with intergenerational conflict exerting a profound and often destructive effect on children.

Other social issues, such as urbanization and unemployment, appear as minor narratives supporting
the central story in both films. Both directors avoid professional actors, instead selecting individuals
from real life, prioritizing natural performance to convey authenticity. This commitment to
realism extends beyond casting: in both films, the directors favor natural settings and integrate
the environment into the narrative, reflecting an acute sensitivity to the interplay between realism,

naturalism, and cinematic storytelling.
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NIHAN KAYA’NIN BUGU ROMANINDA UCGEN ARZU MODELI

Zeynep Sati Yal¢in'

Ozet

Nihan Kaya yazdigi romanlarindaki psikolojik derinlikle adindan sik¢a s6z edilen giinliimiiz
yazarlarindandir. Kaya’nin 2006’da yazdigi Bugu romani, “roman” ve “gercek” baslikli
boliimlere ayrilarak yazilmigtir. Romanda kadin ve erkek kahramanlar baglamindan hareketle
Filistin meselesi ele alinmistir. Vatan topragina asik Filistinli kadin kahraman Miisliiman Nur ve
Nur’a asik Israilli Yahudi Yasef Abravanel’in “ben” ve “6teki” iizerinden ilerleyen iliskileri,
anlatic1 yazarin, staj yapan bir psikoloji 6grencisi olarak romana dahil olmasiyla anlatilir. Gerek
yazarin romanini “roman” ve “gercek” Dbasliklartyla ikili kurgulama sekli gerekse
kahramanlarinin tlkelerini temsil edecek 6zelliklerle kurgulanmasi; eserin romantik yalan mu,
romansal hakikat mi oldugu sorusunu beraberinde getirmistir. Rene Girard, 6zne ve nesne iliskisi
iizerine kurulan biitiin metinlerde 6zneyi harekete geciren giicii “arzu” olarak adlandirir. Bu
arzuyu tetikleyen veya engelleyense ‘“dolayimlayici”dir. Girard, 6zne-nesne-dolayimlayict
arasindaki bu baglantiy1r “liggen arzu” olarak adlandirmistir. Bu ¢alismada; Bugu romani, Rene
Girard’in Romantik Yalan ve Romansal Hakikat: Edebi Yapida Ben ve Oteki kitabinda

T

kuramsallastirdig1 “liggen arzu” modeli ¢er¢evesinde ¢oziimlenecektir.

Anahtar Kelimeler: Nihan Kaya, Bugu, Rene Girard, Uggen Arzu, Romansal, Romantik, Ozne,

Nesne, Dolayimlayici.

1 Bu makale, yazarm yiiksek lisans dersi i¢in yazilmistir.
Sehit Hiiseyin Giiltekin Bilim ve Sanat Merkezi Edebiyat Ogretmeni.
Makale DOI: https://doi.org/10.5281/zenodo.18093129

62



ULUSLARARASI OGRENCILER VE SOSYAL BILIMLER DERGISi

Abstract

Nihan Kaya is a contemporary author widely known for the psychological depth in her novels.
Kaya’s Bugu, written in 2006, is divided into two sections titled “novel” and “reality.” The novel
addresses the Palestinian issue through the lens of its male and female protagonists. The narrative
unfolds through the relationship between Nur, a Muslim Palestinian woman who is deeply attached
to her homeland, and Yasef Abravanel, an Israeli Jewish man in love with Nur. Their relationship,
shaped by the dichotomy of “self” and “other” is narrated by the author, who enters the story as a
psychology student interning in the field.

Both the way the author constructs her novel with the dual titles of “novel” and “reality” and
the way her heroes are constructed with features that represent their countries have brought the
question of whether the work is a romantic lie or a novelistic truth. René Girard defines “desire” as
the driving force behind all texts built upon subject-object relations, with this desire either being
triggered or obstructed by a “mediator.” Girard refers to the relationship between the subject,

object, and mediator as “triangular desire”.

This study will analyze Bugu through the lens of René Girard’s Deceit, Desire, and the Novel: Self

and Other in Literary Structure, particularly focusing on the triangular desire model.

Keywords: Nihan Kaya, Bugu, Ren¢ Girard, triangular desire, novelistic, romantic, subject,

object, mediator.

1. Nihan Kaya Hayati ve Romanciligi

Nihan Kaya, giiniimiiz edebiyatinda derin psikolojik tahliller igeren kurmaca eserleri kadar
psikoloji ve estetik teoriler {izerine de yazilar kaleme aldi. Bogazi¢i Universitesi Ingiliz Dili
ve Edebiyat1 boliimiinden mezun oldu. Ingiltere’de Essex Universitesinde psikanaliz alaninda
yuksek lisans yapti. King’s College London’da doktora egitimi aldi. 2005’ten bu yana, edebiyat
ve psikoloji alanlarinda Avrupa ve Amerika’da Carl Gustav Jung ve sanatsal yaraticilik iizerine
tebligler sundu (Isik, 2007: 2094). Doktora tezini Yazma Cesareti; Acimin Yaraticiliga Dontistimii
adiyla kitaplastirdi. Psikoloji ve yaraticilik alanlarinda Avrupa ve Amerika’nin degisik yerlerinde
konferans tebligleri sundu, konugmalar yapti. Catzi Kati kitab1 2004 °te Tiirkiye Yazarlar Birligi 6ykii
odiiliinii ald1. Edebiyat, psikoloji, yaraticilik alanlarinda atdlye ve seminerler yiiriittii. /yi Toplum
Yoktur: Giinliik Hayatta Toplumun Bireyi Istismar Bicimleri, Iyi Aile Yoktur, Yazma Cesareti: Acinin
Yaraticihga Doniisiimii, Fildigi Kuyu: Psikanalitik Edebiyat Elestirisi ve Kadin gibi inceleme ve
arastirma eserlerinin yani sira Cat: Kati, Bugu, Gizli Ozne, Disparoni, Ama Sizden Degilim, Kar ve

Inci, Kirginlik, Seni Feda Etmeyecegim gibi kurgusal eserler kaleme aldi (Kaya, 2019: 3).
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Nihan Kaya’nin psikanaliz {lizerine yaptig1 ¢alismalar, edebiyat alanindaki calismalarina da
derinlemesine yansimistir. Kirilgan ve duyarh kisilerin, aileleri, esleri, arkadaslar1 ve toplumla
uzlagma g¢abalarini, hayal kirikliklarini ve baskalarinca 6nemsiz gibi goriinen kii¢lik olaylardaki
psikolojik yikimlarini eserlerinde konu edinmistir (Orhan, 2004: 8). Eserlerinde agirlikli olarak
kadin sorunlarini ele almaktadir. Bu sorunlar, kadinlarin heniiz ¢ocukluk donemlerinde baglayip
zorlu bir siire¢ olarak sonraki yillara kadar siirer. Nihan Kaya’ya gore kadin sorunlarinin kadinlar
tarafindan yazilmasi ¢ok 6nemlidir. Edebiyatta kadinin erkekler tarafindan anlatilmasi 6nemli olsa
da eksiktir, ¢iinkii kadina erkek bakis acisiyla bakilarak anlatilan kurgusal eserlerde kadinin nesne
olarak aktarimi s6z konusudur. Nihan Kaya bu konudaki diistincelerini, Fiknet Kararli Kus¢u’nun
yaptig1 réportajda “Hayatta boyle bir eksiklik oldugu icin Tiirk edebiyatinda da boyle bir eksiklik
var” seklinde dile getirir (Kararli Kuscu, 2019: 131). Kaya, 6zellikle diglanmis, magdur edilmis
kiz ¢ocuklarini ve toplumsal normlar nedeniyle geleneksel toplumlarda ezilen kadinlari, modern
yasamin dayatmalari iginde anneligi ile esi veya kariyeri arasinda kalan kadinlar1 anlatir. Bu tiirden
sorunlu kadinlarin karsisina da kimi eserlerinde destek olmak iizere yine bilge, sabirli, ana¢ mizaclh
merhametle dolu geleneksel kadinlart ¢ikarir (Kararli Kuscu, 2019: 66).

Kaya, 0ykii ve romanlar yoluyla kahramani olan kadinlarin; kendi ¢ocukluklar1 ve genglikleri
ile karsilasarak travmalartyla yiizlesmelerini, bu yiizlesme neticesinde kendilerini onarmalarini
amaclamaktadir. Kitaplarin doniistiiriicli giicline inanan Nihan Kaya, Cumhuriyet e-gazetesinde
Abdurrahman Arslan ile yaptig1 soylesisinde; “Kendisi doniismeyen ve bizi de doniistiirmeyen
romanlart neden okuyalim, neden yazalim degil mi?” diye sorar. Psikoloji ve edebiyatin kesistigi
noktalar1 iyi yakalayan Kaya i¢in yazmak; varolugsal bir dayanaktir, sdylenemeyenin yazilmasi
degil, asla soze dokiilemeyecek olanin bilincine vardiktan sonra yapilandir. Yazmayi, “Bazen
edebiyat tek yoldur. Kapatildigimiz kuyudan otesi ile irtibat kurabilmek igin tek yol” olarak goriir
(Arslan, 2017).

Yazarak yeni imgeler kurmay1 dener Nihan Kaya. Hem kendi varolus yolculugu hem de
diger kadinlarin varolusu i¢in kabule dayali bir bilincin olugmasini ister. Bireysel veya kolektif
bilincin hazir buldugu, bilhassa kadinlar1 ezen, yok sayan, zulmeden kimi kabullerin kadinlar
lehine degismesi ve bilinglerin doniismesi i¢in yazar metinlerini. Mevcut kabullerdeki olumsuzun
yerini alip onu saygi, sevgi ve merhamet duygulariyla degistirebilecek yeni imgelere ulagmak
ister. Su an yasadiklarimiz nasil ge¢mis yasantilarin imgelerle kurulan anlatilar1 yoluyla bugiine
aktarilmasiysa, simdi yasananin ve doniismesi gerekenin de yine imgeler yoluyla gelecege

aktarilmasi gerekir. Bakhtin, bu imgelestirmenin 6nemini soyle dile getirir:

“Kisi sanatsal dille yalnizca hatirlanmaya deger bir seyi, sonradan geleceklerin belleginde
korunmasi gereken bir seyi anitlastirabilir ve aslinda bundan bagka bir segenegi de yoktur;
daha sonraki kusaklar i¢in bir imge yaratilir ve bu imge onlarin yiice ve uzak ufuklarina
yansitilir. Amaci kendisi olan zamandaslik (baska bir deyisle, gelecekteki bellek iizerinde
hi¢bir hak iddiast olmayan bir zamandagslhk) camurdandir, gelecege dair (sonraki kusaklar
icin) bir zamandagsliksa mermer veya bronzdandir” (Bakhtin, 2001: 183).
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Yazilanlar, yalnizca kendi donemine hitap etmez, sonraki nesillere aktarilir. Bu aktarim, bireyin ve
toplumun daha dogdugu giinden itibaren kiz ¢ocuklarina bakis agisin1 belirleyecegi i¢in kadinin
“O0zne” ya da “nesne” olarak nasil ele alindig1 biitiin toplumlar adina hayati bir 6nem tasir. Kaya,
gercek hayatta kadinlarin yalnizca nesne olarak goriilmesine bir itiraz olarak kurgusal eserlerinde
kahramanlarim kadinlardan sectigini, “Oznesi erkek olan diinyanin nesnesi konumunda olan kadin
kahramanlar benim kahramanlarim. Ozne gibi gériilse de daha ¢ok nesne konumunda yer aliyor

tipkr gercek hayattaki gibi” sozleriyle ifade eder (Kararli Kuscu, 2019: 129).

Kiz ¢ocuklarina da en az erkek ¢ocuklari kadar kiymet verilmesi, toplumu inga edenin simdinin kiz
cocuklart oldugunun fark edilmesi gerektigine hemen biitiin eserlerinde dikkat ¢eker. Hatta onun
biitiin eserlerindeki ana temanin kiz cocuklar1 ve onlarin travmalar1 oldugunu sdylemek abarti
olmayacaktir. Nitekim yine Cumhuriyet e-gazetedeki sdylesisinde, “Psikolojide ¢ocuk arketipi,
kendimizi yaratmayi simgeler. Simgesel olarak ¢ocugumuz yoksa, oliiyse, kayipsa, dogmuyorsa,
kendi kendimizi yaratma, yenilenme konusunda sorun yasioruzdur. Insamin en zayif yeri
cocuklugudur. Her birimiz en ¢ok kendi ¢ocuklugumuzdan incinmisizdir. Simdiki engellerimizde de

o incinmig ¢ocuk vardir” (Arslan, 2017) diyerek ¢ocukluk yasaminin 6nemine dikkat ¢gekmektedir.

2. Nur ve Yasef Abravanel’in Bugu’lu Kalan Hayati

Bugu romaninin “liggen arzu modeli” ve “romantik-romansal” yapisina gore incelenmesinin daha

anlagilir olmas1 i¢in 6nce romanin 6zetini vermek daha dogru olacaktir.

Yazar kendi adiyla eserde yer almaktadir. Nihan Kaya, psikanaliz calismalarina “referans olarak
kullanmak tizere” (Kaya, 2006: 8) goézlem yapmak i¢in Bakirkdy Ruh ve Sinir Hastaliklari
Hastanesi’ne gider, ama hastalarla konusup goriismesine izin verilmedigi i¢in temizlik gorevlisi
olarak hastalarin kogusuna girer. Yasef Abravanel sessizligi, kibarligi, diizenli olusuyla ilgisini
¢eker. Ara sira onunla konusur, konustuklarini kendi dilinden, konusmadiklarini ise onun dilinden

kurgular.

Yasef’in anlattig1, yalnizca Nur ve Nur’dan kendisine yansiyan Tanrisalliktir. Nur’un her seyi
essizdir Yasef'i¢in; her hareketi, sesi, sessizligi, giyinisi, durusu, bakisi, bakmayisi, diinyalik kadinsi
siislere aldirigsizlig1, Filistin i¢in adanmus ¢abasi, Yasef”e erkek olarak ilgisizligi... Icinde Nur’dan
baska bir sey yoktur Yaset’in, Nur tek diinyasi ve ulagsmak istedigi nesnesidir. Ulasamayacagini
bilse de yaninda yakininda olmak, tiim imkanlarini1 ona seferber etmek, bir tebessiimii i¢in her
yaptigina razi olmaktan ibarettir Yasef’in hayati. “Onu goriir gérmez anladim; Nur 'un inceligi
benim ruhumdaki incelikti, icimdeki zayiflikti. Nur’un inceligini almak, bozmadan, incitmeden,
hirpalamadan, orselemeden, tamamiyla, oldugu gibi almak, saklamak, sarmak, i¢cime koymatk,
kaplamak, muhafaza etmek igin delice bir arzu duyuyordum onun bu her uzvu ayri ayri ince, tek,

biitiin, yekpare inceligini her gordiigiimde. Ben par¢a parcaydim, Nur biitiindii; beni topluyordu,

65



JOURNAL OF INTERNATIONAL STUDENTS AND SOCIAL SCIENCES

biitiinliiyordu, bir araya koyuyor, adam ediyordu. Adam olmayt onunla anladim” (Kaya, 2006:35-

36) diyerek Nur’un kendi tizerindeki etkisini dile getirir.

Nur, biitiin ailesi Israilli isgalciler tarafindan katledildigi i¢in 6ksiiz ve yetim bir ¢ocuk olarak
amcasinin evinde kalir. Amcasi, Yasef’in bliylikannesinin komsusudur ve ¢ocuklugundan itibaren
Nur, aglamadan, oynamadan yani ¢ocuk olamadan yasadigi ¢ocukluguyla Yasef’in ilgisini
cekmistir. Bliytidiiglinde Filistin’deki bir eylemde bulunmasi lizerine tutuklanir ve Yasef tarafindan
kurtarilir. Hapis cezas1 almamak ic¢in Yasetf’in evlilik teklifini kagit tizerinde kalmasi kosuluyla
kabul eder ve Filistin i¢in daha rahat caligmalarda bulunma timidini sunan Yasef’le Tiirkiye’ye
gelir, Istanbul’da ayn1 evde yasarlar. Abravanel, babadan gelen bir zenginlige sahiptir. Tiirkiye’de
Abra tekstilin sahibidir, Nur araciligiyla Filistin direnisi i¢in Filistin’e yardim gonderir. Sirketi
batmak iizereyken bile yardimlarimn siirdiiriir, tek istedigi Nur’un mutlu olmasidir. Nur Istanbul’da
cok degisir. Bir dernek kurarak kadinlarla toplantilar diizenler, bilin¢lendirme ¢alismalar1 yapar,
Filistinli 6grencilere kucak agip yardim ettigi gibi Filistin’e maddi yardimlar da gonderir. Yaset’in
aldig1 kiyafetlere, siis esyalarina, yiyeceklere hi¢ kiymet vermez. Eve getirdigi bir kiz cocuguyla
da ihtiyaglarini karsilamak disinda ilgilenmez, onu simarik bulur, kendisini kizdirdiginda ona
bagirir. Filistin’de Yahudilerce degersiz bulunan, a¢ ve oksiiz yetim olarak kimsesiz kalmasina ses
cikarilmayan hatta acimasizca katledilen ¢ocuklar varken oyuncak begenmeyen bu ¢ocugu Nur

simarik bulur.

Giiniin birinde Yasef, Imran Rada isimli bir Filistinli ile tanisir ve Nur’a yardim etmesi igin onu
evine davet eder. Imran ve Nur arasindaki yakinlasmalar Yasef’e ¢ok agir gelmesine, derin bir aci
vermesine ragmen bunu belli etmemeye ¢alisir. Nur ve imran da Yasef’in kiskanacagi bir davranista,
yakinlik ve konusmada bulunmasalar bile Yasef onlarin yiiziindeki isiltidan, tebessiimden,
seslerinin tonundan bile aralarinda bir ask oldugu sonucuna varir. Bu ask, herkesin sandig1 gibi
bedensel bir arzu degildir; sadece Yasef’in anlayabildigi bir asktir, Nur’la biitiinlesen idealin,
Filistin’in kurtulusunun Imran’la ortak arzular1 olusunun askidir. Topragin gasp edilmesinin nefret
uyandirmasi gibi, topragin asil sahiplerinin omuz omuza olmasi gergek asktir, bunu Yasef derinden

hisseder ve bunu soyle dile getirir:

“Imran Israil de Filistin e el altindan yardim eden gizli bir 6rgiitiin en 6nemli elemanlarindan
biriydi. ...Ikisini yan yana getirdigimde, hatta éncesinde anlamistim; mayalar: ayniydi,
kalpleri aym atiyordu. Ikisi de aym ideal pesinde canla basla calisiyor, yaptiklar: ‘is’
dolayisiyla degisik ortamlarda, degisik sekillerde sik sik bir araya geliyorlardi” (Kaya,
2006: 92).

Nur ve Imran Filistin’e gitmek iizere kacak yollarla sinirdan ge¢meye calisirlarken vurularak
oliirler. Ardindan Yasef, kiskanglik ugruna onlar1 6ldiirmekle suclanir. Yasef o sirada Nur’un artik
haritada goriinmeyen koyii Yabna’dan Istanbul’a gelirken getirdigi, yanindan hi¢ ayirmadigi bir

avug topragl onun iizerine drtmek icin smira Imran’la Nur’un yanma gitmektedir. Suclu diye
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tutuklanirken aklini yitirmis oldugunu diisiinerek akil hastanesine yatirilmistir, sorgusu orada
devam etmektedir. Yasef kimseyle konusmaz veya alakasiz gelen sozler eder. Bosluklar eserde
psikanaliz 6grencisi Nihan Kaya’nin gozlemleri ile soyle doldurulur, “Anladim, sen deli falan
degilsin Yasef, dedim. Hatta derdin de bu, sen delirmek istiyorsun, deliremiyorsun. Ne fark ettim
biliyor musun, nevroz insanin psikotik olmasini énliiyor. Yani nevroz, ruhun psikoza karsi aldig
bir onlem” (Kaya, 2006: 145).

Bugu, Filistin’in yillarca Israil’e kars1 siiren onurlu direnisini ele almaktadir. Secilen karakterler,
ait olduklar1 inanc1 ve {ilkelerini temsil etmektedir. Nur, kadin olarak Filistin’i temsil ediyor.
Disil, dogurgan, aydinlik, zeki, bedenen zayif ama ruhen sinirsiz bir giiclin, hareketin, zarafetin,
sabrin, inancin, coskunun, beklemenin karsilig1 olarak yer almistir romanda. Yasef, belki masumca
baslayan ¢ocukea askinin gittikce hastalikli bir tutkuya doniistiiglinii 6nceleri fark etmiyor. Nur’un
yasadigi her olumsuzlukta, durumdan vazife ¢ikarircasina onun kendine baglanmasi i¢in maddi ve
manevi biitiin imkanlarini seriyor Nur’un ayaklarina. Oysa Nur’un gozii Yasef’1 bir erkek olarak
gormiyor, tek istedigi iilkesinin ve Filistinlilerin 6zgiirliigii, Filistinli ¢ocuklarin, bebeklerin,
yaslilarin ve kadinlarin dldiiriilmemesi, tilkesinde 6zgiir olmak, topragina kavusmak... Annesini,
babasini, kardeslerini Israil zulmiinde yitirmistir. Artik amcasmin gozetimindedir ve Yasef’in
ailesiyle komsudurlar. Ask, Nur i¢in vatan sevgisiyle biitlinlesmistir, topragindan baska sevdalara

gonliinde yer yoktur, hele Yasef’e hi¢ yer yoktur. Yasef

3. Rene Girard’m Ucgen Arzu Modeli

Rene Girard, 1961°de yazdig1 Romantik Yalan ve Romansal Hakikat: Edebi Yapida Ben ve Oteki
kitabi ile; Cervantes, Stendhal, Flaubert, Dostoyevski ve Proust’un eserleri iizerinde incelemeler
yaparak “licgen arzu modeli”’ni kuram haline getirmeye caligmistir. Girard’a goére liggen arzu
modeline uymayan bir metin neredeyse yoktur. Sadece kahramanin arzusunun saf olduguna
tamamen kendinden kaynaklandiina inananlar vardir. Bdyle bir inang, kendini kandirmak
olacagindan “romantik yalan”dan ibarettir. Iste metin, bu yalanin nedenini arastiriyorsa “romansal
hakikat”i ortaya koymus demektir. Girard’a gore: “Romantik yapit, oznenin é6zerkligini ve arzunun
kendiligindenligini yiicelten yapittir; romansal yapit da bu yiiceltimi kurcalayan ve desen,
aldanigin mekanizmalarini gosteren ve boylece arzunun dolayimlanmis niteligini agiga ¢ikaran
yapit” (Girard, 2020: 10)’tir.

Girard, gelistirdigi arzu kuraminin, edebi metinlerde izlenebilecegini ileri siirmektedir. Ona
gore, kimi eserlerde kahramanlarin arzular1 sanki kendiliginden ve 6zgiinmiis gibi temsil edilir;
bu metinlerde arzuya yon veren dolayimlayicinin varligi bilingli olarak gizlenir. Girard bu tiir
metinleri “romantik” olarak nitelendirir. Buna karsilik, baz1 eserlerde arzu siirecinin dolayimli
yapist acgikca goriiniir kilinir. Kahramanin nesnesine yonelimleri, yani arzusu, bir bagka 6znenin

veya aracinin etkisiyle nasil sekil almigsa, sekillendigi bicimde sergilenir. Bu tiir metinler
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Girard’in terminolojisinde “romansal” olarak adlandirilir (Sengiil, Y+VV: ?). Burada aslinda
Girard, edebiyatin arzu dinamiklerini nasil temsil ettigini ¢oziimleyerek, “romantik yanilsamanin
karsisina “romansal bilingliligi” koyuyor. Yani mesele, 6znenin nesneye duydugu arzunun
Ozgiinliik iddiast ile onun dolayimli dogasinin agiga ¢ikarilmasi arasindaki gerilimdir. Girard
0zneden nesneye yonelen hicbir arzunun kendiliginden olmadigini iddia ederek, 6zneyi nesneye

yonlendiren bir etkenden soz eder.

Kurmaca metinlerde nesne, 6znenin eyleme ge¢mesini saglayan ve elde edilmek i¢in ¢aba harcanan
hedef olarak yer alir. Oznenin yasadig1 eksiklik duygusu, bir nesneye ydnelmesini zorunlu kilar.
Dolayisiyla 6znenin arayisa gegme amaci, sz konusu nesneye ulasma istegiyle agiklanir. Nesne,
yalnizca ¢ekici bir faktor olmakla kalmaz; ayni zamanda anlatilardaki ¢atismanin temel kaynagidir,
clinkli hem 6zne hem de 6zne karsit1 diger unsurlar, bu arzu edilen seyin etrafinda konumlanir
(Cavus, Y+)4: oY+). Dolayisiyla nesne, anlatinin ilerleyisini belirleyen ve tiim karakterleri

kendisine yonelten merkezi 6ge olarak islev goriir.

Rene Girard’mn Romantik Yalan ve Romansal Hakikat: Edebi Yapida Ben ve Oteki adli eseri
yayinlandiginda yeni bir okuma bi¢imi olusturdugu i¢in epeyce yanki uyandirmistir. Bilinen safdil
okuma bigiminde, metinde 6znenin nesneye ulasma ¢abasina dayanan diiz bir ¢izgi vardir. Ozne,
nesneye ulagsmak isteyendir. Arada olup bitenler ise yalnizca 6znenin nesneye olan arzusundan
kaynaklanir (Girard, 2020: 10).

Ozne Nesne

Girard’1n aciklamasina gore gore arzular saf degildir, o arzuyu olusturan nedenler vardir ve ticgen
arzu modeliyle Girard, o nedene isaret eder. Arzularin kaynag1 “ben”in disinda kalan “6teki”dir.
Ozneyi nesneye yonelten arzunun baska bir kaynagi vardir, o da “dolayimlayic1” adiyla diiz gizginin
ficiincii noktasinda bulunan “6teki”dir. Oteki, nesneyi arzuladig1 igin yani arada bir rakip oldugu
i¢in, 6zne nesnesini arzuluyor. Bu arzular1 Girard soyle ayirip adlandirir: “O arzuyu ‘délleyen’ve
kaskirtan baska bir deyisle ‘dolayimlayan’baska biri vardir hep. Bu baskasi, arzunun modelini verir
ozneye. Girard, dolayimlanmus arzuyu bazen ‘Otekine gore arzu’, bazen ‘metafizik arzu’, bazen de
‘mimetik arzu’ olarak adlandirir” (Girard, 2020: 10). Oznedeki arzu, farkl sekillerde dogabilir.
Baskasi istedigi icin nesnenin kiymetinin artmasiyla rakibe yonelik istemek; sevilen, yiiceltilen,
ornek alinan biri istedigi i¢in onu takliden istemek, ya da mutsuz bilincin, istemedigi seyi toplum

veya yakinindakilerce dislanmamak adina istiyormus gibi davranarak kendini kandirmasiyla

ortaya ¢ikan istemek (Girard, 2020: 30-32).

Mimetik arzu, 6znenin kendi beninden dogmaz, sevdigi, ylicelttigi birini idol gérmesi nedeniyle
onun arzusunu taklit ettigi i¢in nesneye arzu duyar. Bu tiir arzular kibir kaynakli da olabilir.
Girard’a gore: “Arzulayan 6zne kendi dolayimlayicist olmak ister; dolayimlayicinin miikemmel

sovalye kisiligini, ya da karsi konulmaz bagstan ¢ikarici kisiligini ¢almak ister” (Girard, 2020: 62).
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Daha 6nceden duydugu, bildigi dolayimlayici bu sefer kendisi olur. Don Kisotun okudugu eski
sovalye romanlarin etkisiyle sovalyelik ruhunu yasamak i¢in kendisini bir sovalye olarak gérmesi
gibi.

Metafizik arzuda ise, 6zne nesnesinde bir Tanrisallik bulur, o ulagilmazdir, i¢indeki kutsal saydigi
biitiin imgelerini kendi nesnesine aktarir. Dolayimlayici, 6znenin kendi ulasilmaz arzusu olmustur
artik. Girard 6znenin bu tehlikeli arzusunu soyle dile getirir: “Kendi kendisi olmay: birakmadan
Oteki olmakister. (...) Otekinin téziinde erimeyi istemek icin kisinin kendi téziine karsi giderilmez bir
tiksinti duymasi gerekir (Girard, 2020: 63). I¢inde bulamadig1 Tanrisal 6zellikleri nesneye aktaran
0zne, aslinda nesneye kavusmak da istemez, kavusamayacagini bile bile kavugmak ister gibi ¢caba
gosterir. Yani 6znenin arzusu ilk belirledigi nesne degil, kendi arzusu nesnesine doniigsmiistiir.
Metafizik arzu, ¢ilecilik veya katilik gibi bir dolayimla ortaya ¢ikabilir. Nesneyi kendine baktirmak
i¢cin 6zne ac1 ¢eker, dinsel ¢ileciler gibi acili durumlara girer, bu da onun mazosist kimligini ortaya

cikarir. Bir bakima cilecilik, kendi 6ziinden memnun olmayan 6znenin kendini cezalandirmasidir.

Rene Girard’a gore, bazen de nesneyi ele gecirmek i¢in arzunun gizlenmesi gerekir. Arzunun arzu
ugruna gizlenmesi ikiyiizlii bir istektir, dinsel ¢ilecilik kadar irade ister. Ikiyiizlii arzuda 6zne,
arzusunu gizleyerek nesnesine sirtin1 doner, katilasir ve nesnede kendisine karsi arzu uyandirmayi
amagclar (Girard, 2020: 140-143). Dolayisiyla arzu diiz bir ¢izgi olmaktan ¢ikar ve dolayimlayiciy1

da yanina alarak tiggen olusturur.

Dolayimlayici

Ozne Nesne

Arzularin g6z ardi edilmis kaynagina dikkat ¢eken Girard’a gore Ozne ile nesne, nesne ile
dolayimlayict bazen ayni metinde ayni kahraman i¢in bile zaman zaman yer degistirebilir.
Dolaymmlayici, yani arzunun kaynagi i¢sel veya dissal olabilir. Ozne mazosistse kendisini iten,
tiksinen, acimasiz davranan dolayimlayiciyr istiyakla tercih edecektir. “I¢sel dolayimin alt
asamalarinda ozne kendisini o kadar kiigiik goriir ki kendi yargisina hicbir zaman giivenmez.
(...) ona karsi sevgi ve sefkat gosterenlere arkasini donecek; tam tersine ona gosterdikleri ya da
gosterdiklerini diistindiigii kiictimseme yoluyla onun gibi lanetlenmislerin soyuna ait olmadiklarini
kamitlayanlara yonelecektir” (Girard, 2020: 157-158). Ozne istenmemekten haz alir, ¢iinkii 6yle

olduguna derinden inanmistir, nesnesinde de somut olarak bunu gérmeyi arzular, nesneye onu iten
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gii¢ bu itilme istegidir. Oznenin bu derin inanc1 yer degistirerek onun nesnesi olmustur. Ik nesnesi

ise dolayimlayici haline gelmistir.

4. Bugu’da Ucgen Arzu

Roman, yapisal olarak roman teorisi de gozetilerek “roman” ve “gercek” bagliklariyla
olusturulmustur. Bu yaniyla da Rene Girard’in “romantik yalan” ve “romansal hakikat” kuramina
uyan bir romandir. Akil hastanesinde kalan ve fazla konugsmayan, bazen kendi kendine mirildanan
Yasef’1 “roman” boliimiinde konusturur yazar. Onun i¢inden gecenler, disartya goriinmeyenler,
Yasef’in duygu ve diistinceleri, karis1 Nur, Nur’a nasil bir tutkuyla baglandigi, Nur’un ilgisizligi
bu boliimlerde Yasef’in dilinden aktarilir. Disaridan goriilenlerse, polis, hemsire, hastabakici,
diger hastalar ve gozlem i¢in temizlik gorevlisi kiliginda orada bulunan anlatici yazarin géziinden
anlatilanlardir ve “gercek” basliklar1 altinda verilir. Herkesin gordiigii, gorebildigi, siradan,
alisilmis bir bakisla yorumladigi “gercek”™ boliimleri “romantik yalan”dir. Cilinkii kimse olanlarin
nedenini sorgulamaz, eskiden beri 6grendikleri diiz ¢ikarimlarin 6tesine gegemezler. Yasef’in
Nur’u kiskanglikla 6ldiirdiigline inanmak ic¢in onu itirafa zorlarlar, o da bir yerde “evet” der.
“Hem igeride, hem disarida bir¢ok ses ‘Nur’u sen mi 6ldiirdiin?’ diye bagrisiyordu. -Evet, dedim

sonunda. Ben. O zaman tiim sesler bir anda sustular” (Kaya, 2006: 158).

Kimsenin gérmedigi, bilmedigi, arzunun kaynagini sorgulayan yazarin kurguladigi boliimler
olan “roman” boliimleri ise “romansal hakikat tir. “Romancilar yalan séyler. Hatta bunu Giritli
Epimenides de bilir. -Epimenides’in zamaninda roman yoktu ki. -Olsun, fark etmez. Ama aslinda
kiigiik olan biiyiik bir adam kendisinden daha biiyiik bir laf etmis ve demis ki: “Tarih, dogruymusg
gibi gosterilen gergekleri resmeder. Diger yandan, hikaye, kurmacaymigs gibi gosterilen gergekleri
resmetmektedir” (Kaya, 2006: 102-103). Yazar, ger¢cek-roman bahsini ve romanin adinin se¢imini
de yine Yasef’le konusur, romanin adim1 Nur 'u Oldiirmek koymasini ister Yasef, fakat yazar bunu

sagma bularak kars1 ¢ikar Bugu olmasinda hemfikir olurlar (Kaya, 2006: 95-96).

Roman kahramanlarindan Yasef Abravanel 6zne oldugunda Nur onun nesnesidir. Nenesine karsi
dolayimlayicisi ise Nur’un Yasef’e koydugu mesafedir. O mesafe, Nur’un Yasef’e hissettirdigi
kutsali temsil giiciidiir. Sessiz, narin, giiclii, ¢aliskan, onurlu durusuyla ona ilahi bir seyleri
hatirlatmaktadir. “Ben hi¢bir seydim; Nur tek basina her seydi, her seyimdi. Nur 'un otesinde benim
de hi¢bir anlamim, 6zelligim, merakim kalmryordu. Nur bana kendimi veren seydi. O olmayinca ben
de hi¢ kalmiyordum. Ben bostum, bombostum, boliik porgiiktiim, Nur tekti, doluydu. O kendisinden
ibaretti” (Kaya, 2006: 37).

Yasef, Nur’a metafizik bir arzu duymaktadir. Kendini itici, ise yaramaz, siimsiik, ciliz, odun,
savruk, korkak, kelimeleriyle nitelendirirken Nur’u tam tersi niteliklerle anlatir. Nur’un her halini

ylceltir, ilk gordiigii andaki sessizligi igine isler, biitiin ruhunu kaplar, varligini ¢igner, ezip geger,
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“Bu sessizlik, sessizlikti; ama benim miskin, uyusuk, kaypak sessizligimden degil. Magrur, esasli,

esrarli, saglam, manali, ne yaptigini bilen bir sessizlikti bu” (Kaya, 2006: 35).

Yasef”in Nur ve Imran arasindaki yakinlasmaya tepkisizligi onun arzusu i¢in arzusunu gizlemesidir.
Her sey Nur’dan ibarettir, onun disindaki her sey yok hiikmiindedir. Imran’a 6zenir, Nur’u hakl
bulur onu dinlerken gésterdigi 6zenden dolay1. Imran nettir, heyecanlidir, daha da énemlisi Filistin
gibi bir ortak davaya goniil vermislerdir. Yasef, kendi arzusunu dolayimlayicisina vermistir. Nur
ve Imran’1 daha ¢ok birbirlerine yaklastirmak igin ugrasir, goriiniirde kiskanmiyor gibi davranr.
“I¢sel dolayim evreninde kayitsizlik basit ve yiiksiiz bir kayitsizlik degildir; hicbir zaman yalin
bir arzu yoklugu degildir. Gézlemciye her zaman, kisinin kendi kendine duydugu arzunun disa
doniik yiizii olarak goriiniir. Ve kendisini taklit ettiven de bu arzudur. Kayitsiz kisi hepimizin surrin
aradigr su 1suUtill sogukkanlihiga sahipmis gibi goriiniir. Hi¢bir seyin bozamadigi, kendinden
memnun, kapali bir devre iginde yasvyor gibidir. O Tanridwr” (Girard, 2020: 98). Cocuklugundan
beri arzuladigi tek sey, Nur’un kendisini sevmesidir, bir kez olsun yliziine ciiretle degil, sevgiyle
bakmasidir, ama bunun asla olmayacagindan da emindir. Olmayacak bir arzunun sadece hayaliyle
yasar. Evlenirken de Nur’un ona asla es olamayacaginin bilincindedir. “Nur’'dan karim olmasini
hi¢hir zaman beklemedim; zaten boyle bir iimidim de hi¢ olmamisti. Zannediyorum ki Nur da,
eger talep ettigim sey gercek bir evlilik olsa, ne kadar zor bir durumda kalirsa kalsin benimle
nikahlanmay kabul etmezdi” (Kaya, 2006: 44). Imran’mn varlig1 ac1 verse de Nur’a iyi geldigini
diisiinerek kendini kandirir. Hem arzusunu gizler hem aciyi isteyerek kabul eder hem de bu acinin

artmasi i¢in ¢abalar.

Arzuyu doguran nedenlerden biri de giizellik algisidir. Giizellik algis1 mimetik olarak aileden
ve c¢evreden kopyalanir ve cinsellik nesnesinin belirlenmesinde etkilidir. “Giizellik sevgisi,
miikemmel bir amaci ketlenmis itki 6rnegidir. ‘Giizellik’ve ‘uwyaran’kokensel olarak cinsel nesnenin
ozellikleridir” (Freud, 2013: 42-43). Nur, Yasef'i¢in cinsel olarak ulagilamazdir. Romanda Yasef’in
Nur’a veya baska bir kadina kars1 kosnii duygularinin olup olmadigina hi¢ deginilmez, ancak Nur,
Yasef icin essiz gilizelliktedir, ne zaman ona baksa bu diinyaya ait olmayan bir giizellik bulur.

Tanrisal bir ¢ekim hisseder Nur’da, ve o Tanrisallik ne yaparsa yapsin Yasef’i asla sevmez.

“Nur uzakta miiphem bir noktaya dalar, ben Nur'un giizel saglarina, narin boynuna, ¢enesinin altinda
birlestirdigi ellerine, hatlart bol elbisesinin altindan belli belirsiz kivrilan ince bedenine dalarim. Nur 'un
kiiciik, yumugak ellerini avuclarimin arasina alip saklamak icin tarifsiz bir istek duyarim. Parmaklarimi
hep bir ipek yigini hissi verecegini tahmin ettigim sa¢larinda dolastirdigimi tahayyiil ederim. Hayalimde
Nur’un kiigiik basin tutup gogsiime yaslarim, kollaruimi nazik¢e boynuna dolarim; ona yeni dogmus,

tirkek bir kus yavrusuna sariw gibi sartlirim, onu her seyden korurum, kimseden ona bir zarar gelmesine

miisaade etmem” (Kaya, 2006: 126). Nur, Yasef’in metafizik arzusunun nesnesidir.

Nur’un nesnesi ise 0zgiir Filistin’dir. Arzusunun kaynagi metafiziktir. Cocuklugunda Yahudiler
tarafindan ailesi katledildiginden beri tek arzusu Filistin’in 6zglirliiglidlir, masum insanlarin canice

oldiiriilmesine engel olmaktir. Gegmiste yasadiklari, sahit oldugu Israil zulmii Nur’un degismeyen
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dolayimlayicisidir. Diinyayi, sanati, hayatin giizelligini, Yasef’in i¢indeki Nur’un giizelligini,
inceligini gdrmesini, su an’in kiymetini anlamasini isteyen Yasef’i vatansiz ve duyarsiz bulur.
Sirketinin batmakta oldugunu sdyleyen Yasef’1 ticari bir sirketle vatani bir tuttugu icin asagilar ve
ona sOyle der:

“Sen hig, hi¢ canl kalkan olarak kullanilan ¢ocuk gérdiin mii? Bir divege baglanmug, sallanan, her yanindan
yvara almis, kan i¢inde, ama hald yasayan, can ¢ekigen, o halde giin boyunca oradan oraya siiriiklenip
duran ¢ocuk gordiin mii? Soylesene gordiin mii?! Canli canli gomiilen insanlar gordiin mii? Bir meydanda
yan yana yatirtlan, sonra da tizerlerinden hepsinin pestili ¢tkana kadar tank gegen onlarca yarali, bir yere

kagcamayan insan gordiin mii? Cigliklarimt duydun mu?” (Kaya, 2006: 58).

Ozne olarak Nur’un herhangi bir degisim gdstermedigi ancak dolayimlayici yerinde bulunan
Yaset’in etkisiyle nesnesine olan arzusunun gittik¢e yogunlastigi, bu nedenle Yasef’i daha ¢ok hor

gordiigli, vatansiz ve aciy1 bilmeyen biri olarak sucladigi goriiliir.

Nur’un ilk ve temel dolayimlayicist Israil’in yaptig1 zuliimler sonucu biitiin ailesini kaybedip
kimsesiz kalmasidir. Sonrasinda dolayimlayicis1 siirekli degisir, ama nesnesi hi¢c degismez.
Dolayimlayici, nesneye ulasmasi i¢in engelleyici veya tetikleyici olarak 6znenin karsisina cikar.
Filistin adina ¢alisan imran Rada ve sokakta giivenle nese icinde oynayan ¢ocuklar tetikleyicidir
Nur i¢in. Yasef Abravanel’in sanatsal hi¢bir sey karsisinda heyecan duymadigini, etrafina hig
bakmadigini sdyledigi Nur, sokakta durup top oynayan cocuklar izler, Filistin kamplarinda top
oynayan ¢ocuklar1 hatirlattig1 i¢in. “Nur 'un Istanbul’da durup da seyrettigi bir manzara olduguna
hi¢ sahit olmamistim. Nur ne zaman top oynayan bir ¢ocuk gorse onlara hep durup igtenlikle
bakar, giiliimserdi” (Kaya, 2006: 105).

Nur’un karsisina ¢ikan zorluklarsa asilmasi gereken engeller ve onu harekete geciren tetikleyiciler
halindeki dolayimlayicilardir. Cocukken emanet edildigi ailenin yaninda yiik oldugu diisiincesiyle
rahat edemedigi i¢in onlardan uzaklasir, okulunu birakir, eylemlere, protestolara katilir, géz altina
alinir, iskence goriir ama 0zgiir Filistin i¢in kendini adamasi yani nesnesi degismez. Filistin i¢in
calismak ve iilkesine insanlarina daha rahat yardim edebilmek icin Yasef’in yardimlarimi kabul
eder. Biitiin imkanlarin1 6niine seren Yasef’le evlilige, kagit lizerinde bile olsa zorunlu kaldigi
i¢in razi olur. Vatanini, artik toprak olmus sevdiklerini, uzaklarda birakip arzusuna ulagmak i¢in
Istanbul’a gelir. Filistin i¢in ¢alistikga daha canli, daha giiclii, daha 1siltilidir. Oliimii, zulmii,
yoklugu, kimsesizligi, ¢caresizligi daha ¢ok kiiciik bir cocukken gordiigii ve tattigi i¢in diinyaya ve
diinyalik biitiin siislere yiiz ¢evirmistir. Her seyi ihtiyaci kadar kullanmakta, fazla buldugu ne varsa
bir biskiivi bile olsa onu nesnesi yani Filistin i¢in ayirmaktadir. Bazen oradaki insanlarin acligimi

diisiinerek yemek yemeyi reddedip hastalandigi, hastanede yattig1 da olur.

Nur’un, izledigi haberlerle Filistin’de katliamlarm arttigin1 gérmesi ve Istanbul’daki faaliyetleri
nedeniyle basi derde girdiginde nesnesi degisir. Filistin’e dlmeye gittigini bilerek yola ¢ikar, artik

nesnesi koyli Yabna’da topraga verilmektir. Son olaylar, kurtulusa dair iimidinin kalmamasi,
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Nur’un dolayimlayicist olmustur. Romanda bu durum sdyle anlatilir:
“-Eger oliirsem, diye baslad.

-Olmeyeceksin, dedim.

-Ama oliirsem, o zaman, dedi.

-S6z veriyorum, 6lmeyeceksin, dedim.

-Oliimden korkum var gibi mi goriiniiyor yoksa, dedi hiddetlenerek. Hem sen kimsin ki béyle bir
soz verebiliyorsun?

-Korkun oldugundan degil, dedim. Ama yine de sen olmeyeceksin. Olsen bile 6lmene izin
vermeyecegim.” (Kaya, 2006: 152).

Yazar Nihan Kaya’nin da kurguya katilmasinda bir arzu nesnesi vardir; tezi i¢in referans elde
etmek. Ferda adiyla temizlik¢i kiliginda akil hastanesindeki hastalar1 gézlemlemek i¢in gittiginde
ilk bastaki dolayimlayicis1 doktorlar ve akil hastalariyken o sirada gordiigii Yasef c¢ok ilgisini
ceker ve artik biitlin dikkati onun lizerinde yogunlasir. Yasef, yazar i¢in dolayimlayic1 kosesine
yerlesir. Psikolojik olarak tam anlamiyla olay1 ¢6zemediginde Yasef’i konusturup onun hikayesini
dinlemek nesnesi haline gelir. Tetikleyici dolayimlayicist ise Nur’un 6liimiiniin nasil oldugunu
ogrenme merakidir. Tuttugu notlarla ilk nesnesine bilimsel bir veri sunamayinca adinin Bugu

olmasina karar verdikleri bir roman yazmustir, boylece onun nesnesi de tekrar degismistir.

Sonu¢

Rene Girard, Romantik Yalan ve Romansal Hakikat: Edebi Yapida Ben ve Oteki kitabinda
Cervantes, Stendhal, Flaubert, Dostoyevski ve Proust gibi ustalarin eserleri {izerine incelemeler
yapmustir. incelemeleri sonucunda kuramsallastirdigi “liggen arzu” modeli bircok edebi yapita
uyarlanabilir 6zelliktedir. Girard’1n, 6zne ve nesne arasindaki diiz iligskiye bir ligiincii kisiyi (nesne,

durum, olay da olabilir) eklemesiyle olusan liggene, arzu iiggeni adi verilmistir.

Bugu romanmi “roman” ve “gercek” basliklartyla olusturan Nihan Kaya, Girard’in yaptig
siiflandirmaya gére hem romantik “yalan” hem de romansal “hakikat” sayilabilecek bir eser ortaya
koymustur. Kahramanlari olan Yasef ve Nur’un kendi aralarinda bir tiggen arzu olustururken farkli
nesneler ve farkli dolayimlayicilarla da ayr ayn liggenler olusturduklarimi gérmekteyiz. Yasef
icin Nur, nesneyken Nur’un sessizligi ve Yasef’e ilgisizligi, calismalari, eve kus almasi, ¢ocuk

getirmesi, evlathik almak istemesi Yasef’in dolayimlayicisi olmustur.

Nur icin nesne basta Filistin’in 6zgiirliigiidiir, dolayimlayicisi ise Israil’in yillardir siiren

zuliimleridir. Yasef’le evlenip Istanbul’a geldikten sonra nesnesi yine Filistin’dir ama
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dolayimlayicisi, engelleyici veya tetikleyici olarak stirekli yer degistirir. Yasef ve onun tutkulu agki
nedeniyle yaptig1 masraflar, Yasef’in eve getirdigi kiz cocuklari, dernek kurmak, para toplamak,
Filistinli 6grencilerle irtibat kurmak gibi. Haberlerde gordiigii son Filistin katliamlari iizerine
“Ozglir Filistin” i¢in umudu kalmadigindan nesnesi degismis, artik Filistin’deki koyii Yabna’da
gomiilmek istemektedir. Mezarinin Yabna’da olmasi nesnesi haline gelirken dolayimlayicist
ise, Istanbul’da da islerin karismasi ve artik Filistin’de 6lmekten baska bir sey yapamayacagina

inanmasidir.

Anlatic1 yazar i¢in nesne basta; bilimsel ¢calismalarina veri elde etmektir. Dolayimlayicisi ise akil
hastalari, hastanenin yetkili doktorlaridir. Nesnesi roman yazmak olarak degisince, dolayimlayicist

da Nur’a askini ve onun zahirdeki 6liimiinii anlatan Yasef’in hikayesi olmustur.
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BOOK REVIEW

VANDANA SHIVA, “WATER WARS”: PRIVATIZATIONS, POLLUTIONS
AND PROFITS, SOUTH END PRESS (2002), CAMBRIDGE MA 02139-4146,
PRINTED IN CANADA TRANSCONTINENTAL PRESS.

Kedir Hussen Yimer!

The writer Vandana Shiva praised by the guardian as “one of the world’s the most prominent
radical scientists” whom provide this book titled as Water Wars: Privatization, Pollution and
Profit. She holds Doctorate in physics from Punjab University and becomes an internationally
recognized environmental scholar and activist in the area of modern environmental concerns.
Her career transition from study of physics to ecology was encouraged by the disappearance of
Himalayan streams in which she played in childhood age. Here in the preface of this book Shiva
quoted Ismail Sergalins’* prediction about future wars as the war of the next century will be
fought over water. Such projection was explained by Shiva as historical and contemporary global
crises reveal that water scarcity and resource disputes are increasingly central to geopolitical
tensions. Conflicts between nations such as Israel and Palestine, Ethiopia and Egypt, and
Pakistan and India exemplify how access to water can serve as a catalyst for war and sustained
regional instability. Shiva suggests the causes made for unequal access of water resource and
opposes the deprivation of local communities’ control over water. Interestingly she mentioned
the clash of interest made from two paradigm/cultures towards water. These are the ecological
paradigm’® and the market paradigm®. Unfortunately, commodification of water becomes and
continues in conflict with culture of sharing water as free gift. According to Shivas the
unsustainable, nonrenewable, and polluting plastic culture is in conflict with civilizations based
on soil and mud, and culture of renewal and regeneration. Contemporary global standards and
policies by international organization like WTO (The World Trade Organization), IMF
(International Monetary Fund) and World Bank towards water access and infrastructure creates
both crisis and lacks to mitigate the problem with water occurred globally by providing with

international examples. Shiva recommends for these globally

1 Ankara Yildirim Beyazit Universitesi Sosyal Bilimler Enstitiisii Sosyoloji Doktora Ogrencisi.
Makale DOL: https://doi.org/10.5281/zenodo.18093242

2 The Vice President of the World Bank in 1995.

3 The ecological paradigm refers a culture sees water as sacred with its provision as a duty

for the preservation of life seekers as free gift.

4 The market paradigm refers to a culture sees water as a commodity that can be possible to be

owned and traded that was recently flourished corporate culture against water.
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growing problems of water through democracy?, local and communal control of water as a solution

against the ecological terrorism® made by international organizations.

The book contains seven chapters. In chapter one, “Water Rights: The State, The Market and
The Community” Shiva demonstrated to whom water belongs and rights among different parties
including the state, the community and the market. Here Shiva argues how water become loses its
communal property to private right under the dominant paradigm of market domination that dictates
water to be extracted and traded feely. The historical transformation of water belongingness from
riparian system into cowboy economic principle of privatization leads to ownership of water as
individual right. This was an application of disregarding the limits of nature’s hydrological cycle
and the natural rights of others access to water. Here she articulates the systematic ignorance of
private interest groups over the communal control of water that promotes community participation
as water resource conservation strategy. Thus, water democracy is suggested solution against
private ownership of water that promote unsustainable and non-renewable manner of the life
ingredient water. The contemporary wave of water privatization gained momentum largely due
to Garrett Hardin’s 1968 work The Tragedy of the Commons, which promoted competition and
argued against communal systems of resource management. Finally Shiva identifies the previous
recommendation of community control over water shortly refers as “water democracy” with nine
principles as follows: (1) Water is nature’s gift (2) Water is essential to life (3) Life is interconnected
through water (4) Water must be free for sustenance needs (5) Water is limited can be exhausted
(6) Water must be conserved (7) Water is a commons (8) No one holds a right to destroy (9) Water
cannot be substituted. According to Shiva through these basic principles of water democracy
co-current depletion and man-made scarcity of water resources would lead to a potential role in

undermining global peace could be minimized and solved.

In chapter two, “Climate Change and the Water Crisis” Shiva introduced sound explanation
on effects of too much and too little of water as a threat to life which is mediated through water
in the form of floods, heat waves, cyclones, and droughts. These two extremes are linked to
climate change where it’s associated with pollution of the atmosphere by the use of fossil fuels
and emission of carbon dioxide. Despite this fact the disproportionate contribution of cause of
climate change varies throughout countries by which the main victims of disasters are those who
had smallest role in creating climate destabilization i.e. coastal communities, small islanders,
peasants, and pastoral communities. For this argument Shiva pointed out the sole contributor of
climate instability were wealthier region of the world including USA, European Union member

states, Russia, China, India, Ukraine, Canada, South Africa, Mexico and Australia. Additionally,

5 Democracy is not merely an electoral ritual but the power of people to shape their destiny,
determine how their natural resources are owned and utilized, how their thirst is quenched, how
their food is produced and distributed, and what health and education systems they have (Shiva,
2002: p. XV).

6 According to Shiva it is an act of forced apportion of resources from people and denying
of sustainable livelihood that causes global warming in the form of terrorism.
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the global trade practices by destruction of mangroves in coastal area of India also contributes
such environmental imbalances as well as an increase in anthropogenic greenhouse gases emitted
largely from industrial and corporate activities also causes enormous losses in our planet. Shiva
concludes with a global call with whether water is life-threatening or life-supporting depends to a
large extent on the ability of climate justice movements to end atmospheric pollution and to hold

unaccountable states and greedy corporations to account.

In chapter three “The Colonization of Rivers: Dams and Water Wars” Shiva stated that,
unlike to the historical water sharing system of communal control that ensured sustainability and
accessibility of water for all, emerging state and private enterprises control over water introduce
colonization of rivers for their imperial imperative of commercial benefits. This was undertaken
through government control particularly dams were facilitated by giant water project loans from
Word Bank. Here Shiva illustrated examples especially dams construction in America names as
the beginning of dam era highly facilitated the beginning of partnership between government and
Private Corporation in control over water. Beyond US border in the systematic operation of Green
Revolution” dams imposed on the Third World countries through loan conditions were built mainly
by the Army Corps. In 1965, despite a severe drought, the United States government refused
to supply wheat to India unless the country altered its policies to introduce irrigation-intensive
agriculture. Unfortunately, such intensive agricultural practices through dam construction, Water
for Peace programs left a legacy of centralized water control, violence, hunger, and thirst. This
was articulated clearly in the case of India’s Bhakra Dam in Punjab district causing many fatalities
both economical and life loses up to 1500 reported killing. Accordingly, water wars emerged due to

very man-made floods leads conflicts occurred between Punjab and central government of India.

However, Shiva mentioned as river valley projects are usually considered the solution for
agricultural water needs, flood control, and drought mitigation, particularly in the case of India the
return from this large investment has been far lower than anticipated. Nevertheless, such damming
faces protest from women, peasants, and tribal whose life-support systems of many families
disrupted with displacement and whose sacred sites have been threatened. Against such threat
massive population movements managed but ineffective due to the systematic practices of World
Bank in water control projects make complex the search of solution for the needy. Because World
Bank and indebted governments, who facilitated such wild deals with corporation to own, control,
distribute and sell water resources. Finally this chapter also discussed with the global picture
of displacement, how river diversions causes water wars, the incidence of hydro-jihad between
Tiirkiye, Syria and Iraq where dam was became power that used as means of political control, the
case of conflict between Israel and the West Bank as an act of water apartheid that applies ethnic

and religious lines as means of denying equal access of water, the recent conflict over Nile and

7 Great increase in the production of food grains especially wheat and rice against indige-
nous agricultural practices.
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lastly assess international water rules that lack to respond the ecological and political challenges

posed by water conflict discussed in details.

In chapter four “The World Bank, WTO and Corporate control over water’” Shiva claims as giant
water projects and dams were benefiting the powerful funding agents including their construction
companies, industries, corporations, and commercial farms but also dispossess the weak. Among
the powerful agents of privatization of water World Bank was used as an instrument for corporate
control of water in all states in the world. Here Shiva mentioned as the systematic operation of
World Bank was not only in resulting water scarcity and pollution for communities’ but also uses
loan conditions as a strategy to turn water scarcity into a market opportunity for private companies’
involvement in water trade. Public—private partnership model promoted by World Bank injects
billions of dollars as credit to the third world countries in attracting private capital that used as a
subsidy for water market companies. Shiva argued that the World Bank water privatization model
resulted erosion of water right against public democratic right of water, limitation of livelihood

and shrinks employment rights for those who work in local water sanitation system.

Shiva in this chapter mentioned as the common precondition for the World Bank and IMF
to demand water deregulation as part of their lending conditions. An explicit example of this
phenomenon mentioned by Shiva was IMF’s loans disbursed through the International Finance
Corporation in requirements for partial or full privatization of water supply and insisted on policy
creation to stimulate “full cost recovery” and eliminate subsidies. In order to qualify, for loans,
the case in African governments increasingly submitted with water privatization pressures. Most
likely the emergency of world trade organization (WTO), the general agreement on trade in
services (GATS) along with World Bank and IMF the global control of economy existed. One of
the global resources became under the control of GATS through free trade principles was “water”
with other agricultural, intellectual properties and investments. Here, Shiva with concrete facts
and descriptions explores such organizations and international agreements effects on water as:
results hijacking of common resources, price hikes, environmental pollutions, costs public liberty,
undermining cultural practices of indigenous knowledge’s i.e. democratic decentralization of
water control by the community, most importantly resulting scarcity of water for the public. /¢
is upsetting to read what Shiva describes in this chapter about the “great thirst” in Mexico-how
human-made interventions have created severe water scarcity, forcing babies and children to drink
Coca-Cola and Pepsi. It is truly shocking! In response to such disparities caused by privatization
of water public protests and grievances especially in Bolivia presented as an illustrative example

that indicates water wars between corporation and citizens.

In chapter five “Food and Water” Shiva articulate the compatible correlation of water and
food production for which people in different part of the world develop their own culture of food
production (i.e. Asia’s rice production, Ethiopian Teff farming and Pastoral cultivations) along

with water productivity unlike to the green revolution focused on labor productivity. However
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impressive yields of food production emerged through labor productivity unfortunately low
organic matter and moisture conservation capacity of the soil diminished. Such phenomenon is the
result of water intensive production of the industrial agriculture. According to Shiva most recently
emerged “Green Revolution” replaced indigenous agriculture with monocultures, where dwarf
varieties replaced tall ones, chemical fertilizers substituted organic ones, and irrigation displaced
rain fed cropping. As a result, soils were deprived of vital organic material, and soil moisture
droughts became recurrent. This entire counter results attached with water crisis occurred by
industrial cultivation featured with unsustainable agriculture. It’s aligned to agricultural culture of
water waste and destruction indorsed by previously mention international organizations i.e. World
Bank, IMF, WTO, and GATS. However, such an unsustainable mode of industrial agriculture was
responsible for many fatalities among the populations of Third World countries, and women were

disproportionately affected, as Shiva argues in Chapter Five.

In Chapter Six, “Converting Scarcity into Abundance,” unlike the introduction—which discusses
how water crises emerge by turning abundance into scarcity—Shiva treats both “scarcity” and
“abundance” as products of water culture. Through the case of India, she proposes recommendations
for water conservation as well as exit strategies from global water wars. That was indigenous
culture of ancient water conservation technology. The first indigenous practice identified was the
regeneration of water-cycle systems through careful observation of rainfall and its patterns. The
second was the application of traditional water-management systems that assign both rights and
responsibilities to community members. The third was the use of decentralized water democracies.
Finally, people’s alternatives for sustainability needed to be established. Shiva concludes this

chapter as follows:

“Man-made water scarcity and ubiquitous water conflicts can be minimized with the
recognition of water as a common resource. Water conservation movements are also
showing that the real solution to the water crisis lies in people’s energy, labor, time, care,
and solidarity. The blueprints provided by people s movements have shown the possibility
of creating abundance out of scarcity” (V, Shiva, p. 127-8)

In chapter seven “The Sacred Waters” Shiva confirms her propounded believe in ecological
paradigm that sees water as sacred with its provision as a duty for the preservation of life. But the
modern market paradigm insisted that we forget its sacredness through technical provision of water
through pipes and luxuries packed bottles and glass. She revealed varieties of religious culture
towards wager sacredness like under Rigvedic cosmology of the god of rain, Hindu mythology
of Gangs River, Holy Quran verses of Islam and Christianity ritual of baptism. And she finally
mentioned the commodification of water reduces its value only to its commercial values. Due to
this the spiritual, ecological, cultural, and social significance of resources like water was eroded
like forests as timber mines, minerals as raw materials. Such monetary and commercial pricing of

water resulted water crisis globally. Shiva concludes to be free from such potential global crisis
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resources like water can often have very high value while having no price. Thus, protection of vital
resources like water cannot be ensured through market logic alone. It demands a recovery of the
sacred and a recovery of the commons that enable us to save and share water, and convert scarcity

into abundance.

“Water Wars” of Vandana Shiva undoubtedly fantastic in helping me adhering the global water
crisis with potential source of global war now and the future. And also, it helps me to grasping
Environmental Sociology with specific issues of water within the globe. What makes the book
fantastic were well integrated views of international, national, regional, local level analysis of
water crisis all over the world. Additionally, it was also saturated with legal, economic, religious,
historical, socio-cultural, and political aspects of water compiled by Shiva. Then shortly I labeled
Shiva as “A Water Activist”. But due to the modern economic system dominance in all aspects of

life, her recommendation of complete communal control of water would be questionable.
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